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1. Introduction: 
This report looks at how a primary school in West Wales develops a specific aspect shown on their School Development Plan (SDP). The School Development Plan (SDP) or School Improvement Plan (SIP) is an official, central document that is developed through teachers within the Senior Leadership Team (SLT) mapping out strategic plans that will look at priorities and values within the school, setting out actions and resources required needed to achieve the overall priority aim (Kilminster, 2021). As shown on School X’s SDP (2022), there are 5 priority areas that are expected to be met at the end of July 2023. Within this report, priority number 2 ‘Recover progress and raise standards in pupils’ literacy and numeracy skills, closing the gap between eSFM and non-eFSM progress and attainment’ (School X, p.4, 2022), will be critically reflected, looking at actions, impacts and evidence bases shown in the development of the priority area. School X is newly built primary school, opening in 2018 and taking in approximately 800 learners within their establishment (School X, 2018). The percentage of eSFM currently is 26.7%.

2. Literature Review: 

2.1. Theoretical Frameworks and Policies
School Development Plans (SDP) follow a strategic set of priority aspects to improve overall development of the school, looking at a clear and simple document including priorities, main measures being taken to raise standards, resources dedicated to said measures and the final key outcomes/targets the schools intends to achieve throughout the course of their SDP (Department of Education, 2021). They represent a ‘grassroots’ approach (Mortimore et al., p.2, 1992), adopted by the Office for Standards in Education (OFSTED) and the Department for Education (DFE). 

A policy used for school improvement that was published in 2009, is ‘Every School a Good School’ (ESaGS), which looks at emphasising the importance that school improvement is at top priority of responsibility for the school (Department of Education, p.5, 2009). ESaGS (p. 6, 2009) suggests that schools should identify areas for improvement themselves, suggesting and implementing changes that can therefore create better outcomes for their pupils. 
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Description automatically generated]Theoretical Frameworks are key guidance to school improvement and can be used in the development of SDPs. The Continuous Improvement Model by Deming (2000) has developed the idea that there are four key steps to develop a systematic process to gain valuable learning and knowledge following continual improvement (Evans et al., p.159, 2009). As shown in figure 1, is the Deming Cycle which is demonstrates the plan-do-study-act (PDCA) procedure (Evans et al., p.159, 2009), which is a popular tool for implementing a continuous improvement proves (CIP) (IONOS, 2019). Deming’s ideas have since foreshadowed other current practices in developing educational improvement, such as developing a shared vision and fostering collaboration, to which are both incorporated into the strategic planning of an SDP. Advantages of the Deming cycle include, suiting all situations of planning; simple assembly that required little instruction; constant improvement due to a cyclical idea; an iterative approach that allows full control and analysis (IONOS, 2019). The framework also demonstrates disadvantages such as, changes must be planned over longer periods of time, making it very time consuming; there must be a specific aim otherwise an unspecific definition can lead to incorrect use (Bondigas, 2020). Figure 1


2.2 Closing the gap between eFSM and non-eFSM progress and attainment
The Educational Attainment Gap in Wales shows a strong link between poverty and poor educational attainment (Welsh Government, p. 4, 2009). This demonstrates the key link in the poverty cycle, looking at strong links between low pay, poor educational attainment, unemployment, social exclusion, and economic inactivity (Palmer et al., p. 13, 2002). That being said, this is why schools are focusing on making it a priority to close the gap between eFSM and non-eFSM progress and attainment. 
Children from poorer families tend to start school at a disadvantage and fall further and further behind…those who have a good start at school, still fall behind their peers from wealthier families as they progress through school (Welsh Government, p.4, 2009). 
The mission of education in Wales states to ‘achieve high standards and aspirations for all by tackling the impact of poverty on educational attainment and supporting every learner’ (Welsh Government, p.3, 2023). The Welsh Government (p.11, 2014) found that by the end of primary school, 30% of pupils from deprived backgrounds fail to achieve the expected levels, compared to only 10% of non-deprived children. The Pupil Development Grand (PDG) is an action to support deprived children aged 5-18, to improve the attainment affected by poverty (Welsh Government, 2023). Schools in Wales can access the PDG to attempt to close the gap, ensuring that the education provided must involve outstanding, quality-first teaching that bases pedagogy on understand individual needs of the pupils and personalising approaches, therefore ‘staff must be trained to identify the reasons behind problems, not just the problems themselves’ (Sobel, 2020). 

However, due to the attainment gap being related with socio-economic status, it is highly resistant to change following a study taken by Mowat (2017). To back-up the work of Mowat in 2017, ‘Rewriting the future’ is a document published in 2014 describes the Welsh Government’s key themes to tackle the relationship between educational underachievement in schools, and poverty. However, over the past 9 years there is still a national issue with the attainment gap, suggesting that Mowat’s (2017) ideas of resistance in changing the gap due to socio-economic statuses throughout the nation, is strongly visible due to it still being a national mission in Wales in 2023 (Welsh Government, 2023). 

3. Developing an action point

3.1 Self-evaluation 
To ensure the priorities are selected with great due care and attention, School X carried out an extremely thorough and direct self-evaluation using an enquiry-based analysis of available evidence. To ensure the framework fir evaluation, improvement and accountability is met successfully, it is key that schools look at a broad range of relevant and timely information to collect appropriate evidence to underpin the five main priorities to develop over the course of one year (Welsh Government, p. 6, 2021). All members of staff within School X have the chance to contribute appropriately, making the SDP a whole-school community approach. Self-evaluation is most effective within the school as it is an on-going process that continues to look at improving the priorities under review (Welsh Government, 2021), planning meetings, learning walks and observations to monitor success or adapt the targets to meet the action point in an alternative way. 
3.2 Data Analysis 
Data analysis, or situational analysis is a key component in developing a SDP. School X looks at qualitative and quantitative data, collaborating widely with evidence collected to ensure a full engagement with research in preparation for creating an action point. So, when creating priority one, ‘Recover progress and raise standards in pupils’ literacy and numeracy skills, closing the gap between eFSM and non-eFSM progress and attainment’ (School X, 2022), the school looked at the percentage of eFSM and compared the attainment gap between non-eFSM pupils. Collecting appropriate data allows the school to self-evaluate effectively, arriving at a holistic view of learner progression (Welsh Government, p.9, 2021), looking at monitoring pupils’ work termly, to identify areas of improvement. This leads to developing an understanding of: Where are we now? /Where do we want to be? / How good can we be? Staff will then look at the collected data and have feedback that has been developed into a narrative form through 4 main areas (SOAP); strengths, opportunities for sharing, areas for further development, and pedagogy (effective methods and practice). In turn, this relates back to the on-going self-evaluation process undertaken by School X through the course of the year following the SDP. 

3.3 Involving Stakeholders 
Stakeholders in education each play a unique role, helping to increase the support given to achieve educational goals; they are anyone who is invested in the overall success and welfare of the school and its pupils (Education Reform, 2014). Stakeholder-engagement strategies are widely used within SDPs and they may also participate on a leadership team, so in School X’s SDP, the Senior Leadership Team (SLT) take on key responsibilities to give their outlook on ideas, perspectives and opinions throughout evaluations and meetings. Alongside SLT are also year group leaders who ensure that members of their team are following aims and targets stated in the SDP throughout their lesson plans, as well as some members of staff delivering targeted intervention groups before, during and after school hours. Finally, involving parents in extended parent-teacher consultations was also introduced as a way to reduce the attainment gap between eFSM/non-eFSM pupils, introducing pastoral support plans for targeted pupils (SDP, 2022).

3.4 Strategic Planning 156/160
An effective strategic planning system will outline the process of what is expected to be achieved over an approximate time-period. Strategic planning is the process of setting goals, deciding on actions to complete said goals and to mobilize any resources needed to complete actions (Morrison-Porter, 2021). As discussed in a meeting with the Headteacher [image: A screenshot of a computer

Description automatically generated with low confidence]of School X, the strategic planning approach is to follow the Five-Step Model as shown in figure 1 (Burnage, 2019). The model is a clear, focused, and targeted way of ensuring that learning and student progress is at the heart of all actions being developed in the SDP. It is a very accessible planning approach that allows stakeholders to collaborate and contribute to the on-going process during the self-evaluation section of SDPs. Although this is a timely process, it is the most efficient way for leadership and other stakeholders to ensure their action is planned out effectively and with on-going evaluation periods planned throughout. 

3.5 Measuring Impact 
Learner progress is at the heart of the Curriculum for Wales, so it is key that schools are measuring impact accordingly to ensure that pupils are receiving correct interventions to improve the attainment gap (Welsh Government, 2022). Measuring impact allows leadership within the school to evaluate data, to consequently develop an understanding on whether actions are being met following targets made within the SDP. School X measures impact through looking at test scores, attendance data, and engaging with stakeholders to confirm the accountability of resources and expectations made in the planning process. School X will look closely at the reading ages of pupils throughout the Foundation Phase (FP) and Key Stage 2 (KS2), comparing scores between the attainment gap, along with tests taken to gather evidence on mathematical knowledge and understanding across year groups. There are also meetings with Governing Body stakeholders and committees to discuss and evaluate the impact the interventions are having on learner progress (SDP, 2022).

4. Reflection and evaluation of Priority 1: Recover progress and raise standards in pupils’ literacy and numeracy skills, closing the gap between eFSM and non-eFSM progress and attainment 407/500 words

4.1 Aims 
The aims created by School X (2022), describe what they want to achieve within the overall priority. The developed aims look at providing a hierarchical system that is then broken down into intended outcomes and impact (4.2), supporting all stakeholders in focusing on key points to reach the success of the overall priority. School X was able to develop their seven core aims using strategic planning used in the initial process, following the work of Bloom’s taxonomy (1956) which provides a common language for stakeholders to discuss and exchange methods, creating specific outcomes (aims) and allows an effective way of ensuring there is an assess made on a variety of cognitive levels (Armstrong, 2010), which works alongside looking at the attainment gap and progress level of eFSM/non-eFSM pupils. 

4.2 Intended Outcomes and Impact 
Intended outcomes and impacts, to which are all disaggregated within the SDP, are straight forward statements that allow stakeholders to be aware of what the focus of the aims are. That being said, School X states that ‘Most pupils will make the required progress and at least a third of pupils will make more than required progress’ (School X, p.5, 2022). To which this is then followed by looking closely at Foundation Phase (FP) pupils’ numeracy skills through pupil analysis. Stating these in the indented outcomes and impacts section, allows the stakeholders to follow through with what is expected of them. The school follows a theory called outcome-based education which emphases a clearly articulated idea of what is expected to be taught and what the pupils are expected to learn following appropriate delivery of the outcomes (Mazzocca, 1994). School X (2022) developed eight intended outcomes and impact within their SDP for Priority 1, which if followed effectively will ensure pupils are given the best chance to succeed and improve their progress. 

4.3 Main Driver for Change 
Main drivers for change within an SDP look at the way in which the teaching practitioners adapt their practice to follow the aims and intended outcomes / impacts. That being said, one main driver for change within School X’s SDP (2022), states that practitioners/stakeholders must ‘provide equitable learning experiences for all children to develop aspiration’. The use of change theories such as capacity building, looks at the use of a strategy that increases the effectiveness of a group of pupils to close a gap of learning, such as attainment; ensuring that pupils develop; individual knowledge and competencies; resources; and motivation (Fullan, p.9, 2006) However, if teaching practitioners fail to incorporate capacity building, it can result in a lack of effective change when looking at aims and intended outcomes. The school has developed seven main drivers for change on their SDP (School X, p.5, 2022), which if followed effectively will ensure pupils are given the best chance to succeed and improve their progress.
5. Conclusion: 
School X developed an effective and well self-evaluated strategic plan for their SDP, allowing all stakeholders to have a clear understanding of what needs to be done, and how it will be carried out. However, as stated by the Head-teacher (School X, 2022) it would be more efficient to have a three-year plan compared to a one-year plan, as this allows a long-term strategic plan to be developed and therefore have more time to focus on changing and improving progress throughout the pupil’s time within school. Following the information gathered, existing knowledge based on SDPs will have an influential impact on future practices due to research deepening understandings on theories and frameworks used to create a well-organised SDP with the pupil’s learning at the centre of all priorities. 
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