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This reflection is a critical evaluation based on my micro- teaching lesson which I have planned, designed and delivered. This micro- teaching session was Welsh in the workplace, aimed to give the learner an understanding of the importance of bilingualism in the workplace (Welsh), with the following learning objectives:
· Describe the importance of the Welsh language in the workplace
· Show an understanding of legislation implemented by Welsh Assembly Government (WAG) to support the Welsh language
· Say 5 Welsh words
· Repeat 2 sentences in Welsh
[bookmark: _Hlk498858431]As part of my planning and designing, I was required to include a variety of contemporary pedagogies and an appropriate cross cutting theme. (A1)  (A4) (K1)  
Contemporary pedagogies are activities which draw upon student’s experiences, both in and out of the classroom to provide meaningful learning experiences. This method of teaching is essential for those who are experiential learners, this is significant for me as feedback and reflection has led me to identify as an experiential learner. In a classroom activity for this element of the course, we identified everyone to their different learning styles through the use of Honey and Mumford’s questionnaire (see appendix 1), the information from this was that the majority of the group were activists, with this information in mind, I was able to combine this with the use of Bloom`s revised taxonomy and start to design my session to meet the lower order of thinking and the learners own preferred learning style.  As I planned and designed my micro- teaching session this information was vital when considering how to deliver and what activities I would use, to maximise the learners experience. (K1) (A2) (A5) (V3)
Contemporary pedagogies are aimed at helping learners recognise that they are developing specific skills which they consider significant for their own personal development and lives. Contemporary learning is used to represent a wide variety of teaching elements, intended to bring the modern world into the classroom (Weber, 2006).  What should be learned in education as well as in work life and within society, should be a variety  of traditional and up to date knowledge, combined with professional and everyday life skills, with the addition of  a broad range of personal qualities learned (Illeris, 2003). Illeris (2003) defined learning as a very complex process, involving both biologically founded, psychological and societally founded social elements which follow different sets of logic and work together in a complex interaction (Illeris, 2003). Illeris (2003) developed the three dimensions of learning theory, and described learning as being in need of change. Illeris viewed learning as not only the acquisition of a syllabus or curriculum, but as experiences that also incorporate the importance of skills and personal qualities, and these should be considered equally important to professional qualifications. (A2) (V1) (K2) (K3) (V2) (V3)
According to Illeris (2003) all learning is based on 2 main assumptions;
· All learning includes 2 types of processes, external interaction and internal interaction.
· All learning includes 3 dimensions, cognitive, emotional and social, all of which work together to make sense of learning. 
Illeris (2002) highlighted that individuals are all part of and live in an external world, therefore the social dimension is significant to understanding learning, this element of Illeris theory of learning is viewed as the direction of interaction brought through participation, communication, and cooperation of leaner’s, through a variety of teaching methods (Illeris, 2003). This was a significant driving force in the planning of my micro- teaching session; by preparing my session with this in mind I feel I was able to offer meaningful activities to support learning. (A1) (A2) (V2) (K3) (K4)
Illeris`s theory is strongly based on Piaget`s cognitive theory, which describes learning as a progressive reorganisation of mental processes because of biological maturation and environmental experiences (Illeris, 2003). One crucial element of Illeris`s theory is that the results of learning must be structured before they are retained, the structuring being based on 1 of 4 levels;
· Cumulative 
· Assimilative
· Accommodative
· Transformative (see appendix 2)
Illeris (2003) explains that each level can be initiated in different ways and can have different results.
“What is fundamental to adult learning, is that being an adult essentially means one is capable of and wishes to take responsibility for oneself and one’s actions” (Leadership, 2012).
[bookmark: _Hlk498861014]Contemporary methods of teaching must be designed to support the development of lifelong learners, and ensure that they can survive and thrive within society, and specifically within employment. Methods should support learners to be competent, and enable them to apply skills and competencies to different situations in an ever changing, complex world (Campbell & Norton, 2007). Teaching in this way should prepare learners to become more self-directed and self-determined, an approach that supports learners to reflect upon what they have learned and support them to teach themselves (Blaschke, 2012) (A1) (A2) (V2) (K3) (K4)
During the planning of my session my research led me to the discovery of the theory of andragogy. Andragogy, also described as self-directed learning, is considered specific to adult learners and their education. Knowles (1978) defined andragogy as adult learning and consisted of the characteristics, self-control and self-responsibility in learning, learner defined. Where learners created their own aims and objectives. A problem-solving approach, self-directed study, intrinsic and the incorporation of the learner’s experiences to support learning (Blaschke, 2012).
“A process in which individuals take the initiative, with or without the help of others in diagnosing their learning needs, formulating learning goals, identifying human material resources for learning, choosing and implementing appropriate learning strategies and evaluating learning outcomes” (Manning, 2007).
The goals of self-directed learning include helping learners develop their own capacity to direct their own learning process, this is achieved by supporting them through the transformational approach (as described by Illeris) to learning and promoting opportunities for real life situations, experiential learning and learning through social action, this enables leaner’s to become more reflective and apply reflection to life experiences that relates to their perception, beliefs and lifestyle. This process allows learning to occur and as a result the learner adjusts their perspective and transformational learning occurs (Blaschke, 2012).
The role of an educator in an andrological approach is one of a tutor and mentor, with and instructional approach that supports and guides learning in the right direction, showing learners how to find information, relate information to their experiences and places a focus on problem- solving with real life situations. Educators working in this way will establish objectives and curriculum based on learner input and guide students along their learning path, while the learner is responsible for their own learning (Blaschke, 2012)
Considering this information I began to consider appropriate tasks and activities for the learners that would support this method of teaching. To support teaching and learning, I designed my session incorporating a variety of traditional teaching methods to support active learning and self-directed study. Active learning has been described as a mixture of traditional activity methods which has been linked to those such as Dewey, and more recently that of constructivism such as Illeris (2003), it is used for the basis for effective learning (Curzon & Tummons, 2013). (A1) (A2) (A3) (A4) (A5) (K3) (K5) (V3) (V4)
My aim in delivering the session in this style was to encourage learning through action and experience, taking into consideration the previous knowledge of the groups learning styles. My intention was to bring together action learning (learning by doing) and experiential learning to form the basis of my session. To achieve this, I created activities based around small group work, demonstration and games.  Group work is often considered collaborative learning, to collaborate is to work with another or others in practice, collaborative learning has come to mean learners working in pairs or small groups to achieve shared learning (Barkeley, Major, & Cross, 2014). During group collaboration, learners can present their ideas, and thereby convey information to others (e.g. When solving a problem, completing a task or summarizing material) they can explain to others in their group to support with understanding material or learn how to complete a task.  Working in groups to learn words and phrases in Welsh as a group the learners were able to demonstrate that they were able to support each other with understanding, pronunciation and the task was an opportunity for them to practice these. Group work offers both the speakers and listeners involved in the communication process to learn, by engaging in many cognitive processes (Silver, Clarke, Carol, & Angela, 2013). (K3) (K5)
My Micro- teaching session included elements of demonstration. Demonstration within a classroom is used to teach learners how to do a task. This usually achieved using chronological instructions, with the end goal being that the learners can perform the tasks themselves independently to demonstrate understanding (Coffey, 2013). Demonstration can be used in classes of differing size, curriculum areas and ability levels. Demonstrations can be used to provide physical examples in relation to a topic; in this instance demonstration was used to demonstrate the Welsh language. This method of teaching offers a hands-on opportunity for learners in the classroom, whilst using the demonstration model in this way, I was able to perform the task step by step with the aim of the learners being able to eventually complete the same task, or in this instance repeat the words and phrases. The advantages of using demonstrations are that learners can engage intrinsically in the task without realising they are learning. Learners can ask questions about the task at any time in the process, and I was able to answer these whilst performing the demonstration (Mintz, 2010). A demonstration can benefit learners from a variety of learning styles, such as kinetic, linguistic and it provides a real-life experience, with a sound basis whereby learners can expand their own ideas (Armstrong, 2009). (A1) (A2) (A4) (K1) (K2) (K3) (K4) (K5) (V3) (V4)
The evaluation process within this session took part through another traditional method of teaching, a game. This game was designed to test the learner’s knowledge as well as provide the learners with another opportunity to practice demonstrate and work in groups to test each other’s knowledge. Games can be used to reinforce knowledge, learner generated games can be both fun to create and play (Jones & Bartlett, 2010). Games give the educator the opportunity to change education for learners for the better, they offer immersive, authentic models of learning and allow players to practice, fail and reflect and work with others to solve problems. Games provide a sound basis for learners to increase from beginners to experts, and play a vital role in learner’s skills as well as providing a fun way to engage learners in the topic. Importantly games provide safe spaces to play, make believe, and provide experiences to learn from mistakes (Whitton & Roomey, 2016). Games have the power to create exciting, engaging and deeply meaningful learning experiences across a range of contexts and disciplines. Games are considered an important process for learning, for all ages (Holmes & Gee, 2016). Games are becoming more popular and more accepted for learning and their use has increased in recent years, in formal education at all levels, from early years to higher education, it is also considered significant within work based learning programmes and lifelong learning, with the focus on employability and enhancing skills for the workforce .  During my session the learners were asked to provide feedback and an element of the feedback they provided was that the session had increased their aspirations to learn Welsh because of the links I had made to WAG initiatives, job descriptions and roles that highlight Welsh language skills as desirable. (K3) (K5) (V4) (V3)
This links me in to the cross- cutting theme embedded in to my micro- teaching session, with a recent focus being on up skilling people, and through evidence through a variety of legislation and initiatives in Wales. Cross cutting themes have become a significant focus within higher education faculties, and are described as issues that touch on general principles, such as democracy, equality, sustainability and good governance (University, 2017) 
“Addressing cross cutting themes through post compulsory education aims at promoting the following;
·  Equal opportunities, gender mainstreaming and the welsh language; by reducing injustice and promoting social cohesion, while providing opportunities to increase prosperity and address imbalances in earnings in Wales
· Sustainable development; by ensuring that standards meet social, economic and environmental objectives simultaneously. Preserving protecting and improving the environment, providing a high quality, attractive place for people to live and work in Wales.
· Tackling poverty and social exclusion; by helping those most in need and preventing future generations from experiencing poverty. To focus actions on sustainable employment and progression opportunities and support people to access them” (University, 2017).
[bookmark: _Hlk499281194]My session was designed to support the cross cutting theme related to Equal opportunities, in particular the Welsh language and tackling poverty. Whilst conducting research into my chosen cross- cutting themes, I was drawn to the Well- being of Future Generations (Wales) Act (2015), an Act designed to improve the social, economic, environmental and cultural well- being of Wales. The Act highlights improvements and developments across public bodies, including education. The Act aims to enable public bodies to develop long term thinking, work better with people, communities and build better partnerships with one another to prevent and improve the issues identified as cross cutting themes in Wales (Government, Well-being of Futures Generations (Wales) Act 2015, 2015). (V1) (V2) (V3) (V4) (K6) (A5)
“To improve the future of Wales the Well-being of Future Generations Wales Act 2015 the vision is for everyone to be working together in the same way and towards the same purpose, the vision for achieving this is set out in 7 well- being goals 
· A globally responsible Wales
· A prosperous Wales
· A resilient Wales
· A healthier Wales
· A more equal Wales
· A Wales of cohesive communities
· A Wales of vibrant culture and thriving Welsh language” (Government, A guide to the Well-being of Futures Act, 2016).
The Act highlights the importance of prosperity and stability within Welsh communities. This is significantly reliant on embedding the relevant skills and values into the people of Wales. Education has a fundamental role to play in creating personal fulfilment, community development and wealth creation. The focus is on creating opportunities for all and bridging the gap in equal opportunities. Education has the potential to change lives and can have significant positive impacts on the growth of the economy (Felicia, 2011). (V1) (V2) (V3) (V4) (K6) (A5)  
In November 2016 the Welsh Assembly Government implemented the five-year plan, to support the delivery of the Well-being for Future Generations (Wales) Act 2015 and the achievement of the 7 well being goals within this. Taking Wales Forward 2016 aims to maximise the 7-national well are goals as well as creating a further 14 well being objectives, which reflect their aspirations for change over the long term. The key priorities for improvement focus on the society, the environment and culture. Taking Wales Forward 2016 highlights the need to continuously transform the education and skills sector, by supporting a vibrant further and higher education sector. Educating people and supporting business and Universities to prioritise support for enhanced links between education and industry, enabling innovation and entrepreneurship across public and private sectors and by promoting and enhancing both academic and vocational routes into and through further and higher education, and the national, international, and civic roles of the education institutions, to include both full and part time opportunities, that benefit learners of all ages, employers and communities (Government, Llywodraeth Cymru, 2016). (V1) (V2) (V3) (V4) (K6) (A5)
WAG are committed to providing opportunities for Welsh communities and have recently delivered a new strategy that links to my cross cutting theme. Prosperity for All Wales 2021 is another strategy aimed at supporting people in Wales to become ambitious and develop through learning. This strategy aims to instil in everyone a passion to learn throughout their lives, inspiring them with the ambition to be the best they possibly can. Prosperous Wales needs creative, highly skilled and adaptable people, therefore education from the earliest age will be the foundation for a lifetime of learning and achievement . (V1) (V2) (V3) (V4) (K6) (A5)
This micro- teaching session has provided me with an abundance of knowledge and confidence on my journey into teaching practice, and through my reflections I have expanded my understanding and research skills immensely. The main outcomes from the reflection I have conducted have drawn me to the UK Professional Standards Framework (see appendix 3), and how I can improve and deliver education in the future. My recommendations for my own personal development in this instance will be to engage in continuing professional development, in particular this relates to my current research and the need to be aware of the learner’s needs and personal goals, and delivering sessions that are beneficial for their learning styles and their own personal aspirations. This is also relates to the need to be up to date with current legislation that may impact on the learning environment. It will in future be of significant importance that I am continuously learning and developing my practices around the link between learning and building better communities and prosperous people. The incorporation of action learning and constructivism will be a vital tool in my personal development, as I enhance my knowledge in this area I can as a result create meaningful environments that engage learners in experiences that reflect real life experiences, that they can in turn relate to personal attribution of skills required for their development and progression into employment and or within their own personal lives and society. I have created my own personal development plan using all   the information from this reflection and the HEA standards with recommendations for my own 0personal development (see appendix 4) (A1) (A2) (A3) (A4) (A5) (K1) (K2) (K3) (K4) (K5) (K6) (V1) (V2) (V3) (V4)





























Appendices
Appendix 1
Honey and Mumford the characteristics of the four learning styles are summarised in the following table.
	Learning style
▲
	Attributes 
	Activities 

	Theorist
	These learners like to understand the theory behind the actions. They need models, concepts and facts in order to engage in the learning process. Prefer to analyse and synthesise, drawing new information into a systematic and logical 'theory'.
	· models
· statistics
· stories
· quotes
· background information
· applying theories

	Reflector
	These people learn by observing and thinking about what happened. They may avoid leaping in and prefer to watch from the sidelines.  Prefer to stand back and view experiences from a number of different perspectives, collecting data and taking the time to work towards an appropriate conclusion.
	· paired discussions
· self analysis questionnaires
· personality questionnaires
· time out
· observing activities
· feedback from others
· coaching
· interviews

	Pragmatist
	These people need to be able to see how to put the learning into practice in the real world. Abstract concepts and games are of limited use unless they can see a way to put the ideas into action in their lives. Experimenters, trying out new ideas, theories and techniques to see if they work.
	· time to think about how to apply learning in reality
· case studies
· problem solving
· discussion

	Activist
	Activists are those people who learn by doing. Activists need to get their hands dirty, to dive in with both feet first. Have an open-minded approach to learning, involving them fully and without bias in new experiences.
	· brainstorming
· problem solving
· group discussion
· puzzles
· competitions
· role-play



(Mobbs, 2017)
Appendix 2
See portfolio
Appendix 3
See portfolio 
Appendix 4
A1 Design and plan learning activities and/or programmes of study: Future personal development in this area will be that I am practising this through my placement at Trinity; I will plan and design activities as part of my tutorials with learners on placement and I will incorporate a variety of theory into my practice and will utilise my learning from my reflections to implement these.
 A2 Teach and/or support learning: I will continue to teach as part of my placement and will do this as part of the Health and Social Care team. I will take up opportunities for solo teaching, tem teaching and one to one teaching through offering my support to staff and learners.
A3 Assess and give feedback to learners; I will in the next few weeks be part of observing learners presentations and posters as part of my placement. I will be given guidance on how to do this, formal assessment and marking criteria and I will be given the opportunity to practice this. I will have a selection of learners work to mark and will be responsible for feeding this back to them.
A4 Develop effective learning environments and approaches to student support and guidance; in the future I will be responsible for creating and delivering modules as part of the Health and social care team. I am currently working on a programme to support research in Health and Social Care, this will include developing effective learning environments and approaches, and will require that I am developing methods to support a variety of different learning styles and this will also require me to implement good classroom management skills.
A5 Engage in continuing professional development in subjects/disciplines and their pedagogy, incorporating research, scholarship and the evaluation of professional practices: I will continue to research and read and develop my knowledge and understanding of teaching in my chosen subject, I will continue to keep up to date on current legislation and other things that may be relevant to the work I am conducting. I will continue to attend my placement where I will engage in meaningful observation of my mentor, supervisions and reflections.

K1 the subject material: In future personal development I will continue to make good use of developing my research skills, and continue to reflect on this element of my learning. This reflection has given me a greater knowledge of the need to understand the wider context of education, such as policies that may affect what I am teaching or the environment that I am teaching in. The active learning model and learning through doing will rely on my knowledge of issues that affect society and the people within it
 K2 Appropriate methods for teaching, learning and assessing in the subject area and at the level of the academic programme: I feel confident in planning and delivering activities my future development in this area will be to ensure that I am designing appropriate activities for groups of learners, I can achieve this by using models such as Dales cone, Blooms revised Taxonomy and learning styles questionnaires such as Honey and Mumford’s. I feel that in this area of development I will require practice in delivery and this I will achieve through meaningful activities within my placement.
K3 How students learn, generally and within their subject/ disciplinary area(s): Theory based research will support me in my future development in this area. Lectures, mentor meetings and my own personal reflections.
K4 the use and value of appropriate learning technologies K5 Methods for evaluating the effectiveness of teaching: This I will achieve through observations of experienced teaching personally through my placement.
K6 the implications of quality assurance and quality enhancement for academic and professional practice with a focus on teaching: All the above personal dev elopement actions apply to this. 
V1 Respect individual learners and diverse learning communities: This reflection has highlighted to me that education may not be accessible and therefore I need exploring alternative ways of creating an inclusive learning opportunity. Recent changes in WAG strategies have led me to thinking about other forms of learning, such as one to one holistically approach learning opportunities, such as Adored work books and Job coaches. I feel the need to explore these as well as the more structured traditional concepts of learning. I have explored this through some voluntary work with homeless recently and have discovered roles such as smart skills tutors; this is something I am going to pursue for my own personal development.
V2 Promote participation in higher education and equality of opportunity for learners: I will achieve this through exploring opportunities as above
V3 Use evidence-informed approaches and the outcomes from research, scholarship and continuing professional development: I feel that this will be achieved by my continuous commitment to my own plan and through the research and learning I participate in
V4 Acknowledge the wider context in which higher education operates recognising the implications for professional practice: All the above apply to the achievement of this outcome.
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