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Choose one group at risk of exclusion and consider the barriers politically, socially and economically which they should overcome to gain full access to society
[bookmark: _GoBack]As quoted by Martin Luther King Jr (Lezama, 2014:47) who said, “we must learn to live as brothers or perish as fools”. He recognised that society must come together to ensure that all individuals are free to live how they wish and gain full and total access to society (Washington, 1986). Although this quote is specific to the racial divide throughout the days of Martin Luther King Jr, it also resembles the divide of society and how all individuals are not always recognised as equal due to a specific characteristic that stops them achieving and gaining full access to society. Additionally, Eurostat (2010) identifies that those who are excluded from society are being pushed away and preventing any individual to completely participate within society and achieve lifelong learning opportunities. In addition to this, the work of Foucault (1972/1978 cited in Flaker, 1994) illustrates that individuals who follow the norms of society are not as likely to be excluded as those who demonstrate their own way of life rather than fit into a society that they do not necessarily agree with. This essay will place emphasis on how children are at risk of exclusion and whilst considering the barriers that prevent children from gaining full access to society. 
Society has been defined by Buchanan (2010) as “an abstract term for the complex set of beliefs, practices, rules and traditions groups of people adhere to. Society is always greater than a single individual, as such is often defined in the negative as the opposite of the individual, or as that which constrains the individual and prevents him or her from living out their desires”. In addition to this, it has been illustrated by Inglis and Hughson (2003) society is a collective group of people who connect through specific relations such as roles, social networks and social status. Furthermore, society is built of so many people and as Merton & Nisbet (1996) identifies, it is possible for all individuals to be excluded from society (Dolgon and Baker, 2011). 
As defined by Eurostat (2010) exclusion is “a process whereby certain individual are pushed to the edge of society and prevented from participating fully by virtue of their poverty, or lack of basic competencies and lifelong learning opportunities, or as a result of discrimination.” In addition to this, those who are excluded are often left feeling powerless and as those they have no opportunity to take control over any decisions that affect their own lives (Eurostat, 2010:7; Buchanan, 2010). Within society, there are many people who are affected by exclusion, some of which include women, young children, disabled people, people of different ethnicity or religion and people of low income. As recognised by Bruce and Yearly (2006) those who are excluded within society are generally people who do not necessarily fit into the norms of social behaviour which suggests that people who do not fit into the norms are not following rules that oversee social behaviours. These people are usually enforced by positive or negative sanctions (Flaker, 1994). Moreover, the work of Foucault identifies that the process of normalisation is a way of ordering human behaviour and involves a process of exerting power within society. It actively considers those individuals who do not fit into the norms of society as those who are deviant and therefore are demonstrating disobedience within society (Foucault, 1972/1978 cited in Flaker, 1994). 
The protected characteristics have been listed within the Equality Act 2010 (gov.uk, 2015). According to the Equality Act 2010 (gov.uk, 2015) the protected characteristics are age, disability, gender reassignment, marriage and civil partnership, pregnancy and maternity, race, religion or belief, sex and sexual orientation. Each specific protected characteristic ensures that all individuals within these characteristics are specifically care for and protected by government legislation and society. As Buchanan (2010) illustrates that the British government have put legislation in place in order to ensure the safety of all British citizens and the selection of legislation support each characteristic individually. Thus, often meaning that there is a specific legislation provided to support these individual’s such as the Disability Discrimination Act 2005 (Office for Disability Issues, 2009) and the Marriage (Same Sex Couples) Act 2013 (gov.uk, 2013). Furthermore, all individuals within these 9 protected characteristics have been identified as being at risk of exclusion and therefore, need caring for and supported by the government to ensure that well-being, safety and gain full access to society (Gov.uk, 2015; Parsons, 1963). 
Exclusion within society is defined as those people who are systematically blocked from numerous opportunities, rights and resources that are normally available to member of society which are also known as human rights (Equality Human Rights, 2018). Furthermore, individuals can be excluded from social, economically and politically within society, this has been recognised within previous research of Dolgon and Baker (2011) and Merton and Nisbet (1996). On the word of Klasen (1998), children are one the many groups of individuals who are at risk of exclusion. As stated previously, the main focal point of this essay is based upon children who face exclusion due to social, economic and politic issues within society. 
The British government has recognised how difficult it can be for children and young adults within society and therefore, has implemented legislation that ensure all children understand their rights within society (Gov.uk, 2014). Specifically, the Human Rights Act lists the rights that all people have within the United Kingdom. These are implemented not just for children but for all people within the United Kingdom, regardless of their circumstances (Equality Human Rights, 2018). The Human Rights Act 1989 is especially important as it identifies to all individuals, not just children, that they are free to life, from degrading treatment and to be protected from discrimination within society (Equality Human Rights, 2018). The Human Rights Act (1989, cited in Equality Human Rights, 2018) demonstrates the types of behaviour that everyone can appeal against and ensure that they know that they do not have to follow he norms of society if they do not believe in the same things. However, this does mean that all children and young people should understand that all individuals are entitled to express and to have an opinion. Moreover, society must understand that everyone should respect the opinions of others if they wish to be respected too (Equality Human Rights, 2018). 
As Schein and Greiner (1988) illustrates, having power is the ability to impact or control the actions of people. Moreover, politics has the opportunity to do this within society through using legislation and government work (Gee, 2011). However, as Gee (2011) suggests, power and control are often recognised as forceful and deemed negative although political power and control does not necessarily indicate negativity but suggests protecting people within society (Handy, 1993; Parsons, 1963). When referring to politics within society, it is crucial to recognise the power and control that the government and published legislation has within society and how it makes huge impact on how society behaves (Parsons, 1963). 
When referring to the Human Rights Act 1989 (Equality Human Rights, 2018) it is crucial to recognise that children and young people are entitled to the same rights as adults that ensure the safety of their well-being. Moreover, it is especially important for children and young people who require special educational needs and as Baker (2007) indicates, special educational needs provisions across the United Kingdom have reportedly becoming increasingly improved across the years in order to ensure SEN children are receiving the best education. 
In order to encourage a more inclusive learning environment for SEN children, the national curriculum in England has published framework that helps illustrate the provisions in place for children to ensure that they are not at risk or a victim of exclusion (Department for Education, 2013). As the Department for Education (2013) illustrates the curriculum is in place, in order to ensure that all children receive an appropriate education that suits their own individual needs. In addition to this, Lacey (2001) recognises that SEN provisions to differ for every individual child as they are required to meet the different types of special educational needs, whether they’re physical or mental disabilities. The national curriculum in both England and Wales is in place in order to ensure that the education system is practicing a more inclusive learning design and ensures that no child is excluded from receiving the best education possible (Welsh Government, 2015). 
However, SEN facilities often require different funding in order to successfully provide for those students who do have special educational needs (Anastasiou and Kauffman, 2012; Baglieri and Shapiro, 2012). The Education and Skills Funding Agency (2018) places emphasis on this and indicates that funding issues could cause potential exclusion for children with SEN. The lack of funding for SEN students means less stability and facilities to cater for these children (Education and Skills Funding Agency, 2018). However, as a way to ensure SEN children are being cared and provided for, there are options available to ensure that they are not at risk of exclusion. GOV.UK (2018b). indicates that children with special educational needs are entitled to free school transport, this provision is for children between 5 and 16 years old. This provision is allocated from the child’s local council and helps children with SEN to attend school and be a part of a community and society without being at risk of exclusion.
As Merton and Nisbet (1996: 780) illustrates that a “social problem is a condition that harms a significant number of people or results in the structural disadvantage of particular segments of society”. Although, Dolgon and Baker (2011) argues that social problems are sometimes unidentified as a social problem, therefore do not classify as one which then ignores some individuals’ problems. In addition to this, Dolgon and Baker (2011) states that a social problem is essentially a multi-sided clash of social interests and suggests that it is the sociologists job to identify these conflicting judgements that cause the problem and find solutions for it (Klasen, 1998). 
There are many ways children and young people can be excluded from society, an example of this is when children choose not to participate or fall into peer pressure and this resulting with being removed or isolated from a friendship group because of this (Haun and Tomasello, 2011). As Jakulska and Mickiwicz (2013) suggests, peer pressure is a difficult and often occurring issue within a child’s life and it is especially difficult since it can be challenging to disagree to do specific things as the consequences of losing friendships. Therefore, as illustrated in The Asch Experiment (Knud, 1974), in order to fit in, people choose to follow the norms of society and agree with certain things instead of being at risk of exclusion from a specific group or organisation. The Asch Experiment (Knud, 1974) was conducted to seek answers on how individuals conform to society, the results showed that 76.5% conformed at least once. In addition to this, it was recognised that different timeframe creates different pressures concerning conformity, therefore may be a reflection of the variety of levels of conformity behaviours amongst society. 
In regards to children within society, it has been recognised that generally children feel pressured into conforming to their groups in order to fit in and be accepted. Therefore, being provided full access to society as they are then not a victim of social exclusion. 
In addition to this, there are ways in which children are controlled and specific people or organisation have power over them. This has been recognised by the American Academy of Pediatrics (2013) who state that social media and technology have a way to control and have power over children within society (Bryant and Zillmann, 1994). Social media and technology is known to be an important, crucial part of a child’s life, especially those who are classed as teenagers American Academy of Pediatrics (2013). As recognised in previous research, the media plays a dominated roll in children’s lives and as American Academy of Pediatrics (2013) states, children between 8 and 10 years old spend nearly 8 hours a day using different media, whilst older children and teenagers spend around 11 hours a day using social media. Therefore, this suggests that this is more time spent using media than the average school day and is classified as a leading activity for children and teenagers (American Academy of Pediatrics, 2013). Media is known to influence the interest’s children have, along with what they understand as acceptable and as the research of Villani (2001) illustrates, the media does have effects on children and teenagers and recognises that there is an increase violent and aggressive behaviour due to the media and therefore, has a power over children and teenagers and how they behave within society (Bryant and Zillmann, 1994; Scott, 1995). Furthermore, by not providing children with social media and technology, they are then being excluded as they are receiving the same rights as others and are not keeping up to da 
Moreover, children may also feel controlled to agree with the social aspects society, regardless of whether they are positive or negative. An example of this, although not specifically connected to just children but the whole of society, is Milgram’s obedience to authority experiment, conducted in 1960 (Blass, 1991). Milgram’s experiment demonstrated how people within society will agree to do specific things to fit into society. Within this study the participants were told by a researcher in a white coat, to give electric shocks to the individual when they answer the questions incorrectly. After each incorrect answer, the electric shocks have an increase in power until reaching the highest level of watt, which is illegal and the participants are informed of this. The result of the study showed that 65% of participants cooperated with the researcher and completed the study by delivering the highest shocks (Blass, 1991). Additionally, the study showed that participants were more likely to deliver these shocks when the researcher was standing next to them within the room. This shows that an individual who seems more of an authoritative and more superior figure can encourage individuals to complete activities that may not be necessarily be correct but still deemed acceptable by society or an individual (Salter et al, 2006) It has been recognised that it is known that children can be controlled to do specific things that is deemed correct and superior figures can encourage children to behave a certain way since a more authoritative figure states it is correct to do so (Koestner, Ryan, Bernieri and Holt 1984). 
Marx (1818 – 1883 cited in Knowles, 2014) suggested that inequality and social class were very much linked and therefore, those with lower classes were treated in-equal to society. Although it has been argued that the research of Marx (1818-1883, cited in Knowles, 2014) is outdated, the research of Hirsch (2018) indicates that this concept, as well as many others, are still relevant within today’s society. Therefore, this recognises that social class continues to play a role within equality amongst society in the 21st century. In relation to children within society, the parental financial income is the leading influence of how children are treated within society (Welsh Government, 2013). This specifically regards free school meals, as the Welsh Government (2013) suggests, within Wales children are entitled to free school meals if the parents are receiving benefits or support payments such as income based jobseekers allowance, income support or universal credit. The child is also required to attend school full time, this includes children within nursery and sixth form students (Welsh Government, 2013). 
With this information, it is illustrated that children are reliant on their parents or guardian’s income to be financially supported. However, gov.uk (2018a) states that children can start full-time work once they have reached the minimum school leaving age and at this point, can begin working 40 hours a week. In addition to this, from the age of 18 it is then a legal requirement to ensure adult employment rights and rules come into practice for those employees (Gov.uk, 2018). However, although they may have reached the minimum working age, in England a young person must continue within part time education or 18 until they reach 18 years old. This is an issue as those who do not have a parent or guardian financially supporting them, then they may struggle to mix their part-time education and working full time hours. This may result in decreasing their employment hours to part-time work (Gov.uk, 2018). 
This literature recognises that children below the minimum leaving age are reliant on the financial income of their parent or guardian (Gov.uk, 2018). It also establishes the grounds that children may not have the finances to maintain a comfortable lifestyle or have a parent/guardian to rely on and may have to work part-time or even full-time hours to live comfortably but also indicates that it is a legal requirement to maintain in part-time education or training until 18 years old, which may be a potential barrier (Welsh Government, 2013; Gov.uk, 2018). 
In regards to power and control, this illustrates that the free school meal system is set up regarding the parents financial situation and therefore, the child’s input is not included. As Welsh Government (2013) illustrates, it is dependent on the types of benefits that parents have and it also depends on how they receive them that determines whether a child is entitled to free school meals. Furthermore, although this specifically regards the wellbeing of children, they have no power or control over the situation and must obey the situation and have their parent or guardian in control of their life. Moreover, this excludes children from society as they do not have full participation within their own school meals and therefore, are continuously being controlled by the law and their own parental/guardianship due to their financial income.  
To conclude, there are many barriers that can prevent a child or young person from being totally inclusive within society. Social, political and economical barriers can put strain on the child and prevent them from being totally involved within society. However, there are alternative ways to ensure that children are not excluded from society and are able to live comfortably and happily within their own communities. As specifically suggested by the Welsh Government (2015) and Department for Education (2013), the curriculum is set in place to ensure all children are being educated within an appropriate, inclusive learning environment and specific emphasis is placed on children with SEN. It is important to recognise that children are at risk of exclusion whether it be politically, socially or economically and it is crucial to ensure the safety and protection of all children and young people within society. It is also especially important that children and young people are continuously reminded of their rights as a human and constantly refer to the Human Rights Act 1998 (Equality Human Rights, 2018) to place emphasis on their rights. 
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