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Ychwanegwch eich targedau o’ch aseiniad diwethaf (Ond yn berthnasol os yr ydych wedi cwblhau aseiniad) / Please add your targets from the previous assignment (Only relevant if you have completed an assignment)
	Targedau / Targets
	Sut rydych wedi gweithio ar hwn /
How you have worked on this
	Ceir enghraifft ar /
An example can be found on

	[bookmark: cysill]Targed/Target 1
Revise referencing techniques.
	Revisited the university’s referencing handbook.
	In-text citations.

	Targed/Target 2
Consider a wider range of academic texts to support your work and using these to inform your practice. You should try to avoid being descriptive and instead use the information to challenge or support.

	Ensure that I use a wide range of academically reviewed sources.
	The reference list below.

	Targed/Target 3
Carefully proof read your work - this will enable the marker to understand every word that you write and will provide clarity.

	Ensure that language used is consistent throughout my work.
	The language used throughout the piece.



An exploratory case study arising from practice (noticing) and investigated further through identified research tools. The assignment concludes with the identification of an intervention which can be piloted throughout Professional Teaching Experience and evidenced through reflection in the Professional Learning Standards

Aims, focus and purpose of the research.
This exploratory case study aims to investigate the impact of assessment for learning (AFL) on teaching. Given the broad dimensions that AFL encompasses this study will specifically investigate the perceptions of students and teachers on feedback as an AFL strategy. Curriculum for Wales states and acknowledges assessment for learning principles, stating that schools should make ongoing assessment arrangements to support learner progression (Welsh Government, 2021) as well as this, Donaldson recommends that good teaching and learning employs assessment for learning principles (Donaldson, 2015). These works provide insight into the importance of AFL and indicate the positive impact that it can have on pedagogy. 

The clear impact that AFL will have on future practice in Wales sparked intrigue and induced curiosity as a subject that needed further researching. Studies have found that formative assessment (providing ongoing feedback) can raise standards in teaching and learning. AFL can also reduce the range of achievement, while raising overall achievement, meaning that it helps “low-achievers” more than other students, reducing the gap in classrooms between students (Black & Wiliam, 1998). The opportunity to carry out research surrounding AFL provided the possibility of meeting professional standards for Teaching and Learning, namely a greater understanding for the standards of “progression in learning”, “wider reading and research findings” and “continuing professional learning”. The findings of Black and Wiliam as well as the chance to improve the researcher’s personal pedagogy proved that AFL was an area that should be researched further. 

The study will also consider the school context and the school’s views and use of AFL in lessons. A recent Estyn report found that teachers used appropriate and varied questioning strategies. The report stated that older students were confident in using peer and self-assessment, highlighting the consistent implementation of AFL at the school. When considering relevance to the study, the report also states that teachers utilise useful verbal and written feedback (Estyn, 2022). The school has also developed an ‘AFL Continuum’ that is implemented throughout the school. The continuum provides teachers with a range of strategies encompassing the ideas of AFL, including, questioning, feedback, success criteria and peer/self-assessment. The continuum ensures that students become familiar with AFL and can improve transferrable skills such as student independence, criticality and improve confidence (Cambridge International Education Teaching and Learning Team, n.d.).



Overview of literature  
One definition of feedback could follow the ideology that it is the response of teachers toward students’ assessment, work, and performance (Su Bergil & Atli, 2012). Although this is a generally accepted interpretation of the term feedback, it does not account for different sources of feedback. Studies contest that feedback can come from a range of other sources such as feedback from peers, as well as feedback that is delivered through digital technology (Education Endowment Foundation, 2021). Feedback is not solely to aid student learning however, and students can provide feedback to their teachers. Studies indicate that after providing feedback students believed that they had better learning experiences as well as an increased dedication to their learning (Ion, et al., 2019). However, Ion, et al.’s work was based on a group of post graduate students, and therefore may not be relatable to our primary school students.  Nevertheless, these studies will be useful in providing scope for the observations and will provide foresight of what will be expected, aiding in creating a basis from which we can form our observation schedule.

The intentions behind feedback should also be considered. It has been proposed that feedback can reduce the gap between current and desired performance, by supporting students but it is important to allow submission and resubmission of tasks, to ensure that progress can be tracked (Boud, 2000). As well as this feedback can improve students’ motivation and help shape teaching, it is also stated that whenever feedback is provided that students should have a positive feeling about the feedback, since this will provide motivation to use the feedback that they have received (Al-Bashir, et al., 2016). Nevertheless, the effectiveness of feedback has been disputed. Studies suggest that feedback was less effective when it was made public (64% of students prefer praise to be private). Interestingly, it was found that if feedback is too frequent then it can lead to a dependency on teacher’s judgment rather than developing their own independency and self-driven goal setting (Day, 2014). 

Although the work of researchers such as Boud and Al-Bashir et. al have given praise to the importance of feedback in teaching and learning, there is a discussion over the difficulties of implementing effective feedback in classroom. Some issues with the use of feedback might include inconsistencies between teachers and peers when they provide feedback, since assessing work can be based on subjectivity (LX Team, 2022). They also go on to argue that providing personalised feedback to every student can be extremely time consuming and, in some instances, not possible. This source is from the LX Team, teaching and learning specialists at the University of Technology Sydney (UTS) and was set up to provide support for teachers. However, questions may be raised over the reliability of the data, as it has not been peer-reviewed, however there appears to be a gap in the literature surrounding the difficulties of implementing feedback in primary school settings, which is an area that this case study will look to rectify. Nevertheless, scientific research studying feedback given to medical students found different challenges in providing feedback. It found that if feedback is generalised, not related to specific tasks, and does not give advice on how to improve then it will become obsolete. It also found that feedback was more impactful if the individual had respect for the source of feedback, the teacher or peer in most primary school settings (Hardavella, et al., 2017).

Having discussed the difficulties of implementing effective feedback the ways of ensuring its successful implementation should also be understood. First of all, it’s believed that feedback should be adapted to suit the needs of individual learners, subsequently fostering a relationship of trust and respect which will have a positive impact on teaching and learning (Henderson, et al., 2019). This is supported by Burr et al. (2013) who maintains the view that successful feedback needs to be individualised as well as timely, specific, and constructive. However, mistakes can lead to ineffective feedback, these may include poor timing or a lack of time which could make it difficult to provide individualised feedback (Adriotis, 2018).

The goal of this case study is to understand the views of students towards feedback in the classroom. One study found that students believed that written feedback that was timely and personalised, as well as being specific to the piece of work, was the most effective, supporting the work of Henderson et. al. and Burr et. al.. The students also suggested that feedback should focus and acknowledge their successes and guide them towards future improvement (Ferguson, 2011). Research has found discrepancies between the perceptions of students and teachers, the differences became apparent when asked about the frequency of feedback within the class. It was hypothesised that this was due to the fact that teacher’s self-perceived practices did not match their actual practice, or students did not notice or understand all classroom feedback (Kleij, 2019). The study will look to compare perceptions and discover whether these discrepancies are present.

Explanations of Case Study

As stated the study will be carried out by utilising the case study research method, allowing for in-depth, intricate explorations of real-life settings. Case studies allow for an in-depth view of issues in natual, real-life contexts (Crowe, et al., 2017). Further reports agree that case studies are a method that provide insight into real world contexts (Grauer, 2012).  Grauer goes on to explain that case studies allow researchers to implement a broad range of methodological tools to ensure research questions are answered and Stake (1995) suggested that case studies are epistemological and relatable to experiences and therefore provide basis for generalization. Further expansion shows that case studies are suitable when the researcher has little or no control over the topic of interest or when the topic is inseperable from the social and contextual conditions related to the topic (Chesnay, 2016). This is important considering that the research in the study in question will not have an influence on the participants’ previous experiences of feedback, as well as this contextual influences including the curriculum and AFL continuum put in place at the school cannot be seperated from the perceptions of feedback at the school.

A particular strength of case studies is their ability to collect quantitative and qualitative data thanks to the wide variaties of methods that can be used to collect information (Zainal, 2007). Zainal goes on to expand that the data often received by case studies helps to understand the real-life environment and also helps to understand the complexities of real-life situations that quantitative research alone would not be able to consider. Cousin (2006) agrees that the use of both qualitative and quantitative methods is a strength of case study research, and goes further to say that case studies enable ‘thick description’ of the topic, and that all research should aim for this. To enable thick description researchers should also look for other activity (other than the focus behaviour) that is happening in the environment, impressions of the individuals involved in the study, as well as any incidents that will impact reactions from participants. 

Conversely, it has also been suggested that case study research may lack the rigidity that other research methods possess. This suggests that there is an emphasis on the investigator to ensure the accuracy if case study findings. It is proposed that case studies may not follow systematic procedures or can allow biased views to influence findings and conclusions. It is put forward that this could be due to the lack of texts providing specific procedures to be followed (Yin, 2009). However, Yin suggested that the amount of literature on case study research was increasing and given that he wrote about it in 2009, this issue may have been rectified. Further research also places an emphasis on the skill of the research as a limitation to case study research. This is because case studies rely heavily on qualitative data which needs researcher interpretation (Drew, 2023). Drew goes on to state that case study’s results cannot be replicated since it takes place in real-world settings where variables cannot be control, and subsequently when reattempting a study those variables have changed. 

In order to select our sample we will utilise an opportunity sampling method. This method selects participants based on their availibility. In this case year 5/6 students who were in school and returned their consent form on the day that interviews were carried out as well as teachers that returned the questionnaire that was sent. This method enabled the researcher to interview a broad range of students, whilst being simple to use and cost effective. However, this sampling method may not provide a representative sample and could be biased (McLeod, 2023). The study will look to mitigate this by ensuring the study uses a large sample group relative to the target population. 

Research Methods

The case study will utilise three research methods, these are, observations of classes of all ages throughout the school, interviews with year 5 and 6 students and a questionnaire will be sent out to teachers at the school. The aim of utilising these methods is to gain an understanding of the perceptions of a wide range of pupils and teachers at the school. 

Driscoll (2011) defines observations as “observing and measuring the world around you, including observations of people and other measurable events”.  Driscoll elaborates and continues to discuss participant and unobtrusive observations. The case study in focus will use the latter. Unobtrusive observation means that the researcher doesn’t interact with the participants but simply observes and records their behaviour. Contrary literature refers to this method of observation as non-participant the same literature also stated that observations lie on a continuum between unstructured and structured, the observation discussed here will be nearer to a structured observation. Meaning that it knows in advance what it is looking for, and will already have the observation categories worked out beforehand (Cohen, et al., 2017). 

One strength of observations is the benefit of gaining an understanding of a behaviour in a natural setting, it can also be exstremely useful when used alongside self-reported information (gained through interviews and questionnaires), allowing for comparisons between self-reported and actual information (Maggi Saven-Baden & Major, 2013). It is agreed that data is obtained through observation is more accurate than data obtained through interviews or questionnaires, this is believed to be due to the fact that the observer can check the correctness and consistency of behaviour (javaTpoint, n.d.). Contrastingly, observations can often be subject to researcher bias as it requires them to record what they see, which could mean their own opinions will be reflected. As well as this, in overt observations, such as the one in focus, people may behave differently because they know they are being observed (Online Learning College, 2022). 

The observation will incorporate a structured observation schedule (as seen in appendix 1), however will also include opportunities for unstructured observations to be made aswell. This is to ensure that any behaviours that were unforeseen, or out of the scope of our observation,  that are influencial will not be missed. The observation scheule will be inspired by the AFL continuum in place at the school and will consider the forms of feeback aswell as reactions and behaviours observed by the students in response to this. It will include opportunities for both qualitative and quantitative data collection. Having considered that a strength of observations is their ability to collect data in natural settings, there is opportunities for the context of the lesson to be gained, as well as the instructions and attitudes of the teacher. This is in the hope to further understand factors that could affect feedback in the classroom.

The second research method which will be used is interviews. Simply put interviews are data gathering techniques involving verbal communication between the researcher and the participant (Fox, 2006). Fox develops this to state that there is a range of approaches to interviewing, similarly to observations they can be unstructured or structured, and it’s success will depend on the interview design and the skill of the researcher, poorly structured interviews may ask leading questions or questions that are difficult to understand and an interviewer lacking skill may unconsciously bias the data found. Mathers et.al. (2002) progresses these views and states that face-to-face interviews can be the best ways of collecting high quality data. Mathers et.al. believes that this is because a skilled interviewer can explain the purpose of the interview, clarify questions and probe responses to incite deeper conversation. 

One study comparing interviews and surveys agreed that interviews were beneficial in enabling probing questions, being able to understand and get to know research participants, which benefitted the research by being able to read body language, and further understand some answers that were given (Jain, 2021). Edley & Litosseliti (2018) agree that interviews are useful in gaining further insight into topics, and elaborate stating that one of the best advantages of interviews is their flexibility, and then uses the example that they can be used as the main source of data, as well as being equally as effective in multi-method studies, such as this one. It is disputed however that interviews may be difficult to impliment since they can often be time consuming and in addition, researchers must collect responses, code and analyse the findings. Furthermore, interviews can produce biased responses, often caused by the interviewers’ views on the world, and can affect the responses of the interviewee (Rahman, 2023).

Interviews conducted will be semi-structured in nature, meaning that an interview schedule will be developped (see appendix 2), containing questions surrounding the topic which we wish to answer, however the interviewer will be encouraged to probe deeper in order to uncover further insight.  The schedule consists of qualitative and quantitative questions, the aim of the quantitative questions is to gain an understanding of the frequency and methods used by teachers in the classroom. The aim will then turn to gain the perceptions of students through qualitative questions which will provide opportunities for in-depth conversion to take place. In red on the schedule indicates language that will be used with the children. This is to ensure that the students understand what is meant by terms that may be difficult to understand for them such as “oral, peer and self assessment”. 

Thirdly, the study will utilise an online questionnaire sent out to teachers throughout the school, in an effort to grasp an idea of the perceptions of teachers towards feedback and its importance. Online questionnaires collect informations from participants who respond to a link using technology (Singh & Sagar, 2021). 

Online questionnaires enable researchers to collect large amounts of data from participants in a short time frame, whilst also being economical and convenient (Regmi, et al., 2016). It is agreed that a key strength of online questionnaires is the speed that they can be returned and the data received can quickly become available for processing (dell'Olio, et al., 2018). However Andrade (2020) argues that online questionnaires will always be subject to bias since participants who complete them must have some level of bias to be interested in the subject since they have taken the time and trouble to respond. They then go on to discuss the need for access to the internet as well as issues surrounding their generalisability, since they often require a self-selected sampling method, Andrade states. 

The questionnaire sent out once again uses a combination of qualitative and quantitative questions, in the hopes of comparing the perceptions of students and teachers. As previously discussed Kleij’s work found discrepencies between the views of teachers and students. The questions also take into account the AFL curriculum at the school in an effort to understand whether teachers engage with it, feel it is effective. The decision to use online methods was picked because it allowed teachers to take part in the research at their convenience, as well as being extremely cost effective for the researcher and also simple to distribute. 

Data Presentation and Analysis Methods

In order to analyse and present the data a range of methods will be utilised. The researcher will look to incorporate thematic analysis and coding to make sense of the data gathered. It is stated by Braun and Clarke (2006) that thematic analysis should be used as a foundational method for qualitative analysis, as it is useful for learning core skills for conducting other forms of qualitative analysis. They then elaborate stating that it is a method for identifying, analysing and reporting themes within data. Braun and Clarke further develop this and specified that there steps that need to be taking to successfully carry out thematic analysis. These are, familiarisation with the data, generating initial codes, searching for themes, reviewing themes, defining and naming themes and finally producing the report. 

Thematic analysis also provides a highly flexible and accessible approach which can be adapted for the needs of many studies and researchers. This approach can also highlight differences and similarities between research participants, as well as indicating unforeseen insights (Nowell, et al., 2017). Contrarily, it is argued that thematic analysis bases an emphasis on the skills of the researcher, and therefore the analysis can be weak or unconvincing, especially when themes have high levels of overlap, or are incoherent and lack consistency (Javadi & Zarea, 2016). 

One issue however with the data found is that issues may have arisen over the transferability of the information. This is due to the fact that the sampling method used meant that the study had a limited range of participants, and therefore it may be difficult to transfer the findings to ther settings. In future the study should aim to conduct research on a range of schools, along with a range of different ages. However, the confirmability of the study is an area of strength for the study. Confirmability is achieved through establishing and maintaining rigidity throughout the process of conducting and analysing the research (QDAcity, n.d.).  Further effort will be made to guarantee the accuracy and releance of the findings by ensuring triangulation within the case study. Triangulation within research indicates the use of multiple methods to develop an understanding of an event (Patton, 1999), as well as this this it can also be used as a strategy to test validity through the use of data from a range of sources (Carter, et al., 2014). Within the focus study the use of observations, interviews and questionnaires will provide triangulation.

Ethical Considerations

One ethical consideration which arose during the carrying out of the study was the need to ensure that assent was gained from all participants. Assent is the process of explaining to the child in a language they can understand, the aims of what is planned in the research, as well as the fact that they can say ‘no’ and change their mind midway through the research (Cortim, et al., 2021). Cortim et al. put forward the opinion that assent is a term used to express the willingness to participate in research by participants who are too young to give informed consent, however are old enough to understand the proposed research in general. Before each interview the researcher will revisit the aims of the study as well as explaining the reasoning behind it in addition to describing their right to withdraw from the study at any point. Cortim et al. expands to state that assent by itself is not sufficient, if assent is obtained, informed consent must also be gained from the participants parents or guardian. 

The British Educational Research Association (BERA) set out ethical guidelines for the conduction of educational research, these guidelines state that voluntary and informed consent is - 

“The condition by which participants understand and agree to their participation, and the terms and practicalities of it, without any duress, prior to the research getting underway. It should be made clear to participants that they can withdraw at any point without needing to provide an explanation”.
(BERA, 2018)

Given the circumstance surrounding our study, in order to adhere to these guidelines, we will ensure assent from participants, as well as distributing consent forms to be signed and returned by the parents/guardians of the participants (see Appendix 4). 

Further ethical considerations will be given to the storage of data. All data gathered from the study will be kept on a password protected device. Any physical copies possessing participants names and personal information will be destroyed, and any data produced from our study will be kept in a secure safe. In order to further remain ethical, we will ensure all participants names and information is kept confidential. As well as this, the researcher will have completed an approved ethics form (Appendix 5).

Results and Analysis of Results

As discussed themes from our research will be identified in order to analyse the findings. From interviews conducted with students, one theme that was identified was the motivation that feedback could provide. The question “How does it make you feel when you’re given positive feedback”, lead to statements that suggested it made students feel happy,good and proud, and many elaborate stating that it provided motivation and confidence. This provides support for the work of Al-Bashir et.al, who stated that effective feedback provided motivation to students to use the feedback they had received. Contrarily, students stated that negative feedback made them feel sad or disappointed, and it greatly affected some students as they could recall their poor test scores. In order to counterract this one teacher from the questionnaire stated that teachers should always start feedback with the positives of the work first. Contradictory however, many students stated that it didn’t affect them, since it provided them with something to work on. Both these facts highlight Henderson et al.’s opinion that all feedback must be individualised to meet the needs of different learners.

The work of Su Bergil & Atli defined feedback as the response of teachers to students assessment, work and performance. Interestingly however, multiple students did not mention the source being teachers and instead viewed it as gaining information about different situation or pieces of work, and failed to consider the source of the feedback. Many students also expanded and viewed feedback as a way of improvement rather than simply the responses of teachers to their work, explaining that they viewed it as “How I can improve” or “Telling people how to improve”. The latter also highlights how students have become familiar with the different methods of feedback, such as peer-assessment. The Education Endowment Foundation discusses the method of providing feedback through the form of digital feedback. During observations it was discovered that oral feedback was the most popular form of feedback, all teachers were observed using it. However, the second most popular that was observed was the use of digital feedback, implemented alongside online mathematic working schemes, this method consistently provided students with feedback, through the use of scores and summative assessment methods. 

During observations there was little to no peer or self-assessed work. The researcher hypothesises that this is due to the nature of the lessons, many of which were mathematics based, which often means there is a definitive answer to the questions asked. Thanks to the use of mathematic schemes, it meant that much of the work conducted was carried out individually. Further consideration should also be given to the time of year that observations were carried out (during the lead up to christmas), meaning there were time constraints on many lessons to account for the need for christmas concert preparation, and therefore teachers may have needed to implement more time effective feedback strategies. Upon further review of students’ workbooks there was consistent use of peer and self-assessed work across areas of learning and experience, these included methods such as 2 stars and a wish and peer-assessment cards, both of which are present in the AFL continuum in the school. 

Kleij hypothesised that there are discrepancies between the perceptions of teachers and the perceptions of students towards feedback. Numerous teachers stated that students favourite feedback strategies were self-assessment or peer-assessment strategies. However, when compared to the graphs (figure 1 and 2) based on student perceptions, contradiction and disconnects in pedagogy become clear.
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Data collected suggests that students prefer oral methods of feedback with 46% of studests choosing that as their favourite method. Contrarily to the perceptions of teachers, 40% of students said that self-assessment was their least favourite method of receiving feedback. 

Conclusions

In conclusion the methods used provided an insight into the perceptions of students and teachers surrounding feedback in the classroom, and produced valuable data. However there were issues surrounding the validity and generalisability of the methods used. In order to improve the generisability of the study there would need to be a larger sample group, as well as a study conducted across a number of schools in order to create a study that can be generalised to a larger school setting. The study however possesses a strong level of validity, thanks to the triangulation provided through the use of multiple research methods. 
In the future and in subsequent research projects, the observation schedule created and interview schedule provided great opportunities for the collection of both qualitative and quantitative data, this was a particular strength of the study. In order to improve the validity of the study, an attempt should be made to gain a larger engagement from teachers to complete the questionnaire. Ultimately this study provided the researcher with further confidence to carry out research in the future, in line with the QTS standards surrounding professional learning, as well as the pedagogical standards of “listening to learners” as this study highlighted the feedback strategies students enjoy and believe to be most effective.

Recommendations

The study found that 40% of students saw self-assessment as their least favourite method of receiving feedback. The effect of self-esteem on self-evaluation has been researched and it has been stated that there is a link between the two (Leary & Terry, 2013). This may indicate that students opinions towards self-evaluation may be due to their self-esteem levels. One intervention that looks to improve students low self-esteem is cognitive behavioural therapy (CBT), and this could be implemented to improve students’ self-esteem, and subsequently their relationship with self-assessment. 

Further recommendations include, the continued engagement with and continued development of the AFL continuum in place at the school. A third, recommendation is to ensure that students are provided with plenty of positive feedback, as it encourages engagement, confidence, and improves well-being. 
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Appendices

Appendix 1 – Observation Schedule

	OBSERVATION SCHEDULE

Class:                                                                               Date of Observation:

Subject of lesson:                                                              Time of Lesson: 



	
Note of instructions for the lesson given:


	

	Form of Feedback 
	Number of students engaged with

	Oral 
	

	Written
	

	Peer-assessment
	

	Self-assessment
	

	Other 
	




	
	Form of feedback
	Reactions Observed (From Students)

	Oral
	

	Written
	

	Peer-assessment
	

	Self-assessment
	

	Other
	




		Form of feedback
	Observations of work following feedback

	Oral
	

	Written
	

	Peer-assessment
	

	Self-assessment
	

	Other
	




	
Further comments:







Appendix 2 – Interview Schedule

Feedback as an AFL strategy Interview Questions 


Date:             Student Class:            Student Name:

1. What does feedback mean?


2. Does Mr./Mrs. ______ give you feedback? 

YES / NO / SOMETIMES

3. How do they give you feedback? Indicates language used with children
a. Oral (By speaking to you)

b. Written (By writing on your work)

c. Peer-assessment (By getting a friend to mark your work)

d. Self-assessment (By marking your own work)

e. Other - 

4. How does it make you feel when Mr./Mrs. _____ gives you ______ feedback? 











5. What is your favourite way that Mr./Mrs.____ gives you feedback? Why?








6. What is your least favourite way that Mr./Mrs. ___ gives you feedback? Why?




7. If you could change anything about how you’re given feedback what would you change?









Appendix 3 – Online Questionnaire

What are teacher perceptions of feedback strategies in the classroom?

1.How important is providing effective feedback to pupil progress - 1. Being not very important 5. Being extremely important Ranking. 
1
2
3
4
5

2.What are your reasons for the above answer? 
- Why is it important or why is it not important? 
Enter your answer

3.Which methods do you use in order to provide feedback to students e.g. What Went Well... Even better if... . Star and a Wish? 
Enter your answer

4.In relation to question 2, why do you use these methods? 
Enter your answer

5.In your opinion, which feedback strategies do students prefer/engage with best? 
Enter your answer

6.In relation to question 4, why? 
Enter your answer

7.What advice would you give to a student teacher in order to implement feedback in their future practice? 
Enter your answer




Appendix 4 – Consent Form
CONSENT FORM 
PROJECT TITLE: What are pupil and teacher perceptions of feedback strategies in the classroom

Name of Researcher:	Morgan Rhys Thomas


									         	
Please initial box

1.I confirm that I have read and understand the information sheet dated 27.11.23 – 1.12.23 for the above study.
 
2.	I understand that my child’s participation is voluntary and that I am free to withdraw my child from the study at any time, without giving any reason.

3. I understand that my child can choose to withdraw at any time, without giving a reason.

4.  I understand that the information given by my child will be used in a university assignment.

5.  I understand that my child’s name will not appear at any time.

6.	I agree for my child to take part in the above study.



_____________________        _____________________________       __________
Child’s name                             Parent signature                                       Date




Appendix 5 – Ethics Form
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Director of Dat
2 Studies/Superisor: JoBamsey
5 20123
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4 Academic Director/
Assistant Dean:
5 Signature:

Checklist: Please complete the checkiist below to ensure that you have completed the form according to
the guidelines and attached any required documentation:

 have read the guidance notes supplied before completing the form.
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1 confitm that the research activty has received approval in principle
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I have attached a full risk assessment (where appropriate) ONLY TICK IF YOU HAVE
ATTACHED A FULL RISK ASSESSMENT

appropri

L}

Iunderstand that tis my responsibity to ensure that the above named research activty will meet
the University's Research Ethics and Integrity Code of Practice.

| understand that before commencing data collection all documents aimed at respondents
® | (including information sheets, consent forms, questionnaires, interview schedules etc.) must be
confirmed by the DoS/Supervisor, module tutor or Academic Director.

RESEARCH STUDENTS ONLY|
Once complete, submittis form via the MYTSD Doctoral College Porta at (itps:/imylsd.uwisd ac.uk)

RESEARCH STAFF ONLY
All communications relating to this application during is processing must be in writing and emaled to
paresearch@uwisd.ac.uk , with the tille Ethical Approval folowed by your name.

'STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit this form
(and receive the outcome) via systems explained to you by the supervisorimoduls leader.





