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Targets 
	Targets 
	How I have met this target

	To include a title or partial question of the assignment. 
	I have included a title to this essay, which is the question I have researched. 

	To locate reference list on a new page rather than it being part of my response.
	I have displayed my reference list on a separate page to the end of my essay to avoid it merging into part of my response.

	To expand vocabulary to avoid close repetition within work. 
	I have used a wider range of vocabulary within my work to help support and expand on my points. 



To what extent does outdoor learning contribute to pupil engagement levels compared to their engagement levels within the classroom? 
Introduction 
Through this research, aiming to identify the extent of which outdoor learning contributes to pupil engagement levels compared to their engagement levels within the classroom, three pupils were chosen to be observed to create a comparison of their engagement levels in the indoor learning environment compared to the outdoor learning environment. The Leuven Scale has been used as an observation tool to support the findings during the observational period, which took place over 30 minutes, with regular observations from every 10-minute stage. It is important to note that the learners were involved in a phonics session, starting in the classroom, as a whole class. The lesson was furtherly extended into the outdoor learning environment, where the learners were working together in smaller groups, to enhance their cross curricular skills and develop highly motivated learners (Barnes, 2015). Their task was to find objects that had been hidden within the forest area beginning with the sounds they were learning; they were then challenged to find any other natural objects that fit in with the sounds they were learning. The smaller groups outside would suggest that there would be other contributing factors to the change found in their engagement levels, that could include the smaller group work as well as the change of environment. This will be discussed through the research findings. 
‘the Foundation Phase and the outdoors are inseparable.’ Foundation phase outdoor learning handbook








Literature Review
Foundation learning is centred around learning through opportunities of play, it is essential to provide children with plentiful and diverse opportunities to their learning to ensure maximum holistic development, the need for these opportunities to be indoor and outdoor based is reiterated through the Foundation Phase Framework (Welsh Government, 2015). The New Curriculum places play at the centre of all Foundation Learning, these opportunities allow for deeper learning experiences to be achieved, through independent exploration (UNICEF, 2018). 
The well-developed forest area of the school helps to enhance the learning experiences the children encounter daily. Regular outdoor learning is essential to support the development of children’s confidence, social and physical skills (Tebbs, 2022). The observations collated supported this, there was an obvious difference between the children’s confidence from inside the classroom compared to completing the task outdoors. The idea that outdoor learning aids the development of self-esteem and confidence (Knight, 2013) is echoed by Sara Knight who has discovered through case studies that outdoor learning supports the idea that children are individual some will thrive in the outdoor environment, it is essential for the teacher to understand where the children are at and how is best to support them to develop further (Welsh Government, 2022). The learning environment has a huge impact on the children’s learning, ‘the learning environment is a key enabler for the curriculum’ (Welsh Government, 2023). Practitioners should facilitate ‘authentic learning opportunities’ to take place both indoors and outdoors, to ensure they are meeting the pedagogical principles of effective teaching (Welsh Government, 2023). The outdoor environment aims to instil curiosity among the learners, aiming to nurture confidence in the children. Some children thrive in the outdoor environment, they become more involved in discussions and take a lead role, without the pressure and lack of confidence they may feel in the close environment of the classroom (Bilton, 2017). The outdoor environment also supports the learner’s physical development, helping to develop their motor skills, during the activity taken place children were able to develop their gross motor and fine motor skills, through gestures such as walking, climbing, bending, stretching and grasping (Bilton, 2017). Developing these skills highlights one of the many points illustrated as effective practice of providing high quality outdoor learning experiences (Estyn, 2023).
In line with the Cross Curriculum Literacy Framework, for learners to reach progression step 1 they must be able to ‘discriminate sounds in my environment and words’ (Welsh Government, 2023). It was evident that this skill was being assessed throughout this activity, by which children had to recognise sounds of natural objects in the outdoor environment. The activity also mad Cross Curriculum links from physical education, with the activity supporting them to reach Progression Step 1 in the Health and Wellbeing Area of Learning Environment (AoLE) and gaining ‘the confidence to move in different ways’ in turn developing their motor skills (Welsh Government, 2019). 
A report produced by UK Government (2016) summarises the positive effects schools have experienced since the ‘culture change’ of implementing outdoor leaning into classrooms. Results from the survey completed by 125 schools, 92% of schools noticed an increase in learners’ engagement when outdoors. Importantly, as well as the pupils, teachers reported a higher sense of job satisfaction, claiming that the outdoor environment has helped with personal motivation and has positive impacts on their teaching (Natural England, 2016). 
Links to engagement levels, importance of increasing them at that age 
Importance of putdoor learning and why its important for wellbeing as well as engagement 
Importance of play and outdoor learning in FL environment 
How physical activity promotes a better mind 
Estyn reports 
People who think outdoor learning is bad ????
Methodology
Throughout these observations, the Leuven Scale was used as a tool to gather information around the learner’s engagement levels inside the classroom compared to outside the classroom. The Leuven Scale is a 5-stage scale used to identify levels of involvement or wellbeing in learning ranging from extremely low to extremely high (Learning Journals, 2021). Each level is paired with a descriptor of typical behaviours displayed by the learner that could help the observer to indicate their engagement levels. Wellbeing and involvement are intrinsically linked when it comes to effective learning and development, children who are at a higher level on The Leuven Scale are more likely to have a more meaningful learning experience (Cheqdin, 2019). 
As an observational tool, it could be argued that The Leuven scale would lack accuracy, as different observers may have different opinions on what level of involvement the children are displaying. One of the biggest disadvantages of the Leuven scale as an observational tool, is its lack of consideration for children with Additional Learning Needs (ALN), throughout my observations this became apparent through observing one child with potential ALN, this will be discussed during my recount of observations. Similarly, as suggested in John Bowlby’s theory of Attachment, considerations of outside factors affecting children’s abilities to form relationships within the classroom, will in turn have an overall impact on their involvement and well-being levels within the classroom (McLeod, 2024). However, as a tool it is simple to use and takes away the confusion during observations, it helps to recognise each child as an individual (Learning Journals, 2021). 
Being a non-participant observer in this research has been beneficial to obtain a full account of the children’s engagement during the lesson as there was no distractions of being involved in the teaching, it can be difficult to observe a small group of children whilst trying to teach a full class. There are many limitations to this type of observations, it may prove to be difficult to obtain exactly what you’re looking for without being involved in the learning (Windsor, 2016). 
Discussion and Findings 
In line with the school’s policies surrounding external observations, verbal consent was obtained from the 3 children’s parents. Important consideration of the children’s assent was given during these observations, ensuring they were all willingly involved in the activities, as they are under the consenting age, the British Education Research Association (BERA) expresses the need for ‘approval of those responsible for such participants (BERA, 2018).  Participants, especially children are entitled to confidentiality and anonymity (BERA, 2018). Anonymity was ensured by keeping their names private by addressing them as ‘Pupil 1, 2 and 3’. Following The Data Protection Act (2018) and the schools’ policies, the location of the school and class have also been kept confidential (UK Government, 2018). 
The three children observed displayed very similar contrasts in their behaviour while in the classroom compared to when learning outdoors. Pupil 1 engaged well with the introduction task within the classroom, they sat quietly and waited for the other children with no disruptions. There was limited engagement with the staff and other pupils but their individual engagement in the task was obvious. When outside, undertaking the second half of the task, this pupil appeared very engaged, asking lots of questions and displaying high attention to detail. They appeared to have more confidence in the smaller group setting. Quote about smaller group work. 
Pupil 2 struggled to sit still during the classroom activity, they can complete the task with support of the Learning Support Assistant (LSA), however they seem very distracted with their surroundings. Initially when taking part in the outdoor task, Pupil 2 became disengaged and frustrated when they didn’t find an object linked to their task. With support from the LSA they were able to get back on track, from this point they appeared a lot more focussed in the small group task. A report from Estyn suggests that effective practice in this situation includes being and enabling adult and offering your guidance rather than telling learners what to do (Estyn, 2022). This was demonstrated effectively by this LSA resulting in in this pupil feeling more confident to independently complete the task. This pupil thrives off a lot of personal praise, which as an external factor, contributes to their engagement levels. Quote about engagement levels and praise. 
The lack of confidence displayed by Pupil 3 affected their engagement during the task, they appear to be disengaged, looking around the room, but with guidance from the LSA they were able to complete the task. When participating in the outdoor task, they are very focussed and involved in quiet discussions with their peers, they appear a lot more eager to work and more confident to confide in staff. 
Overall, there was an obvious switch in their engagement levels as well as their overall happiness and willingness to participate in the activity when the leaning was taken outside, as well as into a smaller group. When completing the task outdoors, the pupils were all rated with ‘high’ engagement in this task and were very rarely distracted by their surroundings. Quote about increased engagement levels when outdoors. Outside factors were not taken into consideration of this activity, including potential Additional Learning Needs, contributing to struggles to stay on task. 

Conclusions and Recommendations
To summarise the findings produced by this research, it has evidently show and increase in engagement levels in the outdoor environment compared to inside the classroom. However, being cognisant of the fact that outside factors such as ALN were not taken into consideration using the Leuven Scale, it could be argued that it provides inaccurate results. It would be beneficial to observe a larger group of children, but due to the complexity of the observations having two parts and as an independent researcher it would prove difficult to accurately observe more than 3 children. However, even due to these limiting factors, there is plentiful case studies and effective practice reports produced elsewhere to help support the point. 

Consider the impact of the research on your professional learning and how it may transform your practice
Qts standards and pedagogy
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Professional Reflection 
Describe ONE of the observations you carried out.  What did you learn from it?  
 
What were the challenges and opportunities of being a non-participant observer in the classroom? 
 
In your experience, what were the benefits and limitations of the Leuven Scale as a research tool? 
 
What were the main points of learning for you in terms of being a researcher in the classroom?  
 
What would you do differently if you were to conduct this research again?  Why? 

Discuss any other methods of research you could use in the classroom to improve your practice.  What are the positives and negatives? 
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Pupil 1~ Further comments

Got on well with the task, they sat quietly and waited for the other chidren. Not much engagement with the
staff and other pupil but you could clearl see their individual engagement with the task.

Pupll was very engaged n the focus task; they ask lots of questions and demonstrate a high attention to
detail. They thrive better in a smaller group.

Pupil 2~ Further comments

“This pupil doesn't it stl, they are lying across the floor, moving spots on the carpet. They complete the task
with support from LSA but seem very distracted.

Initilly pupil seems disengaged and frustrated as they didr' find an object, with LSA support they found
one. From then they appear a lot more focussed in the small group task. This pupl thrives off a lot of
personal praise which contribute to a difference in their engagement levels,

Pupil 3 — Further comments

“This pupil required support from the L5A, they lack confidence to complete the task on their own. They
appear to not be engaged and are looking around the room.

‘When completing the outdoor task with their peers they are very focussed and taking part in lots of quiet
discussions with their classmates. They appear a lot more eager to work and more confident to ask.
questions to staff.
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Observation Schedule

Research Question: To what extent does outdoor learning contribute to pupil engagement
levels?

Observe Names auren Thompson - Richards
oate:a/ar2e
Time: 10:30am

Contex:
Phoric secio, T et o 0 Carpat 2 WanE g o o o e ekt Theteaher
resding them a1 pupil repEstingback. ey lookd 5 abjEcs Begnning with tose souncs. The secand
Ralf ofth eson,chidrenware insmaller 7oups, otsde i heschoo' foret ars, n th orest were
i abjects begoning with sach of thesounds. PUpls ha 1 i these abjects and 5o them o hula
hoops labelsd with sach e sound

‘Observations during whole class activties
Pupil 1 Pupil 2 Pupil 3
Minutes observed | >5 | 510 [ <0 [>5 |50 [<10 |>5 |50 | <10

1~ Exremely Low
2 low

5~ Moderate
a—tiigh

5 Extremely High

‘Observations during outdoor
Minutes observed ] >5 | 5-10 | <10 |55 |50 <10 |55 [50 | <10

1~ Exremely Low
2 low

5~ Extremely High

Involvement Scale
1- Extremely low — Pupil shows no concentration, no engagement vith stafor other
learners, no participaion with actiiies

2 Low— Pupll displays limited concentration, e engagement with staff or other pupils,
little participation with actvitis, distracted by surroundings.

3~ Moderate —Pupil shows some concentration, some engagement with stffor puplls,
Some participation with activiies, can be easiy distracted.

4= High — Pupil showis involvement in actiites,lots of engagement with staff and pupils,
ot easily distracted.

5~ Extremely High — Pupll s very involved, they show constant engagement vith staff and
pupis, energerc involvement ith activites, no distractions from the actvty.




