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A critical evaluation and the identification of next teaching and
learning steps focusing on a case study of an individual learner or
a qgroup of learners, based on an observed critical incident.

This case study will be discussing a critical incident that occurred in which a pupil incorrectly
corrected the teacher (See Appendix C); This will then be further compared to the four
purposes of the Donaldson review. The incident will then be broken down and discussed under
three headings: Class management, Social inclusion, and social behaviour. This will then be
used to analyse the incident and its possible reasoning of occurrence and then upon reflection
will then in turn influence personal practise/pedagogy; informing choices of next step personal
practise as this is an important tool in order to make progression and identify mistakes in
pedagogical choices and gaps within the delivery of the curriculum that may or may not be
inclusively Presented, discussed, or evaluated. Welsh Government reports will also be placed
against literature to evaluate whether they compare or contrast each other with a focus on the

Donaldson review (G, Donaldson. 2015).

Before proceeding to examine the critical incident, it's important to mention that four official
observations took place (See Appendices). My focus for this case study will be on one (See
Appendix C). It's important to apply context to the school observed, In line with Bera (2018)
guidelines (point 40) in order to be ethical in the anonymity of participants and data | will be
referring to the school discussed as ‘School Y’ and the pupil referred to as ‘Pupil X' (Bera.
2018. Pg.21). School X is a comprehensive school in South Wales with pupils aged 11-18,
The school contains 977 pupils, Of the 977 pupils attending there are around 12% with a
special education need, just over 12% of pupils are eligible for free school meals, and less
than 1% of the pupils live in the 20% of the most deprived areas in Wales (Estyn. 2017);
Implying the school is of a high economic status. According to The Welsh Government website
school X is an Amber support category with an 18.8 Teacher to pupil ratio (Welsh Government.
2018). Regarding the critical incident observed, it occurred within a maths class of top set year
8 pupils, with 26 pupils and one member of staff present. At request of the school | will be
referring to the children observed as ‘pupils’. The focus occurred at the beginning of the lesson

regarding, Pupil X incorrectly correcting their teacher.

A number of techniques have been developed to undertake observations Simpson and Tuson
(1995) suggest that observation is a more detailed source of gaining information rather than
from external sources (Simpson, M., Tuson, J., 1995) However they suggest that its
weaknesses are that the observer may carry a bias and there may be a lack of time or

resources; In order to overcome this as an observer It's important to undertake the observation
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not linking preconceptions based on previous research and separating the individual from the
social environment for later analysis and bringing this in where necessary. Therefore, this
critical incident is a case study as in The Qualitative Case study guidelines Strauss and Corbin
(1994) state that using qualitative research in a case study gives an understanding of the
research and isn’t focused on statistics or quantity figures (Strauss & Corbin, 1994 referenced
in Baskarada, S. 2014)., this is apparent in what is set out to achieve as it is about analysing
and understanding rather than comparison of figures, it is to understand action and human
behaviour. Tripp (1993) describes a critical incident as interpretation of an event of significance
asking what caused an event to happen and analysing this, it is down to us to construct a
meaning from possible meanings as a situation, action, or incident can't be categorised (Tripp,

D. 1993), Reinforcing the previous point by Strauss and Corbin.

Gonzales believes that Qualitative research is a more in-depth method where the meaning,
behaviour, and actions are used to understand the social world that is used for research and
goes deeper into human interaction (Gonzales et at., 2008 referenced in Cohen, L., Manion,
L., Morrison k. 2011) Applying this to the observation as the reasoning behind the social side
of incorrect human behaviour was explored. For this observation, | was non-participant to
observe the critical incident for this case study as it is believed that social research should be
undertaken within environments that are natural amongst the real-world with the researcher
not intruding (Cohen, L., Manion, L., Morrison k. 2011). Lincoln and Guba proposed that
studies within their natural settings convey a meaning within the context (Lincoln and Guba
1985 referenced in Cohen, L., Manion, L., Morrison k. 2011) Both the points made by Lincoln
and Guba and Gonzales highlight the importance of being within and authentic school
environment where the subjects of the research are within their natural environment so that
the everyday routine isn’t disrupted by the change or the influence of the researcher. Dixon-
Woods states that qualitative research is destroyed by stripping out context to gain key-
concepts and themes (Dixon-Woods et al., 2001 referenced in Cohen, L., Manion, L., Morrison
k. 2011); but it is important to remove the incident from the setting to analyse it. Simpson and
Tuson (1995) state that part of being a non-participant observer is being a fly on the wall and
sitting where you will not obstruct activities/task or where you may be seen to be getting
involved (Simpson, M., Tuson, J. 1995) However, Gillespie (1924) believed that when workers
were being observed they tended to work more productively ‘The Hawthorne effect, thus
changing their behaviour (Gillespie 1924 referenced in Paradis, E., Sutkin, G., 2017) applying
this to a school context this could influence the way that the teacher is acting/presenting
themselves to the class. This interpretation differs from that of Jones who suggests that
researchers couldn’t make a link between experimental changes they had introduced and the

productivity of those observed and added their personal prior beliefs on social behaviour
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(Jones 1992 referenced in Paradis, E., Sutkin, G., 2017) It was also brought to light that the
operators within this experiment were switched during with faster-working operators (Paradis,
E., Sutkin, G., 2017); Suggesting a form on unreliability to the account of how much of an
effect an external observer has. Part of avoiding this stated in Simpson and Tuson (1995) is
establishing your role by not being involved in the social aspects of the school and making the
teacher aware that you are not a “spy” for senior members of staff and them knowing what will
happen with the information (Simpson, M., Tuson, J., 1995); This was evident as when
teachers were aware of the purposes of the observation, teachers seemed to relax whereas

the term “observation” seemed to startle teachers initially.

A sociogram was also used within the observation to gain knowledge of social behaviours,
communication issues, and if communication was equally distributed. The use of the
sociogram was limited but was only a part of a focus; focusing on the area of social inclusion
within the classroom. This also is a form that could be used within the strength of observation
as the chosen form of research as according to Simpson and Tuson (1995) it gives an insight
into social interactions that could be used later for a variety of different aspects and also to
compare data later (Simpson M., Tuson, J. 1995). Thomas, Walker, and Webb (1998) suggest
that sociogram’s are good at giving an accurate representation of social relationships but are
not specific to all kinds of relationships as teachers sometimes have a different view on
relationships within their environment (Thomas, G., Walker, D., Webb, J. 1998); Suggesting

there are limitations on establishing relationships fully.

Returning briefly to the incident of Pupil X’s correction of the member of staff, there are several
similarities between this incident and Donaldson’s purpose of creating ethical, informed
citizens. It will be argued that the criticality of this incident is this Pupil’s behaviour not being
transferrable to the real world. As previously stated, on observation it was recorded that Pupil
X corrected the member of staff in a way that perhaps could be considered to be inappropriate
within their tone and phrasing of their sentence not being constructive, during the answer
section of a starter activity that was levelled from less to most challenging, to which Pupil X
was one of few pupils to reach the more challenging level. As the teacher was addressing the
class in discussing the answers Pupil X corrected her within an environment where the
classroom culture was a hand up policy and was observed not abiding by this. This occurred
in response to the teacher having an incorrect answer on the board. This becomes critical as
the reaction to this behaviour not being addressed does not allow the pupil to be informed that
their behaviour is incorrect. Therefore, the pupil isn’t being prepared to be a citizen of Wales
and the world (stated within Donaldson’s four purposes). The event was an isolated incident
of correction of the teacher; however, it was observed also that Pupil X then proceeded to clap

when another pupil got an answer incorrect. This behaviour was also not acknowledged or
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corrected by the member of staff upon observation. As stated within Donaldson’s successful
futures part of creating an ethical, informed citizen is the pupil considering and understanding
that their actions and choices made have an impact (Successful futures; Donaldson, 2015)
Perhaps this implies that this area is being neglected within this incident. The Welsh
Government suggest that the four purposes are set out to assist teachers, develop the
curriculum to the learner's specific needs (Welsh Government. 2019), Applying this to School
Y it will assist staff to cater to needs of pupils that aren’t always apparent on the surface
(supporting staff to make their distribution of the curriculum pupil-centred) which will, in turn,
make them ready to be an informed citizen. The Welsh Government suggest teachers will be
supported in guiding pupils to obtaining the four purposes (Welsh Government. 2017); this is

important in moulding pupil’s in becoming what the curriculum strives to create.

Moving on to the discussion of the incident, this topic can best be treated under three
headings: Classroom management, Social inclusion, and social behaviour. Firstly, concerning
classroom management, there is a strong focus on behaviour within the surrounding literature.
The Welsh Government describe classroom management as successfully creating a positive,
well-structured/managed classroom meeting different needs (Welsh Government. 2012).
Lewis (2009) suggests the Pupils can be separated in four categories: pupils on task, pupils
who sometimes get distracted, pupils who sometimes do not engage and have to be isolated
and removed, and pupils who repeatedly do not engage and distract others and behaviour
management techniques should be chosen based on the grouping of the child, these are also
not permanent groupings and are changeable (Lewis, R., 2009); This indicates it is the
responsibility of the teacher to know each pupil as an individual in order to correctly identify a
grouping and respond accordingly. Lever (2011) outlines that it is the responsibility of the
school to ensure that the environment doesn’t make a compromise on the needs, it would then
be the teacher's responsibility to take this on within a classroom setting (C, Lever., 2011).
Norris (2003) suggests that teachers must have well-organised classroom management plans
as this influence: the intellectual, social, physical, and emotional environment (J, Norris.,
2003); This highlights the importance of a structure within a classroom's proper function. Norris
states that part of having good classroom management is having a Social Emotional Learning
(SEL) classroom, making everyone aware of their value and encouraging respect (J, Norris.,
2003); linking also later to my points of social inclusion and suggesting that good classroom
management isn’'t just having a behaviourist approach, it's deeper than just behaviour
management, it is having a more holistic approach for pupil's development. Lewis (2009)
discusses ‘The deficit model’ where he discussed both sides of controlling a child's behaviour
and counselling a child it is also touched upon that a pupil’s behaviour or lack of engagement

is the fault of the curriculum and not the child (Greaves, 1987 referenced in Lewis, R., 2009);
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This suggests that part of classroom management is ensuring that the way the curriculum
requirements are delivered are the responsibility of the teacher to manage and apply to their
pedagogy which will, in turn, decrease negative behaviour. However, Glasser discusses his
idea of ‘Choice Theory’ which is the idea of human motivation and that behaviour is chosen
and isn’'t heavily affected by external influences and an individual is still very capable of
choosing their behaviour even if they are affected, they can always choose (Glasser

referenced in Wubbolding, R., 2015); relaying part responsibility to Pupil X.

Secondly, a focus was moved towards social inclusion. The Welsh Government describes
inclusion as all Pupils having access to equal opportunity in accordance to their individual
needs and to be a part of the school community, it also is the responsibility of The School,
teachers, and the local authority (Welsh Government. 2016); This is also highlighted by Norris
(2003) stating that in order to have a positive environment, community is key and needs to be
established from the forefront (Evertson et al., 2003; Good & Brophy, 1997 referenced in J,
Norris., 2003). The Welsh Government also suggest pupils with emotional difficulties become
withdrawn made evident with reduced socialising and disengagement from others (Welsh
Government. 2012), clearly displayed by pupil X (See Appendix E). Pantic and Florian believe
that teachers should be agents of change and have an inclusive pedagogical approach; Within
this, educators must have the capability of having appropriate professional relationships and
boundaries with pupils, being able to respond correctly to their range of needs (Pantic, N.,
Florian, L. 2015) which also leans forward to my next sections of social behaviour and linking
back to classroom management, suggesting that these also factor into an inclusive
environment. This section also comes into not only policy but law with the equality act (2010)
in all types of pupils being accepted and having equal opportunity which is highlighted
previously in the Welsh Government's description (The equality act., 2010, quoted in Welsh
Government report. 2016). Thomas, Walker, and Webb (1998) Acknowledge that there is not
a lot of literature based on social inclusion in regard to personalities and a large chunk focuses
on pupils with Special Education needs (SEN) (Thomas, G., Walker, D., Webb, J. 1998); This
highlights how pupils who may be self-isolated may slip through the net when it comes to
inclusion in the classroom as they aren’t being looked out for specifically; Also suggesting,
that pupils can be partly responsible whereas generally in previous literature it's suggested

that is responsibility of teachers and schools.

Finally, following on from Social inclusion, Social behaviour is important not to be neglected
within this incident. Giddens discusses the concept of “knowledgeability” which is the lack of
knowledge of a different culture or social group’s rules (Giddens 1984 referenced in Pantic,
N., Florian, L. 2015); This could suggest that the pupil within this environment is excluding

themselves based on a lack of knowledge of the social group’s rules and their relation to the
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school rules and vice versa where it could be assumed the educator’s knowledge in this area
isn’t as developed yet. Similarly, the Welsh Government suggest that there is a link between
the socio-economic status and achievement due to expectations; within this, children with
closer parental relationships are less likely to have behaviour problems (Welsh Government.
2016); These two facts may not support each other within this context with the socio-economic
demo graph of the school in question with less than 1% of pupils being within that lower
demographic. Parents are also a central contributor according to this. Undoubtedly there is a
link, However, Glasser (1965) introduced ‘Reality Therapy’ which indicates that children
choose their behaviour and that there are five needs that need to be satisfied; in the same
way Maslow’s Hierarchy of needs is applicable where in order for proper function all areas
must be satisfied, included in both is the sense of belonging, also within Glasser's model the
needs are: survival, Freedom, Power, belonging & love, and fun (Lever quoted in Wubbolding,
R. 2015; Maslow quoted in Lever, C., 2011). However, Hanley and Abel (2002) discuss
feminist theory suggesting that a lower importance is placed over the need of relationships to
gain self-actualisation whereas Maslow portrays that it's to be overcome to be achieved
(Hanley, S., Abell, S. 2002 referenced in Trigg, A. 2004). The need of power within the
hierarchy is comparable to a point made in the Welsh Government’s report which states that
children should be allowed to make decisions, have a voice, and be aware that their views
matter (Welsh Government. 2016); Following along similar lines, it is article 12 of the human
rights for children for pupils having the right to be listened to and to be able to say what should
happen (The United Nations.1989), begging the question of whether the incident was a use of
the pupils right. Similarly, Mercer (2002) discusses that it is responsibility of educators to
provide the structure through the way they interact/present themselves to provide pupils with
the correct structure and language (Mercer, C referenced in Wells, G. & Claxton, G. 2002).
Linking also to the Vygotsky’s theory of ‘The Zone of proximal development’ (ZPD) (Vygotsky
1978 referenced in Kapon, S. 2016) separating what children can do alone and what they can
do with an abler other; which also suggests that the parents and educators are responsible for
the incorrect social behaviour and it may be a lack of education rather than intentional actions.
Lever (2011) states that children differ from adults and can’t separate their private and public
personas and are unable to understand and a control over their feelings and emotions (Lever,
C. 2011); The Welsh Government also states that all children should have support within their
social and physical well-being (Welsh Government. 2016) (also a strong focus on the six areas
of learning in the Donaldson review); in the same way lever suggests that negative behaviour
could be caused by a lack of security within the classroom. This links back to a previous point
in the social inclusion section of having an inclusive pedagogy and a setting those boundaries
within the classroom (Lever, C. 2011). Linking back further to the need of belonging stated

within both Maslow’s hierarchy of needs and Glasser's five areas of needs the feeling of
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belonging, Lever suggests that if a pupil does not feel accepted the result may be conflict
(Lever, C. 2011). Lever introduces emotional intelligence which can be taught as pupils with
behaviour issues are lacking social skills; however, people with a higher IQ and are more
articulate generally lack in this area this also develops behind their intellectual capabilities and
it is a matter of assumption that bright children can express their feelings (C, Lever., 2011),
backing up the idea of a non-inclusive pedagogical approach due to making assumptions
based on ability group which will then, in turn, affect the pupil linking also to The Pygmalion
Effect by Rosenthal and Jacobson (1968), The Pygmalion effect within this circumstance could
suggest that Pupil X (from their interaction with the member of staff) made the pupil react in
this way to prove their intelligence, if they had felt treated negatively previously (Rosenthal.,
Jacobson.1968), linking back also to the point made by Lever (2011) where there is Pupil
conflict due to lack of feeling accepted (Lever, C., 2011). However, it has been argued by
White and Locke (2002) that the Pygmalion effect was not ethically tested as it was a form of
manipulation whilst being tested; Addressing also that it's good for understanding but there
are issues in actual application of this (White, S., Locke, E. 2000), suggesting, with putting this
into context that it's something to be aware of in order to properly nurture the holistic
development of pupils but is a foundation/contributor rather than a full solution to the issue.
Lever's definition is similar to that found in (J, Norris, 2003) who wrote about Social and
Emotional Learning where pupils can self-regulate within their own lives the social and
emotional aspects in order to properly function, part of this being able to respond constructively
to problems and being sensitive toward others feeling in social situations and recognising
what's appropriate; Both suggesting that this is something that needs to be taught in order for
proper function within society and suggest that the pupil has not been taught this or has been
incorrectly taught this. However, in contrast to Lever’s point about more articulate children, the
Welsh Government states that Pupils more confident with articulating opinions are more
effective pupils and feel more secure (Welsh Government. 2016). In comparison to the
previous point made Lever also suggests that not all pupils can leave school as balanced
human beings (C, Lever. 2011) This interpretation differs from that of Donaldson’s review in
creating ethical informed citizens that are ready to be part of society (G, Donaldson., 2015). It
has provoked thought on whether within the current climate where the line can be drawn
between where the right to speak freely is and when it is classed as bad manners. Also,
whether this behaviour can in most cases be nipped in the bud by a teacher early intervention
with identification of lack of inclusion or social and emotional development and implementing

change where needed.

To reflect following on from the incident the ARC model was used (See Appendices), in order

to consider if the event was critical it was imperative to consider how It felt looking in as an
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observer to determine whether this incident was a positive, negative, or in the middle in order
to be able to progress in being able to deconstruct the incident into its sections. This reflection
was important to my research later as it helped to inform the need to look at the situation from
different angles to make a fair judgement on the next steps. Also, as part of the professional
standards, reflection is important within professional learning as part of Pedagogical
development and understanding (Welsh Government, 2019). Reflecting also on the
Sociogram (See Appendix E) alongside literature Pupil X was not included in social
conversation with others and more steps could be taken to integrate this pupil, like placement

amongst higher areas of flowing conversation/interaction.

Upon reflection | am partly within agreement with Lever (2011)that pupils can learn emotional
intelligence, but disagree that all children can’t leave school with this as it should be
encouraged within pedagogical practises, within the classroom environment and activities
should promote that growth especially as Wales are moving towards Donaldson’s approach
to the curriculum and this is a contradiction of this; pupils leaving without should be classed
as a failure of society and the educational system rather than accepted as bluntly as some
you win and some you lose. It could also be suggested that if emotionally unintelligent children
aren’t included, they may be slipping through the cracks as there is a lack of literature
surrounding including emotionally unintelligent children in education. It is suggested within
Thomas, Walker, and Webb (1998) and to present day there is a still a lack of literature
surrounding social inclusion surrounding pupils without an ALN and this also proved to be
generalised when discussing inclusion. Within including SEL/Emotional literacy into my own
practise (as it should be a part of my teacher training in order to understand pupils individual
needs and would have part of my classroom management planning in knowing the pupils
individually in order to know which pupils are less emotionally developed) and plan what type
of teacher response they respond to best. Nonetheless, to keep that equity in the classroom
and have an inclusive mentality of not having special treatment, these pupils would have the
same fair consequences and rewards as other pupils in the class. With further regard to social
inclusion. Literature is reflecting modern times in the sense that social inclusion has become
a lot more generalised in literature, more so as disorders and learning difficulties, as a result,
these have become more paramount, the literature reflects the need for more research into
inclusion as something broader than just integration of less abled pupils into mainstream
education; But, the exploration of including pupils who have isolated themselves
unintentionally due to aspects of personality that are not linked to an additional learning need.
Addressing next step class management according to Welsh Government fair rewarding and
consequences is key, as well as building positive relationships and suggests interest in

individuals contributes to this, modelling respect and establishing it calmly and assertively
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(Welsh Government. 2012) application of this should add to good classroom management and

including pupils.

To conclude, considering the incident within the environment in which it occurred and within
the observation, at first glance, the incident was not appropriate and incorrect. On the other
hand, after identifying the criticality within the incident and applying further analysis to
deconstruct the incident allowed deeper understanding of the potential issues (raised
previously in the case study) it is strongly inferred that the pupil could not be fully responsible
for their actions; The pupil is responsible for their behaviour in the context of society and what
is socially acceptable; However, it may be that it is partly the responsibility of the lack of
emotional awareness of the individual discussed by both Lever (2011) and Norris (2003) which
is something discussed to have been something that can be taught (Lever, C., 2011. Norris,
J.,2003) strongly suggesting that this is the responsibility of the education system and parents
as how can a child who isn't taught something learn about correct social behaviour without
appropriate guidance? highlighted previously by Vygotsky (1978) with Zone of Proximal
Development. It can also be drawn that not having these social skills that are needed, the pupil
cannot feel included in mainstream education by lacking this emotional engagement to the
environment and what is socially acceptable within the environment and where this area of
Emotional Literacy is not within the current curriculum to date we cannot at this time prepare
this pupil in accordance to the Donaldson review (G, Donaldson., 2015) in making them a well-
rounded individual ready to be an active member of today’s society. Finally, undergoing the
reflection process helped to identify next steps to prevent the encounter again or understand

and strategize for a possible recurrence.
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