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The video to support this assignment can be found at: 
https://youtu.be/Q2bOJjxXuQg

[bookmark: _GoBack]In a year 4 class of 38 pupils, Welsh as a second language is a growing priority in X Primary School. To consolidate learning of the third person, a theme of ‘Guess Who’ was presented to the class. Due to such a large number of learners present in the lesson, it was not possible to have only two activities being undertaken. Therefore, a carousel of three differentiated activities were created to enhance the children’s learning with the development of reading, writing and oracy throughout. However, Lo (2011) suggests that it is an effective strategy to deliver all three areas together. This is because each element helps to support another such as reading supporting writing and writing supporting oracy. Differentiation is presented in X Primary through the use of ‘Chilli Challenges’ with chilli 1 being aimed at the lower ability and chilli 3 at the higher ability children. However, children are given the option to choose which chilli they undertake in each lesson to allow for own choice and independent decisions toward their learning. This was included in each of the activities.

One activity which focused on children’s writing was to ask a friend questions about themselves and record this information in the given table. This table was differentiated by increasing the workload and level as the chilli’s increased. Chilli 1 consisted of less challenging questions and focussed on the physical appearance of their friends. Chilli 3 was extended through children asking and answering more complex questions which required further thinking than just looking at the appearance of their friend.  This activity required higher order thinking throughout each of the challenges as Zohar and Dori (2003) suggest that children of all abilities should be encouraged to engage in tasks that require higher order thinking skills. Following the completion of the table, children were to then write a piece of text using the third person describing and giving details about their friend. Secondly, to help enhance the pupils’ reading skills, children had Tarsia dominos which had questions and answers on using the third person. Chilli 1 consisted of the questions and answers with pictorial aids, whereas chilli 2 did not contain the pictures. Chilli 3 required children to create their own Tarsia after the competition of chilli 2 giving them a further opportunity to develop their reading and writing skills. Cohen (2017) supports the use of reading in the learning of a second language as it exposes children to the written dialogue from the start. Children were expected to use their prior knowledge to read the card and match the questions to the answers to complete the Tarsia. Finally, oracy was included in the lesson through the use of the board game ‘Guess Who’. Children were expected to play the game through the medium of Welsh using differentiated question and answer sheets to support them. Chilli 1 had the questions and answers in Welsh and English, chilli 2 had just the Welsh, and those on chilli 3 were challenged to use their memories and prior knowledge. This task also enforced children’s listening skills following research by Renandya and Richards (2012) which discusses the importance of hearing a second language to help in its development. 

During this lesson, opportunities were present for the development of both the teachers’ and pupils’ listening and understanding, oral, reading and writing skills. Additionally, it is believed that the teacher and pupils have met this aimed development prior to and during the session. This is supported by an observing teacher of the lesson who upon competition, informed the teacher that she believed “all children have met the learning objectives today”(Esgee, 2019). Therefore, it is believed that this lesson was successful overall with all children meeting the learning objectives. However, whilst there were elements of this lesson that I believe were successful, there were elements that could have been improved. 

The behaviour of children being one element which requires improving. It was noted that the behaviour of the class was considerably worse than normal during the introduction and plenary. However, whilst undertaking the main tasks, it was clear that all children were engaged with the lesson. The association for supervision and curriculum development (ASCD) (2011, p.21) suggests that for children to ‘behave well’ in a lesson, their attention needs to be caught through a series of engaging tasks which challenge and stimulate their minds. In addition, this ‘good behaviour’ is viewed to be the children sitting and listening awaiting instructions for what they are to do next. However, Didau (2012) argues that it is not down to an engaging lesson to keep children’s behaviour in a state where the teacher views it acceptable to carry on the lesson where they are sitting quietly, looking and listening. He argues that behaviour for learning should be the measure of whether children are engaged or not. Behaviour for learning consists of a number of ideas such as children checking personal comprehension, asking further questions and informing the teacher of things they do not understand, anticipating and predicting possible outcomes, and challenging the text or answer the teacher believes to be correct. This is supported further by Child and Markóczy (1993). Whilst children were fidgeting and not always ‘ready to learn’ in the manner of sitting still whilst looking and listening, it was evident that their behaviour met that of behaviour for learning. This was evident during the introduction where children were pronouncing words incorrectly and waiting for a peer or the teacher to correct them before moving on. In addition to this, children noticed a mistake made in the PowerPoint where “Clustiau” was typed incorrectly as “llustiau” and were quick to correct the teacher on this mistake. In future teaching, it is important that behaviour for learning is thought about and implemented before telling children off for fidgeting and not listening. This can be done by making deliberate mistakes in the work which children will notice and correct. Thus, showing evidence of behaviour for learning. 

A slot ddrillio style question and answer technique took place just before sending children off to the main tasks in the form of a game of ‘Guess Who’. Quick-fire question and responses were required to play the game to find out who the suspect was. This ensured pupils were aware of the expected levels and use of Welsh in the main task when they were playing the game in pairs and helped to support those doing the chilli 3 challenge by hearing the vocabulary before recalling it later on. This part of the session was pleasing as all children were able to listen and respond to the question and answers appropriately, sitting down when they had been ‘ruled out’ as the suspect. Rock (2019) suggests that listening skills are vital in the development of a second language. Therefore, this activity gave the teacher an opportunity to see which children were actively listening and understanding what was being said as they sat down appropriately to the responses given. This technique proved to be successful and consolidated the children’s understanding of the language to be used throughout the lesson. 

During the main tasks, it was evident that all children were engaged and undertaking each of the activities. One task was a social-affective strategy in which the learners called upon a peer and worked cooperatively to build information to complete the common task (Chamot et al, 1992). However, in this task, it was witnessed that some children were completing the tables by asking their peers the questions through the medium of English. Davis (2016) recognises this as a common issue when teaching a second language. Learners will naturally revert back into their first language when they are struggling. Upon reflection of the lesson, it is evident that this was not dealt with appropriately by supporting the children back into the second language and finding out why they had reverted into their first language. A possible cause of this may be due to the children struggling to understand what is expected of them or being unsure of how to say something.  It is important that as a teacher of a second language, when children are caught using the first language, it is interrupted, and they are supported back into speaking the second language as soon as possible. 

Within the oracy activity of the lesson, children were unknowingly involved in a sense of competition. Sabourin et al (2006) and MacWhinney (2017) believe that competition is important in the engagement of pupils in their learning. Competition was incorporated into the lesson through the use of the board game ‘Guess Who’ where children were required to play the traditional game but through the medium of Welsh using the differentiated sheets to support them. The digital competence framework was also incorporated into this task by having pupils use iPads to record themselves playing the game with their partners. This competitive involvement is known as the competition model which allows wide language acquisition to take place.

Additionally, the oracy task gave children the opportunity to put words into context. They were able to orally describe the characters on the board to their partner, who had to translate and understand the information and then put this information into context to remove the characters who did not fit the specifications which were described (Bernardo and Gaerlan, 2011). It takes a similar approach to that of the picture word inductive model by Calhoun (1998, cited in Colon and Martinez, 2013) by helping pupils to “develop their sight-reading vocabulary, as well as their writing”. Calhoun suggests a similar reason for this as Bernardo and Gaerlan (2011) as the pictures offer concrete references for children to connect with the words and help them to learn new phrases and sentences as a result. This task allowed for cognitive development strategies as pupils were required to interact with the material being learned and apply this to solve the problem (Chamot et al, 1992).

The Tarsia puzzle was a problem-solving process giving opportunities for the pupils reading techniques to be enhanced. Wallerstein (1982) discusses the benefits of introducing problem-solving techniques into a second language classroom as it allows for previously learned sentences to be consolidated through repetition. Again, a cognitive strategy was involved in this task with children using the context to guess any unknown words using the given information and match these with existing knowledge to solve the problem (Chamot et al, 1992). Goh (1998, p.10) suggests that cognitive learning supports the consolidation of learning through problem-solving as it requires them to “draw upon their prior knowledge” to help them answer the questions. 

Throughout the plenary, techniques were used to gather information on the pupils understanding of the third person. As in the introduction, a whole class game of ‘Guess Who’ was used without the written aids on the whiteboard for support. From this, it was evident that pupils were able to recall the questions and answers and process these and respond appropriately. Another strategy used was to get children to translate sentences. With the help of a picture of four people on the whiteboard, the teacher described something about one of them in Welsh or English, and the pupils were to translate this sentence. Petrocchi (2006) supports this strategy in stating the importance of understanding and translating short sentences which can then be built upon and combined to create a longer paragraph. Following this exercise, it is evident which pupils require further support in this area before moving on and those who are ready to move on and extend their learning further. 

In general, this lesson followed a psycholinguistic approach (Bernardo and Gaerlan, 2011, p.2) by “relating new information with old knowledge” and developing a deeper understanding of the language through repetition and immersion and “building a repertoire for the language in their long-term memory”. Through the use of repetition of the same vocabulary across different activities and different strategies and models, including behaviour for learning, quick-fire question and responses, and a competitive element to learning, it is evident that this was a successful lesson with all children meeting the lesson objectives and being engaged throughout. Therefore, it is believed that a similar approach would be beneficial in future teaching. 
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