Section 1 
Inclusive Leadership and why is it important?
[bookmark: _Int_U9ZkdAbC][bookmark: _Int_nhXh1uHw]According to Nutbrown (no date) to be inclusive is to ensure that everyone feels secure, at ease, and welcomed, inclusive communities must evaluate the regulations, customs, attitudes, and values are what defines an early years setting. This is supported by Philip (2022) who states all adults involved in a child's life, staff, parents, and caregivers, must comprehend how children learn and be able to act in authentic and important ways. Further stating to influence this wide range of stakeholders, a knowledgeable leader is needed to have a successful early years setting. Brown (2019) encourages the development of cultures of belonging where all people can flourish and make a full contribution with strong leadership. Kandola (2023) affirms employee empowerment is facilitated by inclusive leaders, and this increases talent retention, employee satisfaction, and the overall success of the company. The primary principle of early childhood education is inclusion, which emphasizes assistance and equal opportunity for all children, regardless of their skills or backgrounds and this filters through from an inclusive leadership supporting the holistic child, (Send-sational support, 2024). United Nations Convention on the Rights of the Child (UNCRC, 1992) Article 3 states in all choices and behaviours that have an impact on children, the child's best interests must come first. A child's experiences are continually connected to various aspects, and enabling surroundings support holistic approaches to early development and learning, (Birth to 5 matters, no date). 
Scenario
This scenario is fiction.
Ffion is 14 months old. She has recently transitioned into the baby room having moved from another nursery in the local area. Ffion is showing signs of potential Autism/Pandas and has many agencies involved. Mam has anxiety with Ffion starting at nursery due to her experiences in the other nursery. Ffion is an only child. She is happy, enjoys sensory toys like poppets, musical instruments and likes her own quiet space if she feels overwhelmed. Ffion has some mobility issues, but Mam and Dad are unsure currently to the extent and are waiting to meet with other professionals. 
Transition 
[bookmark: _Int_uKnb9myz][bookmark: _Int_Ge6gdHvK]During the welcome meeting, Mam and Dad explained their wishes for Ffion to begin her transition period the beginning of April. Transition periods at the setting are tailored to each child to ensure a smooth transition, O’Connor (2013) supports this stating the importance of children getting to know a new environment and adults at a slower pace thus ensuring to build close connections.  This is embedded within the new curriculum for funded non maintained nursery settings to ensure a setting approaches a child centered approach, leaders and practitioners should allow for a relaxed transition. It is vital practitioners are aware of the child’s likes and dislikes to enable a better position to facilitate this change for the child and their parents, (Welsh Government, 2023). This was supported during the welcome meeting with Mam explaining that Ffion enjoys sensory items like poppets, and touch and feel books, it was explained that the baby room practitioners would create a sensory basket for Ffion ready for her transition to make Ffion feel comfortable at this time. It is important at this time the inclusive leader displays the ethos of the setting and the importance of working in partnership with parents, Birth to 5 matters (no date) explains parents/carers are the child’s true advocate and leaders and practitioners building strong relationships with the parents is just as important as it is with the children where everyone can work together meeting the child’s needs. Manning (2023) states babies benefit from treasure baskets because they encourage active learning. They provide children with chances to explore and learn about the world around them. During the welcome meeting Mam also explained Ffion likes to have her own space somewhere quiet where she can enjoy her sensory items on her own, the leader explained as the setting only has one room there isn’t a specific quiet room that Ffion could use but a safe space can be created within the baby room for Ffion to use. Raising Children (2023) explains the importance of a safe space for children, creating a secure area for children can help them throughout difficult situations. This is due to the fact that it enables children to create a tranquil area for themselves and might help them feel in control of their surroundings. These areas can be especially helpful for children who are sensitive to environmental changes or who are feeling nervous or overwhelmed. Karila et al (2022) promotes the importance of parents being involved with their child’s transition into a setting, this allowing for a more positive approach to the child starting. The leader promoting an inclusive approach to the parents being involved within the transition promotes an open-door policy. With an open-door policy this ensures the parents know they are invited into the setting at any time to be a part of their child’s journey at the setting, (Rachael’s Playhouse, 2024). This enables the setting to work in partnership with parents, Professional Association for Childcare and Early Years (2024) states leaders and practitioners should continuously work in partnership with parents, from transitions, updating them on their child’s day, sharing their successes and progress and always invite parents and carers into the setting. During the first transition for Ffion, Mam was invited into the setting for the 30-minute session. During this time, the leader could chat with Mam while Ffion settled and played with the practitioners. The leader explained since the welcome meeting she has taken the time to research on Panda’s and the potential diagnosis for Ffion, Zollers et al (2010) explains the importance of leaders and settings acquiring the knowledge of a specific disability or additional learning need to better support the child and their family. This is supported by Bennet et al (1997) stating the importance an inclusive leader can have on supporting children and parents with positive qualities. The first transition with Ffion was a success and Mam was happy to leave Ffion the following day for 30 minutes on her own. Following from the family's previous experience with the other setting it was evident the importance the leader and team had to build a strong trusting relationship with this family. Elfer et al explains to build a trusting relationship it is essential the leader and team communicate with families, be respectful and allow the parent to be a part of their child’s day. Along with working in partnership with parents for this to work an inclusive leader is vital for a team. Promoting a positive working environment. An inspiring leader promotes the ethos of the setting and supports their team, enabling a positive working environment, (Grenier, 2018). Along with supporting a team Together for Children (2023) states a good leader sets an example for the team to follow promoting excellent practice and supporting the team throughout the day. 
Settled in 
[bookmark: _Int_CQVJOzH5][bookmark: _Int_Qjc5P1Ze][bookmark: _Int_9uLsr3c7][bookmark: _Int_kODrHReX][bookmark: _Int_BP4pt2DQ][bookmark: _Int_GOXkprga]Following a successful transition with Ffion the leader has set up an EYTAC meeting this meeting was held 3 weeks after Ffion starting within the setting. Bath and North Somerset Council (2015) explains an EYTAC meeting or team around the child meeting is where a set of professionals meet together with the family to discuss a way in which everyone is able to support the child and their needs. Due to Mam and Dad having different agencies involved before Ffion started within the setting the leader has skipped past Phase A and gone straight to Phase B to organize an EYTAC meeting. Rhondda Cynon Taff (2023) states when a team around the child meeting is arranged it allows for collaboration of different agencies working together to best support the child. PACEY (2017) states an inclusive leader organizing an EYTAC meeting ensures the setting can best support the child and their family, using other professionals to seek advice or help from if needed. Kent County Council (2021) explains Strong leadership abilities and in-depth understanding of early childhood best practices are necessary to guarantee that the entire partnership can function as intended. This is supported by Australian Children’s Education and Care Quality Authority (2023) who states A sense of shared ownership and professional responsibility for the education, growth, and well-being of children is the foundation of collaborative leadership and cooperation. Mam explained that in the previous setting they would not allow for collaboration with outside agencies, they felt Ffion did not need extra support therefore dismissed the families worries about Ffion. This left Mam feeling that the setting was unsupportive of Ffion and her needs. The Challenging Behavior Foundation (2022) states these elements have the potential to significantly lower a family's quality of life and foster feelings of isolation by making them feel unsupported. The leader has explained the setting will work with all agencies involved with Ffion and that they are welcome to attend the setting at any time to see Ffion with the team, again promoting the open-door policy. Siraj et al (2007) further supports the importance of collaboration between all agencies involved with children and their families by stating the main objectives are to address child poverty, enhance child protection, promote early childhood education and care, boost standards, and give parents more assistance in raising their children. The EYTAC meeting was positive for both the setting and the family, strategies were shared from Ffion’s educational psychologist on how the setting can best support Ffion. The Children’s Workforce Development Council (2009) shares when setting’s attend EYTAC meetings information on the child should be shared, with notes being taken on how best to support the child in their care. Following the EYTAC, the setting met with the parents to get their feedback. Both parents explained how grateful they were to the setting for organizing the EYTAC meeting and for sharing the information collected so far. During the meeting the setting had explained as Ffion had settled so well into the setting and she was enjoying her time with them they would like to take Ffion out into the local community on small trips to the library etc. Children’s Bureau (2018) states early community building lays the encouraging, positive, and helpful groundwork for a child's future. It facilitates their self-discovery. It shows children how to overcome obstacles, increase their knowledge, and flourish. This is supported by Welsh Government (2023) where it is embedded within the new curriculum for funded non – maintained nursery settings that a solid understanding of their society, culture, and the world, both historically and currently is promoted with settings. Mam explained her worries about Ffion going out into the community due to a personal experience she has had previously in her own life, due to this experience still ongoing within the family's life. The inclusive leader here explained how all worries would be considered and together they would work to sort out a plan. Rachael’s Playhouse (2024) referring to the settings safeguarding policy and outings policy the leader explained during visits to the local community the staff to children ratio is always adhered to and the leader goes if additional support is needed. The setting phone is always carried with a link to contact the leader. If staff feel they may be in danger, this has been explained to the parents due to the nature of the worry Mam has. It was also explained that a safe word is used and a safe place to go if the team feel they were in danger. This is supported by Cheqdin (2022) who states the facility must take the lead in creating a safe and secure atmosphere, especially since parents need to feel confident that their children will have the greatest possible time while being kept safe. This takes responsibility by the inclusive leader to ensure the family feels safe when leaving their child within the settings care, this is supported by Birch (2022) who states all children's needs are satisfied and they are kept safe when effective safeguarding measures are in place. An inclusive leader ensuring a robust safeguarding policy is set in place to protect all children within their care is a must. National Society for the Prevention of Cruelty to Children (2024) states to help them keep children safe, all organizations that interact with or work with children need to have safeguarding policies and procedures in place. This links with building strong trusting relationships with the children and their families. Children flourish in a welcoming, respectful setting that values their individuality, (Buckinghamshire Council, no date). 
Section 2 
According to Edinburgh Chamber of Commerce (2023) an organization's policies and procedures are vital components. Policies and procedures work together to create a schedule for daily operations. They guarantee adherence to legal and regulatory requirements, provide direction for making decisions, and optimise internal procedures. This is supported by The Hub (2019) who states Early childhood policies and procedures are crucial because they serve as a guide for all staff members who work within the setting. The well-being of all families, children, employees, volunteers, and everyone else associated with the setting is guaranteed and supported by them. Care Inspectorate Wales (2021) affirms that it is vital within settings leaders have put in place extensive and highly successful procedures and regulations to guarantee that everyone is aware of their obligations regarding the security and well-being of children. Within settings policies are written by leaders and managers and must be adhered to by all staff, (Early Years Alliance, no date). When writing policies managers and leaders will use legislation to form their settings policies. According to British Ecological Society (2017) Policies and procedures are derived from the foundation provided by legislation. Regarding child safety, the laws' regulations direct daycare centres and educational institutions to create "instructions" and "rules." Further stating Legislation is Law defined by the Government within the UK and Policies must comply with Legislation. 
[bookmark: _Int_wc9kfrhB][bookmark: _Int_H2Sn4Qrj][bookmark: _Int_U9V2U5k5][bookmark: _Int_j5AU5J8h][bookmark: _Int_CtRHZ8cK]The chosen Policy looked at is Wellbeing of Future Generations (Wales) Act (2015). Welsh Government (2024) defines the Act as enhancing Wales's social, economic, environmental, and cultural well-being is the goal of the Well-being of Future Generations (Wales) Act. The legislation, which was put out by Jane Davidson, the Minister for Environment, Sustainability, and Housing for Wales at the time, is the first in history to prioritise the rights of future generations in the political process, (Shalev, 2022). The Well-being of Future Generations (Wales) Act was enacted into law by the Welsh government on April 29, 2015, (Future Policy, 2024). Future Generations Commissioner for Wales (2014) states public bodies in Wales are required by the Well-being of Future Generations Act to consider the long-term effects of their choices, to collaborate more effectively with individuals, communities, and one another, and to prevent enduring issues including poverty, problems with health, and climate change. Further supporting this Public Health Wales (2023) states the act strives for Wales to become more sustainable. However, Wales Council for Voluntary Action (WCVA, 2020) states although there is a fair amount of awareness of the Act in the volunteer sector, our members' feedback indicates that little to no awareness of the Act and the Five Ways of Working is demonstrated by local organisations. This is supported by Royal Town Planning Institute (2020) who states planners play a crucially proactive role in bringing about change, but in order to do so, funding for collaborative working across industries, businesses, and communities is required. This is agreed within a conference with the Welsh Parliament (2021) where Howe states the process by which that reaches all organisational levels continues to provide immense challenges. Within the Act it states in Part 2 A ‘requires all bodies to carry out sustainable development.’ Safdie (2024) explains a business that wants to practice sustainable development must support social progress, economic expansion, and environmental sustainability. Welsh Government (2015) states the significance of including those who have an interest in reaching the well-being objectives and making sure that these individuals represent the variety of the region that the body covers. Dix (2024) states within research Wales launched Phase 1 of the Single-Use Plastic Ban last year, marking a major step towards a more sustainable future. The Welsh government's restriction encourages businesses and organisations to transition to more environmentally friendly options. This comes from The Environmental Protection (Single-use Plastic Products) (Wales) Act 2023 where it has been made illegal to give or offer to give consumers in Wales specific single-use plastic products, even for free, unless there is an exception. In today's society, it is essential that children understand how their actions affect the environment. It's critical to set the groundwork early because research indicates that a child's core beliefs and attitudes are established throughout this time. Teaching children about sustainability early in life might help them develop behaviors that will affect future generations, (Connect Childcare, 2024). Froebel's concepts of interconnectedness and oneness still have a lot to say in today's world of ecology and sustainability concerns, (Tovey, no date). This linking with the sustainable element within the Wellbeing of Future Generations Act. In 2019 The Welsh Government recognised they are witnessing notable benefits as a result of the Act as its fifth anniversary draws near. However, cultural transformation is a slow process, and it might take some time before the biggest advantages become noticeable. Further to this Walker (2023) states The Well-being of Future Generations Act is not being implemented at the rate and scale that we require, despite this impact and the growing number of localised instances of excellent practice. In Rhondda Cynon Taff, Natalie Evans coordinates campaigns for the four Trussell Trust foodbanks. Her volunteer team is made up of individuals who have personally experienced food insecurity, (Future Generations Commisioner for Wales, no date). From 8th April 2024 all children in primary schools have access to free school meals in Rhondda Cynon Taff, a child's nutritional intake and general health and wellness can be greatly improved by having access to high-quality school meals, (Rhondda Cynon Taff, no date). However, Rhondda Cynon Taff rolled this out later than Neath Port Talbot where all children primary school age received free school meals by September 2023, (Neath Port Talbot Council, no date). This is linked with the Wellbeing of Future Generations Act. The Welsh Government is dedicated to maximising its contribution to the accomplishment of Wales' long-term well-being goals by utilising the Well-being of Future Generations Act to continue to change what it does and how it works, (Welsh Government, 2023). 
Blog
[bookmark: _Int_UGmRYTC7][bookmark: _Int_6ICH5T4K][bookmark: _Int_aeUw1eCC][bookmark: _Int_jwsZbF91]The Food Standards Agency (no date) states the incapacity of individuals and households to obtain a sufficient and nourishing diet is known as food poverty. Food poverty may have an impact on people with low wages, little access to transportation, and inadequate culinary abilities. UK Parliament (2023) states the term "food poverty" is not often understood to its full context; however, if a household cannot or is unsure about its ability to obtain an adequate quality or sufficient amount of food in socially acceptable ways, it might be widely described as experiencing food poverty or household food insecurity. To feed themselves or their families, an increasing number of people in society are being forced to resort to food banks, (Revie, 2023). Public Health Scotland (2021) states this can negatively affect a person's physical and mental health, thus it's critical that people have access to and control over a reasonable, enjoyable, and healthful diet throughout the duration of their lives. With the challenges people experience, an inclusive Leader must support the team within the setting and families in their care. Sharing local food banks with parents and carers through newsletters ensures all parents receive the information therefore not targeting the information and causing stigma. Within the setting, an inclusive Leader can offer families the opportunity to contact directly for further support. Cunningham (2020) states Leaders communicating with parents at all times is a must, ensuring they can offer the best support they can at all times. 
[bookmark: _Int_JsJhr1fC][bookmark: _Int_zfMHYQ2D][bookmark: _Int_XV1iw7Hs][bookmark: _Int_f2yz6alY]With the knowledge and understanding of deprivation and food poverty, I as an inclusive Leader made contact with a local community worker who is now able to offer a small food bank located at the setting for the parents/carers to use as required. This food bank is advertised on the parent/carers app for all to see and also on personal WhatsApp groups. There has been a high level of positive responses from the families in using the food bank within the setting as well as within the local community from the setting sharing information. The best ways for practitioners to assist families are through developing compassionate, nonjudgmental parent-professional relationships built on respect and acknowledgement of each other's contributions to the child, (Duncan, no date). CIPD (2023) states when a working person's income is less than 60% of the national average wage after housing costs, they are considered to be in-work poverty since they are not making enough money to cover their basic expenses. Wales is thought to have the greatest rate of poverty in the UK, with 14% of workers living in poverty (excluding London), (Carter et al, 2022). As an inclusive Leader, I have recognised the importance of supporting my team who could be suffering with in-work poverty by establishing a small food bank within the staff kitchen with a note stating, ‘Please take what you need.’ The staff food bank is used daily by different team members for lunch and items to take home; this is replenished by the Leader as required. The effect of the foodbank has had an overwhelming response and has been evaluated as very successful in supporting the well-being of all ensuring they are taken care of, Owston et al states effective leaders understand the value of their employees' well-being, with sector leading Leaders implementing strategies to assist their employees holistically. 
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