For this assignment, I am going to be explaining what a learning environment is and the different types of learning environments and how they have an impact on the children. It will be essential that I research into how learning environments differ and how this can cause the pedagogy to change to suit the needs of the individuals. I will further go onto choosing a location to take my class to and talk about how visiting it will support their learning. School visits can be made into learning environments where children can develop their knowledge and understanding of the given topic, theme or location. For the purpose of the assignment, I have made up a school and all the names in the class. The name of the school is Golwg Mynydd Primary school based in Taffs Well; it is an English medium school and my class are year 2 and we have 27 pupils between the age of 6 and 7.
 
A learning environment is somewhere that children learn. However, they are not just indoor classrooms but can be outdoor learning areas as well. It is important to have different learning environments to suit the needs of all pupils; we need to ensure that within the learning environment there is somewhere for each child to go and feel safe and comfortable. The wellbeing of the children is just as important as the learning and there is a higher chance that the children will engage more if they feel happy and comfortable in the setting. This is supported by theorist Montessori who agrees that children enjoy learning in an environment designed to meet their needs' (Pound, 2005, p. 30). The Montessori learning environments are not confined to the indoors, they are exposed outdoors and give the children every opportunity to develop senses, be in an environment that suits their needs and reveal a spontaneous self-discipline. It is essential to have different learning environments because some children prefer to be outdoors exploring than playing inside (Pound, 2005, p. 30). The new curriculum and Donaldson's (2015) idea of outdoor learning environments being extremely important within the Foundation Phase supports Montessori’s theory. Children need space to be expressive and learning through play gives children the opportunity to be expressive. "Play is part of children's nature and children are happy when playing and learning" links to Frobel's theory where he believes that children between the ages of 0 and 7 should be outdoors learning because "space and light were essential to learning" and that the learning should be done at their own pace; we should teach at the stage that the child is at and not rush them forwards (Pound, 2005, p. 74). Despite the learning environments being indoors or outdoors, it must provide the correct tools and resources to stimulate the child’s learning and must provide opportunities for the them to develop their skills and knowledge further. "All learning is influenced by the spaces where it happens" therefore when creating an area for learning we need careful attention. We need to ensure that the spaces for learning invite the children in and make them want to learn through bright colours, different activities and the views. This has been done in the Reggio Emilia schools in Northern Italy who go for the approach that the environment is the 'third teacher'. They think of the child before every decision is made putting the children's learning first (Barnes, 2011, p. 274). If the learning environment has different furniture, in a different setting to the typical 'classroom' or has different learning resources i.e. iPads, chalk and blackboards, crayons, pen and paper, the children are more likely to get involved because the range of resources will trigger their imagination and creativity in learning. Bruner agrees and has worked with Reggio Emilia schools and he believes that a learning space must be three things: "mine, thine and ours, in and of the broader community and a learning community" (Barnes, 2011, p. 274). Grigg (2015) agrees with Barnes and Bruner stating that since Victorian times, inspectors have reported about the poor learning conditions within the classroom and that "any space that is uncomfortable, psychologically unfriendly or threatening is not conductive to good learning" (Grigg, 2015, p. 292).  We must always remember that the skills the children are learning get incorporated within the environment so that it is relevant and appropriate to the learning. Froebel favoured this within his Kindergarten scheme putting emphasis on learning through play instead of being showed or told. A good learning environment must have a certain amount of measured risk; It is important that we do not wrap our children up in cotton wool and that as long as the risks are measured, that we allow the children to find their own capabilities and to be challenged in different surroundings (Pound, 2005, p. 30). Within this assignment, there will be a mixture of learning environment’s emphasising on the outdoors.
 
Within the Foundation Phase (FP) Framework, it states that children "should be stimulated by everyday sensory experiences, both indoors and outdoors" (WG, 2015, p. 46). This is supported in the Key Stage Two (KS2) curriculum documents and within the Environmental for Sustained Development of Global Citizenship (ESDGC) document. It is easier to fit outdoor learning into the FP planning because the lessons are primarily based on play whereas in the KS2 curriculum a lot of the work is classroom based. However, Donaldson (2015) is continuously working on incorporating play throughout KS2 similarly to the FP. The Welsh Government made a commitment with the UNCRC in 2004 for the children and young people and came up with seven different aims one being that children and young children must have access to play (Donaldson, 2015, p. 27). Attending educational visits gives children the opportunity for kinesthetic learning. This benefits everyone because all children enjoy hands on activities but especially SEN pupils because they learn better through sensory experiences and visual learning. Schools often take children on educational trips to explore a specific topic, theme or location; attending the visit allows the children's knowledge and understanding to grow through undertaking different activities and to have concrete experiences that they could not have inside the classroom. Educational visits are typically cross-curricular led and can cater for all aspects of provision. Helen Tovey suggests that whilst you are covering a full provision you must allow room for flexibility so the children can make their own connections between areas of learning and provision (Pound, 2009, p. 76).
 
My class are a mixed group of children with just over 18% of our class having EAL, one of our pupils has mild ASD and another pupil has severe ADHD and has a 1-1 at all times. Only 0.08% of our children receive free school meals with the rest of the children living in low deprived areas. The children are a high ability class with just 14% of pupils underachieving and needing additional learning support. The additional adult usually works with this group of children throughout the class activities providing the extra support needed. The class work well both independently and in groups therefore, the classroom is set up in a horseshoe shape with the lower ability group in the middle (Appendix 1). A lot of the pupils in the class enjoy both Numeracy and Literacy lessons and love taking their learning outdoors where possible. The class plan to a certain extent what they learn and the activities they do through completing a class vote at the beginning of the term/new topic. The children like to use the COOL (Control Our Own Learning) approach and believe that they learn more when they are interested in the learning. 

We gave the class the option of what theme they wanted to work on this term and after a class vote, they came up with Fairy Tales. They were excited with the different fairy tales that they could look at and the different activities they could do. They began by using the iPads to research the different fairy tales out there that they wanted to work on and came up with a list of five including: Little Red Riding Hood, Hansel and Gretel, The Ugly Duckling, Peter Pan and the Frog Princess. The class then split up into five groups and had a fairy tale each and created mind maps of the activities they wanted to do and what they wanted to learn about that fairy tale in particular (Appendix 2). The fairy tale that we are working on now is Peter Pan, therefore we will be visiting a fairy forest because it links to the story nicely. This theme has opened up lots of opportunities for cross curricular learning because we have been incorporating literacy and numeracy into our creative and physical development and into our humanity lessons. Additionally, it has given us the option to include the ESDGC themes and to go outside and explore.

Based on the theme of the class, the children had the choice of where they would like to go on their school trip. The options consisted of: Enchanted Forests, Mountain View Ranch, Fairy Castles, Beaches and St Fagins. This visit was going to be primarily pupil led; therefore, it was important that the children had their say on where they went on their visit and all the children decided that they would go with the majority (Appendix 3). The most popular vote was the Mountain View Ranch in Caerphilly so we went forward and began researching how it could link in with our theme. The children chose this visit because some had visited before and felt that it would be an opportunity for the class to learn further into their topic theme. Some children had different ideas of activities they could do on the trip and knew that specific areas of the park would link to what we had been doing in class. The children who had previously visited the forest park, brought pictures into school to show the other children what the park is like and what you can do there. From here the class decided that it was definitely where they wanted to go for their visit. We visited their website and saw they accommodated schools and put various activities on for the children; looking at the map (Appendix 4), we could see that there was a fairy forest and a Gruffalo trail, both which fitted into our class theme. We researched into what the park offers for schools and found out that the children have opportunities for stories, trail hunts, playing in the park and much more exciting things. We found out that the park has many toilets and areas for lunch but also accessibility for wheelchairs. 

Before going on an educational visit there are protocols that you must follow through. Firstly, I need to go on a pre-visit to the Mountain View Ranch to ensure that it is suitable for the children and that they have the facilities and access that we required. During the pre-visit, I will be given copies of the risk assessments for all the activities (Appendix 5). I will look around and see any other risks that were not listed on the form and add them myself. Additionally, before the trip takes place it is mandatory for me to get the safe guarding policy (Appendix 6) and ensure that each support staff attending the trip has seen a copy before the trip takes place. This is an important protocol to make sure that all staff know the procedures should anything go wrong. Then, I will make sure that I have all permission slips (Appendix 7) back and that there is a folder with all the contact details of the children attending the visit. After knowing the number of children, I can sort staffing arrangements, having 5 additional adults to have a group each using the ratio 1:6 pupils and Ben's 1-1 and go forward and book the bus. After looking at quotes, the bus will cost roughly £150, this will be split up with the cost of the trip. Then, I need to make sure that the first aid box is stocked up and that any additional medication for the children is packed i.e. asthma pumps, EpiPen's, Diabetes test kits and insulin etc. I have a file with all the children's contact details on and any medical information, the register (Appendix 8) and a list of the children in each group (Appendix 9). Finally, before getting onto the bus, I will make sure that I take the sickness bucket with sick bags, gloves and wipes in case anybody is ill on the bus.

Prior to the visit, we will look at a new fairy tale story 'Peter Pan'. We will complete activities to do with the book including letter writing and a matching activity (Appendix 10). This story is appropriate because it appeals to both boys and girls and it links to our trip nicely because it is about fairies. The children love the idea of them visiting 'Tinkerbells house' and seeing all the other fairies she lives with; it is bringing the story to life and broadening the children's imagination. The children thoroughly enjoy reading Peter Pan and will gathering questions to ask Tinkerbell when they visit her forest. The children will also create films using the iPads of what their own fairy garden (Appendix 11) in the sandpit looks like and the different adventures the fairies will go on. To complete this the children will use something called ‘app smashing’ where they will take a video or multiple pictures and use different multi-media apps to edit them before uploading onto their class Seesaw account for their parents to see.  It is important to include parts of the Digital Competence Framework (DCF) because the next generation are growing up in a technological world so they will need to have a sufficient knowledge of how to use different forms of technology and different types of multi-media software. We will go onto talking about the activities that we will be doing on the visit and what the children want to get out of the experience. It was important that we have a rough idea of the plan so that when we arrive we can get stuck in with the activities. 

During the visit, we will be taking part in activities that the park has put on for us including a Gruffalo trail and toasting marshmallows. We will also be completing two of our own which will be a symmetry activity and a walk through the fairy forest (Appendix 12). We will be following an itinerary (Appendix 13), giving us time for lunch and a play in the park. All groups will get the opportunity to have a go at all activities within the time we are at the park. The campfire and toasting marshmallows will give the children the measured risk to learn about fires and how you can do them safely with an adult. The children will learn about what to do if the fires go wrong and how to get help. The other activities will give them concrete experience on their topic and allow them to learn more about fairy tales. It will benefit the children by going on this visit because they are activities that we cannot do in a classroom. Through the children taking part in the activities outdoors they will be having hands on experience, developing their skills in different ways. This will be using Dewey’s ‘hands-on’ approach because the children will be interacting with the environment to adapt and learn.  If the weather is slightly raining, the trip will still take place because the majority of the activities are outdoors or in the forest and the children can wear appropriate clothing. However, if the weather is torrential rain then the trip will be postponed until further notice. 

The lesson after the visit, we will be completing a variety of activities including creating art work using natural resources (Appendix 14), writing diary entries and playing in the sand pit (Appendix 15). This lesson will benefit the children because they will be recalling what they done on the trip and using resources that they collected. This shows them how they recycle natural materials in different ways.  We will think back to the visit and talk about all the different activities that we took part in and what part the children enjoyed and what the disliked. We will then talk about what the children learnt about fairy tales and the different fairy tales that were incorporated on the trip. We will have a look at whether the children would like to go there and what they would change. It is important to have the children’s opinion because learning is more engaging when it is child led. Therefore, having the children will help future planning for what the class wants to do. The new curriculum is moving forward, in a way that the teachers will not have a list that they must teach but more of what they feel will suit the children and the community better. 

Within the activities the children will be developing their PIES skills (physical, intellectual, emotional and social). Their physical skills will be developed when they are building the campfire and walking around on the trails. Also, when playing in the park they will develop their physical skills because they will be climbing up the ropes and frames. The intellectual skills will develop when they are thinking about the story and writing a letter to Peter Pan or when they are writing their diary entries. When the children are toasting marshmallows and by the campfire, they could develop their emotional skills because some children may have fears of fire that they overcome or a fear of insects and the outdoors that they gradually improve with confidence. Finally, when the children are working with the park rangers and in groups with their friends, they will be developing their social skills because they will have to work in teams to solve problems and complete the activities. Furthermore, the children will be covering the curriculum but also aspects of the new curriculum. They will be working more through play instead of just sit-down work. Through taking part in the activities, they will become more ambitious, capable learners and creative contributors. Donaldson (2015) talks about how children should be using the outdoors to learn and get creative with the natural environment. 

Overall, I believe that it is essential that we incorporate different learning environments into our lessons. It will suit the needs of all children because there will be somewhere that they feel safe and comfortable to learn. Through planning my lesson and visit for the outdoor environment, I believe that the children will be developing their fine motor skills, problem solving, communication and social skills. Pioneers like Foebell and Montessori encourage learning in the natural environment and stress the importance of children learning through play to experience space and movement and sensory stimulation for healthy development (Forestschoolwales.org.uk, n.d.). The children will also be learning about the safety of working outdoors and how to do it appropriately without causing harm to other. They will benefit from working with trained park rangers because they can learn different outdoor skills and have fun getting dirty. Working in the outdoors improves children’s knowledge and understanding of the world and allows them to develop a sense of awe to their community. 
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