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“How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact,
and evidence base”
	
	Target
	What I have done in this assignment...


	[bookmark: cysill]Target 1
	Avoid general descriptive statements to introduce different ideas. Try to formulate your writing so that these are not needed. 
	I have tried to critically formulate my writing avoiding description. 

	Target 2
	When including graphs as figures in your work please ensure that the axis are appropriate labels. 
	I have not included graphs within this assignment. However, where relevant in future I will ensure graph labels are appropriate. 








	

Introduction 
The purpose of a school development plan (SDP) is to aid improvement, it sets out the actions a school will take to improve learner outcomes through the establishment of both short and long-term targets (Welsh Government, 2014). This assignment seeks to critically reflect upon a schools SDP purpose and the impact it has for the school, staff, and its pupils. Throughout this discussion The British Educational Research Association (BERA, 2018) guidelines will be adhered to. Consequently, fictionalising will be used to ensure anonymity is explicit, the school in which the SDP is derived from and discussed will therefore be referred to as School X. School X is an English-Medium Primary School located in a considered ‘unaffluent’ rural area in Bridgend County of South Wales, with around 180 pupils aged from 3 to 11 (Estyn, 2014). The last Estyn inspection completed in 2014 provided School X with five recommendations, to which are the driving forces of the SDP’s annual targets. This assignment will focus on Estyn’s recommendation 4, leading into target 1; to further develop and embed feedback and assessment strategies which promote learner autonomy and increase independence. 

Literature Review
A school development plan (SDP) is designed with the intended focus of a school outlining the actions it will take to fulfil necessary improvements (Welsh Government, 2014). The process involves schools engaging in accurate and studious processes of self-evaluation (Department for Education, 2011). SDPs are consistent of 4 crucial stages across a three-year period. Stage 1, self-evaluation; stage 2, strategic planning; stage 3, making improvements/ actions; stage 4, reviewing impact (Welsh Government, 2014). Recently however, the stages have been condensed into three: planning, implementation, and review (Welsh Government, 2021). Welsh Government (2022a) state the overall purpose of an SDP is to ensure learners are given the best possible learning experiences and outcomes, regardless of their background or circumstance so that high standards are achievable for all (Welsh Government, 2022a). The SDP therefore shapes the basis for ongoing school improvement, while acting as a monitoring tool to measure progress towards definitive areas of whole school development (Van Der Voort and Wood, 2014). This said, it is important for schools and its stakeholders to determine their individual cycle of self-evaluation and development planning in which they deem most appropriate, as what may work sufficiently for one school will inevitably differ from another (Welsh Government, 2014).

Literature explains the evident connection between SDPs and strategic planning, thus an appropriate and beneficial means of planning operated within private sectors (Bishop et al., 2005; Fernandez, 2011). Both SDPs and strategic planning execute comparable steps including self-evaluation, identifying priorities, and designing plans of action to attain the desired outcomes, additionally, budgets and costs are factors of careful consideration (Bishop, et al., 2005). An evidenced weakness, however, is that schools often spend substantial money on resources with the intent to improve their standards, budgeting and planning therefore requires attentive thought to ensure goals are achieved (Fernandez, 2011). To further, investment into staff is an overreaching priority of an SDP, as teacher quality is claimed the most effective component of a successful education system (The Department for Education, 2011).

Leadership is the driving force to valuable factors of every school’s organisation: the teachers, pupils, parents, community, and school environment (Isernhagen, 2012). Some academics believe successful improvements are owed to the high-impact leaders who hold the district capacity to imitate, support and enhance transformational change (Robinson and Bunstock, 2011). Likewise, Isernhagen (2012) believes strong leaders strengthen change in school culture and develop clear focus, stating they are the key to the recruitment, retention, and development of powerful teachers. Although Christie et al (2004) suggest leaders must strive to focus on the learning. On the contrary, SDPs can sometimes be ‘unrealistic’ and somewhat ‘too specific’ in detail, so academics claim (Bush -Mecenas et al., 2016). Where this is evident SDPs withstand failure as an increase in workload and planning has the potential to hinder staff motivation, which in turn affects teaching and learning (Bush -Mecenas et al., 2016). So that goals are achievable, and staff remain motivated Christie et al (2004) recommends goals need to be understandable and leaders must be productive, whereby they offer expertise, help and support.   

Moreover, Davies (2006) suggests the key to a successful SDP does not lie within the documentation a school acquires, but the strategic process it initiates to frame strategic understanding throughout the school. Although the desired intention of SDPs are to improve goal development some evidence suggests they lack rigor and are designed in counterproductive ways (Meyers and VanGronigen, 2019). 
Research by Yaakob et al (2019) complies with this statement as they report teachers are under mass stress to complete the documentation, consequently the established targets within the SDP are not appropriately understood by all stakeholders.

Successful SDPs consist of qualities of both the school’s priorities and national targets (Fernandez, 2011). A development priority within School X’s SDP is to improve feedback and assessment strategies focusing on improving learner autonomy and increasing independence through success criteria. This is evidenced in the Estyn (2014) report explaining School X does not always focus on giving pupils useful information on how to improve. The Curriculum for Wales marks a compelling shift in the role of assessment within education, both nationally and at school level. The curriculum highlights a clear need to embed formative assessment (Welsh Government, 2022b). In alignment with the new curriculum practitioners must thrive in creating “ambitious, capable learners” (Donaldson, 2015). Therefore, assessment should be used to support progression of every learner along the continuum of learning towards the four purposes of the curriculum (Welsh Government, 2019). Within the set target School X is aiming for pupils to be able to discuss their learning and progression confidently and independently with the support of success criteria. Sharing and discussing success criteria contributes to an effective overall formative assessment strategy, as it allows learners and practitioners to reflect and assess whether the aims of the lesson have been met (Crichton and McDaid, 2016). Clarke (2001) suggests in order to encourage children to take responsibility for their learning, it is central for practitioners to explain and to generate with learners the success criteria for the work in hand. Moreover, success criteria support the learner to recognise how and if so, why they have been successful, they can be used by pupils for both self and peer assessment, promoting greater learner autonomy (Crichton and McDaid, 2016).

Developing an Action Point 
The SDP in School X is available to all staff members both in digital and hard copies, it is used as a universal point of reference for collaborative progression in accordance with Welsh Government requirements (Welsh Government, 2014; School X, 2022). School X has five target areas influenced by the Estyn (2022) inspection framework. The target of this discussion is derived from the third inspection area that is ‘Teaching and Learning Experiences’ with a specific focus on 3.2 “teaching and assessment” (Estyn, 2022). The target is to further develop and embed feedback and assessment strategies which promote learner autonomy and increase independence (School X, 2022). 

Planning
In line with the SDP Welsh Government guidance, School X designed their SDP by starting with stage one; planning, the initial point of this being: self-evaluation (Welsh Government, 2021). Effective self-evaluation is the beginning point for evaluation allowing schools to identify their strengths and weaknesses which in turn enables system-wide improvement (Welsh Government, 2022a). School X created a self-evaluation report identifying key areas of development. Within this report it was recognised further work is needed on effective feedback and assessment strategies that must be consistent throughout the school. As observed in the most recent Estyn report (2014) where practice is developing there is evidence that teachers are sharing objectives and expected outcomes and children are beginning showing a greater awareness of their learning. However, it was advised further work is needed in this area to ensure pupils understand how to use their feedback effectively and appreciate their active role in feedback process in accordance with their age and ability (Estyn, 2014). At the point of planning, it is important that all school partners and stakeholders are involved to create a shared vision, this will enable them to thrive in a supportive and collateral environment that will raise standards and allow every learner to fulfil their potential (Welsh Government, 2022a). It could be argued that this stage is most central in the successful implementation of improvement plans (Fernandez, 2011). School X’s SDP was developed by the relevant persons including the head teacher, senior leadership team (SLT), teaching staff and governing bodies. School X collaborates with federated schools to support each other in raising standards of assessment and feedback. Collaboration is an essential element of the strategic planning to work together towards improvement (Welsh Government, 2022). Moreover, the School X’s SDP provides necessary information such as key personnel, timescales, resources, monitoring arrangements and evidence (School X, 2022) all of which are key to the successful fulfilment of the set targets. For this target a budget has not been set, however, cover costs for SLT to carry out monitoring has been considered.  
 
Implementation
The proposed improvement outcomes and how to implement the strategies are evidenced within stage two of School X’s SDP (School X, 2022). To fulfil the set targets successfully strategies have been attentively developed. School X plan on encouraging teachers to implement good quality learning opportunities that supports pupils in reflecting upon their learning experiences with a focus on the ability of monitoring achievement through using success criteria. This will be done through triad work and co-coaching, whereby, staff will have the opportunity to observe how others implement and utilise success criteria. Furthermore, so that all stakeholders are involved open afternoons/ sharing events are held to give pupils an opportunity to share work and discuss their learning with parents/carers. Questionnaires have also been used to gain views about their children’s learning. Thus enables School X to gain valuable information to help improve their children’s learning. Assessment and feedback strategies are shared with parents through the online platform “Seesaw”. Finally, governor open afternoons are held as part of monitoring the target.


Review
So that the set target can be reviewed as recommended in stage three, School X have planned for and implemented monitoring processes. This is achieved through lesson observations and “listening to learners”, so that a valuable understanding concerning learners’ viewpoint of assessment and feedback can be considered. These processes are led by SLT members and findings are critically fed-back within staff meetings and inset days. In the most up to date review, “listening to learners” 24 pupils from year 1 to year 6 took part, there was an equal distribution of ability levels within each class as well as gender and mixed ability. The data reported that 33% of learners found it difficult to identify and explain success criteria independently. Additionally, a minority (below 40%) of learners confused the success criteria with the learning objective. Although, a majority of pupils (66%) were able to independently discuss success criteria and discuss that this entailed whether they had been successful in the task. The majority of success criteria observed (over 60%) was teacher-generated or whole class generated at times. Analysing the data has allowed School X to develop next steps so that outcomes can be further improved. School X have made plans for SLT to explore planning consistency within Progression Steps regarding how learning objectives and success criteria will be recorded. Inset days will also be held with the intent to discuss improvements as a whole school this will be beneficial as Kelly et al (2019) advocates regular meetings enable SDPs to be successful. Progression step meetings will also be scheduled so that strategies can be evaluated to ensure they are most appropriate for learners of different ages and ability. These meetings will involve how School X will move forward; the collected data will be discussed while reviewing additional SDP targets. Hanover (2014) explains that repeatedly collecting and acting on data and conclusions is what makes the SDP worthwhile.

Reflection and Evaluation 
Through careful review of School X’s SDP, it is apparent the school have used the set targets to improve and embed feedback and assessment strategies with a focus on success criteria. There exists a clear and shared vision consistent throughout the school influenced by the SDP, by the excellent efforts of leaders and staff. Thus, is also apparent within the Estyn report (2014) whereby, it states School X prospects for improvement are good because, staff are led adequately by SLT members, who work well together as a team, and have clearly defined roles. The efforts are highlighted within the monitoring reports, whereby, there is evidence to suggest feedback and assessment strategies are being implemented effectively. In turn, the resilience and accountability shown by School X will support learners to thrive.
Additional stakeholders have participated in effective collaboration projects to ensure all visions are collectively shared and understood. 

School X have implemented worthy strategies to ensure all school partners are involved in the process. This is reflected through the open afternoons and sharing events planned by the school to grant pupils the opportunity to discuss and share their learning with parents and carers. Moreover, by sharing assessment and feedback strategies with parents and carers allows them to have an input in decision making. A valued observation made was that learners could discuss their individual opinions on the strategies implemented through the monitoring process “listening to learners”. This is particularly important as learners are leading the ultimate decisions and gives them ownership of their learning. Estyn’s inspection report (2014) also comments on this stating the self-evaluation process draws excellently on the views of parents, governors, and pupils. 

School X have taken great accountability for the improvements that need to be made. Overall, they have rigorously followed the SDP Welsh Government (2022a) guidelines to ensure the targets can be met. School X have already made ample progress in reaching their target. There continues to be considerable effort by all staff members to ensure every learner makes progress contributing to the four purposes of the curriculum, for this target specifically “ambitious, capable learners” (Donaldson, 2015; Welsh Government, 2022a). 

Conclusion 
To conclude, Schools X’s SDP has highlighted the significant responsibilities necessary from the staff, stakeholders and pupils required to improve both teaching and learning outcomes. School X has adhered to the SDP Welsh Government (2014; 2022a) guidelines by successfully carrying out the three main stages: planning, implementation, and review. It is through these steps all staff and school partners in School X withhold the correct knowledge and worthwhile understanding of the set targets and how they will be achieved, overall, a shared vision is evident. The Curriculum for Wales has also been thoughtfully considered in the decision of the targets and actions required for School X’s improvement (Donaldson, 2015). For the target to remain successful in action it is important all stakeholders continue to engage with SDP regularly. 

Within future practice it will be valuable for the student-teacher to familiarise themselves with a schools SDP to ensure a conscious effort of worthy contributions are made to the school’s development. Through this critical discussion, the student-teacher has solidified their knowledge concerning success criteria, assessment, and feedback. Thus, important to embed within their own teaching practice. Additionally, cooperating in an SDP will enable the student-teacher to meet the Professional Standards (Welsh Government, 2019), this dependent on the established targets of the school. Specifically, the Leadership standard would be successfully met through corporate responsibility. 
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