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Part 1 
	Curriculum is a structured set of different learning experiences and activities that is a guidance within the educational settings. Curriculum is an essential part of the educational systems, and these are vital to children’s development in many ways. The framework is used by teachers to create lesson plans, and this allows teachers to ensure that they are planning tasks that allow children to achieve their educational objectives and ensure that they develop their holistic development (Raj, 2024). 
According to University of Delaware (n.d.) curriculum is an outline of the concepts that are taught to students within settings, this helps them to ensure that they meet the content standards. A curriculum is described as something that schools are teaching and this will include social behaviours and includes thinking skills (University of Delaware, n.d.). 
	According to Queensland Government (2023) play based learning is described as an opportunity for children to actively and imaginatively interact with people, objects and the environment. Play promotes children’s holistic development, while children play, they are using a wide range of skills, they are constructing, organising, pretending, exploring. By being given these opportunities they are being given the opportunities to develop their holistic development from a young age (Queensland Government, 2023). 
 Play is recognised as a fun way that children can develop holistically. As stated in the united convention rights of the child (uncrc) article 31 each child has the right to engage in play (UNICEF, n.d.). There are many different benefits from play based learning. Through play children can improve through cognitive development, motivation, speech, language and communicational skills, physical development, brain development, academic process and developing problem solving skills and creativity (Crittenden and Gray, 2024). 

	The curriculum for non-maintained settings is in place for settings to follow and improve if they wish to do so. The curriculum for non-maintained settings covers the six main areas of learning these include outdoor learning, child development, transitions, observations, play and play based learning, authentic and purposeful learning (Welsh government, 2022). 
	Within settings each child is different and have different needs, it is important to ensure each child has equal opportunities and the same opportunities for education. For children with additional learning needs (ALN) they may require additional support within the classroom. Within the new ALN system, it puts the children at the heart of everything that happens within schools and they must ensure child centred approach is maintained (Ceredigion.gov.uk, 2018). As stated on GOV.WALES (2026) all settings should be providing high quality and inclusive teaching that is approachable for all children. The curriculum for Wales has been adapted to support children, and this is included within the curriculum. 
Support for children with ALN is essential to ensure that they are reaching their developmental needs. According to Porrino, Somerville and Bosanquet (2024) teachers and teaching assistants can work together to provide an inclusive education for children who have ALN. They believe when teachers and teaching assistants work together children will benefit in many ways, they will have better access to the curriculum, and their engagement within activities and task will improve due to having support and being able to trust their TA (Porrino, Somerville and Bosanquet, 2024). While there are many positives and benefits for children having 1:1 TA support within the classroom it can have some negative impact. Some children may feel different due to the fact they are being accompanied and supported by a TA within the classroom. Some children can become over-attached to their TA therefore they become dependent on the TA, on days like staff sickness the child will be struggling in the classroom due to not being able to have a TA to sub in for the TA who is sick (Porrino, Somerville and Bosanquet, 2024).
 Sharma and Salend (2016) believed that TA support within the classroom is a positive for children with ALN, but they also believed that there are some negatives linked to the 1:1 support. Children can become overly dependent on the support and the reassurance to complete tasks. TAs often simplify children’s work to make it easier for the child to complete but often this does not benefit the child as they are limited to making academic progress within the classroom. 1:1 TA support can make children feel different and embarrassed due to being accompanied by a TA for every lesson, this can impact children’s interactions with their peers within the classroom. 
Reggio Emilia is a child-led approach, children are viewed as competent, resourceful and naturally driven to learn. Approach (2025) states that the environment is the third teacher within the Reggio emilia approach. They believe that open-ended materials, calm spaces and flexible learning zones are important to ensure children are invited to explore and use their independence. 
According to Washington.edu (2026) he explores how the Reggio Emilia principles are used to support children with diverse abilities including children with ALN. He believes that the environment, relationships and personalised learning have positive impact on children education and it follows the modern inclusive education framework. 
While every approach has it advantages and disadvantages. One advantage of the Reggio Emilia approach is that it’s a form of personalised learning, therefore it meets all children’s individual needs. It allows children to learn at their own pace and developmental needs (Nurfitri, 2025). On the other hand, Guo and Rouse (2024) state that the Reggio Emilia approach requires highly trained staff within the setting to demonstrate the practice correctly. The Reggio Emilia approach requires staff that have a deep professional knowledge of observation, documentation and child-led pedagogy. Many setting lack with this training therefore they are unable to provide the Reggio Emilia approach accurately to ensure that children benefit from the approach. 

Within the curriculum for Wales there is a clear focus on inclusion for children with ALN, within this it ensures that children with ALN get their own individual development plan (IDPs). Depending on children with ALN’s needs they may require a 1:1 support within the classroom, this will be determined by the school and their IDP if they require the additional support to reach their milestones (Welsh Government, 2021). But all settings are different and due to staffing and budgeting, some children may be unable to get the support they need due to not being enough staff within the setting. Therefore, individual children may suffer within the educational side of their development due to not having the support within the classroom. 
Gilman (2025) states that the Reggio Emilia approach is a highly inclusive and strength bases, within Reggio Emilia settings children are seen to be capable, curious and competent. Gilman (2025) believes that the Reggio Emilia approach is an inclusive model and it supports children with ALN. He believes that due to the strength-based philosophy, flexible communication modes and rich documentation it is a strong framework for the ALN practice. But as Guo and Rouse (2024) state there is a need for highly trained staff due to the need of having strong skills in observations and documentation. 
	To conclude the curriculum for Wales and the Reggio Emelia approach both support children with ALN in their own unique ways. They both have ways that they support children with ALN within the setting. Within the curriculum for Wales children with ALN are given a 1:1 support while within the Reggio Emilia approach an additional staff member is in the classroom, but they aren’t there to support a specific child. 












Part 2 
Within the early years foundation stage (EYFS) it is committed to the unique child, this is linked to recognising each individual child. All children develop different ways and at different rates. It is important that educators are adapting the way that they interact with each child within the setting. It is important that educators also teach and care for each child in individual ways that suits the child (Grenier, 2025). 
Maslow’s hierarchy of needs supports the early years foundation stage principles within the unique child; this is done by the emphasis of every child is unique and they have individual patterns of needs that need to be met for them to be able to learn and develop. As stated in Maslow’s hierarchy of needs all children require security, belonging and emotional wellbeing before they can reach the higher level of learning and self-actualisation (Maslow, 1943, pp.370–396).  Maslow’s hierarchy aligns with the EYFS which states that every child is unique and resilient, self-assured, capable and confident (DfE, 2024). 
	Assessments within the early years are important to track children’s learning and development. Formative assessments can give practitioners holistic views of children’s learning through observations. By observations it supports teachers teaching within the setting, it allows them to create a plan of how they can support the child further in reaching areas of their learning and development. This will be done by creating activities that will support the child in reaching these areas of their learning and development (Dunphy, E 2010) 
Dunphy (2010) believes that through assessment there can be inconsistencies with the quality of the assessment and it can become biased depending on how well the practitioner knows the child. He also believes that there can be practical challenges with assessment as they can be subjectivity. This can be due to certain practitioners noticing different things within an observation. One practitioner may notice different things during the observation to what another practitioner notice. This could link to the practitioner interpreting during the observation. This links to the practitioners interpreting what the children’s action means, for example is the child quiet because they are tired or shy. This can lead to an inaccurate understanding of the child’s needs. 
	Aras (2019) believes that formative assessment is a guide to decisions and support that children receive towards their development and learning. Assessments began to be used within settings for teachers and practitioners to use the assessment data more effectively within their future planning. This will allow practitioners to use the data that they have to benefit children’s learning and development within the setting. Children will benefit from this as they will reach milestones within their learning and development. Aras (2019) also stated that the assessment method requires professional development and it can take up time in order to reflect on the information gathered and in order to plan appropriate activities to benefit all the children within the classroom as it is important to remember each child is different and learn and develop at different rates within the classroom. This is important to ensure reflective practice is effective within the classroom. 
	Montessori curriculum is a child centred educational approach that supports independent learning, hand on learning. A core feature of this is the play-based pedagogy, this is where children will learn through exploration and self-directed activities within the setting. Montessori is a play-based curriculum, but it has structure and purpose that is linked into the environment and the resources within the setting. This curriculum gives children the ability to develop holistically within the setting and gives them the independence through play, by allowing them to explore the different play areas on their own at their own time. Through the Montessori method it shows that children have strong outcomes within maths, literacy, emotional skills and their cognition. Children benefit in many ways through the Montessori method (Noorazwa et al 2025)
	Noorazwa et al. (2025) states that there are findings that show that Montessori supports children’s hands on exploration, problem solving and emotional development. These are core things within the play bases pedagogy. The holistic development is a focus in the Montessori method as it highlights children have gains within maths, literacy, cognition and emotional regulation, this is supported through play materials that also support children’s learning. But as many curriculums they have their limitations. Noorazwa et al. (2025) states that there is a limited engagement with play theory within the Montessori curriculum. It links to the Montessori play bases learning, but it does not give children the ability to explore different types of play, for example the children may not experience free play, imaginative play and guided play. 
	Within the early years foundation stage (EYFS) it requires a play-based approach. They state that children learn best through play, exploration and active learning. It is important that these elements are included within the learning and development for children to benefit. The EYFS isn’t labelled a play curriculum, but it does need to support the child-initiated play and the open-ended exploration within the setting. Within the EYFS it states that teachers and practitioners must provide different learning experiences for children to ensure that they have the ability to explore, investigate and take risks through play (Early years foundation stage statutory framework For group and school-based providers Setting the standards for learning, development and care for children from birth to five, 2025). 
	Brooks (2021) believes that research shows that children within the EYFS benefit in many ways, they benefit from child-initiated play, guided play and open-ended exploration. Within participating within these forms of play children will develop their problem-solving skills and early mathematical thinking skills. Brooks believes that these characteristics are a major advantage as they support children’s learning. Within the EYFS holistic development is supported, it promotes children’s emotional well-being, social development, independence and self-regulations. These are met because the EYFS includes personal, social and emotional development into all areas of learning. 
	Whitebread and Coltman (2015) state that play is an important part of learning within the EYFS because it supports children’s self-regulation, executive function, problem solving and language development. They state that children learn best when they are active, engages and emotionally secure. If children have access to all these opportunities it allows them to present in high quality play. They believe that the role of the adult is important during play to model vocabulary to the children, scaffold different ideas during play and sensitive questioning which allows children to think about what they are doing during play. Research shows that children develop empathy, cooperation, confidence and resilience through play. By playing children can express these when they are playing with other children within the setting. On the other hand, Whitebread and Coltman (2015) state that there can be an inconsistency within the practitioner/teacher training. This can mean that play isn’t always understood to the best ability possibly or that the play isn’t implemented appropriately within the setting therefore this could link to children not getting the most out of the play opportunities within the setting due to teachers and practitioners not having the appropriate training on play. 
	Within the EYFS it allows children to have the ability to participate within free play, guided play, role play, outdoor play. It has a strong emphasis on children participating in imaginative and social play (Whitebread and Coltman 2015). While Lillard (2013) states that within Montessori play it is seen as ‘work’. It has more of an emphasis on real life, sensorial and practical tasks rather than pretend play or imaginative play. The key difference within the EYFS and Montessori is that the EYFS embraces imaginative play while Montessori uses real world activity.  
	EYFS and Montessori both support children with ALN in their own way. Within the EYFS it is required to support children with ALN this will be done by adapting the environment, ensuring inclusive practice within the setting, meet individual learning and developmental needs and it is also important to be following the SEND code of practice within the early years. This is a legal foundation in order to support children with ALN within the EYFS setting.  Within the inclusion section it states that adaptions need to be done for children with ALN and staff require the appropriate training in order to support the children with ALN within the settings (Early years foundation stage statutory framework For group and school-based providers Setting the standards for learning, development and care for children from birth to five, 2025). 
	Lillard (2013) states that the Montessori is a guided form of play, this means that children choose activities and it’s a hand on learning style, this will benefit children with ALN because it reduces the cognitive overload and the unpredictability. Within a Montessori the classrooms are calm and predictable there for ALN learners will benefit from this because it will reduce the child’s anxiety and sensory overwhelm. Within the Montessori practice this is the strongest point that supports children with ALN. 
	Both the EYFS and Montessori support the unique child in their own way. The EYFS supports the unique child through inclusivity, relationship play and flexibility while the Montessori method supports the unique child through structure, independence and sensory learning. Stating the best method for the unique child will depend on the individual needs of each child themselves as each child is different and have different needs. They also learn and develop in different ways. 





















Part 3 
How to create an enabling play based environmental setting?
	Play based learning allows children to interact and imaginatively engage with people, objects and the environment. Play based learning promotes children’s holistic development, this includes their physical, emotional, cognitive and creative development (Queensland Government, 2023). 
Haoyue, Donna and Oyam (2024) explain that when children participate in play, they are using their problem-solving skills, critical thinking skills and using their creativity skills. They could be using these skills during imaginary play or experimenting with materials (Haoyue, Donna and Oyam, 2024). 
	Play has many benefits to children’s holistic development. Through play children can improve their cognitive, physical, social and emotional well-being. Children can learn about themselves and the world around them through play. 
Within play they can learn new skills for example:
· Confidence 
· Self esteem 
· Resilience 
· Interaction 
· Social skils 
· Independence 
· Curiosity 
Children can develop their physical skills through play. This can be done through running, skipping, riding a bike, jumping. By participating in these activities children will gain good physical fitness, stamina, balance, agility and co-ordination (nidirect, 2018). 

 Parents and practitioners can support children’s play in many ways. This can be done by providing areas for play and taking part in the play when asked to do so. It is important that the adult follows the lead of the child and doesn’t direct what should happen during the play. Children have a different mindset to adults therefore their idea of a play opportunity is likely to be different to the adult. Sometimes the child’s version of the play can be more fun. During play it is important that adults do not rush the child and ensure that they have enough time to play and experiment. It is also important that they have freedom and there is a wide range of different play opportunities for the child to interact in. if adults make all the decisions during a play experience the child is unlikely to enjoy and get the most out of the play opportunity (nidirect, 2018). 
	Within a childcare environment it is important that it is an enabling environment to have a positive impact on the children’s learning and development. The key areas of an enabling environment are:
· Reflecting on the children’s interests 
· Celebrating the cultural capital of the child 
· Providing challenge 
· Storage 
· Flexibility 
· Choice 
· Time 
· Variety (Eaton, 2023). 
Reflecting on the children’s interests 
It is important to consider each individual child’s interests when setting up an enabling environment. If children are interested in the activities that are set up, they are likely to explore and use their thinking skills. Children’s interests can be identified by asking the children what they like and planning something around their interests, this will make the child feel listened to and feel valued (Eaton, 2023). 
Celebrating the cultural capital of the child
All children have different life experiences and children learn best when they feel safe and secure. To support this, the learning environments can include elements that reflect on children’s home life, this can include a book or a familiar object. They can also have items within the home corner that are like their home daily routines. This can be done by practitioners getting to know the child and the family well and understand what matters to the child (Eaton, 2023).
Providing challenge 
It is important that children are given challenges within settings. This will allow children to spend time within their zone of proximal development. If children spend too much time in their zone of achieved development, they aren’t going to further their development. Each child has a different rate of development therefore some children will need more challenge than other children, but by observing the children this can be identified and the children will be challenged according to their development (Eaton, 2023).
Storage 
Open storage is an inviting way for children to explore what is available for them to play with within the setting. It is important that children are aware where the resources belong therefore, they can put the resources back in the appropriate place when they are done (Eaton, 2023).
Flexibility 
When there are open ended resources that can be used flexibility, children will communicate their thoughts with other children on how they are going to use the resources that are available. If there are only static resources children will lose interest therefore it is important to have resources that can be moved to allow children to use the resources in different ways and be able to move them (Eaton, 2023).
Choice 
It is important that children are given choice during play as they may move from one play station to the other. By ensuring that children have choice of play it reduces the risk of the children becoming bored during play. Children are interested in play when it is linked to different things that they interest them (Eaton, 2023).
Time 
It is important that children are given time to become engrossed in the learning. If children get interrupted, they will find it more difficult to concentrate. It is important that children get given repeated opportunities to explore and refine their expertise (Eaton, 2023).
Variety 
It is important that children have variety during play. This will ensure that children don’t get bored. The variety can be limited but it is important that they are given a variety of some sort. For example, there can be a range of different size balls to help the children to use their hand eye coordination (Eaton, 2023).  Having a variety of different types of play is important because it impact children’s development in many ways. Each type of play can have a different impact on children’s cognitive, physical and emotional development St Martin’s School, n.d.). 

It is important that children have access to an enabling environment that provides a wide range of play opportunities to ensure that they benefit within their development and learning. Children begin developing and learning through play from a young age therefore it is important that children get these opportunities as young as possible to ensure that they have the best opportunities to reach their developmental milestones. 
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