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My Professional Teaching Experience took place at the Workers' Educational Association (WEA) In Swansea teaching adult learners English. Thus this part of the assignment will investigate the English for Speakers of Other Languages (ESOL) curriculum, and critique its design.
The curriculum defined Null (2011) as a plan used in education that directs teacher instruction, developing a structure based on curriculum models. In education there is two model of curriculum, the Product Model: focus on the results, like grades, outcome orientated, clear measurability, clear structure and organisation contextual approach and the Process Model: focused on learning and how students develop and how their thinking will impact future learning (Kelly, 2009). According to the curriculum draft published by the Basic Skills Agency (2000) ESOL curriculum is a mix of both Product and the Process Models, with focus on the interaction between teacher and learners, development of critical thinking, effective translation into practice, results and outcomes are important to evaluate the learners’ progression.
The Adult ESOL Core Curriculum document reveal that Research carried by conduct a figure of 1-1.5 million learners who need to learn English and migrants arrive in the country with little to no English language skills at all, to better integration into the society migrants need to improve their English language capabilities. To do so the number of English classes should be increased (Basic Skills Agency, 2001). However, lack of government funding is present and the demand for ESOL provision is far greater than the supply. As a result, English classes providers have waiting lists and migrants who want to learn English are regularly being turned away (Mclntyre, 2017).
In English language teaching there are many abbreviations used to describe teaching English  to non-native speakers, for example; ESOL is an abbreviation that stands for English for Speakers of Other Language used widely in post-16 education, English as an Additional Language (EAL), used to describe this work in schools, English as a Second Language (ESL) and English Language Teaching (ELT). However, the decision was taken to use the term ESOL in the curriculum (Basic Skills Agency, 2001).
Brooks et al (2001) state that previously the boundaries between ESOL departments and mainstream educational provision in Further Education (FE) colleges were weakening, more recently, however, ESOL provision is altering to a new set of regulation and requirements since the Government have included ESOL within the general field of Adult Basic Skills so ESOL learners can be found in literacy and numeracy classes and in ESOL classes.
Alongside this in 1991 the Fresh Start Report made by working groups on adult basic skills, chaired by Sir Claus Moser recommended the creation of a separate review group to consider the specific needs of learners whose first language is not English and the review group report called Breaking the Language Barriers published in August 2000. Among its recommendations, the report suggested the development of an Adult ESOL Core Curriculum as part of the national strategy for literacy, language and numeracy (Digital Education Resource Archive (DERA) (2013).
The new ESOL curriculum has six levels, designed to meet the needs of people at each level. Pre-Entry for a complete beginner, Entry 1 for beginner to elementary, Entry 2 for elementary to pre-intermediate, Entry 3 for pre-intermediate to intermediate, Level 1 for Intermediate to upper-intermediate and lastly Level 2 for upper-intermediate to advanced level. When it comes to speaking and listening, learners who undertake pre-entry level courses are those who have little or no English language skills and these courses are designed to provide them with a very basic level of English in order for them to progress onto the entry 1 course. Learners at each level are also expected to develop skills in reading, writing and grammatical structures (Basic Skills Agency, 2000). There is high demand for ESOL at entry level 1 and 2, however, the demand is falling off sharply at level 1 and 2 as the learners move onto vocational programmes or into Functional English classes (DERA, 2013).
Stated by Mclntyre (2017) the new ESOL Core Curriculum is based on the National Standards for Adult Literacy developed by the Qualifications and Curriculum Authority (QCA) in 2000 and offers a framework for English language learning and defines the skills, knowledge, and understanding that non-native English speakers need in order to demonstrate achievement of the national standards. The Department for Business Innovation and Skills (BIS) is responsible for ESOL, with funding administered through the Skills for Life programme through the Skills Funding Agency (SFA).
The curriculum for an ESOL learner at Entry Level 1 is huge, starting from the beginning in all four skills - speaking, listening, reading and writing. Therefore, those learners need a longer, slower process to achieve. On the other hand, longer qualifications run the risk of losing students prior to completion as ESOL learner community is unsettled and geographically mobile (DERA,2013).
Therefore, some ESOL providers, felt that it was appropriate to run very long programmes for beginner learners so they try to split the content into smaller learning blocks using non-regulated provision.
ESOL provisions have been shaped for the needs of ESOL learners, these learners were considered to need different types of instruction and accreditation than that offered by the other branch of English language instruction, English as a Foreign Language (EFL). Which are based on the assumptions that the learners have already spent some time studying English, they wish to be in the UK for a short period and they have been successful students in their own countries (Cooke, 2000). EFL has produced materials, teacher training, language learning theory and research for both the teaching of English overseas and special short-term courses for learners coming to the UK, these courses are offered by language schools and FE colleges.
However, the one size ESOL curriculum does not fit all the learners who face the challenge of extreme diversity of the backgrounds and needs of its learners for example; many refugees, asylum seekers and migrants now arrive with professional backgrounds, varied amounts of exposure to formal English learning and a desire to enter Higher Education here in the UK, or to validate their professional qualifications and pursue their professional careers, this is as well as Europeans working, or seeking to work here. These also seek language support and come with a wide range of educational backgrounds. At the same time, there is a significant minority of learners who arrive in this country with very little experience of formal education, and there are groups of learners within the ethnic minority communities who have been in the UK for some time and continue to need support, some on an outreach basis (Basic Skills Agency (2000).
ESOL providers use national accredited qualifications with ESOL learners at a low level and they need to pay close attention to their learner’s success rate. Learners need more time to study in non-regulated provision until providers have reasonable confidence that they will be able to succeed within a given time period, usually a year, at which point, they are enrolled onto accredited qualifications (Basic Skills Agency (2000). However, there is very little systematic monitoring at central government level of ESOL provision, funding, teaching quality or student outcomes across different programmes, this is the same for local government. This effectively means that the Government does not know the impact, or the value for money, of its budget, spend on ESOL (DERA, 2013).

Task 2
A brief description of the course including the level.
This ESOL course for beginners is intended for learners from other countries who are now living in the United Kingdom. The course consists of twelve weeks at two hours per week designed for level 1 pre-entry level to teach basic survival English to learners who have no knowledge of the language. The course is also to help them to develop their English language for work and further learning, offering help with practical English needed for everyday life.  The small friendly group of learners can work towards their aims, providing opportunities for the learners to develop skills and confidence required to enable them to progress.
The target audience, who they are and why the course is relevant to them.
The target audience for this course are adults who have a first language other than English. According to a document published by the Basic Skills Agency (2001), this is divided into five categories; firstly, communities from the Asian sub-continent and Hong Kong who work long and irregular hours and therefore cannot attend classes regularly. Secondly, asylum seekers who are very keen to learn despite the challenges of resettlement and the trauma resulting from their recent experiences. Thirdly, refugees who have had professional jobs in the past, though some may have suffered a disrupted education due to war and unrest. Fourthly, migrant workers, mostly from Europe, who are here to work and settle for most or all of their lives. Finally, partners and spouses of learners from all parts of the world, who are established for some years and participate in the local community but are prevented by family responsibilities or low income from attending intensive ESOL courses.
Lavender and Ward (2006) state that English language learning has an impact on individuals, families, communities and the productivity and safety of workplaces, for individuals learning the language make a difference to the way people relate to each other and how their children perform at school. Connections between enhancing language skills and greater social cohesion are acknowledged. Confidence in the English language opens doors and helps people engage in and contribute to civil society. Lack of fluency in the language condemns many people to poverty. Learning the language reduces costs to the public purse in welfare and health, adding skills to boost to the economy and creates a better integrated, more socially cohesive society.
The course learning outcomes.
The course's overall aims are to develop knowledge of English language. Alphabetical awareness will encourage the learners to say the letters of the alphabet and sounds, identifying lower and upper case letters and write upper and lower case letters within a sentence structure. The course will also introduce a simple way of writing, constructing simple sentences about the self. By developing the ability to write a short sentence, learn and practice spelling vocabulary, practicing using the verb ‘to be’ in a positive format, this will contribute to the learner's ability.
The course will help the learner to develop the skill to fill in a form correctly, learn and practice ‘form vocabulary’ (name, surname, address, tell number, postcode) and using a capital letter when needed. Also, introduce numbers 1 to 12 and help the learners to pronounce and write them as digits, understanding the meaning.
Practice speaking and writing skills, expand knowledge of vocabulary and pronunciation in the context of food, developing the ability to discuss likes and dislikes using correct grammar for a negative and third person. Build a range of vocabulary for describing the weather, by introducing phrases used for giving an opinion about the weather to build confidence and listening for gist.
To help the learners to recognise the o’clock and half/quarter past/to, units of time: seconds/minutes/hours/days/months/years/fortnight/leap year/century/millennium, prepositions of time as above. By knowing units of time, read clock, tell time, know 12-hour, know 24-hour, and calculate journey times, read simple bus/train timetables. Also, develop recognition of the written forms of the days of the week in how to use these. In relation to planning for the week, by writing the days, using writing frames, utilising social list words to form very basic narratives about the days of the week and experiences, a greater facility to engage with the community will be provided. 
Know the names of common shapes (2D and 3D), understanding and explaining properties, shapes, describe utilising sketch and drawing accurately. 
The cross-cutting themes included, including justification for their inclusion.
The course included a number of cross-cutting themes embedded thought out course topics, to help the learners to for example learning about British food by bringing in To the class some typical Welsh food (Welsh cakes)and pictures of British food (Yorkshire pudding, Sunday dinner, shepherd’s pie etc.)  Will develop awareness of food and that can promote healthy eating. 
Learning about the classroom rules and the regulations will help the learners to develop skills such the importance of attendance and punctuality, practical skills for study and employment. The course also will establish some knowledge of numeracy and appropriate language used for filling forms which will help the learners to gain employability skills.
Another theme is to help the learners to express opinions objectively and respond appropriately, completing tasks independently, identifying own strengths and weaknesses, and plan actions to develop.
The course will help the learners to expand their interpersonal skills, such as teamwork, planning, working to a deadline, delegating, sharing tasks and understand the different roles in a team, all important skills for the workplace.
The course will also help the learners to develop personal skills such as listening, taking and using notes, asking for clarification gaining confidence in expressing their opinions.
The teaching and learning strategies that will be used and why they were chosen, based on sound academic research.
ESOL classes are a mix of learners, from different background and culture. Thus the course contains a variety of learning and teaching strategies (Cruz Rondón, & Velasco Vera, 2016). By using different strategies for example; gameplay is one of the teaching and learning strategies used in this course such as Flashcards, Bingo, Icebreaking, Matching Games, Letter Tiles and Word Bank. Reece and Walker (2007) state that, games have a significant educational value and can be used in ESOL classroom to make learners use the language, and practice many types of communication. The Flashcards game is used for drills and to aid memorisation. However, some caution is needed when used for adult learners as teachers have to ensure that their games are age appropriate and not too easy or challenging for their students (Ginnis, 2002).
Group and Peer Work in one of the teaching and learning strategies applied in this course, where the learners will communicate together to do some tasks and practice speaking to others in the classroom. Skilled or knowledgeable learners can provide scaffolding for their peers in this setting to advance learning Pritchard (2013). Although there are numerous educational benefits of using this strategy, however, as with any group project, learners may feel resentment if a group member does not adequately contribute to a particular task, or become overly dominant and prevent others from contributing to decision-making processes. Therefore, teachers should consider best practices to lessen challenges from the beginning, focused on how students are grouped to achieve the maximum benefit to encourage a smoother group process (Aubrey and Riley, 2016). 
The recapping and oral Q & A strategies are present in this course to check what has been understood at the end of a lesson and is also a way for teachers to evaluate the success of the learning immediately and to pick up mistakes (Hodgen et al., 2009).  Q&A and Recap Strategy, are important in language classrooms, as spoken language is the ultimate goal in any language program. They focus on the learners’ ability to communicate with what they know; students may find that oral testing gives them opportunities to self-correct, ask for clarification and use language creatively. However, nervous and shy learners in class can find this intimidating (Cheng et al., 2008).
Discussing each topic and presenting the information will be one of the teaching strategy used in this course and provides immediate feedback on student knowledge of the subject. However, it cannot be an effective strategy for beginner level students with many not having the discussion skills (Reece and Walker, 2007).
Drilling is one of the teaching strategies used in this course, conducted by learners’ repetition of vocabularies provided by the teacher. This method focuses on accuracy, providing an opportunity for learners to get immediate feedback on their accuracy. However, drills are a form of very controlled practice (Tice, 2004). And lastly, the Learning by Doing Strategy applied in this course where the student use train timetables and a clock to learn about the time.
The assessment strategies used, and why they were chosen, based on sound academic research.
The course contains a variety of assessment strategies to check the learners’ level of understanding including the Observation Assessment Strategy. To view comprehension, the teacher gathers evidence of student learning by walking around the classroom to observe if students are on task or need further clarification (Cheng et al., 2008).
Quizzes are a popular assessment strategy in teaching ESOL, covering a wide range of material, offering an instant grading for the teacher, this method of assessment decreases test stress because even those with no knowledge of an answer have a chance to get the question correct. However, one mistake on a matching test can throw off so many answers a student has no hope of passing (Reece and Walker, 2007).
Completing the course assessment booklet is one of assessing strategies used in this course. At the beginning of the course, the teacher will ask the learners to complete a booklet contains alternative responses such as true or false, filling activities such as order games and multiple choice to assess the current stage of a learner’s skills (Cheng et al., 2008).
Different testing format strategies used in this course measure the amount of material that each student has learned, for example, the student is required to complete worksheets during the lesson, to ensure that the tasks are understood. Also at the end of the course, the teacher will set up a test to evaluate the learning process and progress made. However, tests are less common in the ESL classroom as they require a larger base of general knowledge than simpler test forms ((Reece and Walker, 2007). 

The evaluation techniques to be used to evaluate the learning and your teaching, and why they were chosen, based on sound academic research.
This course will use different evaluation techniques, to measure the achievements of the learning outcomes. For example; the teacher will reflect and add feedback notes on the course scheme of work to evaluate learning and amendments that should be developed to deliver the lesson in the best possible way (Xu, 2012).
Having the learners’ feedback on teaching. The goal of education is to make students learn and understand, therefore, what learners perceive and experience in the class would directly determine how effective the learning is through the course. The teacher will collect feedback by doing questionnaires, surveys or interviews, interviewing the learners face to face or through a simple questionnaire. However, learners are not always honest in giving their opinion; if they receive good grades, they may, in turn, write an excellent evaluation, however, if on the other hand students receive bad grades feedback may be biased (Hand & Rowe, 2001).
The other way of getting feedback from the learners is by doing the final test at the end of the course. The test or exam is a fast and successful way to assess students' learning on crucial points. The teacher can provide a quick quiz for students to determine how much they know and how much they can answer collectively or individually (Reece and Walker, 2007). 
Peer review and recommendation will be one of the techniques teachers will use to evaluate teaching by inviting other colleagues to sit in the class and directly observe teaching style, contents, pace etc. and provide feedback and constructive criticisms. A similar assessment provision can be through video recordings. Observation by others allows a teacher to become aware of many things that they may be too busy to notice while conducting their teaching. Teachers can negotiate with the observers before the class observation regarding the areas of focus, and discuss the essential points in a debriefing meeting afterwards. However, some teachers' behaviour changes negatively due to stress when being observed by seniors, especially if assessors are in a position to make decisions about their promotion and tenure. Ideally, peers would be willing to freely exchange and share their ideas honestly (Iqbal, Ii (2014).

TASK 4
Task four
Demonstrate clearly the link between the teaching, learning and assessment strategies chosen and learning theories through an academic critique.
A classroom of diverse learners with diverse language histories can be a challenge for a classroom teacher as learners are so varied. Backgrounds may span a vast continuum, ranging from people with no previous education or employment at one end to highly educated professionals, such as doctors or university lecturers, also, their varying motivations, interests, learning styles, ages, aptitudes, abilities (Basic Skills Agency, 2001). The course contained few learning and teaching methodologies as no particular strategy will work for every learner. These strategies are linking to many learning theories to address the process of learning the English language. 
The Drilling learning and teaching strategy applied in the course has been used in foreign language classrooms for many years and based on the idea that repeating phrases correctly lots of times would lead to the proficiency of the language. This strategy as stated by Tice (2004) is a very controlled practice based on repeating one correct answer. The primary focus is on achieving the correct answer and learners do not take the initiative to change or improve things. This strategy links to the Behaviourism Theory. 
Behaviourism theorists view the learner as a blank slate who provision will be the experience. And learning happens when new behaviours are acquired through associations between stimuli and responses. Stated by Moore (2012) this theory credited to Skinner (1953) and its learning process based on observable changes in behaviour. Behaviour Theory defines learning as a change in behaviour and begins when stimulus from the environment is presented, consequently the learner reacts to the stimulus with a type of response. 
Reinforcement of the desired behaviour is arranged to follow for example study for a test and get a good grade. The new response is repeated to become automatic. Teachers use 'Behaviourism' when they reward or punish a student's behaviours. However, Behaviourism instruction does not prepare the learners for problem solving or creative thinking. Furthermore, learners do what they told and do not take the initiative to change or improve things (Bates, 2016).
The Question and Answer learning and assessing strategy is embedded in this course and link to the behaviourism theory. Student learning and gaining knowledge by either response or asking questions for clarification, with the teacher reinforcing student responses and questions in a positive way in order to encourage future participation. That can happen by making positive statements or using positive non-verbal communication include smiling, nodding and maintaining eye contact(Cheng et al 2008).
In relation to teaching ESOL, there is much the teacher can take from this theory to enhance the classroom and assist in student learning. The Behaviourism Learning Theory grew out of the belief that students could learn a second language by being taught to produce the correct response to the appropriate stimuli. The student would then receive either immediate positive or negative reinforcement in the shape of either correction or praise from the teacher. It is a very compelling method of education. And based on the premise that the learners see positive consequences from a particular type of behaviour, they are more likely to repeat that behaviour themselves (Reece and Walker, 2007). On the other hand, if negative consequences are the result, they are less likely to perform that behaviour again. Although many students have learned by this method and the theory has been very successful over the years. However, Behaviourism is not suitable as an efficient method of learning a foreign language (Bates, 2016). 

Discussing each topic and presenting the information will be one of the teaching strategies used within this course. This directed instruction links to the Cognitive Learning Theory (Reece and Walker, 2007). 
In addition, the Assessment Teaching Strategy applied to this course is in a format of completing the assessment booklet and worksheets link to the Cognitive Learning Theory. During these assessments, the teacher carefully assesses the current stage of a learner's cognitive development and only allocate tasks for which the learner is prepared.  The learner can then be given tasks that are tailored to their developmental level and are motivating (Cheng et al., 2008).
The Recapping Strategy linked to the Cognitive Learning Theory(Cheng et al., 2008) is used in this course by the teacher to recall what the learner has achieved from the last lesson,  summarising the main points. 
Stated by Reece and Walker (2007) Cognitive games promote and influence cognitive learning and are helpful when used to learn a foreign language and memorise new learning material. There are some game strategies which include Flashcards, Bingo, Icebreaking, Matching games, Letter tiles, Word bank and are applied in the course, linking to Cognitive Theory. The Quiz Teaching and Assessment Strategy link to the Behaviourism and the Cognitive Theory (Reece and Walker, 2007).
The Observation Assessment Strategy used in this course by the teacher to check the learner's level of knowledge link to the Cognitive Learning Theory (Cheng et al., 2008).
The Cognitive Learning Theory credited to Piaget is based on the idea that humans process the information they receive rather than respond to stimuli.  Theorists believe that learning happened through internal processing of information, the cognitive approach pays more attention to what goes inside the learner's head and is influenced by interaction with other human beings, object, and environments (Reece and Walker, 2007).
In relation to ESOL learning, the theory insists that education is based on understanding. Language learning is a creative process. Students can only perform after they have understood the system of the language. Learners cannot imitate without activating a cognitive process (Reece and Walker, 2007). In a cognitive approach classroom, meaningful learning and practice emphasised during the entire learning process. The theory develops all four skills of listening, speaking, reading and writing from the beginning of language courses, supported by the nature of real communication, in which people seldom use one skill. In real life, communication is carried through all possible channels: listening involves speaking, reading might involve writing and etc. When a foreign language learner can complete all of the target language resources, learning will be more effective (Basic Skills Agency, 2000).
The Peer and Group Work learning strategy supported by Vygotsky’s Constructivism theory (1978) (Aubrey and Riley (2016)  is one of the teaching and learning strategies applied to this course, where learners interact with each other and practice their knowledge and ideas.  Pritchard (2013) states that the learning in this theory, which is based on how the individual interprets the meaning of their experiences and since everyone has a different set of exposures learning in unique and different for each person. The learning process, therefore, is the process of adjusting our mental models to accommodate our new experiences. Teachers use this to prepare people for problem-solving so for a learner to be successful, the learner needs a significant base of knowledge to interpret and create ideas. 
Linking this theory to teaching ESOL, this learning theory is a mix of cultural approach and educational approach and beneficial for adult learners because it involves social interaction, cultural involvement, and all components of the teaching environment. Grounded in Vygotsky’s sociocultural theories of collaborative learning which is a compelling strategy in the classroom; group work can help students uncover and address gaps and misconceptions in knowledge (Pritchard (2013).  However, Aubrey and Riley (2016) argue that Vygotsky’s Socio-Cultural Theory does not seem to apply to all social and cultural groups, as social groups may not be equal with all learners being able to gain the same meaning from engagement. Also, collaboration and participation vary from one learner to another; there are differences in skillset for each learner, which produces learning constraints. Learners with learning disabilities or learning difficulties, for example, might not be able to take away the same meaning from group interactions as those learners without learning disabilities or learning difficulties.
The best way to learn is putting tasks in practice, achieving this, the course included the Active Learning Strategy otherwise known as Experiential Learning Theory developed by the Humanism theorist David Kolb (1984) ( Dennick, 2008).) This examines where the learners engage with the material, participate in the class and collaborate with each other.  
To explain Kolb's Theory, one needs to understand the Humanism theory. According to Bates (2016), the Humanism theory posits that learner’s self-actualisation and creative ability are vital for their behaviour. This theory considers the learners’ free activity as the centre of teaching, ignoring the systematic logic of textbook and the teacher’s leading role and underestimating the power of the society. The primary theorist for this theory is Dewey, who called for education to be grounded in real experience. Dewey believes that schools should not focus on repetitive and rote memorisation. A learner to be given opportunities to engage in practical workshops to prove their knowledge through creativity and collaboration. However, Critics argue that some learners prefer instruction (Bates, 2016).
Experiential Learning is a strategy defined by the learners current learning participation and its relationship to past and future activity and awareness. Kolb created a now widely accepted model of the learning cycle to demonstrate the process by which experience is translated into a learning model. This is composed of 4 elements; concrete experience, observation and reflection on that experience, the formation of abstract concepts based on the reflection and testing the new concepts. To learn, one must go through a series of steps after an initial experience which is supported by Aubrey and Riley (2016).  
In the field of ESOL acquisition, the experiential approach encourages learners to develop the target language skills through the experience of working together on a specific task, rather than only examining discrete elements of the target language. The reflection phase requires learners to engage actively with their own past acquisition experiences and focuses them on the future. 
Also according to the Humanism Theory, (student-centred approach). As learners have preference learning skills such as reading, writing, speaking and listening, teachers should incorporate diverse teaching philosophies and create an excellent learning environment for each student. That encourages students to do their best and makes learning exciting. Teachers should be aware of the importance of integrating all the skills in such way that students can transition from one action to other favourably (Peetham & Sharpe 2013).
In conclusion, the Experiential Learning Theory holds many potential benefits for ESOL learners concerning motivation, investment and cultural understanding. However, despite acknowledged benefits, the theory is still far from being accepted by all teachers. There are several reasons for this, including classroom time constraints, difficulties with assessment, and lack of training in how to meet course outcomes Aubrey and Riley (2016).
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