1600699


[image: ]









https://www.youtube.com/watch?v=cdf739YbSJQ&feature=youtu.be
The video shows a Welsh story read to an English-medium class of year 2 pupils. Prior to the filmed lesson, I discussed with the class teacher the pupils’ current Welsh language ability and how to make the learning relevant for the class, while ensuring effective pedagogy. I had practiced my storytelling as a whole-class activity through university lectures and story time with the class. I had also observed the teaching assistant delivering whole-class reading as an end-of-day carpet time session so understood at what level to pitch the story. My reading level before the lesson was ‘foundation’ in the Welsh Language Competency Framework as I am “able to read simple stories and attempt the correct pronunciation” (WG, 2020). Therefore, it was beneficial to use a story to support me as a Welsh learner, scaffolding a structured approach to support me. The story also supported children by using previous learning to reaffirm their understanding of the language.
The lesson objective was to build oracy and reading skills in the Welsh language. Overall the lesson objective was reached, when the children “listen carefully to a variety of visual and audio-visual stimuli”, “follow stories read to them and respond as appropriate” and also they showed “an understanding of what they or others have read by responding orally or non-verbally to the content” (Welsh Government (WG), 2020 & WG, 2015, p. 37&38). The story was shown on the whiteboard for all the children to see and therefore be more likely to engage. Chambers (1999), Bourne & Pollard (1997) and Wyse & Jones (2007) discuss how reading should be an enjoyable activity; therefore, the story was kept fun with encouragement of oracy and gestures from the children. The story language patterns were repetitive, so these help the children build a confidence in saying words through familiarity and can help them “enjoy learning Welsh in the classroom” (WG, 2017, p.38).
During evaluation of the video I was made aware of mispronunciation of two words ‘syniad’ and ‘porffor’. Initially I used the website Forvo (2020) to help me understand how to pronounce these words correctly. Following this I spoke to a friend who works in a Welsh language setting, this furthered my understanding of my own pronunciation and how I could improve. A drive to improve through research is a vital skill needed to be a good practitioner (WG, 2019). With the feedback I had received I practised pronunciation of vowel sounds e.g. ‘lorri’ and ‘diolch’. This helped to progress my competence and work toward intermediary level for oral as I can “recognise common errors” (WG, 2020). It is important to develop my confidence in pronunciation so that I can subtly correct children through my response to them, highlighting the correct form or meaning through verbal feedback, this could take the shape of the teacher recasting the word/sentence back to the child with the correct pronunciation (Thomas, Apolloni & Parry, 2018). It could also be achieved by questioning the child about the misunderstanding; either way, it is the aim for the teacher to get the child to identify the error themselves, so they can correct this and lead their own learning (WG, 2020). However, there should still be teacher led practise as Geary believes that children are not inclined to seek out the more complex, secondary understanding of the world there needs to be a teacher to deliver and control this acquisition of knowledge (Severs, 2020). Identification of errors at the beginning of a topic or new language pattern ensure children have a more secure understanding of the language. Thomas, Apolloni & Parry (2018) feel this will mean the children are more likely to use Welsh with their peers during the activity part of the lesson.
As this was predominately an oracy task, behaviour management (BM) strategies which focus on developing oral communication should be used. I considered how using ‘dim siarad’ to control behaviour hinders oracy. In addition to the “hocus pocus, everybody focus” command, I could ask for volunteers to read a page from the story. This would allow for individual AFL as well as delivering peer-to-peer learning, leading other pupils to behave so that they get picked. This also supports a growth mindset as children can find inspiration in the success of others overcoming the challenge of presenting to an audience (Dweck, 2008). There is evidence to suggest that setting out discussion rules is beneficial for pupils (Edutopia, 2016). Guidelines should be created as a group to give students ownership and encourage productive conversations. Allowing the teacher to step back and let the children grow into the discussion points. WG (2020) specify that we should utilise the parts of English language lessons that are beneficial and apply these to Welsh language lessons, therefore a discussion charter will be useful as a visual reminder of how to talk in groups when speaking Welsh. The charter could specify that children need to listen to the current speaker, that they can clarify if they don’t understand and that they are open to change their mind if they wish.  Additionally, I will consider the groupings of pupils during oracy focused lessons. Groupings changes the dynamic of the discussion points (Edutopia, 2016). I will consider the use of behaviour tools when engaging children through oral feedback.
Acquisition of a wide vocabulary can be attributed to everyday life and especially in school settings where children listen, talk and read. WG (2016) state it is a legal requirement for teachers to develop the formal and informal range of language used in the classroom. However, practitioners should aim to go above and beyond to develop children’s ability not only to read, but to understand and be confident in their reading (Quigley, 2016). Reading strengthens a range of language skills such as phonic understanding, decoding words, vocabulary, fluency and reading comprehension (K12 Reader, 2020 & Reading Rockets 2020). To increase my linguistic confidence, I have been reading a chapter of a book every night. Reading helps us practice familiar words and understand how they corelate to each other, it also helps us learn new words to extend vocabulary. To increase my confidence in Welsh I have made small changes in everyday life. When emailing I use ‘bore/prynhawn da’ to open and ‘diolch’ to close. I try to use Welsh words on road signs and in text to cement my existing knowledge and to extend it further with new vocabulary. Additionally, I decided to watch programs on S4C with subtitles, this gives aural understanding and context to Welsh words and helps support Welsh culture. I will also aim to watch more children's television and movies, both in English and Welsh, this will help me understand the resources available and ensure these suit the age and abilities of the pupils in my class. I am currently at foundation level for reading as I can “understand simple written messages on everyday things” (WG, 2020). However, my aim over the next year is to immerse myself more fully into the Welsh language to increase to ‘intermediate’ so that I can understand articles or more complicated Welsh sentence structures. Through a better understanding of text and sentence structure I hope to be more proficient in my oral ability.  
Overall, the Foundation Phase is an area where Welsh is shown to be well delivered. This is due to the focus on song and play-based learning. However, around 80% of year 2 pupils fail to get an assessment of their Welsh (ESTYN, 2017). This is an area that needs to be researched further as the potential to identify weaknesses in children or in the delivery of Welsh-language lessons is vital in securing bilingual pupils. A method to counteract this could be through engaging pupils in Welsh language play-based learning. The aim is for children to have many enjoyable experiences in the Welsh language for them to develop into bilingual individuals (WAG, 2003 & WAG, 2008). ESTYN (2013) discuss how speaking and listening can be developed through role play. Highlighting the need to emphasis speaking and listening activities for children to progressively develop their Welsh language. This is supported by Asher (2012), who states that seeing, saying, hearing and speaking the words provides a way for children to connect actions to meaning. This kinaesthetic approach can be particularly beneficial to lower ability and English as an Additional Language pupils (Lynch, 2013 & DERA, 2002). A further strategy that will be delivered in Welsh language lessons is through drillio and singing activities. These help pupils to remember vocabulary as they link words to song and actions, this will help cement the children’s understanding (ESTYN, 2013).


Conclusion
When undertaking this assignment, I reviewed my videoed lesson to understand my own strengths and weaknesses and discussed these with a Welsh-medium school teacher. This helped me understand the technical aspects of teaching in Welsh and this collaboration lead to a new perspective on the lesson. Working with more experienced teachers will help me to understand how I can achieve a greater level of Welsh language proficiency. This will be supported in a more professional context through Continuous Professional Development (CPD) opportunities. There is a wide range of CPD that can be found online which I will engage with over the coming months. Following employment in a school I will enquire into further training opportunities for language development. Improvements in my own Welsh language knowledge will benefit the children in the long-term. Additionally, I will seek out opportunities to observe experienced Welsh language teachers in order to understand the pedagogy further. I feel I learn best through discussions with professional peers as I can gain a deeper insight into their understanding and how I can apply their techniques into my own teaching.
It was interesting to discover and research BM strategies with a focus on using these in language-based lessons. The methods should give children the understanding of how to listen and when to respond to the teacher and this will help children hold structured discussions in a variety of settings. The pedagogy for language teaching identified in this essay will help to ensure progression in language development over time. Both as an educational professional and in terms of children becoming proficient in the Welsh language. Additionally, the strategies mentioned will help me become more aware of my role as an educator in securing the Welsh Government’s vision of Cymraeg: 2050 (WG, 2017).
Welsh has taken a backseat to many other subjects; this is understandable when we look at the pressure placed on schools judged for their English and mathematic results. However, it is important for teachers to consider the exceptional ways they deliver English-language lessons and transfer this knowledge to deliver exceptional Welsh-language lessons. This is supported by WG (2020) which looks to children to transfer knowledge learned in one language to the other. To help this process, teachers need to engage children in enjoyable activities they want to take part in, and which ignite their interest and drive them to want to be bilingual learners throughout their lives (WG, 2020).


























Lesson Plan – Step 1 Cynllun Gwers – Cam 1
	Student-teacher
	Ryan Jones
	Class:
	Dosbath 2

	AoLE or Subject
	Welsh Language Development
	Date:
	15/05/2020

	Lesson Focus:
	Oracy

	Meaningful links to Curriculum 
	· I can ask and answer questions and exchange ideas and information.
· I can join in with familiar songs, rhymes, stories and poems.
· I can respond to what I hear, read and view and can express simple opinions on it.
· I can use context and pictures to help me understand what I read.
· I am beginning to read back my own writing.

	Meaningful links to:
Cross Curricular Responsibilities
	Links to primary colours studied in art lessons this term.
PSE links to friends and feelings/empathy in the story.

	Personal Targets (Linked to QTS and identified in weekly review)

· The teacher develops high quality relationships with colleagues in order to have a positive impact upon learners’ experiences within the school.

	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:

See, say and write the colours in Welsh



	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	
· Follow the story and repeat the key words they hear.
· Understand the story and the context it provides.
· Use the knowledge from the story to write simple sentences.

	· Listen and engage with a story Say – coch, oren, glas, du etc
· They will need to discuss in groups the colours and find something from the classroom to match the colour.




	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points,  differentiation strategies and key questions)
	Pupil Tasks
(Pupils’ role –including differentiation, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)
	Intro story. 
Using important bits from story for a game after if well behaved.
I’ll read the first page then looking for good sitting to read the next page…

(teacher points to ear and says) 
Clustiau yn barod?


Pwy sy’n darllen nesa?
	· Pupils on carpet facing board paired higher and lower ability ready for discussion points.
· Whole class to start to engage all in enjoying reading.
· Pupils selected to read one page each from story.



	· Discussion charter and volume chart for children to refer to.
· Words for colours on white board to use in writing.
· Peintio’r dwrs story on PC/interactive whiteboard.


	

Teaching & Core Learning
	
· Teacher reads story while children write the sentences in books.



Ydych chi’n gwrando?


Higher ability - 

Beth ydy melyn yn Saesneg?


Bodiau?
	
· Children to differentiated desks, adult support on lower ability table. Teacher rotates between other two tables for support.
· Higher ability discuss what other colours can be made when mixing two primary colours.
· Remind pupils of discussion charter.
· Encourage questions and discussion but allow one person to finish and consider what they have said.
	Welsh workbooks
Pens
Rulers
Mini whiteboards


	

Plenary
	Activity – Working in pairs find colours in classroom that I call out.
· AFL- Observe children carefully, if children seem unsure, head to incorrect colour or one child is always leading the other.


	· Question children,  Beth ydy…. yn Gymraeg? Listen for correct pronunciation.






	Classroom






 Lesson Plan – Step 1 Cynllun Gwers – Cam 1
	Student-teacher
	Ryan Jones
	Class:
	Dosbath 2

	AoLE or Subject
	Welsh Language Development
	Date:
	15/05/2020

	Lesson Focus:
	Applying previous knowledge through oracy focused PE.

	Meaningful links to Curriculum 
	· I can develop and apply a range of skills in familiar, unfamiliar and changing situations, exploring space creatively in response to a variety of stimuli. 
· I have the confidence and motivation to persevere when faced with physical challenges.
· I can ask and answer questions and exchange ideas and information.

	Meaningful links to:
Cross Curricular Responsibilities
	Physical health and well-being
Links to primary colours studied in art lessons this term.

	Personal Targets (Linked to QTS and identified in weekly review)

· The teacher develops high quality relationships with colleagues in order to have a positive impact upon learners’ experiences within the school.

	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:

Work together to complete games using colours in Welsh.



	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	
· Recognise colours and APK to say the Welsh names for colours.
· Work collaboratively to use colours in a range of activities.
· Share equipment and take turns in games.
	· Listen and engage with a task– coch, oren, glas, du etc
· Being healthy and active while working collaboratively.




	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points,  differentiation strategies and key questions)
	Pupil Tasks
(Pupils’ role –including differentiation, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)
	· Remind class of Peintio’r Drws story.
· Split into two teams and line up one behind the other facing teacher and TA.
· Drillio race when I say go teacher/ta shows a coloured card and child at front has to say the name of the colour yn Gymraeg. Once done move to back of the line.
· After everyone has had a turn adult shuffles cards. First team to do this twice wins, no silliness if you win or lose, only a game.

Ydych chi’n gwrando? Point to ear

Barod?! Ready?! Barod?!
	· Pupils must pronounce each colour correctly.
· All sit down once completed twice.





	· Whistle
· Stopwatch
· Coloured cards with names on back.

	

Teaching & Core Learning
	· Four teams mixed ability selected by teacher/TA.
· Teacher uses coloured cards from introduction as well as incorrectly spelt cards and wrong colour cards and places spaced out in the hall/yard/field.
· Teams line up and one at a time catch a bean bag from teacher/TA and run to the line, here they throw the bean bag into the correct bucket.
· Teams have one go each, teacher/TA questions children/teams if using incorrect bucket.
· Once misunderstanding identified race for tams to have two throws each, most beanbags in bucket wins.

Beth ydy yellow yn Gymraeg?
What is yellow in Welsh? 
Beth ydy yellow yn Gymraeg?
	Children in mixed ability teams.





	Coloured cards
Bean bags
String/rope for marker
Bucket/hoop for throwing bags into

	

Plenary
	· AFL- Observe children carefully, if children seem unsure, throw to incorrect colour or one child is always leading the other.
· Question any weaker children. Identify misunderstanding and ask class to give their reasons to work together to help develop understanding.
	· Question children
· Beth ydy…. yn Gymraeg? Listen for correct pronunciation
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