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Case Study between a Client and Counsellor.
 ** For the purpose of confidentiality, the clients name will be changed to Jess. 
	The client and counsellor are both members of a Humanistic Counselling cohort and are actively studying and working within a placement outside of university. This case study will be a reflective evaluation of one counselling session looking at the skills and development of the counsellor in relation to the theories studied up to this point. Ethical practice, relational depth, skills and techniques, and the development of reflective practice skills will be explored. The counselling session took place within a counselling pod at the University of Wales Trinity Saint David (UWTSD) in Swansea. Jess is within the age bracket of 50-60 years old; Jess is female, and her occupation is working with children in a nursery setting a well as volunteering in a counselling placement. The session number was three on this topic area. 
	Jess and the counsellor verbally contracted at the beginning of the first session to cover the importance of confidentiality and safeguarding. However, as part of the degree, written triad contracts had already been arranged and signed before practice began. Jess, the observer and the counsellor all knew that anything within the triads was not to be discussed outside a pod, that confidentiality was paramount and that being respectful and courteous to fellow triad members was important. The contract is fluid so if anyone feels, within our group, that they would need to add anything, then they may do so freely. Jess, being fully aware of the terms of the contract, gave informed consent. Informed consent is the term referring to a client or patient undergoing medical or psychiatric (counselling) intervention having all the necessary knowledge and information given to them to make a decision about whether they would like counselling or not and they have the right to stop at any point (Zur Institute, 2016). 
	The counsellor and Jess had been discussing and exploring many themes within their sessions. A few significant themes arose; childhood experiences, anxiety surrounding a current issue, feelings of responsibility and separation from family were a few that seemed obvious to the counsellor. Jesses presenting issue during this particular session, was the issues she was facing around her brother. Jess had been receiving on social media, aggressive and almost threatening messages from her brother, who she had not had physical contact with in over ten years. Jesses feelings towards this were that she was worried, scared, anxious and confused. Childhood experiences which may have been traumatic for Jess, were clearly reflected in her words and emotions. Jess mentioned on a few occasions about her siblings and the heavy responsibility she had at the early age of five. The counsellor felt it was a good time to explore this and talk about the responsibility Jess had early on in life. Talking about childhood experiences in therapy may help the client to realise and understand her actions later in life and why she feels the way she does about certain situations (Kealy, 2018, p.284). The counsellor felt at the time of Jess talking about her childhood, sadness and loneliness because the nature of what Jess was talking about was truly sad.  The counsellor, although being empathic towards Jess and her experiences, felt too much empathy for Jess, so much so that it affected the counsellor deeply. Empathy within counselling should be healthy, constructive and supportive for the client, so the counsellor feeling too much empathy here may have been unhealthy (Robert, 2018, p.400). However, as this counselling session was held between two close classmates, who have socialised outside of the university and built a friendship, a dual relationship may have been formed which, within a counselling session, is hard to ignore (Rabinowitz, 1997, p. 216). However, for the purpose of the triad, the counsellor and client were aware, and knew this may be the case whilst doing triads with class mates, and made sure to adhere to the triad contract at all times, and to seek the advice of the lecturer if anything had happened that may have upset the counsellor or client.  The counsellor noticed that Jess, when talking about her brother, and the responsibility and role she has had within her family, looked sad and seemed almost deflated about the situation. The counsellor processed this during reflection post session, and realised that she had felt a sense of urgency to rescue the client, but had held back and continued to support the client to work through her feelings in a professional & therapeutic way. The counsellor did not rescue the client because therapeutically, it would have been for the wrong reasons. The reason the counsellor wanted to rescue the client, was for her own needs and emotions, whereas within person centred counselling, the session is always focused on the client and their autonomy (Davies, 2015, p.18). Jess held a few silences whilst exploring this area, which suggested to the counsellor, that she was processing by exploring her feelings and emotions and trying to make sense of them. Jess usually works through her thoughts and emotions in a systematic and organised way and is aware of this. The counsellor being aware of how Jess works and processes things, means that she can adapt her responses or open questions, to allow Jess to think and feel clearly about the situation and feelings surrounding it. 
	 Phenomenological noticing was evident throughout the session, such as when Jess described a ‘shift’ and moved her hands together towards herself.  At another point she talked about her environment and created a large ball like shape around herself. The counsellor then talked about this with jess and mirrored these actions to be able to reflect them back to Jess. Noticing when Jess did these things, allowed the counsellor to reflect back what Jess did, and bring the experiences of Jesses feelings into the session, as well as helping Jesses body awareness develop. This helped her to connect her mind, emotions and memories, to her body and physical feelings towards that experience (Mehling, 2011, p.1). The counsellor felt that this skill was helpful within the session and allowed for some deeper thinking from Jess. The counsellor noticed within Jess, that she could see clearly the impact and significance of what she had said and done, once the counsellor reflected on her hand gestures. This phenomenological noticing helped the counsellor to understand on a deeper level what Jess may have been feeling, and allowed for more insight regarding the session, and an awareness of therapeutic movement (Strupp, 1988, p.82). Jess seemed to pause briefly after this, which indicated to the counsellor that she may have been processing this herself, on a deeper level than she had done before. The pause indicates processing, which within therapy, is generally a good thing as it means there is movement happening and emotions and feelings are shifting. The counsellor being able to be empathic, congruent, kind, respectful and allowing Jess to be autonomous, are all key in building the therapeutic relationship to a level, where the client feels comfortable and safe to process these deeper or harder emotions, and where therapeutic movement is more likely to happen (Cooper, 2004, p.451).  
	Therapeutic movement was apparent within the counselling session, when the shift in her mood and emotions showed that Jess had realised why she was feeling the anxiety. The counsellor had been discussing this topic area for two previous sessions with Jess, and towards the end of this session, after talking about anxiety, strategies for coping with anxiety, her daughters, her brother and feelings towards all of these aspects, Jess looked like she had an epiphany. Her body language changed completely, and she mentioned how she had “actually, already decided”. This aspect of the counselling was very significant for Jess, as she had been very confused about her situation for a while, and just from talking about this topic with the counsellor, exploring feelings, morals and family values, had already decided what she was feeling and why. The counsellor helped Jess to think about her feelings towards the family values and morals, in order for another ‘door’ to open for Jess to realise and see it differently. The quote below defines what the counsellor feels happened within the counselling session to Jess.
	“an epiphany is the result of an accumulation of personal processes that take place outside of conscious knowing, that suddenly and abruptly burst into awareness, and which are appropriated as meaningful and life changing” (McDonald, 2007, p. 17). 
	The counsellor began to process this during the session, but processed it fully during reflection after the session, as the counsellor had more time to sit with her own emotions and thoughts towards the therapy. As the counsellor was reflecting and processing this during the session, she felt an overwhelming sense of depth and togetherness with Jess. Seeing someone have an epiphany and experiencing them changing emotional paths, was very moving for the counsellor and she struggled, again, to remove herself from feeling too empathic towards Jess. The counsellor feels this is something she would like to take to supervision and to discuss more, however still feels this re-occurring deeper empathy is due to the dual relationship her and Jess have from being close classmates (Kagle, 1994, p. 213). The counsellor feels Jess processed a lot during this section of the therapy, as she was able to understand her emotions and feelings and how they linked with her morals and values, which resulted in an epiphany. 
	Throughout the duration of the counselling session, the counsellor gave minimal encouragers. These are a simple but effective way to let the client to know and feel that the counsellor is truly listening and understanding what they have to say. It also encourages the client to talk more about their feelings and emotions, knowing they have full support and no judgement from their counsellor (Ross, 2017, pp.10). Minimal encouragers such as nodding, changing facial features to show understanding, saying hmm’s and mm’s, are all important within the session as Jess knew the counsellor was at the same place and understood her. At the start of the session, when Jess was explaining and telling the counsellor about her situation and how it was making her feel, the counsellor gave continual minimal encouragers, and didn’t interject for quite some time. This allowed Jess to tell her full story and feelings without being interrupted, and would have made her feel listened to from the beginning of the session. The counsellor felt it was important to let Jess talk freely about her situation, as she wanted the session to start off strongly and continue to move therapeutically throughout the twenty minutes they had together. The counsellor, when processing the use of her minimal encouragers, realised that she nods her head quite often, which may be viewed as possibly distracting or ‘too much’, but could also demonstrate a quality of listening deeply and understanding. The counsellor felt that within the session, and knowing her client well, that the number of times minimal encouragers were used was right for the session and client. The counsellor felt that Jess processed thoroughly throughout the session, and felt that Jess benefitted from receiving the minimal encouragers as it made her feel listened to and valued. 
Within the session, the counsellor also asked some questions that she felt would help Jess to think and feel differently towards her situation. As mentioned before, Jess works in a strategic and logical way, so asking the right open questions would be relevant and therapeutically useful for her. However, the counsellor, on a couple of occasions, asked closed questions and asked more than one at a time. This may have confused and hindered the therapeutic flow that was happening in the session, and may have thrown Jess off track with her processing and emotions. Questions within counselling sessions can be helpful and constructive depending on what you ask, when you ask it and how you ask it. For example, an open ‘feelings’ related question is considered much better in terms of allowing the client to answer it fully and with emotion. Whereas, a closed question where the answer can only be one word or extremely short, leads the counsellor and client to a natural stop or break in conversation (Elliot, 1982, pp. 359). 
The counsellor asked questions she thought would be relevant to the topic area and felt that the questions asked were provocative to Jesses perspective thinking and feeling. The counsellor’s process of asking these questions came from a helpful, constructive and caring place. On reflection, the counsellor realised that the helpful and constructive feelings behind the open questions, may have been more Skilled Helper Model as apposed to Person Centred. Egan’s Skilled Helper Model of counselling (Egan,1998) is more ‘action orientated’ and uses more structure and planning in order to see a result for the client, whereas the modality the counsellor was using within the session, was Person Centred,  which is totally client led with no specific direction (Egan,1998, p.23) (Rogers, 2003). On further reflection the counsellor feels more suited and comfortable giving therapy in a goal orientated way, where there are clear goals and direction, because from her own experience, the counsellor likes to work in this way herself, so is familiar with this area. The counsellor has taken this to supervision, and it will be discussed in more depth further on. 
Throughout the session the counsellor embodied the core conditions of empathy, unconditional positive regard and congruence. The counsellor remained empathic throughout by truly taking an interest into what Jess was saying and feeling. The counsellor also gave unconditional positive regard, and she felt that Jess benefitted from this, as she had mentioned that from the age of five she was essentially a caregiver for her siblings, so having someone who truly cares and is not biased in any way towards her would have helped her to talk about her feelings and emotions. Being congruent within a counselling session as the therapist is a hard thing to navigate. The counsellor wants to show the client they can be themselves and that everyone is human, and being congruent as a therapist is being able to be honest with yourself and your client (Frankel, 2016, pp. 156). A counsellor being congruent during a session with a client would strengthen the therapeutic alliance as the client would be able to see and feel that there are no social and personal judgments or biases. However, it is hard to gauge how much to share and when to focus completely on the client and their experiences (Grafanaki, 1995, p. 311). The counsellor was congruent throughout and felt comfortable within the session to smile and laugh with Jess when appropriate. For example, Jess talked about taking an egg to bed as a method for collecting bad anxiety during sleep and the act of burying the egg would release those feelings into the ground. Jess laughed and thought this would not work for her but would be funny for her and her partner and was amused by the idea of this. The counsellor laughed with Jess and smiled when Jess was amused at this. The counsellor felt it was important to show ‘humanness’ during the counselling session with Jess, as it would show her that she is in a safe and neutral place, which is able to be a flexible environment for all of her emotions she brings that day. The counsellor processed the usage of core conditions but feels that these core conditions should become part of a counsellor and not just brought to a counselling session, otherwise the counsellor would not really be congruent to themselves, and the therapy would start on false pretenses. Embodying the core conditions is encouraged by the British Association for Counselling and Psychotherapy (BACP, 2018).The counsellor often refers to the BACP Ethical Framework for guidance and insight into keeping in alignment and working at best practice in order to stay within boundaries and to work professionally and safely (BACP, 2018). 
The counsellor throughout the session was aiming to reach relational depth which is hard to describe as it is commonly defined as an entity, feeling or shift. The counsellor has described her experience of it as when a counsellor has deep feelings of emotional contact, understanding and empathy towards their client, and the counsellor feels their client experiences this and is on a similar emotional wavelength (Cooper, 2005, p.87). The counsellor felt that the session reached relational depth when Jess had the epiphany. The counsellor felt a powerful sense of connection to Jess at this moment and felt like the therapeutic depth had gone to another level deeper. As the conversation and feelings moved in a forward direction, the counsellor felt it was a good opportunity and time to ask Jess how she was feeling after she had had this ‘break through moment’, to allow Jess to really grasp the importance and feelings towards what she had said. The counsellor felt that Jess was on that deeper level with her, and that there was a big shift in therapeutic movement and relational depth all at once due to this ‘break through’. 
Ethical considerations towards the circumstances that the counsellor is counselling Jess in, are affected by the fact that this is not a true representation of what it would be like to counsel a ‘normal’ client. As Jess and the counsellor are both in the same class in university, are friends, and socialise together during breaks and outside of university time, it was quite hard for the counsellor to adjust to the triad and being able to pretend that she did not know Jess as a friend within her sessions. Also, as the counsellor is not qualified from this degree program yet, she feels that it is less safe to counsel people who have very severe problems, or who are in a lot of emotional distress, as the class has not finished learning about a lot of the topics they are yet to cover, which could aid the counsellor with some of the potential issues. The counsellor does not feel unqualified to work with Jess, as she knows that she is in a safe place and that there is plenty of support both in university with the lecturers, and within her placement if any worries arose there. However, as the counsellor feels sometimes unsafe and worried, this is a topic of conversation the counsellor would need to talk over in supervision. 
The counsellor attends monthly supervision as one of the terms of her continuing professional practice within her placement. The counsellor spoke about the issues she was having regarding too much empathy and rescuing clients with her supervisor. The counsellor changed the client’s names for confidentiality reasons. The counsellor answered some interpersonal process recall (IPR) questions about her own feelings and thoughts regarding the session with Jess, and explored reasons as to why she feels the need to rescue Jess in particular. The counsellor felt that these IPR questions would help her to think outside of the box, to try and understand where these feelings and emotions were coming from and why (Cashwell, 1994).  The counsellor does not feel the need to rescue her clients within her placement, and she feels this is due to the lack of dual relationship. The counsellor discussed and explored her feelings behind wanting to rescue Jess, and the supervisor talked about transactional analysis. The counsellor explored her feelings of wanting to be a rescuer and that it comes from a place of compassion and helping others. However, talked about how that is unhealthy within counselling as the client may become reliant on the therapist. The counsellor also talked about the level of empathy she feels towards Jess at supervision, and explored her feelings and thoughts deeply to understand better how to change the way she feels empathy, and how much empathy to give within a session that is healthy to both parties. Finally, the counsellor discussed how she feels unsafe and often worried for potential clients who have a lot of emotional distress and more severe issues. The supervisor helped the counsellor to discuss confidence levels and self-esteem, and the counsellor concluded that she was competent in giving therapy, but needed to work on her self-esteem within her personal therapy sessions. 
The counsellor’s growing edge for this counselling session involve several areas which the counsellor is hoping that with practice, she will improve and become better at over time. The counsellor felt that she could improve on asking open questions as opposed to some of the closed ones she asked, also asking one question at a time to reduce the likelihood of the client getting confused, and shortening the questions asked so that they become more effective when asked at the right time. Also, the counsellor felt that she cut over Jess just at the end of her sentences, and felt that giving a bit more time before saying something would be more polite, and would show Jess that she had truly been listened to, and also would allow for a smoother flow within the session. The counsellor felt that she could also improve on timing as a lot of the work was done towards the latter part of the session, however is aware that the session was only twenty minutes which is a lot shorter than a normal counselling session would be (fifty minutes- one hour typically). The counsellor also felt that when the session was coming to an end, and she was about to summarise the session, she said “thank you for coming today”. The counsellor felt that this was her natural way of talking and would not feel this was an issue, however some clients may feel this to be strange or unnatural, as the counsellor is thanking them for attending therapy. The way it came from the counsellor is that of ‘thank you for taking the time and effort to share these things with me’. Upon reflection, the counsellor may change the way she says ‘thank you’ in the future, and be mindful of the needs of the client as she would not want to offend or confuse any of her clients. 
The counsellor made several positive achievements during the counselling session such as a congruent opening and greeting to Jess, helping her to feel at ease and comfortable, and an open sitting position which was welcoming towards Jess. The counsellor felt that she truly grasped the Person Centred ‘way of being’ within the session and displayed the core conditions throughout. The counsellor felt that within this session she ‘dove deeper’ than she had done before but did this sensitively. The counsellor displayed a good use of minimal encouragers, and was able to be congruent with Jess and be ‘human’ during all aspects of the session. The counsellor was mirroring Jess throughout the session without realising it, and during reflection of the session and watching it back, then realised that they had been mirroring each other throughout, which indicates a good therapeutic alliance (Sharpley, 2001, p 267), (Horvath, 1993, p.562). The session held plenty of useful hand movements which the counsellor noticed and reflected back, and the counsellor also felt that remembering and bringing back comments and feelings that Jess had said in previous sessions was also helpful in creating a perspective of then and now. 
To conclude the case study of the session between counsellor and client ‘Jess’, the counsellor felt that there was a slight bias towards Jess due to the dual relationship that had been formed due to being friends outside of the triad. The counsellor felt that she wanted Jess to realise and understand why she felt the way she did so that she would feel less anxiety and worry. The counsellor will work on this issue in the future when working with classmates again and develop the skills to block out the fact that she is counselling classmates. The session ended well in the counsellor’s opinion as there seemed to be a natural end to conversation, followed by a slight pause then a summary from the counsellor of the session and the themes and feelings picked up. The counsellor followed on from this by asking if Jess would like to continue this the following week. The pacing of the session was difficult to manage due to the length of time the session was for. If this was a fifty minute session, the counsellor feels that a lot more feelings and past experiences may have been explored with Jess, yet as Jess knew this was a twenty minute session, she may have worked in a faster pace than a usual counselling session as she knew there was limited time. The counsellor felt that the themes from this session were childhood experiences, anxiety surrounding Jesses issue with her brother, feelings of responsibility and family values and morals. The counsellor felt that Jess continued with a pattern and theme for three sessions, and on this third session then progressed to understanding why she had felt the way she did and had an epiphany and ‘eureka’ moment. 
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