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Frameworks and standards in Early Years settings are set to ensure a quality in the care and education provided by the settings and the practitioners. The ‘Every Child Matters’ Green paper (2003) (Department for Education and Skills (DfES) 2003) emphasise the importance of inclusion of the stake holders in the setting, including child, parent, practitioner, community (Cottle, Alexander, 2012). This can also be evidenced through government funding into ‘Flying Start’ programs, offering equal opportunities of quality provision in education and care to every child despite a child’s socio-economic status (Flying Start Annex B, no date). Furthermore, the Childcare Act (2006) emphasise the importance of connected purposes in childcare provision in both England and Wales and the ongoing inspection of said provision. However, according to the review of the National Minimum Standards (Welsh Government, 2019) there are disparages in the provision across the board with concerns in many areas of provision, including quality, with mixed messages from varying quality agenda frameworks confusing both practitioner and parent and reducing opportunities for joined up working together. 
 Amendments were made to the child minding and day care expectations in 2016 (The National Archives, 2016) which included raising the age of provision from eight to twelve (Pembrokeshire County Council, 2017) and introduced a new inspection framework for childminding and day care settings (Welsh Government, 2016). The standards set out by the framework were to be monitored by the Care and Social Services Inspectorate Wales (CSSIW) (NHS Wales, no date) to ensure that the National Minimum Standards are reached by childminders and day care providers (Berg, 2021). The frameworks could be compared with that of Maslow’s Hierarchy of needs (1943) through providing pedagogy that is child-centric drawing in the co-working of early years practitioners, the parent and the environment provided to ensure that a child’s basic needs, psychological needs and self-fulfilment needs are met (McLeod, 2018). Evidence of this can be seen in the structure of the SASS (CCIW, 2021) which is inclusive of hearing the voices of all the stakeholders for a more rounded evaluation and approach to the care and education that the setting provides. 
Following on from the amendments, settings and practitioners must evaluate the quality of care within their setting and are required to complete the SASS (CCIW, 2021a) annually. The structure of the SASS affords for the practitioner to self-evaluate their provision of care (Thompson, 2021) as well as reporting their findings to the CCIW (2022). Self-assessment affords for the practitioner to honestly critique the quality of care that the setting provides and to state and evaluate the areas on which improvement is required. However, according to the National Minimum Standard review (2019a) feedback from settings highlighted improvements that were beyond something that the setting could achieve, for example child to adult ratios (NSPCC, 2019). Practitioners felt that standards set out for ratios was not flexible for their setting, and inflexibility in this affected quality of care and provision. 
Targets set out by the National Minimum Standard (2016) states the need for practitioners to gain the right qualifications to ensure the provision of the quality of care. Quality of care in the early years, particularly 0-3, is key to supporting the cognitive development of the child, laying foundations for better educational and developmental outcomes no matter the background or socio-economic status of the child (Leana et al, 2009). Therefore, ensuring that the practitioners have the right qualifications is vital in ensuring quality of care as well as understanding the Foundation Phase Framework (2015) and how to implement that through play and child-centric pedagogies in the setting. Settings may choose to teach the Foundation Phase Framework (2015) through the theoretical methods and pedagogies of Montesorri, who’s theory gives the child the choice in their learning and develops independence as they take an innate interest in their learning environments (Ruhl, 2021). Reggio Emila’s theory and pedagogies may be another a setting chooses as it focuses the education and care on the child, the child is the driving force and the practitioner s there to provide a suitable learning environment (Berg, 2022). Continuing professional development should be offered by all settings, to allows for the development of practise and of the individual practitioner (Social Care Wales, 2017). However, it could be argued that practitioners CPD (2017) is driven by policy change and new curriculum changes and practises set by government and are therefore not centred on the individual practitioner’s development, what they might require for their setting, and therefore not child centric as the curriculum is set for all and not tailored to the unique child (Fisher and Wood, 2012).
Welsh Government legislation looks to help fund on going training for practitioners within setting, with focus specifically on the development of play-based and led education (Welsh Government, 2019). However, the policy stated in was for a limited number of settings within Wales, with other criteria being noted. It is also important to note that there are other forms of education and care providers here in Wales, such as the Mudiad Meithrin (no date). Each Cylch Meithrin that is set up has a specific local body of governance and is funded through caregivers paying for their child to attend. Caregivers can apply for the 30 free hours of childcare scheme (Welsh Government, 2022), but once again the criteria for this means that the caregiver must be working a minimum of 16 hours per week in order to be eligible. In Wales, 1 in 5 children are living below the poverty line, and therefore there will be some families who will not be able to access these educational settings for their children (ITV, 2021).
Furthermore, we could look at the role of the Parent Teacher Association (PTA) with their role being set out as creating a better setting for children to be enabled to learn (Department for Education, 2021a). It could be argued that their role is one to fund raise towards the costs of buying resources that the school budget does not always cover (Department for Education, 2021). When preparing the SASS, it was noted that a key element of the assessment was the parent interaction with the setting and the staff, to ensure that they were able to support to help promote a quality learning environment through helping to fundraise and provide resources that were needed to further the educational experiences for the child. Furthermore, it was noted that in order to help staff with their CLD, extra funding was needed and required in order to facilitate this, in order for the practitioners to be able to offer the highest quality of care for the child. 
With the new curriculum for Wales (2021) coming into action from September 2022, it could be argued that the Foundation Phase framework, using pedagogies of play, interaction with the indoor and outdoor classroom and encouraging inquisitive learners who will be life-long learners has been extended into the provision of education and care with this new framework through the four purposes (Welsh Government, 2021a). The current Inspection Framework for Childcare’s (no date) themes for assessment are like the four purposes outlined by the new curriculum framework and it could be argued that this is further proof of this. The Curriculum and Assessment Wales Act (2021) keeps assessment of pupil’s development fundamental in assessing the new curriculum and the targets set, stating that assessment arrangements are to be kept under review and to be revised. 
However, if we compare this to when the National Minimum Standards were introduced in 2010, the review of the framework and the assessments around it didn’t take place until 2017. It could be argued that this amount of time did not allow for legislation to fully assess if the National Minimum Standards (2016a) were being met until a long time into its implementation and potentially could have affected the quality of care provided by practitioners and their settings as they had no voice. Furthermore, within this time frame, a number of new policy developments happened. The Early Childhood, Education and Care (ECEC) policy (2019), The Play Review (Welsh Government, 2014) and the push for 1 million Welsh speakers by 2050 (Welsh Government, 2017). These policies all effect early years settings in their provision of early years education and care to the children attending, ensuring that these policies, along with the National Minimum Standards are also met.
Similarly, to the SASS, the Baby Effective Early Learning Programme (BEEL) (2006) offers practitioners and settings a framework to assess the quality of care and education. Briefly the methods used by both could be argued as being the same; the voice of the stake holders in the setting are being listened to (Coleyshaw et al, 2010). However, BEEL offers a training plan for the practitioner which leads into a setting-led self-assessment (Bertram and Pascal, 2006). This framework for assuring quality differs as it takes the National Minimum Standard as it’s baseline, and through the training support and ongoing evidence collecting from the stakeholders linked to the setting, helps both the practitioner and setting go above and beyond this. Furthermore, the BEEL allows for those who live the setting daily and experience it, namely children, practitioners, and the families to help evaluate and develop quality. The quality is not affected by outsider influences or criteria set, but instead is contextualised to the local participants (Araujos, 2015).
It could be argued that both the SASS and the BEEL draw their assessments from Vygotsky’s (1978) theory, creating an instructional scaffolding around the child and that social interactions helped to develop their learning around a specific subject (Serhat, 2020). Both assessments take into consideration the voices of the stakeholders, both in the setting and within the community that they are based in. It could also be argued that Sustained Shared Thinking (SST) is also encouraged through the assessment processes as the Foundation Phase Framework (2015) centralises on play-based education and pedagogy that encourages inquisitive learning. However, when undertaking the SASS as a group assessment, it became apparent that the assessment concentrated on hitting targets set by legislation rather being centred around our setting, for example around documentations of polices and risk assessments (Pilcher, 2022). The policies are important to ensure safety and good practises are followed, but in turn there is evidence to suggest that they can get in the way of developing learning environments, particularly an outdoor classroom, as it requires the practitioner to risk assess, to have child adult ratio’s correct, thus causing a hindrance towards SST (McClintic.S, Petty. K, 2015).
Early Childhood Environment Rating Scale (ECERS) (no date) can be another form of assessment that practitioners can use in settings. In comparison to the SASS and the BEEL, the ECERS gives the practitioner a form of ongoing assessment within the setting, that affords for them to assess in practice children aged 0-3 (ECERS-R, no date) and could be used in preparation towards a SASS or a BEEL assessment. This form of on-going assessment helps to promote Sustained Shared Thinking as it relies on the practitioner to be engaged in conversations with the child around their learning through play and exploration (Siraj-Blatchford, 2009). The analysis of the qualitative study concluded that settings that used ECERS as a form of continuous assessment saw a high outcome of cognitive development, particularly in language and non-verbal communications. It could be argued that this form of assessment is both of use for the practitioner to ascertain the cognitive developments of the child as well as analyse their practise and what needs to change and seems to allow for a more child-centred approach. 

Donaldson’s Report (2015) ‘Successful Futures’, highlighted the failings of the assessment process within the education system in Wales. It stated that the Welsh Government acknowledged that there were weaknesses in both the frameworks and in the way that these were interpreted by practitioners and used with their settings (Welsh Government, 2014a). Furthermore, the report highlighted the system of assessments within the curriculum for Wales as being different from each education stage to another that some key stages required children to be assessed by the practitioner through levels, other phases through examinations and grades, whilst all the while needing to report back to the parents and carers about the child’s progress. Assessment should become embedded into practices, with a clear purpose and vision to put the unique child (Early Years Matters, 2022) at the centre and for assessments to be used to ensure achievements outcomes and progression steps (Welsh Government, 2010). 
When the New Curriculum for Wales (2021) is implemented in schools and educational settings, assessments will be key to determine how a child is progressing in their development (Welsh Government, 2019). In comparison to the previous forms of assessment in the educational setting, whereby a child was determined a level dependant on what they should have learnt by a certain age, the focus will now be on assessing what the child has learnt thus far, and assessment conclusions should help practitioners to form progression steps (Welsh Government , 2010) of how to assist the child further in their learning development, this being highlighted in the ‘Successful Futures’ report (Donaldson, 2015). This should promote Sustained Shared Thinking (Siraj-Blatchford, 2009) and promote lifelong learning skills to take on into adulthood and into the working sectors.
Preparing the SASS (CCIW) gave an opportunity to see the in-depth level of assessment within a setting and also highlighted the importance of hearing the voices of all of the stakeholders, child, caregiver and practitioner. In working together, it opens up communication on the best way of providing quality care and education to the child, taking into account everyone’s views, whether they be negative or positive. The assessment allowed for assessment of how the curriculum and the foundation phase framework was being implemented in the setting, and also gave opportunities to think of how this could be made better. It also highlighted the importance of policies and clear documentation in order to provide a safe learning environment for all involved in the setting. 
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