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APPLICATION FOR FELLOW

In your application for recognition as a Fellow of the Higher Education Academy (HEA), you are required to demonstrate fully how your continuing professional development allows you to meet the requirements for Descriptor 2, Fellow status, as outlined in the Guidance Handbook, relating to the Dimensions of the UK Professional Standards Framework (UKPSF), that is, Areas of Activity, Core Knowledge and Professional Values.

You should aim to include examples of your use of/commitment to relevant elements of the Professional Values and Core Knowledge throughout your account. Make clear how you apply appropriate Core Knowledge and how you demonstrate your commitment to appropriate Professional Values set out in the Framework.




	
General Principles to consider in preparing you application

· You will need to incorporate relevant subject and pedagogic research and/or scholarship in your approaches. How you evidence this will be dependent on the context in which you are working and the nature of the subject, discipline or profession in which you teach. 

· Ensure you provide reasons for the choice of activities you describe and demonstrate that you reflect on your teaching practice and the students’ learning experience.

· Ensure that you explicitly incorporate how you have successfully engaged, where appropriate, in continuing professional development activity related to teaching, learning and assessment responsibilities. 

· The Assessment Panel recognises that there will be considerable variation in applications, reflecting differences in individuals’ experience, their job roles and contexts. The quality of your reflection is far more important than quantity.

· This application is a personal account so you should focus throughout on your own professional practice and decision-making.

· By applying to become a Fellow you will have the opportunity to:
· Think deeply about and thereby enhance the quality and effectiveness of your work in the area of teaching and supporting learning in HE.
· Gain national recognition for your role as a teacher and/or supporter of learning within the HE context
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SECTION TWO:                 CONTEXT STATEMENT 


	Context Statement 

Briefly introduce yourself and outline your role(s) and responsibilities in teaching and/or supporting learning in higher education (300 Words) 


	Write your evidence here

Since 2019, my commitment to serving as a Student Engagement Officer at the University of Wales Trinity Saint David, London Campus, has remained steadfast. Within the dynamic Student Engagement team, my foremost goal is to offer consistent support to students, guiding them through their academic endeavours. In alignment with university policies and the UK Quality Code for Higher Education, including the Academic Quality Handbook (chapters 03 & 05), I strive to uphold and enhance the quality of our academic programs following the University’s Strategic Equality Plan and student health and wellbeing strategy (2020-2024). I oversee critical aspects, including new student registration, induction, and the implementation of the student engagement system. My responsibilities also encompass ensuring compliance with the Academic Quality Handbook (Chapter 11) and UKVI requirements.
In collaborative efforts across campuses, I actively contribute to the annual review process by gathering evidence through student surveys and feedback In alignment with the Academic Quality Handbook (Chapter 05). Over five years, I have cultivated robust relationships with students, faculty, and university partners. My core purpose is to construct a positive learning environment aligned with the UKPSF framework and the Academic Quality Handbook (Chapter 12) (V1, V2), informed by relevant literature, including Higher Education Academy (2023) (K1, K2), Smith (2018), and Brown (2021). I proactively build relationships through individual appointments, committee work, and drop-in sessions, tailoring support to address specific challenges.
In conclusion, my role revolves around effective teaching and learning support methods, aiming to encourage active participation and collaboration in alignment with the Academic Quality Handbook (Chapter 12) (V4). I firmly advocate for university education as a cornerstone of lifelong learning. This perspective aligns with the evolving landscape of education, where the skills and knowledge acquired at university serve as a foundation for ongoing personal and professional development.






SECTION THREE:	Your reflective account of your Continuing Professional Development

The boxes below should be used to present your critically reflective (not descriptive) account of how your Continuing Professional Development (CPD) has enabled you to meet the UK Professional Standards Framework Areas of Activity.

For each of the Areas of Activity you should demonstrate why you chose to undertake the approach, activity or technique and show how they relate to developing learner understanding. Whilst directly addressing the Areas of Activity, you should demonstrate how you meet all aspects of the Core Knowledge and all aspects of the Professional Values and map these as appropriate.

Your application should show successful engagement in appropriate teaching practices related to the Areas of Activity, successful incorporation of subject and pedagogic research as part of an integrated approach to academic practice, and successful engagement in professional development in relation to teaching, learning, assessment, scholarship and, as appropriate, related academic or professional practices. The form will expand as you enter your information.

Your application for Fellowship consists of a 3,000 word reflective account shared across all five Areas of Activity plus citations (overall maximum of 3,500 word)

Citations should be included in an overall list at the end of section 3 of the document.

	A1:  Designing and planning learning activities and/or programmes of study 
(600 words)
Identify how you contribute to the design and planning of effective, valuable learning experiences


	Engagement in a variety of learning activities, at a variety of levels e.g.
· Micro: individual/one-to-one or small groups
· Mesa: module sessions, course or programme level
· Macro: policy, HEI, professional body level

	Evidence might include:
· Development and enhancement of session plans
· Identifying and planning different kinds of interaction with learners in various contexts
· Design or redesign curricula, modules or programmes
· Involvement in validation panels
· Use of individual’s learning materials by others (e.g. within/beyond own institution)
· Contribution to the creation of learning resource packs and computer-based or open learning materials or the development of virtual learning environments


	Write your evidence here

My primary objective is to empower students during their academic journey at our university's bustling campus, where we manage three academic terms each year and cater to approximately 3,000 undergraduate and postgraduate students. Recognizing the unique challenges of each student within our dynamic environment, I strive to provide unwavering support, especially during critical periods such as induction and registration at the beginning of each term (A1, K2 & V1). To address these challenges effectively, I ensure that interventions are not only timely but also intricately aligned with the academic timeline. This involves proactive planning and collaboration with diverse stakeholders to create a supportive environment for our students. 
As an illustration, to underscore person-centred approaches, I consider Maslow's hierarchy of needs, highlighting the interconnectedness of financial constraints, personal well-being, and emotional aspects in shaping the learning environment (Maslow, 1943) (K2, V1). Initiating this process involves constant communication with academic staff, regular meetings with the registry department, and actively supporting students who may struggle to enrol online for example. This ongoing dialogue, in various forms, helps shape ongoing support strategies (A4, K2 & V2). The value of such dialogue lies in its formative nature – it helps shape ongoing support strategies, ensuring timely and tailored interventions. Hence as part of the planning cycle, I regularly review intervention effectiveness, capturing the student voice and feedback from colleagues, enabling constant improvement and adaptation (A3, K5 & V3).
Once a student needs support, a tailored plan is collaboratively developed to address specific needs (A1, K2). This plan includes academic skills workshops, financial aid, and counselling services, exemplifying a structured yet adaptable approach (A2, K3 & V1). The person-centred principles aim to create a safe and supportive learning environment, aligning with the principles of self-regulated learning (A4, K2) (Zimmerman, 2002). Furthermore, to understand different modes of learning, I factor in visual, auditory, kinaesthetic, cultural, and language differences for inclusive practice. Following this, the procedure includes routine check-ins with students, offering supplementary materials, or being a reassuring presence (A4, K5 & V1). I believe post-assessments play a pivotal role in continuously gauging intervention efficiency, ensuring students receive necessary support (A3, K5 & V3) (Kuh et al., 2011). This involves monitoring the student's academic record and engagement, aligning with the university's engagement policy, and measuring efficacy against predefined thresholds. The process entails collaboration with diverse stakeholders, fostering a holistic support system (A4, K6 & V2) (Poch, 2005). 
My approach encompasses a diverse range of evidence-based strategies and techniques to support students in their academic and personal journeys (Vermetten et al., 1999) (K1). For example, one-on-one consultations, whether on campus or online via Teams, empower students to discuss challenges openly and receive tailored guidance (A2, K3, K4 & V4). I also integrate class discussions during induction sessions at the outset of each academic term to encourage engagement and the development of communication and interpersonal skills (Kahu, 2013) (A4, K2 & V1). 
Reflecting on these practices, I consider building a relationship with students and providing tailored support is important to enhance the effectiveness and impact of interventions. Additionally, active listening and empathy contribute to building trust and rapport, facilitating more open and honest communication (A4, V2). Hence, the inclusion of diverse modes of learning ensures interventions are inclusive and address the unique needs of each student.
In conclusion, my role as a Student Engagement Officer is multifaceted, involving proactive identification of student needs, collaborative planning and support, ongoing follow-up, and interdepartmental collaboration. I believe by adopting this comprehensive approach, we empower students to overcome obstacles and thrive in academic and personal journeys, promoting holistic development and success in higher education (A4, K3 & V2). 




	A2:  Teaching and/or supporting learning 
(600 words)
Identify how you engage with learners, whether in groups or individually. These encounters may be in a wide range of environments such as classrooms, seminar rooms, lecture theatres, labs, learning support centres, offices, etc.

	Engagement in appropriate teaching and learning strategies including:
· Use of a range of teaching approaches and modes of delivery
· Use of relevant assessment approaches with a variety of groups
· Selection based on educational evidence and values
	Evidence might include:
· Lecturing, tutorial or seminar work
· Studio, clinical, laboratory or work-based teaching
· Distance learning
· Peer assessment of teaching and or teaching observations
· Student feedback/evaluations
· Reflective diary/blog
· Learning outcomes-related indicators (e.g. relevant session plans/module materials)
· Material from online training
· Learning activities supported through the VLE (Moodle)


	Write your evidence here

I believe in the dynamic landscape of higher education, marked by a rapid integration of knowledge and experience into innovative products and services, and the demand for sustainability and social inclusivity drives significant changes (Martin et al., 2019). This transformative environment challenges designing academic programs and selecting effective learning strategies. Delving into a practical example of a learning support intervention within the Student Engagement team, I provide a critically reflective account of the process. For example, encountering a student facing substantial financial challenges is crucial in extending essential support and guidance during this challenging phase of their academic journey. In our initial meeting, I prioritized the establishment of a supportive and confidential relationship with the student, actively listening to their concerns and challenges (A4, K2, V1). Providing information on available institutional resources, such as the financial aid office, and explaining the process of applying for a leave of absence, we collaboratively crafted a plan for the student to temporarily interrupt their studies while exploring alternative financial assistance options. Notably, I recognized the importance of active student participation during learning support (A1, K5, V2). However, I acknowledge that effective questioning strategies require ongoing preparation, practice, and reflection for both students and support staff (A3, K3). Throughout the interruption period, maintaining regular contact with the student allowed for ongoing assessment of their progress, providing additional support or resources, and adjusting the action plan as needed. The connection to a peer support network aimed to foster social support and maintain engagement with the institution during this time. Navigating a spectrum of emotions during engagement with the student, from empathy for their financial struggles to frustration with unexpected challenges, I recognized the inherent challenge of maintaining a professional stance and impartiality. This challenge is especially pronounced when conflicting emotions arise, emphasizing the need for strategies to manage such emotions effectively. The delicate balance of navigating conflicting emotions necessitates ongoing reflection and strategies for maintaining professional distance. Strategies I use, such as articulating clear communication about professional boundaries encouraging students to take ownership of their challenges (K3, V2), maintaining a professional tone in communications, using language that is supportive and neutral, fostering an environment where students feel heard and guided through their challenges (V1) and engaging in regular professional development workshops ensures continuous learning and exposure to evolving strategies for navigating the emotional nuances in student support (A5, V3).
Moreover, I believe that the utilization of various instructional tools and technology, including learning management systems, online resources, and multimedia content, played a pivotal role in enhancing student engagement and success (Venkatesh et al., 2014) (A4). Making these resources readily available and actively promoting their use further supported student learning and participation (K2). To advance my practice, a commitment to pursue digital training courses aligned with student's interests and needs (A5, V3) was identified. This recognition underscores the necessity of continuous professional development to integrate evolving digital learning strategies into my support practice, thereby enhancing the dynamics of student learning support.
In addition to online resources, a student-centred approach to learning support (A4, K2, V2) was adopted, emphasizing effective class discussions that encourage active learning. During academic term induction sessions, the incorporation of case studies and real-life scenarios facilitated class discussions, encouraging students to share experiences and perspectives. This approach fostered critical thinking, problem-solving skills, autonomy, and self-efficacy essential for lifelong learning (Lea et al., 2003) (V4).
In reflection, this example highlights the evolving landscape of higher education and the imperative for innovative learning support strategies. Recognizing the significance of interaction, in education this insightful contemplation underscores the value of establishing connections, with students providing comprehensive assistance utilizing technology effectively and embracing student-cantered approaches to foster a nurturing learning environment. This method not only provides information and skills but also enables students to make informed decisions about their education and well-being, fostering a lifetime cycle of learning and achievement.





	A3:  Assessing and giving feedback to learners 
(600 words)
Show how your assessment strategies and activities are appropriate to learning experiences; your approaches to marking and moderation and how these approaches ensure that assessment is reliable and robust; and your approaches to feedback and the extent to which students are involved in the feedback process. The assessment may be formative or summative, formal or informal. 

	Engagement with appropriate assessment strategies including:
· Use of assessments relevant to learning outcomes
· Appropriate assessments for the student profile
· Engagement in formal quality assurance processes relating to assessment
· Selection and use of appropriate feedback mechanisms
	Evidence might include:
· Appropriately targeted assessment tasks
· Student evaluations
· Peer reviews
· Observation feedback
· Learning materials
· Moderation documents
· Innovative approaches to assessment and feedback
· Student responses to feedback


	Write your evidence here

I believe at the heart of student success and personal growth lies the crucial evaluation of learning support. It goes beyond academics, emphasizing the human aspect to ensure students not only succeed academically but also flourish personally. Therefore, regular follow-ups with students form an integral part of this process, allowing for the monitoring of progress and the provision of ongoing support (Sambell et al., 2012). These follow-ups go beyond merely revising action plans or offering additional resources; they serve as a means to gauge the effectiveness of the learning support intervention and ensure that students receive tailored assistance (A3, K6) (Kuh et al., 2011). The learning support intervention cycle, as part of the assessment strategy, empowers students to identify their strengths and areas for improvement, fostering a sense of responsibility for their own learning journey (A3, K2). It also serves as the foundation for continuous improvement and refinement of support strategies (Pereira et al., 2016) (A5, K6). A critical aspect of my approach is the continuous assessment of support strategies with a commitment to improving intervention according to the results (A5, K6). As part of this commitment, students are asked to provide feedback, success metrics are tracked, and support services are regularly reviewed (A5, V3). For instance, I organized and reviewed induction sessions to enhance the efficiency of learning support on campus. These workshops clarified attendance policies and aimed to minimize study process interruptions for both new and returning students. Feedback from students was crucial in identifying areas for improvement and further development. Students expressed that these workshops not only helped them understand the available support services but also strengthened their sense of belonging and community on campus (Hoon et al., 2015) (K6).
I also consistently prioritize delivering feedback to students with a commitment to clear, unambiguous language, ensuring information accessibility and catering to diverse learning needs. Utilizing both verbal and written forms creates multiple entry points for students to engage with feedback, acknowledging and accommodating different learning preferences (A4, K2). The purpose of this approach is to recognize that students interact with feedback in a variety of ways and that this approach is in alignment with the principles of inclusive practice (A3, K3). For instance, during our regular one-on-one meetings, whether on campus or online via Teams, I empower students to openly discuss challenges related to their academic progress. In these sessions, I offer detailed insights into their engagement and progression, highlighting areas of strength and suggesting specific improvements. I believe this personalized feedback not only addresses immediate concerns but also fosters a supportive environment where students feel empowered to navigate their academic journey successfully

Additionally, I approach the task of conveying university regulations and policies to students with sensitivity. For example, when introducing new student engagement policies within the program of study, I provided insight into expectations and explained the implications of non-engagement. Navigating policy discussions, especially when conveying challenging information, demands a nuanced approach to ensure students comprehend and adhere to institutional guidelines (A4, K6). While these initiatives received overwhelmingly positive feedback, there were valuable insights into areas for improvement. Some students felt overwhelmed by the amount of information presented during support sessions. This feedback prompted a thoughtful reflection on the organization and format of information delivery, leading our team to work on streamlining and organizing the presentation for the next term. This iterative process of self-evaluation and response to student feedback is essential for continuous improvement (K3). 
In conclusion, I believe that the commitment to providing effective learning support involves a dynamic process of assessment, feedback, and continuous improvement. Staying attuned to student needs and fostering an environment that encourages growth are crucial components. 





	A4:  Developing effective learning environments and approaches to student support and guidance 
(600 words)
This Area of Activity is about how you make effective use of both the formal and informal learning environment to facilitate learning. Show how your contribution to the design and development of learning environments has impacted positively on student learning and the practices you undertake to support learners including for example, tutor systems, advising, guidance and involvement in widening participation and inclusive initiatives and activities.

	Engagement with:
· Different media and technologies, both physical and virtual
· Different kinds of learners e.g. international, culturally diverse, special educational needs, disabled learners, home-based, full-time, part-time, etc.
· Different modes of learning e.g. distance-based, blended, work/practice-based, etc. 
· Personal and academic tutoring
· One-to-one advice
· Counselling

	Evidence might include:
· Reflective logs/diaries
· Peer review
· Formal and informal/unsolicited feedback from students and colleagues
· Observations of teaching/learning activities
· Evidence from electronic forms such as blogs and discussion forums

	Write your evidence here

In my role as a Student Engagement Officer, I am responsible for fostering a supportive and inclusive learning environment. This analytical approach guarantees that our support services are flexible and sensitive to our student population's diverse and changing requirements. This commitment originates from collaborative efforts with students, faculty, and university stakeholders, giving me a profound understanding of effective teaching and learning support (Martin et al., 2019) (V1, V2).
My primary mission revolves around cultivating an atmosphere that embraces diversity and addresses the unique needs and challenges of each student, promoting equitable access to higher education and fostering open communication within the university community (A4). Collaboration is central to my approach, exemplified in a scenario where I worked closely with disability services, IT, and academic program teams to facilitate online class access for a student with health concerns. Besides ensuring a seamless transition for the student, this collaborative effort also increased both their academic outcomes and overall well-being (A2, A4).
Drawing on Thomas's insights (2012), I emphasize the importance of establishing an inclusive and nurturing learning environment that recognizes individual student requirements while fostering a sense of belonging and community (A4, V1). For instance, I actively engage in assisting students facing personal challenges such as pregnancy that impact their academic performance and well-being. This commitment extends to aligning with the UWTSD Student Pregnancy Maternity Paternity and Adoption Policy (2021-2022). Collaborating with various university services, I ensure pregnant students receive comprehensive support, utilizing online one-on-one sessions for personalized advice. While addressing their issues, these efforts provide a helpful atmosphere for students to achieve academically (A3, A4, K3). Students have responded overwhelmingly positively to these efforts. They value the safe and supportive space created by the Student Engagement Officer, feeling more capable of identifying and addressing their concerns (K5, V2). Their increased awareness of available resources and support services, coupled with improved access, underscores the effectiveness of this approach (K3).
In promoting an inclusive learning environment, I advocate for empowering students to take charge of their learning. Tailoring teaching strategies to individual preferences and needs, For example, I recently employed a flipped classroom approach during an induction session on the attendance policy. This approach fosters open dialogue about challenges in meeting attendance requirements, empowering students with a sense of autonomy, self-efficacy, and essential skills for lifelong learning (Lea et al., 2003) (K3 & K5). In addition, to ensuring alignment with evolving student needs, I gather feedback and analyse the impact of sessions on enrolment efficiency. This method, grounded in data insights, allows me to understand where improvements can be made and take meaningful actions to improve our students' enrolment experience (Pereira et al., 2016) (A5, K6).
Reflecting on my instructional methods, I place a significant emphasis on striking a balance in the use of instructional tools and technology. This approach is particularly crucial when considering the diverse academic backgrounds and varying levels of students. While offering choices align with diverse learning styles (K4), it is essential to be mindful of potential challenges, as excessive use may interfere with the learning process (Entwistle & Peterson, 2004) (K2, K3). This personalised strategy guarantees that instructional methods are adapted to meet our diverse student community's unique needs and varying proficiency levels.
Recognizing the success of the learning support intervention, I attribute it to a student-centric approach,  data-driven decision-making, varied teaching strategies and the establishment of a secure learning environment (K3, V1). This acknowledgement underscores the pivotal role of building relationships, active listening, and empathy in fostering trust and transparent communication (V1).







	A5:  Engaging in continuing professional development, research and the evaluation of teaching and learning related professional development 
(600 words)
Show how your continuing professional development in your discipline and pedagogy, incorporation of research and scholarly activity, and evaluation of your professional practices supports and enhances learning. You should demonstrate explicitly connections between your research and/or scholarly activity and your professional practice, as well as how you evaluate the effectiveness of that practice.

	Engagement in:
· Self-reflective practice
· Proactive planning
· Participation in a range of activities to extend professional learning
· Successful involvement in/completion of relevant teaching-related qualification(s) 
· Presenting or participating in conferences on teaching and learning (often discipline specific)
· Attending workshops or training events
· Engaging in per observation or peer review of teaching
· Regular departmental meetings where the discussion is about learning and teaching issues
· ‘corridor’ discussions about teaching
· Bidding for, and involvement in, projects or research on teaching and learning
· Implementing new approaches
· Subject and other network activities
· Reading
· Visits to other institutions/organisations
	Evidence might include:
· Portfolios related to academic/professional development
· Reflective logs
· CPD records 
· Exemplars of proactive changes in teaching/supporting learning based on own learning and research/scholarly activity
· Evidence of changes in practice following engagement with initial and/or continuing professional development, including events, conferences, training, learning, seminars, workshops, etc.
· Conference papers/presentations/etc.
· Bid and project documentation

	Write your evidence here

Passionate about my professional journey, I consistently engage in diverse continuous professional development (CPD) activities that resonate with the UK Professional Standards Framework (UKPSF). These experiences have been transformative, shaping my knowledge, honing my skills, and enriching my practice in the Higher Education sector.
[bookmark: _Hlk157071068]One of the transformative CPD experiences was the Mental Health First Aid (MHFA) coaching program, a crucial component of the 'Connect' project at the University of Wales Trinity Saint David (UWTSD). This program empowered me with the skills to recognize and effectively respond to students' diverse mental health needs (A2, K5, V3). Its practical application involved developing tailored support strategies for students facing mental health challenges, ensuring timely and effective intervention (A5, K3, V2). The MHFA course not only enriched my skills but also connected me to a network of individuals dedicated to creating a society where every individual can thrive (V3, V4).
Moreover, my engagement in the Creating Accessible Content e-learning course at the University of Wales Trinity Saint David was a valuable experience. It not only offered important perspectives on universities' legal responsibilities concerning accessibility but also equipped me with the know-how to create content that is not only accessible but also aligns with legal standards. This knowledge contributes to fostering a more inclusive environment (A4, K4, V2).
Additionally, the Information Security Awareness e-learning course at UWTSD was instrumental in refining my professional practices. This course provided essential insights into GDPR, Freedom of Information, and Data Protection, further enhancing my understanding of these crucial aspects. It emphasized the importance of vigilance among staff members to prevent security breaches and data loss (A5, K6, V4).
Drawing from my experiences I am always eager to find chances, for growth and development. One notable achievement in my journey was successfully finishing the Postgraduate Certificate in Teaching in Higher Education (PG Cert THE) program (2023). This extensive program had an impact, on my career as it delved into an examination of educational theories effective teaching methods and self-reflection practices (K6, V4). The PG Cert THE program helped me integrate my own experiences with Pedagogical theory and challenge my approaches to teaching and learning support. Furthermore, I was able to collect evidence of my impact and effectiveness through involvement in the program, which facilitates critical engagement with educational research (A5, V3).
Looking ahead, I recognize the importance of prioritizing opportunities for professional growth. To continuously improve my skills I actively participate in development opportunities such, as workshops, conferences and joining organizations. This year I am excited to pursue a CELTA certification to enhance my career prospects and effectively teach and support non native English speakers. By taking the CELTA course I aim to embrace inclusivity and expand my teaching abilities to assist students for whom English is not their first language. This will have an impact, on the community by staying updated with evolving educational practices and contributing to a globalized and inclusive learning environment (V1).
In conclusion, my dedication to CPD aligns with the UKPSF, ensuring my teaching and learning support practice evolves to meet the dynamic needs of higher education (K6, V3) (Conole, 2013). The diverse range of experiences, from mental health coaching to accessibility training and the PG Cert THE program, collectively contributes to my role as an effective educator, equipped to navigate the evolving landscape of higher education (A5, K6, V3).
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SECTION THREE:	Referees

Your application must be accompanied by two supporting statements from persons who are in a position to comment on your teaching and learning practices and achievements. 

The function of your Referees is to provide an informed peer review of your eligibility for Fellow, using their knowledge of your work and the context in which you teach and/or support learning. Referees are expected to authenticate your application by commenting directly on the content of your application and to make additional, relevant comments, as they wish.

Referees should be experienced staff and be able to comment knowledgeably, and from first-hand experience, on your current role and any other relevant activities recently undertaken. At least one of your Referees should either be a Fellow, Senior Fellow or Principal Fellow of the Higher Education Academy (HEA), or an appropriate experienced member of staff working for a UK Higher Education Institution (HEI). All Referees need to be familiar with the UKPSF.

Referees should be provided with a copy of the Guidance Notes for Referees – please speak to your mentor regarding this document.

	First Referee:


	Name
	Mark Flagg

	Job Title
	Lecturer/Programme Lead 

	Fellowship Status
	Fellow

	Institute/Centre/Unit
	IEH

	Email address
	Mark.flagg@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?

Mark is acquainted with my professional practice as he fulfilled the role of a tutor and assessor for my PG Cert tHE portfolio.





	Second Referee:


	Name
	Junior Richard

	Job Title
	Senior Student Engagement Officer 

	Fellowship Status
	AFHEA

	Institute/Centre/Unit
	University of Wales Trinity Saint David, Institute of Inner-City Learning, London Campus

	Email address
	j.richard@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?

Having collaborated closely with Junior within the student engagement team, he can offer valuable insights into my professional practice. 







SECTION FOUR: Declaration

Please sign and date in the box below to confirm that the application you are submitting is your own work.

	Signature 
	Lama Qasem

	Date 
	02/02/2024



GDPR on data sharing with ADVANCE HE 
Following the implementation of GDPR you should be aware that following successful recognition at UWTSD, personal data including your name and email address will be supplied to Advance HE. This is in order to trigger your fellowship registration and certificate being recorded on their MyAdvanceHE database. 
https://www.heacademy.ac.uk/my-academy-manage-your-higher-education-academy-experience  
Advance HE will make use of this data in the course of providing their Accreditation Services to UWTSD, and potentially in any reviews they might carry out of our accredited provision. 
By submitting your coursework and appendices you are confirming you agree to this data sharing.
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