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Please read these notes carefully. They provide essential information. The documents you will use in developing your portfolio are on the following pages.

What is the portfolio for?
The purpose of this portfolio is to enable learners to demonstrate and provide evidence of how they meet the learning outcomes set by the Social Care Wales, for the Consolidation programme, including:

· Applying analysis in assessment to inform intervention;
· Intervention and application of professional judgement in increasingly complex situations;
· Working collaboratively with service users, carers and other professionals.
Learner and employer learning agreement
At Section 9 of the Portfolio, you will find a blank copy of a learning agreement that you need to read, discuss and agree with your mentor, manager and training manager/coordinator. Once the agreement has been signed replace it in Section 9 of the portfolio. 
How should the Portfolio be presented?
The material you write to include in the portfolio must be typed. Information about this can be found in the Programme Handbook. The whole portfolio must be submitted electronically. Portfolios must be complete at the point of submission. 
How is the Portfolio assessed?
During the programme, advice and support about the development of your portfolio will be provided as part of four, mandatory Consolidation workshops, and by your mentor. Feedback on all aspects of the work you are undertaking to develop the portfolio will be provided as part of these workshops. Neither your mentor nor training staff you may have seen as part of the Consolidation workshops will be involved in marking your portfolio after submission. Portfolios are marked by appropriately qualified staff outside of your own employing organisation.
Dates of portfolio submission will normally be made available at induction, at consolidation workshop meetings and posted on Moodle.

Confidentiality
It is important that no individual can be identified either directly or indirectly from the information in the portfolio. You must:

· adhere to guidance in the Programme Handbook about confidentiality;
· not identify your Local Authority/employer by name or by associating any geographical, physical or other feature which might enable it to be identified. This includes reference in the bibliography to policies e.g. please use ‘xxx authority policy’;
· not identify any individual using services, their family or carers by name. Instead you must use numbers e.g. 1, 2, 3 etc. and not letters;
· not write information that enables any individual using services, their family or carers to be identified indirectly through the description you provide. This includes references to names, colleagues, places (including hospitals, schools, town, villages, streets) specific incidents which might enable identification due to past publicity, other professionals or any other personal information including medical or other conditions;
· take personal responsibility for adhering to confidentiality rules. Although consolidation workshops and feedback about your portfolio will provide guidance and feedback, it is the learner’s responsibility to ensure the portfolio adheres to the confidentiality requirements stated in the handbook and above.
Remember that the Portfolio is YOUR responsibility you must not rely on anyone else to pick up any confidentiality breaches as this is your work. You must accept full responsibility for confidentiality. Meeting all the confidentiality requirements is very important. Breaches of the confidentiality rules may incur a penalty including a deduction of marks or a fail, please see handbook for details.   

Dyslexia and other special circumstances

If you have any condition that you feel may affect your ability to deal with any part of the programme, please contact your training department immediately to discuss any additional support that may be needed. The University has a Student Services Unit that may be able to help but it is the learner’s individual responsibility to contact them. 

Section 1
Graduate Certificate in Consolidation of Social Work Practice - Learner Portfolio 

Guidance: 

· Your portfolio must contain items 1 - 9 below (in the order given);
· You should use this pro-forma to insert your text within each section; 
· Please make sure the Signatures page at Section 8 is fully completed before submission  
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Section 2
Developmental review (a)
Guidance: This section should be completed by taking into account the work that you will have done since qualifying, and discussions with your mentor and supervisor/line manager as part of your First Three Years of Practice Individual Plan.
	Based on your experience in practice identify and justify your agreed learning needs for the following outcomes:

· Working Collaboratively with service users & carers  
           Working Collaboratively with Other Professionals

· Applying analysis in assessment to inform interventions

· Intervention and application of professional judgement in increasingly complex situations

500 words (+/- 10%: include your actual word count at the end of each section)
One of my learning needs identified within my thirst year placement and as a newly qualified social worker is my confidence in large and only professional meetings. For example, a strategy meeting held under the Wales Child Protection Procedures 2008 (AWCPP). During these meetings both my pod leader, who was also my placement facilitator and I, concluded that I lacked confidence when being challenged, or challenging professionals in this setting. Explained by Davies (2013) social work practitioners need to have a good awareness of working in a multi-disciplinary setting and be able to work collaboratively with other professionals (COPP, 3.2, CCW, 2017). This learning need has also supported me to reflect on the power imbalance for families also in large meeting settings, such as a child protection conference. As stated in Wilson (2008) acknowledgment of potential power imbalance, and working collaboratively with family’s promotes anti oppressive practice. The premise of multi-agency working and co-operation are one of the main functions within the Social Services and Well-being (Wales) Act 2014.
The local authority of which I am working in as a newly qualified social worker adapts a signs of safety strengths approach when working with families. However, I feel that even though I have a generic knowledge and understanding of the signs of safety model from the experience I have learnt so far, I feel that I still require a better understanding. Knowledge in this area is especially important as the signs of safety model is encompassed within all aspects of working with families within this local authority (COPP, 6.9, CCW, 2017).
Due to the fact that I am a newly qualified I have not had the experience of providing my application of professional judgement and interventions in increasingly complex situations such a section 47 setting. I am hoping that through utilising supervision, my pod leader and I will be aware of when I am ready to go out and practice in this setting. However, I understand from utilising my supervision sessions that this is not a social work setting that I am ready to practice within.  Zastrow (2010) states that a social workers knowledge of self is imperative for a social worker to develop responsible and reflective practice. 
I also feel that I have limited knowledge on substance misuse within families. I feel having limited knowledge in this area would put families at a disadvantage, as I am not aware of the substance misuse support or services within the local authority or locality of which I practice. As a social worker in Wales, I practice within the National Occupational Standards (2011) as such, I am aware of my responsibility to for my personal professional development needs to maintain and develop my knowledge, understanding and awareness of the role in which I practice. 
(Words, 462)


Section 3
Observation from an individual using services, their family and carers
Guidance: A learner must choose an observation of direct social work practice with an individual using services, families and carers, and record it on the following pro-forma. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The permission of the individual using services, their families and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years experience (criteria set out in the Programme Handbook). The observation must be a minimum of 30 minutes long. The observer will gain feedback from the individual using services, their families and/or their carers using the pro forma below at the end of the visit.  
Although the learner can choose to use the proforma provided for gathering feedback, they are encouraged to make this as in-depth as possible, and to use a range of ways to gather it, depending on age, ability, and the needs of the individuals using services, their families or carers.
In completing this section, you should watch the 4 video clips of ‘More than just words’ on Moodle as these should help you think about your own experiences and to reflect on why language should be an integral part of assessment and service provision.
Observation Summary 

Please include name of the expert witness observing in section 8.
Date of observation:  06.02.2019 
To be completed by learner 
	Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues.  
300 words (+/- 10%: include your actual word count at the end of each section)
The locality in which I am undertaking the observation is situated within a Welsh town, which is identified demographically as a semi-rural setting. This locality has one of the highest levels of multiple deprivation in Wales (Welsh Government, Welsh Index of Multiple Deprivation, 2014). 

The observation will take place within with the purpose of completing direct work with 7, who is seven years old. In Wales, a child is identified as a person under the age of age of eighteen, s.3 Social Services and Well-being (Wales) Act 2014 (COPP, 4.3, SCW, 2017). 
Due to working with this family for some time I am aware that the family identify as Bengali/British. The mother (1) has basic English language verbal skills. However, all of the children were born and educated in Wales such, they have both English and Bengali spoken and written language skills. The step farther, who (2) 1 had recently ended her relationship with, after a further violent incident, is White/Welsh, and English is his first and only language. 

All of the five children are placed on the child protection register after following my duty to investigate concerns of significant harm pertaining to domestic violence concerns, perpetrated by 2. Due to concerns pertaining to domestic violence perpetrated by 2. Along with, 1s limited insight into the risk domestic abuse exposure had on the children (COPP, 4.1, SCW, 2017). This was achieved by following the legislative guidance under section 47 of the Children Act 1989 and the All Wales Child Protection Procedures 2008. 1s limited insight was considered to be further impacted due to her learning difficulties. As of latest statistics, there are 2,960 children’s names placed on the Child Protection Register in Wales (Welsh Government, Stats Wales, 2018).
The observation was carried out in 3s home environment, and consent from 1 and 7 to complete this in the company of my mentor for the purpose of evaluation was obtained a week before the observation was carried out. 
(327, Words)




	Critically reflect on your communication methods and skills during the observation including how you identified whether you had the necessary communication skills to work with the individual using services, their family or carers.  Show how you adhered to social work values using a person-centred approach, Code of Professional Practice for Social Care Workers, cultural sensitive practice, language preference including the “Active Offer” principle, and ethical practice.
1300 (+/- 10%: include your actual word count at the end of each section)
Having already worked with this family for some time, I was aware that no family members were Welsh speaking, by previously promoting the ‘active offer’. As such, I was aware that the family did not require or want verbal communication, documentation, or services to be provided in the medium of Welsh. The ‘active offer’ requires that I first ask people if they would like to use the Welsh language, rather than there being an expectation on the person to express this preference (More than just words, Strategic Framework for Welsh Language, 2012: Follow-on Strategic Framework for Welsh Language Services in Health, Social Services and Social Care, 2016). The Welsh Language Act 1993, has empowered people through the equality of language rights in Wales. 

I was however, aware that 1ns first language was not English and preferred all communication in the medium of Bengali. As such, even if I was only completing visits to speak to the children, who’s preference was English, I would still bring an interpreter on every visit to communicate with 1. By doing so, I was practicing in an anti-discriminatory, anti-oppressive and person-centred approach (COPP, 2.2, 2.3.3, 3.2, 3.3, SCW, 2017: Williams, 2011). It has also been recognised that frailer to support children to converse in their first language, has led to devastating child protection failings. This is especially evident when looking at the failings and recommendations within the Victoria Climbié Inquiry (Laming, 2003). 
Understanding that preparation is crucial, I prepared for my visit by first ensuring that I had the appropriate materials (Tait and Dunn, 2018). The 'Three Houses' tool was created by Nicki Weld in (2008) before being further developed by Andrew Turnell and his colleagues. Within my local authority, the ‘Three Houses’ tool is usually completed as one of the first pieces of direct work with a child. However, I decided to complete this direct work with 7 again. This was due to reflection from my previous practice where I had found it helpful to revaluate this piece of direct work. The 'Three Houses' tool is a creative and engaging piece of direct work that is used to attain a child’s wishes and feelings through their own explanation of what makes them feel happy, worried and what their dreams or goals are. Munro (2011) states, that this is a powerful tool that assists children to be able to convey how they feel about their life. Moreover, how they would want their life to be, if things could be different. 

Andrew Turnell is responsible for developing the signs of safety model which is used within all work completed with families in my local authority.  Within the observation I used the signs of safety model which is a strengths-based approach that looks and both risks and strengths and empowers families to identify their own solutions and safety (Turnell, and Essex, 2006). Whilst using this strengths-based approach, I was also supporting 7 to participate by expressing 7s own views, wishes and feelings (COPP, 3.1, SCW, 2017).  

From reflecting on previous practice, there has been a possible power imbalance when direct work has been undertaken with a child when additional professionals have been present. Therefore, I was mindful that there may be a power imbalanced due to the change in dynamics, caused by my mentor being present (Burton, 2015). As such, before entering 7s room, I respected 1s wishes by asking 1ns consent for the mentor and I to enter his room, to which he replied ‘yeah I don’t mind’. I asked 7 where he would like us to sit, and we both sat on the floor as requested, by doing so, this appeared to relax 1. From my gained practical experience and various training opportunities and research, I had gained an understanding that whilst working with children in this setting I should keep my body language open, relaxed and unthreatening. The ability to read communication styles and alter body language to fit the situation is an essential skill in social work practice (Barry, 2013). I also used a technique by where I used soft jargon free, child appropriate language and none leading open questions. 
By doing so, I was promoting 1 to provide a narrative in 1ns own words, which encourages more accurate disclosures thus, promoting safeguarding outcomes whilst also empowering the child (Wilson, and Powell, 2012: Briggs, 2018). On reflection, I feel good about my ability to use open questioning however, this is a skill I feel that I am still developing. 
When disusing if there was anything 7 wanted to put in the house of worries, 7 became upset and while looking at my mentor 7 said ‘I do not want to say’. 7ns body language changed, 7 appeared to look sad, 7ns head sunk down and 7 became quiet. Evaluating the essential social work skill of 1s nonverbal communication, I asked if 7 wanted the mentor to leave the room, to which, 7 used a nodding motion, indicating yes (Petrie, 2011). As such, I respected 7ns wishes and asked my mentor to leave the room. Argued in Munro (2011) using a child centred approach improves safeguarding outcomes by empowering the child by giving them a voice in matters that concern them (COPP, 1.1, 1.2, 3.3, CSE, 2017). 
7 opened up as soon as the mentor left the room. 7 disclosed that 2, who was not allowed in the house had been there last night and that 1 and 2 could heard shouting. 7 was aware 2 was not permitted to be in the house, due to having a child’s version of the safety plan in 7ns bedroom. 7 was worried that 1 would not be happy about this disclosure, so I reassured 7 that it was brave to speak out, and it was the right thin to speak out about something 7 was worried about. I explained to 7 that I could not keep this secret and would need to talk further about this with 1, as I was worried about 2 coming in the house, which was beaching the safety plan (COPP, 2.1, SCW, 2017). 

As a social worker I am bound by a code of ethical practice (BASW, 2012). However, I had to go against 7s trust as I could not keep 7s disclosure a secret. As such, this presented as an ethical dilemma. Even though I knew my reasons for doing so were justified for the intention of safeguarding, I had possibly fractured the trusting relationship I had built over time with 7 (Banks, 2012). 
When the mentor and I spoke with 1 afterwards, 1 informed that she was intending on letting me know 2 had come to the house, after I had finished speaking with 7. 1 explained that 2 had left himself in with a spare key and an argument erupted as she was asking him to leave as initially 2 refused. 1 became distressed and emotionally sobbed saying ‘that’s it, you are going to take my kids now’. Due to the level of distress 1 was displaying I asked if it was ok for me to sit on the sofa so that my body language was not higher than hers. I kept my voice soft and calm and my body language open and unthreatening. 
Whilst communicating in this way, I also adopting a motivational interviewing approach, by reminding 1 of all of the strengths that were evident due to the positive changes she had already made (Hohman, 2012). By utilising different disciplines from multiple theories and methods within this observation, I was demonstrating my ability to be eclectic within my practice (Turner, 2006). I assured 1 that she had followed the safety plan in which she worked in partnership with me to complete, by asking 2 to leave if he came to their property. This assurance and approach appeared to work well with 1, who appeared to calm. 
1 explained that her anxiety had been building before the visit as she thought the observation 
was a ploy to evidence issues in her care of the children. It was at this moment that I had gained insight in to my own deficits in my practice giving that, 1 had some slight learning difficulties, I had clearly not explained the reasons of the observation thoroughly enough. Resulting in this misunderstand. This has resulted in a greater understanding of the requirement of critical reflection to improve competency in my practice due to the positive influence this will have on promoting the wellbeing of the families I work with (Christine and Scragg, 2016).
(Words, 1421) 


Feedback and comments from an individual using services, their family or carers
This section of the Observation should not be done in the presence of the learner.
Some or all of these questions may be used by the observer (who should re-phrase and add explanations and prompts as required). Alternatively, the learner is able to design their own method of obtaining information for the Observer to use if this is more suited to the needs of the individual. The observer should record responses below or by using the alternative method from the individual using services, their family or carers.
Before asking the questions, the observer must explain to the individual using services that their comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 
If the observer is unable to gain feedback, they should briefly say why.

	Was the social worker on time?  Or if delayed did he or she contact you?

	Yes 

	Did the social worker get your permission in advance for the observer to be present? 
Did they explain why they were being observed?

	Yes

	Were you clear why the social worker met with you today?

	No, I did not fully understand and first worried that Lisa was bringing someone to watch my parenting 

	How well prepared do you think, the social worker was for his or her meeting with you?


	Very, Lisa always comes with paper and pens to do work with the kids. 

	  How has the social worker listened to you and respected your views and wishes?


	Lisa is always asking me how I feel about things, I am given a choice about things like the support Lisa has offered us all as a family 

	Did the social worker talk to you in a way that you understood?

Did you understand the language they used?


	I do understand the way Lisa talks, Lisa always asks me after if I’ve understood which is nice of her 


	How has the social worker’s involvement met your expectations for this visit?

	Apart from the misunderstanding we all like it when Lisa comes, the kids love Lisa coming to see them in the house and school 

	Are there any other comments or suggestions that you would like to make?
	I am happy with Lisa, she is more understanding that the last social worker. 


Section 4 
Safeguarding and working in complex situations – Case Study
	Complete a critically reflective case study based on an assessment, undertaken with others (in your own area of work) concerning the safeguarding of either an adult or a child. Demonstrate how the case relates to safeguarding legislation and your Safeguarding Boards safeguarding policies, strategies and procedures. Ensure that you cover the learning outcomes, National Occupational Standards, legislation (domestic and international), the specific dimensions of working in Wales and relevant social work theories. Please find list of learning outcomes in the handbook 
4000 words (+/- 10%: include your actual word count at the end of each section)
This case study will provide a critically reflective account of a family that I have worked with, since becoming a newly qualified social work practitioner. The case that I will refer to will also evidence my knowledge and ability to use safeguarding legislation, policy and procedures that underpin the social work profession in Wales. Having a date and comprehensive knowledge of legislation, policy and procedures is imperative in the social work profession (Davis, 2014: Chisnell and Kelly, 2019). As stated in the National Occupational Standards (NOS), critically reflection on one’s own practice enables the development best practice outcomes with both professionals and the people we work with. As such, the (NOS) will be identified throughout. This case was initially referred to the local authority on a ‘child in need of care and support’ basis, under the legislation of the Social Services and Well-being (Wales) Act 2014 (SSWWA). Whereby, section (21) of the SSWWA (2014) places a duty on local authorities to assess, and meet the care needs of children. 

The locality in which I undertook this case is situated in what can be described demographically, as a semi-rural area within Wales. This case comprises of a mother (1) a father (2) and two children age three (3) and seven (7). Under the SSWWA (2014) a child is defined as a person under the age of eighteen in Wales. The safeguarding concerns pertaining to this case are domestic abuse, perpetrated by 2, and both parents’ substance misuse.

In Wales, The Violence against Women, Domestic Abuse and Sexual Violence (Wales) Act (DAVWA) 2015, is the first of its kind in the United Kingdom. The DAVWA (2015) applies responsibility on local authorities, amongst others, to improve protection from domestic violence and provide improved preventative support. The DAVWA 2015, also places a duty on Local Authorities and Local Health Boards to publish their own strategies, focused on ending violence against women (Welsh Government Explanatory Memorandum incorporating the Regulatory Impact Assessment, 2015). 

Latest figures evidence a lack of improvement in domestic abuse statistics in England and Wales. For example, in late 2018 it is estimated that two million adults experienced domestic abuse in that year alone. However, the prevalence was significantly greater for women at 1.3 million compared to that of 695,000 for men. Moreover, there was a twenty three percent increase of domestic abuse-related crimes being reported to the police, compared to the previous year’s figures (Office for National Statistics, 2018). However, it could also be argued that these statistics could be greatly higher when looking at the level of domestic abuse incidents that do not get reported (Woman’s Aid, 2018).

This case was transferred from another social services area team, as the family had just moved in to the area that I cover within my social work team. As such, I was aware that consideration had already been given to the Welsh Language Act 1993 which empowes people through the equality of language rights. I was also aware that the family had already been provided with the ‘active offer’. As such, did not require or want verbal communication, documentation, or services to be provided in the medium of Welsh (More than just words, Strategic Framework for Welsh Language, 2012: NOS, 1.3). 

For the purpose of the case handover I attended a child protection conference that was held under the under the All Wales Child Protection Procedures 2008 (AWCPP) (NOS, 6). Due to my high case load I had not read all of the case recordings in respect of the children before the conference. Time management is something that I have continually tried to manage throughout my newly qualified social worker role. Time restraint is also something that I recognise has often made me feel inadequate, as I do not feel able to provide the time, that I would like to afford the families I work with. Even knowing that time limitations are a general issue in the social work profession due to complex high caseloads, with a high-pressured role (Van Heugten, 2011). Not previously visiting the family also inhibited me from being able to build any rapport or professional working relationship with the parents before the meeting. This in itself is in direct conflict with building relationships, which goes against some of the principle values in social work (Ruch, Turney and Ward, 2018).  

The child protection conference was held utilizing the signs of safety approach, which is a strengths-based model, which is implemented in this local authority in Wales. According to Turnell and Edwards (1999) the signs of safety model encourages inclusion through the participation of the family themselves, when identifying their own strengths and achievable safety goals. A child protection conference permits the gathering of professionals, family, friends, support networks, service providers, and anyone else who is significant to the child (AWCPP, 2008). This allows for the participation of professionals and families alike to share information and be participants in creating safety. What’s more, a child protection conference also achieves a multi-disciplinary focus to child protection (Her Majesties Government Publication, 2018: NOS 2.2, 2.3, 2.4). Stated in, Adams, Dominelli and Payne (2009) the ability to work within a multi-disciplinary setting is an essential tool within child protection. Reported in Milner, Myers and O'Byrne, (2015) the ‘signs of safety model’ promotes anti-oppressive practice in the way that supports family’s engagement through active participation (NOS, 3.1). Moreover, by providing the principle that the family as experts in their own life, and circumstance. However, when looking at the group dynamics of a child protection conference setting, there are generally more professionals that family members. As such, one could argue that this in itself causes a power imbalance between families and professionals in a conference setting (Libesman, 2013). Burton (2015) states that professional awareness of power imbalances that can arise throughout social work practice, will enable me to work in an anti-oppressive manner. 

The AWCPP 2008 state that a child may also be invited to a child protection conference, where appropriate. However, this did not take place due to the children’s chronological ages and level of understanding. As such, I inquired as to whether the children had been offered an advocate before the conference initiated. The active offer of advocacy is a fundamental principle detailed within section (181) of the SSWWA 2014. Moreover, advocacy promotes the voice of the child, whist promoting their ability to verbalise their own views wishes and feelings (The National Standards and Outcomes Framework for Children and Young People in Wales, 2019: COPP 1, 2, SCW, 2017. The premise of advocacy, further derived from the National Standards for the Provision of Advocacy Services (2003). As such, provides empowerment and greater safeguarding for the children we work with (Social Care Wales, 2017). Further, causing the requirement of a national approach to advocacy services for children (Holland, 2014). 

One of the processes within the child protection conference was to complete a scaling question and score my concern from one to ten. A scaling question is a solution focused methodology which looks to provide an analysis of risk, Moreover, whilst balancing strengths, worries and protective factors under the signs of safety model (Oliver, 2017). However, my analysis and scoring appeared to be evidently more negative, than that of other professionals. Due to this I immediately felt that I had possibly prejudged the family and may not have been seeing the protective factors that other professionals were acknowledging. Even though, there was significant disparity in the scaling of risk between other professional and I, there was an agreed consensus between professionals to register the children on the Child Protection Register Children Act 1989. As of figures collated in 2017 to 2018, there were 2,960 children on the Child Protection Register in Wales (Welsh Government, Stats Wales, 2018).

The children 3 and 7, were registered under the category of neglect due to the domestic violence perpetrated by 2 and both patents substance misuse. Neglect is defined within Welsh legislation as a as failure to meet a person’s basic physical, emotional, social or psychological needs. Moreover, in the case of a child this would cause impairment of development SSWWA (2014). Following the conference, I still felt that my risk analysis scoring may have been incorrect due to being newly qualified. I felt this may have been caused by having limited knowledge of the background of this case, and substance misuse issues. As such, I contacted my manager to arrange supervision (NOS, 2). This was especially important to me as I was also exposed to similar issues as a child and did not want my own experiences to misguide my professional discussion making (COPP 6.4, SCW, 2017). Banks (2012) states that it is imperative for anti-oppressive practice that social workers are able to identify indifference between their own and professions values. During supervision I felt comforted by the fact that there are often disparities in the way that social workers and other professionals analyse risk (NOS, 2).  

Following the conference, I had already agreed with 1 and 2 to complete a home visit later in the week to start gaining information to inform a statutory 42, day assessment. Abiding by regulations, I had received the appropriate training and felt confidence in my ability and knowledge to undertake this assessment (COPP, 6, SCW, 2017: Welsh Government, Part 3 Code of Practice, 2015). However, following this, I was then notified by the family’s neighbour that 3 had been found walking the streets alone the night before. Moreover, when the neighbour took 3 home, 1 tried to deny that 3 was her child. 

This created great concern that parents had been under the influence of substances again, and as a result of this there was limited supervision of 3. Thus, resulting in 3 being able to walk the streets alone and unsupervised on a cold and dark night. I immediately spoke to my manager about my concerns and it was agreed that an initial strategy discussion would take place immediately with the police, under the AWCPP 2008. It was agreed that section 47 child protection enquires needed to be initiated. Moreover, this would be completed as a joint agency between social services and the police force (NOS, 12, 13, 16: AWCPP, 2008). 

One of agreed recommendations was for me to complete direct work with 7 while he was in school, before completing the home visit with the police (NOS, 6). Consent from parents was overridden due to concern that 7s responses would be coached by 1 and 2. As such, due to the section 47, child protection enquires consent was over ridden in the interest of safeguarding Children Act 1989 (NOS, 16: AWCPP, 2008). In the interest of safeguarding, consent was also overridden to enable me to speak to school about the present concerns before arranging to speak to 7 in a school setting. Under the Data Protection Act 2018, data can be breached in the interest of ‘safeguarding of children and of individuals at risk. Moreover, this process is deemed is necessary for the purposes of, protecting an individual from neglect or physical, mental or emotional harm, Data Protection Act 2018. 

I completed the signs of safety ‘Three Houses’ tool with 7 in order to gain information. 7 Informed me that 1 and 2 had been arguing and fighting all night and 7 could hear items being smashed down stairs. Due to this he had closed his bedroom door and put his ear phones on to block out the noise, 7 corroborated the neighbours account and said that he was awoken to the neighbour knocking the door to bring 3 home. Stated in Munro (2011), the ’Three Houses’ tool is an empowering, creative and child centred approach, which improves safeguarding by attaining a child’s own views, wishes and feelings (COPP, 1.1, 1.2, 3.3, CSE, 2017).

Even though I knew 7 was not going to be going home at this point, I made the decision not to tell 7, as I was aware that we did not have a placement for him as yet. Moreover, I had not yet even tried to obtain concern from 1 and 2. I remember feeling torn and guilt as I had not been open and honest with 7 that he would not be going home after school. As such, this was in direct conflict with (COPP 2, SCW, 2017). This was because it was conflicted as if I had told him, he would have likely been upset in school for the rest of the day until I came back to collect him when the placement was ready. As such, none of these options were desirable, resulting in an ethical dilemma (NOS, 5: Banks, 2012). 

As stated in the United Nations Convention on the rights of the Child UNCRC, article 12 ‘Children and young people have a right to be heard in matters affecting their futures’. It was clear from 7s wishes that he would want to stay at home with his family, and for there to be less arguing and fighting. However, I was aware that in the interest of safety I would need to go against 7s wishes a child’s welfare is ‘paramount’ Children Act 1989. Wales has adopted the UNCRC the Rights of Children and Young Person’s (Wales) Measure 2011, which provides a duty for due regard to be given of the UNCRC in all functions where possible in legislation, policy and guidance in both Wales and the United Kingdom (Welsh Government, 2015, National Standards and Outcomes Framework for Children and Young People in Wales).

During this piece of direct work, I had also attempted to adopt Roger Hart’s ‘Ladder of Participation’ tool to support the promotion of 7s participation in this setting. However, critically reflecting on this, it can be argued that although this tool promotes some level of participation, there were still some steps of participation that were not achievable. For example, step eight which promotes the involving and sharing of decision-making outcomes with the person (Woolner, 2010).

As I got to the families address and walked to the door, six police officers were already outside and followed. I asked if this was necessary and was informed that due to 1 and 2s extensive violent criminal histories this visit required multiple response from the police (NOS 3.1). Needing to deal with the immediate issues it was felt that a crisis intervention approach was required (Brailsford, 2007). However, critiqued by Payne (2014), crisis intervention is only of benefit for short term or immediate measures. 

When speaking to 1 and 2 about 3 being reported unsupervised in the night, they explained that they had been burgled and 3 must have got out of a window that had been left open. However, upon investigating there was no evidence of tampering with the window and the police had not been notified of any report of a disturbance or a break in. Whilst sitting on the sofa I could also see what I believed to be a pipe used to smoke heroin, and a clear bag of a brown substance that was visible from being tucked down the sofa. As such, other theories and approaches such as a task-centred methodology, would not have been useful in this situation as it first requires the person to accept and acknowledge the issues (NOS, 17). However, this was not the case as 1 and 2 where still denying any blame or fault in their failings to keep the children safe. Moreover, the task-centred approach looks to explore and then prioritised problems. However, in this case scenario, the children’s safety and welfare was ‘paramount’ as such, was the only priority (Children Act 1989: Howe, 2009). 

Due to the investigation being negative and even resulting in further concern it strengthened my professional opinion that 3 and 7 needed to be accommodated under part 6 SSWWA 2014. I remember feeling like my neck was being squeezed and struggled to explain to 1 and 2 that that the children would need to be accommodated. Even now, as I am writing this, I still have feelings of sadness seeing 1 extremely distressed. Whilst reflecting, it is common that unwanted and distressing feelings can resurface (White, Fook and Gardner, 2006).

As a professional I knew that 3 and 7 could not remain at home and that 1 and 2 could not keep them safe (NOS, 4). However, I could also see before me a mother who was in distress and heartbroken at the prospect of her children being removed from her care. I was trying to get 1 and 2 to agree to sign a section 76, which provides care givers with parental responsibility to consent to voluntary accommodation. Moreover, by doing so, they would also retain all their legal rights of that child SSWWA 2014 (NOS, 10: COPP 1, SCW, 2017). 

I remember trying to use my reasoning and communication skills to try and get 1 and 2 to agree (NOS 1.1). I tried to achieve this by using the signs of safety model which promotes empowerment through working in partnership with families when making decisions that affect them (Turnell and Edwards, 1999). I also utilized a motivational interviewing technique whereby I did not only discuss the concerns, but also reminded 1 and 2 of the strengths that had been referenced during the conference. For example, I explained to 1 and 2 that the home was clean and the children were always appropriately dressed. By doing so, my intention was that 1 and 2 did not feel a sense of hopelessness. As such, it is evidenced throughout this practice experience of my ability to utilise and consider many theories, perspectives and techniques, as such I was being eclectic in my practice (NOS, 17: Lindsay, 2013). Roberts (2009) reports that being eclectic in an asset within social work practice. Moreover. through the use of multiple theoretical intervention strategies, outcomes are improved. However. Adams, Dominelli and Payne (2009) critique this approach, due to confusion residing from the inconsistency of methodology patterns. 

The police then informed 1 and 2 that if they did not sign, they would take out an immediate ‘Emergency Protection Order’ under section 44 of the Children Act 1989. Under the statutory legislation of section 46 of the Children Act 1989, the police have the power to remove children to a safe location for up to 72 hours to protect them from “significant harm”. One could argue, that oppressive practice can be justified in the interest of child protection. Thus, overriding parental rights and consent. However, where there is a need to protect a child from immediate risk, statutory guidance states that the least intrusive intervention must be used where possible (SSWWA, 2014, Working Together to Safeguard People Volume 5, 2015: COPP 1, 4, SCW, 2017). 

The promotion of human rights is at the very core of social work practice (Williams, 2001: COPP 1, 4, SCW, 2017). In the interest of child protection, legislation can permit going against a person’s human rights, Human Rights Act 1998, SSWWA 2014.  For example, 1 and 2s ‘right to a private family life’ Human Rights Act 1998, was over ridded by 3 and 7s welfare being ‘paramount above all else Children Act 1989. The conflict of parental and children rights remains a contentious issue within the social work (Brayne, Carr and Goosey, 2015: NOS, 5: COPP 1, 4, SCW, 2017). 

When reflecting on this situation, I remember feeling that a sense of failure as I was not able to get 1 and 2 to sign the section 76 paper work Children Act 1989. That is, despite what I felt where my best efforts to achieve this. However, it could be argued that in fact, 1 and 2 where not actually being provided with an option. Whether 1 and 2 signed or not, 3 and 7 were still going to be removed from their care. I understood, and still understand the need to have taken forceful action to protect 3 and 7. However, I envisage that 1 and 2 must not have felt that they were being empowered to participate in the decision making. As such, I can also see that this situation was very oppressive. Banks (2012) states that it is best practice to promote decision making wherever possible with those who we work with as social workers. 

Being open and honest with 1 and 2, I explained that the local authority would be seeking an Interim Care Order (COPP 2, SCW, 2017). An Interim Care Order alike a Full Care Oder, grants the Local Authority with Parental Responsibility for a child. This means that the Local Authority can makes best placed decisions for the child under section 38, Children Act 1989. Further using my communication skills, I was able to explain that by signing the section 76, it would show the court that 1 and 2 were engaging in the child protection investigation and process. However, this approach did not work well with 2, who became extremely irate and aggressive. Reflecting back to my Neuro-Linguistic Programming training, I was aware that I needed to keep my body language and tone of voice as unthreatening as it could be (Jolly, 2003: COPP, 6, SCE, 2017: NOS 1.6). This appeared to work well and resulted in 2 changing his demeanour to a calmer stance. I felt a sense of pride that I was able to defuse this aggressive situation I had found myself in. 
When 1 was asked to pack some items, she refused to provide any of 3 and 7s medication. I tried to connect with 1 by saying as parents no matter what is going on around us, we always want to make sure are children are safe and well. However, 1 refused to provide me with any medication or a list of required medications the children may need. I really struggled with this, and I understand that this is because of my own values as a parent were in complete conflict with 1s behaviour NOS, 5). 

Not wanting to cause any further distress to 1 or 2, I allowed them to carry 3 and put him in the car. However, whilst 3 was in the car, 1 and 2 proceeded to band and kick my car whilst screaming and swearing. This was understandably a frightening experience for me. Although, when reflecting on this later, I could not stop thinking about how frightening this was for 3, who was being taken away by a stranger and seeing 1 and 2 in such a distressed state. 

After the experience I sought immediate supervision as I felt there was so much conflicting feelings that I needed to make sense of (NOS, 2). Banks (2012) states that supervision is a tool that promotes the understanding of any conflict of person and professional values. Thus, ensuring this does not impact on practice or professional judgments (NOS, 4). Through engaging in supervision, I have been able to reflectively evaluate my practice and decision making (NOS, 2,4). Supervision allows me to understand any analyse how I felt about the situation at the time, how I am feeling about it after. Moreover, by doing so, I am able to give critically reflect through consideration of any thing that I would have done, or would do in a similar practice experience (Kolb, 2015). Stated in Munro (2011) critical reflection is fundamental for social work practitioners to make well-informed evidence-based decisions.

As such, through critically reflecting on this practice experience, I feel that in hindsight, I would have asked the police to wait in the hallway instead of accepting their presence in the living room. This is even more evident, when thinking back to my acknowledgement of the possible power imbalance, as a result of the police officer’s dominant presence within this situation. I felt that if I had practiced in this way with 1 and 2 advocated for a more equal footing in this situation, 1 and 2 may have felt they had more control and considered signing the section 76 paperwork Children Act 1989 (NOS, 11, 12: COPP, 3, SCW, 2017). Whist using the fourth stage of Kolb’s reflective cycle, I would have the opportunity to put in to action what I have learned through critical reflection of previous experiences within a similar circumstance (Kolb, 2015). 

(Words, 4041)


Section  5
Safeguarding
Guidance: Social Care Wales require newly qualified social workers to provide evidence of their understanding of safeguarding work with adults and children. The assignment below will enable you to show this. N.B. if your normal area of work is with children please write about adult safeguarding. If you normally work with adults then write about child safeguarding. 
	In an area that is not your main focus of work (see guidance above), explain the relevant legislation, and the national, local and organisational policies and procedures for safeguarding. 
500 words (+/- 10%: include your actual word count at the end of each section)
Devolution in Wales provided Welsh Government with the ability to reform outdated adult social care legislation, such as the Community Care Act 1990 (Brayne, Carr and Goosey, 2015). This reform was further required, due to demographic issues caused by an aging society. Along with, the requirement for sustainable social services, which supported the development of the Social Services and Well-being (Wales) Act 2014 (SSWWA) (The white paper ‘Sustainable Social Services for Wales: A Framework for Action’ 2011, Welsh Government, 2014). 
The main adult safeguarding legislation in Wales is the SSWWA 2014, and is revolutionary in the way that it has amalgamated and updated children’s and adult legislation in to one act. For example, section (128,126) of the SSWWA 2014 provides a ‘duty’ to report and assess an adult at risk (Welsh Government, 2011 and 2014). One of the fundamental principles encompassed within the SSWWA 2014 is a person-centred approach, through terminologies such as ‘citizen-directed’. 

The promotion of voice and control encourages autonomous, anti-oppressive, and discriminatory practise with adults (COPP, 1.1, SCW, 2017: WAG, 2014: Williams, 2017).
On a local level, the Safeguarding Adults Boards (XXXX Safeguarding Boards) undertake partnership working with voluntary, independent and statutory agencies, to protecting adults at risk. The objectives of the WBSAB is to promote the safeguarding of adults whereby there are needs for care and support, even if local authorities are not meeting any of those needs. Moreover, if an adult is experiencing, or at-risk experiencing abuse or neglect (XXXX Safeguarding Boards, 2017). This includes working in partnership with private sectors, health, social care, the police voluntary and statutory services to implement safeguarding policies and guidance of the Wales Interim Policy and Procedures for the Protection of Vulnerable Adults from Abuse, 2013 (Social Care Wales, 2013). 
This guidance is currently under review to produce a new guild which better reflects the current legislation and terminologies within the SSWBWA (2014) (Social Care Wales, Legislation and guidance, 2015). The terminology used under the SSWBWA (2014) is an ‘adult at risk’, which has been adapted from the term ‘vulnerable adult’ in previous legislation, policy and guidance. Stated by Thompson (2006) labels created through stereotypes and assumptions promote disempowering, discriminatory and oppressive social work practice. The SSWBWA (2014) also has its own codes of practice and statutory guidance that are to be practices in parallel with the law. 
As well as the SSWBWA (2014) there are other key pieces of key legislation in regards to adults. For example, the national legislation of the Equality Act 2010, in particular, the protection from characteristics' such as the discrimination based on age. The SSWBWA (2014) also recognised the Mental health, and Mental Capacity Act 2005. This is especially evident for example, when attaining consent for an assessment of need. If an adult is deemed to have capacity, they have the right to refuse an assessment even where there is concern that they may be at risk of harm. 

Part (7) of the SSWBWA (2014) also provides recognition and standing to the Human Rights Act 1998, and the European Convention of Human Rights. In terms of adult safeguarding this is especially evident when looking at articles three and eight, the right not to be subjected to inhuman or degrading treatment, and the right to respect for private and family life (COPP, 1.2, SCW, 2017). 
(550, Words) 


	Reflect on the difference between safeguarding in adult and children’s work
400 words (+/- 10%: include your actual word count at the end of each section)
Preceding to the implementation of the Social Services and Well-being (Wales) Act 2014 (2014) (SSWWA), adult safeguarding did not have the same weighted statutory legislation that was in place for a child (Williams, 2017). The implementation of the SSWWA (2014) has provided legal standing on definitions and orders for adults at risk. However, it would also appear that there are many disparities (Clements, 2014).  
If there is concern that an adult is at risk, and all avenues have been exhausted to gain access to assess, the police can seek an Adult Protection and Support Order from the court (127) SSWWA 2014. However, this has to be first agreed by a judge. Dissimilarity, in terms gaining access to safeguard a child at possible immediate risk, under section 46 of the Children Act 1989, the police can use an immediate ‘Emergency Protection Order’. As such, one could argue that there is still indifference in the parallels of immediate protection between adults and children.
There are also comparative differences when looking at the definitions within the SSWBWA (2014) for example, the definitions of ‘well-being” between adults and children.  The term ‘well-being’ of an adult also incorporates control over day to day life and participation in work. However, in relation to a child, “well-being” also comprises of physical, intellectual, emotional, social and behavioural development. Therefore, it can be argued that there are also dissimilarities in the way safeguarding risk due to well-being outcomes are assessed for children and adults. 

There is also the contentious issue of the dissimilarities in safeguarding adults and children in relation to rights, capacity and consent. Under the Mental Capacity Act 2005, adults have the right to make their own decisions, as they must first be assumed to have capacity, unless proven otherwise. This would also be relevant if the local authority felt the adult was placing themselves at risk however, the adult has the right to refuse an assessment. It could even be argued under current legislation an adult could exercise their right to a private family life’ Human Rights Act 1998. Williams (2001) states that promotion of human rights is at the very core of social work practice.  However, if a child is deemed at risk, the local authority has legal investigative powers to intervein and assess, and even remove a child from their home and care givers. This is due to the child’s welfare being ‘paramount’ above all else Children’s Act 1989: SSWWA 2014. Therefore, dissimilar to adults, local authorities can override human rights such ‘right to a private family life’ Human Rights Act 1998, in the interest of safeguarding children (Brayne, Carr and Goosey, 2015).
(439, words) 


Section 6
Developmental Review (b)
	Critically reflect on your development including reference to the training, learning, research and use of supervision since completing section 2. Consider in discussion with your mentor/ supervisor/line manager the extent to which those learning needs have been achieved. Identify additional learning needs to support your development in the transition to becoming an experienced practitioner. You will consider here, the feedback you have received from individuals using services, their families and carers, and how this has impacted on your practice.
800 words (+/- 10%: include your actual word count at the end of each section)
One of my identified learning needs as a newly qualified social worker was my confidence when speaking assertively, and challenging other professionals’ views in large meeting settings. I feel that through practice experience I have further developed confidence in many aspects of my role. This has been evident when challenging other professionals’ views in the context of large meetings such as, strategy meetings and child protection conferences. The importance of developing the skill of being appropriately assertive has been especially important when advocating for the families. Especially, where other professionals’ opinions have been unreasonable, or oppressive. As such, I have enhanced my development of challenging issues of power imbalance (COPP, 2.1, 3.2 CCW, 2017: Jansson, 2008: Bisman, 2008). The premise of advocacy is pertinent throughout the SSWWA (2014). 

When reflecting on my practice to date, I still do not feel as confident as more experienced practitioners that I have observed in similar practice settings. Therefore, I feel this is a skill in which I will continually need to develop. Confidence is something that I will continually develop through knowledge, gained through further experience (6.1, 6.9, CCW, 2017: Davies, 2013). 
I have also further developed a better understanding and ability to work collaboratively within a multi-disciplinary setting. This has supported me in developing professional working relationships. The outcome of this has proved pertinent when sharing appropriate information to improve safeguarding outcomes, and gaining addition support for the families I have worked with (3.2, CCW, 2017). However, I still find some of processes and procedures that I work within ethically challenging, due to confliction of my own personal values. For example, professional strategy meetings whereby there has been a domestic abuse incident, even whereby the person is a victim, their manager may be informed. 
Another example of this, is whereby a woman has been subject to female genital mutilation and is made to relive this trauma through the assessment process, as they are first assumed as a potential risk to other young females they have contact with (Jones, 2012). However, I do also understand that the above actions need to be conducted as a child’s welfare is ‘paramount’ Children Act 1989. Any conflict of personal and professional values is continually managed through the medium of regular and consistent supervision. As such, this ensures that any confliction of person values do not affect my professional practice or judgment (Banks, 2012).
To manage my learning need of developing my understanding of the safety strengths approach, I attended a three-day training course which covered all aspects of the signs of safety model. Due to this, I feel that I have achieved confidence through knowledge of this approach (COPP, 6.9, CCW, 2017).
Another of my learning needs where in regards to my application of professional judgement and interventions in complex situations. This was a skill I had hoped to develop further. However, to date have still not felt competent to complete section 47 enquiries for newly referred cases. In saying this, I do feel more confident dealing with child protection enquiries and complex situations with families that I am already working with. 
Reflecting on this, I believe it is because I feel more comfortable in settings where I have already built working relationships with families. My pod leader suggested that I shadow experienced social workers to support my knowledge and confidence in settings which are unfamiliar. I have also continued to shadow more experienced social workers during other unfamiliar settings to develop my learning and skills as a newly qualified social worker. This is something that I have been completing for three months now and feel that this is building my confidence. I plan on continuing to utilise supervision with my pod leader to address my development of confidence in this setting (COPP, 6.5, CCW, 2017).
I personally identified that I had limited knowledge of substance misuse within families, and the disadvantage this would cause families due to my lack of understanding of substance and support in this area. Moreover, the correlation of substance misuse and childhood trauma. I have utilized training opportunities to address this lack of knowledge, and have completed by own research on this topic. I now feel more confident when supporting families, where substance misuse is a prevalent issue. From researching learning styles, I have an improved self-awareness of my visual and linguistic learning style (Gardner, 2008).
I feel that I have developed in many areas from being a student to a newly qualified social worker. However, I recognise that continuous training, reflection and regular supervision will allow me to further develop my resilience and confidence. Thus, achieving best practice in my journey to a more experienced practitioner. When engaging in supervision, I have been following a reflective model which allows me to think about my practice critically. This is achieved analysing and reflecting on how I felt at the time, how I am feeling after. Furthermore, discussing, or internally thinking about if I would do anything differently, and if so, how this could be achieved in a similar circumstance (Kolb, 2015). By critically reflecting I am constantly learning and developing in my practice. Whereby, critical reflection is central to making well-informed evidence-based decisions as a social work practitioner (Munro, 2011). 

(869, Words) 




Please record in the table below the dates of each consolidation programme workshop you attended.  

	Consolidation workshop 
	Date Attended  

	1
	07.11.2019

	2
	05.02.2019

	3
	10.04.2019

	4
	09.07.2019


Notes 
	Mentor’s comments 


	The learner has shown she wishes to continue in her professional development journey and has continued to do this through formal training as well as taking on advice and feedback. This has allowed her to build confidence in her own autonomy as a practitioner as well as utilising supervision to do this. 

Within her review, the learner has identified key areas of her practice that I would mirror and her own reflection and development over time as a more experienced practitioner will hopefully allow her to develop the confidence to assert herself professionally in terms of judgement in front of other professionals. 

The learner has shown she has begun to be able to assess risk on her feet and I feel that her ability to do this will be improved by progressing towards independently completing child protection enquiries both on her own cases, as a single agency and in conjunction with the police. Having taken feedback from families and other professionals who have observed her in these environments it is something I am confident that she will be able to do going forward.

The most noticeable development is her participation within a team environment. This has been a key development in the learner from as a student to her current practice where she is able to demonstrate a key skill in terms of supporting others and sharing her own workload and anxieties. This will serve her well in terms of continuing her practice within such a stressful environment. 

Going forward, I would encourage the learner to continue her use of critical reflection in supervision and on a more regular basis such as reflecting both in and after action. This will allow her to develop the confidence and assertive practice that she has identified as a key aspect in her continued development as a practitioner. 
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It is the learner’s responsibility to ensure that their university learner number is correctly inserted wherever requested within the portfolio
Learner Details 
(NB it is essential that you inform your Workforce Development/Training Unit and the University of Wales Trinity Saint David if your name or your address for correspondence changes).
1. Name of Learner: Lisa Govier
2. Learner’s University Number: 1811397
Address for Correspondence: 171 Borough Road, Loughor, Swansea, SA46RZ
Telephone: 07966331046
E-mail: lisamgovier@gmail.com
Date of Professional Qualification: July 2017
Date of registration with Social Care Wales: July 2017
3. Name of Learner’s Agency: Child and Family Services
Agency Contact details: 01792635180
Name: Swansea Child and Family Services 
Address: The Guildhall, Swansea, SA14PE
Telephone Number: 01792635180
E-Mail address: lisa.govier@swansea.gov.uk
4. The evidence I have provided within this portfolio is in:

Welsh only 
(
 Welsh and English (

English only ( X
Mentor’s details

5. Mentor’s details:

Name: Naomi Rowe
Address: Swansea Child and Family Services, Social Services,

The Guildhall, Swansea, SA14PE

Telephone Number: 01792635180
E-Mail address: naomi.rowe@swansea.gov.uk
	6. Observer details 
Name: Naomi Rowe
Work Address: Swansea Child and Family Services, Social Services,

The Guildhall, Swansea, SA14PE
Professional Qualification and date of qualification: Social Work BSc (2010)
Email and telephone number: naomi.rowe@swansea.gov.uk/01792635180
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CONFIDENTIALITY and PLAGIARISM – to be completed by the learner
All information provided in this portfolio complies with guidance on confidentiality.  I confirm that all work apart from comments by others (e.g. mentor, an individual using services, their family or carers) is all my original work and has not been copied. I understand that plagiarism is taken very seriously by the University and the programme.   
Signed:  _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  (Learner)
Date: _ _ _ _ _ _ _ _ _ _
 Feedback and comments from an individual using services, their family or carers  (Section 3} - to be completed by the Observer

I confirm that I am a registered social worker with knowledge of the learner’s area of practice and that the observation summary and the comments from the individual using services, their family or carers and/or carers above are about the same piece of practice that I observed on the date given.
Signed: ._ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  (Observer)
Date: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ 
 Line manager verification

Guidance:  This section must be completed and signed by the learner’s line manager or senior practitioner. He/she should be a registered social worker who is familiar with safeguarding work, can verify that the learner has been involved with the case evidenced in section 4 of the portfolio, and has also met all other required criteria listed.  

In this section, please confirm that you have seen sufficient of the learner’s work during the period they have been undertaking the Consolidation programme. If necessary, please consult with other managers that the learner has worked for. In signing this section, you are confirming that you are content with the:

· level of supervision and mentoring support received by the learner 

· learning and development undertaken 

· reading and personal research undertaken 

· level of knowledge and skills demonstrated 

· understanding shown of the Code of Practice and National Occupational Standards 

· core values of the learner 

· content of the development plan within the portfolio 

· work and commentary referred to within the portfolio, that it is the learner’s own work and based on current practice 

I confirm that this learner has achieved an appropriate level of professional practice. 

 Line manager VERIFICATION:

name of Line manager: _ Cheryl pierce_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
Signature of LINE MANAGER.: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
DATE: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
Section 9
PORTH AGORED and UNIVERSITY OF WALES, TRINITY SAINT DAVID

GRADUATE CERTIFICATE IN CONSOLIDATION OF SOCIAL WORK PRACTICE

LEARNER AND EMPLOYER’S LEARNING AGREEMENT 

	Name of Learner 
	Lisa Govier

	Name of Team/Agency 
	Child and family services (West Team) 

	Name of Mentor 
	Naomi Rowe

	Name of Line Manager 
	Cheryl Pierce 


Study Duty
The learner will undertake all elements of the Graduate Certificate programme diligently, including mandatory attendance at induction, 4 Consolidation workshops, and participation in an evaluation survey or focus group on completion of the programme. 

The learner’s full and effective participation on the Graduate Certificate is mandatory given that Social Care Wales has made completion of the programme a requirement within the first (three year) period of registration as a Social Worker. .(Qualifying after April 2016)
Study Leave 

The employer undertakes to support the learner by providing paid leave in full to attend all agreed induction, Consolidation Workshops, programme evaluation meetings or training agreed as required during the programme. In addition, three additional paid days can be approved by managers as a contribution towards the time involved in personal research and developing the portfolio for submission. It is for learners to open a discussion with their manager about when they want to take this leave. The study days can be taken on any week-day (or combination of days) as long this is (i) appropriate to the stage of portfolio preparation at the time, and (ii) agreed with the Team Manager who will take into account team and service needs. The level of paid leave described here assumes that the learner works full-time hours. Where the learner works less than 37 hours a week, paid time will be approved in accordance with the employer’s local policies. 
Resources 

Learners are able to access learning and library materials from their employer’s existing resources or as described in the Programme Handbook from the University. The employer understands that the Graduate Certificate is to be completed by newly qualified Social Workers in their first period of registration and will support this timescale. But there is also an expectation that as a professional development programme, Learners take responsibility for their own learning and will also use their own time for personal study and portfolio preparation. 

The employer’s training department agrees to: 

· Arrange for eligible staff to join the programme 

· pay course fees directly to the University  

· provide additional guidance and support by:

a) facilitating access to existing learning materials or library resources

b) providing appropriate training opportunities from existing internal training programmes as agreed with the learner and mentor

c) providing programme induction and Consolidation Workshops 

d) providing learners’ with guidance and support about programme requirements and portfolio completion

e) helping to resolve any programme difficulties encountered by the learner, mentor or service managers 

The learner agrees to: 

· work actively towards completing the qualification within the agreed timescale of 12 months from the date of registration on the programme

· Identify with manager/mentor appropriate internal training and arrange to attend these courses

· Identify with manager/mentor and Training Manager any special requirements e.g. dyslexia and contact the University’s Student Services office directly about additional support that may be required 

· attend induction and 4 Consolidation Workshops. These are mandatory components of the programme 
· produce work and evidence appropriate to the portfolio and learning outcomes within agreed timescales 

· make and keep agreed appointments with mentor/line manager

· ensure they are prepared adequately and obtain all necessary consent for observed practice

· inform mentor/line manager and training department immediately of any problems or changes in circumstances while undertaking the programme, especially where this may affect completion of the programme by the agreed deadline or ability to attend a mandatory workshop.

· liaise with their line manager/mentor to confirm study days and use their own time for self study, research and portfolio preparation 

· take personal responsibility for preparing and completing all work necessary to submit their portfolio 

· act at all times in accordance with the Code of Practice, the employer’s and University’s policies, procedures and processes

· ensure they understand the need to complete the programme within the first (three year) period of registration with Social Care Wales.(Qualifying after April 2016)
Line Manager/Mentor agrees to:

· attend an induction meeting to become familiar with the requirements of the programme

· provide or arrange to provide sufficient assessment opportunities in order for the learner to evidence competency and undertake required observations. Where opportunities may not be immediately available within the team, arrange to provide these elsewhere within the Service, 

· guide and support the learner for the duration of the programme

· release the learner for programme induction and Consolidation Workshops, and any internal training courses agreed as being appropriate to meeting agreed learning needs. 

· agree with the learner, use of up to 3 additional paid leave days over the whole duration of the programme, as a contribution towards time needed for personal study, research or portfolio development

· Hold supervision with the learner, ideally monthly, and ensure this incorporates mentoring support and monitoring of the work undertaken and still outstanding. Maintain a full record of supervision dates and record discussions and agreements. 

Completion and submission of portfolio

Learners are expected to complete the Graduate Certificate and will normally submit their portfolio within 12 months of attending induction to the programme. Any Learner anticipating any difficulty in meeting this requirement should immediately discuss the matter with their Training Manager/Co-Ordinator

The portfolio submission process and dates for each programme cohort will be published on Moodle. Once registered on a programme, learners CANNOT change the due submission date without gaining agreement from the employer and University.   

Pressure of work is not regarded as a reason for non-attendance at any Consolidation Workshop.

I understand and accept the terms and conditions of this learning agreement as stated above.

Signed:……………………….. Print Name:………………………… Date:………. 

(Learner)

Signed:……………………….. Print Name:………………………….Date:………. 

(Line Manager/Mentor)

Signed:……………………….. Print Name:………………………….Date:……….

(Mentor, if different to above)

PLEASE PLACE THE SIGNED COPY OF THIS LEARNING AGREEMENT IN SECTION 9 OF THE PORTFOLIO
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