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	Targed/Target 1
	Make further use of articles from journals to give your work more academic rigour.
I have been able to make use of articles from journals in order to give my work more academic rigour. 

	Targed/Target 2
	Proofread your work to ensure clarity of expression.
Whilst completing this assignment I have tried to ensure that I consistently check my work in order to ensure clarity of expression. 



How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base
The aim of this assignment is to focus on how a school develops one aspect of its School Development Plan (SDP) by critically reflecting on the actions, impact and evidence base. The SDP can be identified as the school’s strategic plan for improvement which essentially sets out the actions that the school will take in order to improve the outcomes of the learners (Welsh Government, 2014). As a result, each schools SDP will be relevant to their specific context and the needs of their school. The school which is going to be discussed within this assignment will be referred to as School X which is a large school located in a rural area in West Wales. The school have identified that approximately 26% of their learners are eligible for free school meals which is above the Welsh average of 18% (Estyn, 2019a). In addition, School X have also identified that 24% of their learners have additional learning needs which is above the national average of 21% (Estyn, 2019a). Within the school’s SDP a strategic target that they have chosen to improve upon is to improve standards in pupils’ literacy particularly in Foundation Phase and early Key Stage Two (School X, 2020). This particular action point will be discussed throughout the report by analysing the school’s actions, impact and evidence along with making practical suggestions on how particular elements could be done differently. 
The school development plan is the school’s strategic plan for improvement which is fundamental in ensuring that a school knows what it wants to improve upon and how they intend to make these improvements. Within Wales it was decided that by 2015 all maintained schools needed to have a SDP in place to show how they would achieve their targets in relation to their priorities (Welsh Government, 2014). Although, the improvement cycle for each school can vary it is recognised that a typical school development planning cycle consists of a vision, self-evaluation, strategic planning, making improvement/action and reviewing impact which then feeds back into an ongoing cycle of raising standards and improving outcomes for the learners (Welsh Government, 2014). It can be recognised that an effective SDP “is one where the priorities and associated activities are derived from a thorough and honest audit of performance, a clear identification of strengths and weaknesses” (Woods and Cribb, 2006, p. 43). This suggests the need for a careful consideration of the ways in which a school chooses to self-evaluate to ensure that the identified aspects for improvement are focusing on what the school specifically needs to work on. In addition, it is essential that all relevant stakeholders are involved in a schools strategic planning. Chang (2008) argues that when planning for school improvement the actions must be agreed upon by all relevant stakeholders and also those who contribute to the implementation of the actions. This could suggest that all the stakeholders must work in collaboration in order to ensure that the school are making the most effective decisions that can be effectively embedded by the necessary stakeholders. Whilst it is important to ensure that each school has a SDP in place it can also be recognised that an effective school development plan should be ongoing. Therefore, the SDP should be “designed as an indicative, living framework, in such a way that allows for adjustments in light of new developments during implementation” (Chang, 2008, p. 2). Through formulating a SDP in such a way, it can essentially enable the stakeholders to reflect upon the implementation of particular strategies that are in place in order to recognise whether they are having the desired impact which can enable necessary adjustments to be embedded and reviewed.
The identified aspect that was chosen from School X’s SDP was to improve the literacy skills for Foundation Phase and early Key Stage Two pupils (School X, 2020). Bodle (2017) highlights the importance of learners developing early literacy skills as they essentially form the foundation that children must build upon to enable them to become competent readers and writers. Bower (2014) argues that literacy and language are inextricably linked, therefore early literacy needs to promote the power of language. She states that effective practice within the early years involves providing learners with a stimulating environment which promotes interaction; where knowledgeable adults are role models that demonstrate how to use language effectively. Thus, suggesting the importance of the role of others when developing early literacy skills, particularly those who possess more knowledge than the learners themselves. This can be supported by social constructivist, Vygotsky as he placed a great emphasis on the role of the teacher as a facilitator of the learning (Gray and Macblain, 2015). For instance, the theory on the zone of proximal development (ZPD) highlights that practitioners can identify a learner’s current level of knowledge and provide structured support to extend the child’s learning, the difference between what a child can do on their own and with support is the ZPD (Gray and Macblain, 2015). Therefore, practitioners must support learners in developing their early literacy skills by recognising where each learner is in regards to their level of development and putting in place effective support to progress their learning further. 
The importance of securing early literacy skills is essential as literacy skills are needed across the curriculum and throughout a learner’s life. Dickinson and Neuman (2007) argue that supporting early childhood literacy is the best investment for enabling learners to develop skills that they will need throughout their lifetime. This can be further supported by (Welsh Government, 2019) as they have identified literacy skills as being one of the three cross-curriculum responsibilities that must be developed across the curriculum to ensure that learners make progress in their literacy. Given this, it is important to ensure that learners have the opportunity to develop their literacy skills through a range of experiences. Estyn (2017a) state that effective provision of literacy in the Foundation Phase must promote active and experiential learning where learners are able to apply and transfer their skills in the indoor and outdoor environment. In order to achieve this practitioners must aim to create a literate environment that the learners are able to explore. White (2005) suggests that practitioners must organise their classroom to enable this to take place by providing learners with relevant, purposeful resources and designated areas where learners are able to develop their literacy skills further. 
The school development plan is made up of disciplined processes in order to ensure that schools are able to plan for improvement. The self-evaluation process is at the centre of planning for school improvement and enables schools to recognise what their areas of strength are, as well as improvements that need to be made and the actions that will be put in place to make those improvements (Welsh Government, 2014). The senior leadership team within School X were able to undertake the process of self-evaluation by engaging in formal discussions. An action that School X decided upon to work towards the improvement of learners’ literacy was to “revise the data tracking system that tracks progress and attainment towards set targets, noting risk factors and interventions/support required” (School X, 2020, p. 3). It can be recognised that effective self-evaluation must be informed by both quantitative and qualitative data (Welsh Government, 2014). Therefore, it would be expected that School X would have engaged with a range of data when evaluating their tracking system for literacy in order to come to the decision to revise it. Through revising their data tracking system, it could lead to a clearer identification of the learners that require additional literacy support, which can then be implemented as a result. For instance, School X are using a Talk for Writing development programme to improve the learners’ writing in year 2 (School X, 2020). Corbett and Strong (2011) state that Talk for Writing can be used to enable learners to hear, say, read and explore language patterns to support them in becoming better writers. It is difficult for learners to write without being familiar with language patterns and this can be exacerbated when they are unable to say them. Therefore, it is important that practitioners support learners in building up a range of language patterns in order to become a part of their linguistic competency (Corbett and Strong, 2011). 
Furthermore, another essential component of a SDP is the involvement of stakeholders. This can be used to describe people “who have a stake in a school’s success. They often work in partnership with other stakeholders, either as individuals or institutions who combine to improve the likelihood of their success” (Brighouse and Woods, 1999, p. 109). Within School X’s SDP they have identified their stakeholders for the improvement of learners’ literacy as those who work in the school itself such as the headteacher, senior members of staff, teaching staff and other members of staff who work with within the school (School X, 2020). Although, (Welsh Government, 2014) highlight that in order for strategic planning to be most effective there must be an involvement of all stakeholders to ensure that everyone is committed to what the school is trying to improve. They state that this should include the governing body, the headteacher, school staff, learners, parents and others who are involved in the work of the school. Therefore, while it has not been clearly identified in School X’s SDP it would be expected that they would have engaged with other stakeholders in order to work towards improving the learners’ literacy. Brighouse and Woods (1999) suggest that the closer an individual or institution is to the school the greater their stakeholding. Therefore, they argue that learners and their parents are two of the most important stakeholders. An example of this can be seen within Llanrhidian Primary School as they value and act upon the views of the stakeholders to support school improvement which they did through their school development day for parents. This essentially gave the parents the opportunity to discuss the school’s strengths and areas for development (Estyn, 2017b). Although, it is not clear it could be expected that School X would have engaged with the parents’ views about the school’s aim to work on the improvement of learners’ literacy skills. However, Goodall and Montgomery (2013) highlight that some parents may choose to not get involved with schools or they may face barriers when doing so. Therefore, it can be anticipated that it may be difficult to engage with all parents as effective stakeholders. 
Moreover, it is also important to consider the process of data analysis within the SDP. Schildkamp (2019) argues that acting without data is often not effective as a school may invest in something that does not actually address the aspect that you want which can result in a target remaining unresolved and potentially becoming worse. Within the SDP School X identified a focus on learners making progress towards outcome 5 and 6 in the Foundation Phase Outcomes for Language, Literacy and Communication by the end of the Foundation Phase (School X, 2020). The outcomes were developed by the Welsh Government as a baseline in order to decide the outcome for each learner by the end of the Foundation Phase (Welsh Government, 2015). The school have an appointed data manager who is responsible for School X’s data/tracking system (School X, 2020). However, (Datnow and Greene, 2017) highlight that data can have different meanings when it is analysed by different people depending on your own lens and experience. This suggests the need for the data to be analysed by different, relevant stakeholders to ensure that the data analysis is reliable. For instance, Schildkamp (2019) suggests that it is important to triangulate data using multiple data sources to improve education. School X demonstrate this within their process of measuring impact for the revised data tracking system for literacy as they planned to support and challenge teachers on the learners’ progress (School X, 2020). Through engaging with the teachers about learner progression it can enable an element of teacher judgement to also be used which provides a subjective, current estimate of the learners’ performance (Meissel et al. 2017). As a result, this can then be used in accordance with data that has been collected to get a more accurate picture of the learners’ literacy development. Although, as Meissel (2017) states, teacher judgements are subjective and there can be discrepancies in teacher judgement as a result. 
Whilst evaluating the SDP it is important to recognise whether the school is making progress towards their target of improving the learners’ literacy skills in the Foundation Phase and early Key Stage Two. It can be understood that effective school development planning should be an ongoing process that is reflected in the SDP (Welsh Government, 2014). This can be recognised within School X’s SDP as they have been able to provide data that was obtained during the Spring term. For instance, they have identified that in year 2 “56% of pupils were targeted to make more than expected progress from reception baseline” (School X, 2020, p. 2). This essentially shows that the school are making effective progress towards their target as they had initially aimed for at least a third of learners to make more than expected progress (School X, 2020). In addition, as a result of this ongoing evaluation School X have been able to identify additional next steps which have been added to the SDP. This can be supported by Chang (2008) as he states that the plan should allow for adjustments as a result of new developments during implementation. School X have identified one of their next steps as using learning walks for evaluation (School X, 2020). While it may be beneficial to witness teaching and learning taking place during a learning walk it can be understood that learning walks only capture a snapshot of a lesson, they rarely consider the before, during and after (McGill, 2019). Therefore, it is felt that this method of evaluation would depend on the time and context.
However, there are also aspects within this target that could be improved upon. Within School X’s SDP they do not highlight how they intend to work with parents as stakeholders to help support their strategic target of improving the learners’ literacy skills. It can be understood that the interactions that learners and their parents have within the home can be essential in supporting learners’ early literacy and language development (Bower, 2014). Therefore, it could be recommended that there should be further support in place for the parents in order to support the learners’ literacy development as it can be anticipated that not all parents will know how to do this. An example of this can be seen within St Julian’s Primary School as they provide literacy workshops for parents, where they show the parents how certain skills are taught such as letter formation and spelling strategies. This enables the parents to see what the learners are taught in school which can allow them to develop this at home in line with the school (Estyn, 2019b). It is felt that a similar approach could be effectively embedded within School X. This can be supported by Bronfenbrenner’s Ecological Systems theory as he states that the wider environmental influences must be taken into account when exploring child development. The learner has the most direct contact with the family and school for example (Gray and Macblain, 2015). Therefore, it is essential that the learners’ literacy development is being supported within the home, not just at school.
Overall, I have been able to develop a further knowledge and understanding of how a school plans for improvement by engaging with the process of school development. The SDP, which is the school’s strategic plan for improvement is an essential document that all maintained schools in Wales must have in order to effectively set out the actions that the school will take to be able to improve the learners’ outcomes (Welsh Government, 2014). An effective plan must be agreed upon by the relevant stakeholders and also those who contribute to its implementation (Chang, 2008). Therefore, during future experiences in my teaching career I intend to actively contribute to the processes involved in the creation of a SDP by using the knowledge that I have acquired and sharing it with other practitioners. Whilst also taking responsibility for how I can effectively contribute to improving on the school’s strategic targets in order to raise standards and improve the learners’ outcomes.
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