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Introduction 
According to Tripp, a critical incident is an interpretation of the significance of an event. 
“The vast majority of critical incidents, however, are not at all dramatic or obvious: they are mostly straightforward accounts of very commonplace events ... but are rendered critical through analysis” (Tripp, 2011 pg 24-25).
There are many ways in which a critical incident can be deconstructed by theories and become essential research for an educator, aiding their learning and teaching practice. 
   Within this assignment, I will be taking a critical incident that I observed of a group of learners in my placement school and start to identify the next teaching and learning steps that I could use and develop within my teaching journey. I shall be doing this by exploring the relevant social cognitive development theories that have deconstruct this experience. I will be highlighting what critical reflection is and why it is importance aids teacher learning, touching base with the four purposes and the outline of the new curriculum in Wales. 
 
 

Role of critical reflection 
Reflective practice and Critical reflection are continuous tools vital to a teacher’s journey, both considered to go hand in hand.
Reflective practice primarily emerged from the ideas of Donald Schon (1983 1989), presenting the concept that there in a substantial rift between the connection of actual teaching practice and theory used to support the practice. (Schön,1983)
Reflective practice is emphasised to close this gap, using two diverse types of reflection, reflection on action which is described as the reflection that is used after the experience has happened and reflection in action, reflection on the behaviour that occurs within the experience. 
   Reflective models are used to assist these two types of reflection, David A.Kolb’s “experimental theory” 1984 and Graham Gibb ‘Reflective Cycle’ 1988 are just to name a few.   
  Briefly, Kolb’s “experimental theory” which supports critical reflection the most effectively for me as an educator because of the straightforward four-step model in which we take an experience, review, analysed and evaluated into three different sections. 
 Additionally, Gibb’s “Reflective Cycle”, abides six distinctive stages which begins with the description of the event ending through to conclusions and next steps for future events. 
   Critical reflection can be defined as: 
 “This conflating of the terms ‘reflection’ and ‘critical reflection’ implies that adding the qualifier ‘critical’ somehow makes the kind of reflection happening deeper and more profound”. (Brookfield,2009)
    Tripps supports the idea that the use of critical reflection within teaching is the broad answer of “improved professional judgement” (Tripp, 2011) Critical reflection grants educators to use self-evaluation that helps them to understand the way that the work is being taught and if they are meeting the targets set out for both themselves and the pupils, permitting changes in their disciplines if needs be. 
Secondly, it uses theory to dissect an incident and make avenues for new research allowing educators to have the opportunity to experiment in a safe environment and conclude if it crucial to that personal template. 
As quoted in Reflective practice for teachers, “Teaching is a profession in which demanding situations arise on a daily basis.” (Stellars,2013) In connection to the Welsh curriculum 2022, the changing vision states that children and young people will have access to knowledge and skills that will be needed for lifelong learning, employment, and active citizenship. This enables the teacher to create a workload based on the abilities and needs of their pupils. In a continuous changing world, it is vital that teachers are constantly assessing and reflecting on how they are presenting the curriculum that they have created, ensuring that the work is relevant. 
  As a student teacher, critical reflection grants support in terms of achieving Professional Standards in Teaching, enabling aspiring teachers to be aware of their strengths and weaknesses of the five standards. 


Observation school and class context 
Following the guidelines of BERA guidelines “The confidential and anonymous treatment of participant’s data is considered the norm for the conduct of research” and therefore within this assignment, the school, staff, and pupils will remain anonymous throughout. (BERA,2018)
  The school where I did my observation is an English medium primary school, catering around 582 children aged three to eleven. There are 18 classes for the pupils, seven include a mixed age class and there is a large nursery unit which is part time. 
 There are eighteen full-time and four part-time teachers, additionally including sixteen full time and five part-time support staff that are based within the school. The most popular language at home is English, and a very few pupils that are learning English as an additional language. None of the 582 pupils at the school speak Welsh at home and a vast majority are from a white British background.   
  The three-year rolling average for pupils eligible for free school meals is 6%, which is considerably lower than the national average of 19%. The school establishes that the percentage of pupils that have additional learning needs is 11%, again setting the standard of being lower than the national average of 21%. (Estyn,2018)
   Thier mission is influenced by the new curriculum and sets out to aid pupils to become citizens that support the four purposes. It is a school that sets itself the highest of standards in the areas of learning such as ICT, media and music and has achieved many sporting successes. (Maes Yr Haul, 2021)
   I was placed in a foundation phase class with ages ranging from six to seven. There were around twenty-seven pupils and due to the age group, a remarkably busy and vibrant classroom. Plus, there was one teacher and one teaching assistant.
  

Critical incident linked to the four purposes 
In 2014, Prof Graham Donaldson was asked to conduct a review of the Curriculum and Assessment arrangement of the Foundation phase to Key stage four.  
“What our children and young people learn during their time at school has never been more important yet, at the same time, the task of determining what that learning should be has never been more challenging”. (Donaldson, 2015,pg5) 
   
As commented on about the challenges teachers now face when determining a pupil’s learning, Donaldson developed the four purposes to create a combination of approaches that helps aid a subject-based curriculum, using a varied approach based on skills and competence. 
  The use of the four purposes were in high praise amongst teachers and schools for encouraging and developing general social competences including life skills, reflecting the concerns of the pupils regarding how effectively they felt their learning was. 
 These four purposes are supported with six areas of learning, in which Donaldson does not intend for them to be timetabling but to be used to organise each child and young person’s learning. 
 It was evident to see the four purposes and Donaldson’s pedagogies already being presented within the appendices two that I encountered, even when the new curriculum is not set until 2022. 
    As mentioned, the class was to use the time to do independent study and the group of four that I observed were to make a dragon’s den out of Lego blocks. 
Already, there were connections being made with and across the areas of learning using the independent study. The four diverse groups rotated around the AoLE’s, Expressive arts and Science and Technology. 
   The use of the Lego blocks allowed creative and independent learning to happen in which the pupils engaged with, even if the second pair of children did not engage in the way that the task was supposed to. Something as simple as playing with Lego blocks, normally associated with play to a child meant that the pupils were becoming ambitious, capable learners (Donaldson,2015) who were using skills that they previously used to apply it without knowledge of doing so and connecting it with building the dragon’s den, an approach that is associated with enterprising, creative contributors. (Donaldson,2015)
  When having conversations with the pupils who were committed to the task, they were able to understand what they were doing and why they were doing it, explaining in detail how they were constructing the den and it is surrounding area. At one point, there was a conversation about where a bridge should be placed as they were concerned for the safety of the citizens that lived in the area. Collectively, they were able to work solve the issue, placing the bridge away from the den so the dragon could not knock it over. The use of being able to converse the pros and cons of the bridge and effectively come to a decision showed another quality of becoming ambitious and capable learners (Donaldson,2015) but additionally ethical and informed citizens (Donaldson,2015) who can understand the effects that their decisions have on others. 
It was evident that the independent study was accessible by the application of a road repertoire of teaching approaches which permitted the children to express and challenging themselves, encouraging collaboration. 


Literature Review 
In this literature review, I shall be critically analysing my observation through the concepts of social cognitive development and how these concepts allow interpretation that possible underpin the analysation of the observation. These theories will allow me to understand the possible next steps of my teaching journey. 

Piaget’s stages of Development 

Considered to be one of the greatest pilots for child development theory, Jean Piaget created the four stages of cognitive development. These include sensorimotor (0-2)


  Preoperational (2-7), concrete operational (7-11) and the formal operational stage (11-15). (MacBlain, 2020, pg38)
  These stages are continuous for all children and each child must pass through one stage to progress to the next, within an age bracket as given above. Piaget futures his theory using Schemas, internal mental representations, or structures in which he proposes that a child creates by interacting with different environments around them. Nutbrown (2006) offers a simpler understanding of Schemas explaining “A way of labelling children’s consistent pattern of action”.  A factor that is considered to be independent for the child, not collaboratively or help from others. 
MacBlain (2020, pg40) outlines that initially Piaget advised educators that teaching should be appropriate for the age of the child which evidence has later disputed this concept that children can think at a higher development rate than others. 
  The four stages of cognitive development are used widely in both education and the health service to act as a guide for educators to have an indication of where a child should be in their development and if they are hitting these targets. However, Piaget fails to consider the social and cultural aspects of a child’s development and what impact that has, especially when it comes to children of a lower ability which will be explored through this literature review. 

Vygotsky Social Theory 
Lev Vygotsky provided the 20th century with one of the “most innovated psychological theories based on the assumption that culture plays a significant role in cognitive development” (…), that a leading activity is associated with a given period.” (Macblain,2020)
 The main asset of Vygotsky's theory is that the cognitive development of a child is progressed through social interaction with others, especially those who are of advance skilled. It is believed that social learning is of higher importance compared to cognitive development, that children construct what they have learnt actively, a concept that objects Piaget’s concept. 
In comparison of Piaget, Vygotsky supports his theory using “Zones of proximal development”. 
These zones are levels of development that are reached when a child engages in social behaviour, the dependency of the development of the zones is based upon the amount of social interaction provided.  This social theory is evident in schools for pupils and educators today, both being used in group work and in the Professional Standards of Teaching.
 
Neil Mercer, a professor of Education at University of Cambridge challenges Vygotsky’s thinking about social development and believes that both changes in age and the experiences of the child are of importance within their cognitive development. 
   Mercer employs the descriptors of “egocentric” “self-centred” and “weakly empathic” (Mercer,2018) when talking about a child’s development. These should not be viewed negatively but should be understood in the wider context of the child’s cognitive development. Meaning, that some children will have the ability to think and reason at a high development level and other child will have not even required the sufficient levels of this. This additionally criticises Piaget’s cognitive theory as it shows that the age brackets in which Piaget’s has put development are not realistic when considering the abilities of children today, evident with differentiation in schools that are permitted to the different abilities of the pupils. 
  Comes to my attention that the two children who were not engaged in the activity because their ability of thinking was higher than the task that was set out for them. Their social environment influences their learning due to the different life experiences that these two children have encountered compared to the other pupils. 



Logical Consequences Model

Rudolf Dreikurs interest in children and family counselling manifested into classroom management which created the Logical Consequences Model. This is based on the idea that a child’s inappropriate behaviour is motivated by four unconscious needs for attention. These are to gain attention, to display inadequacy, exercise power and exact revenge. 
“When we choose how to behave, we almost never have all the facts we need to make adequate choices” (Dreikurs,1960). It is investigated that if you satisfy the first need then the other three motives will not manifest themselves.
  In reference to appendix two, this approach is sustained through the initial observation of the different topic conversations and productions made because they were not linked to the exercise, interpretating that it was done for attention. However, it can be argued that the pupil's need for attention was met through the social interaction and conversation of the other pupil which manifested the wrong type of attention. The attention was satisfied in ways that did not enhance the learning. 

Maslow’s Hierarchy of Needs 
Maslow’s Hierarchy of Needs challenges Dreikurs's theory and imposes the idea that this manifestation of attention is just a ploy for the most basic needs of the pupil not being met. 
The Hierarchy of Needs is a motivational theory based on the concept that humans have needs that are split into a five-tier pyramid model.  Maslow (1943) initially stated that individuals must satisfy lower-level deficit needs before progressing on to meet higher level growth needs. These in order from lowest to highest are: Psychological, safety, love and belonging, esteem and self-actualization. 
 Appendices two was observed just before break time which creates the assumption that the psychological needs of the child such as hunger and water had an affected on the child’s ability to learn, being demotivated by the task and showing lack of interest. 
It allows us to reflectively analyse is a teacher in practice how do we structure our lessons for a pupil to meet needs to aid learning. 

Getting the Buggars to Misbehave
“If children have learnt to see school as a trap, as a place where they are forced to stay despite lack of interest, it is likely that they will misbehave when they are bored, either to dissipate the feelings of boredom, or to add some interest to lesson time” (Sue Cowley,2001)
    As already seen throughout this literature review, there is evident from different theories to show that a variety of social and cultural aspects are the biggest factors within a child’s development. Yet, it must be taken into account the teaching style that is presented in the classroom. Furthermore In reference to “Getting the buggers to Behave”, Sue Cowley talks about the number of reasons why a pupil “misbehaves” including the boredom of a pupil and lack of motivation.  
 Cowley talks about teachers have a large workload in which If you do have a child that has a low concentration span, then you make it your priority to engage the child in a lesson that they can become engaged in. However, this statement questions us to think about the children needs that have not been noticed. Does the pupil have underlying needs that the class teacher is unaware of? 
As well as boredom, “There is a difference between a student who is bored by school, and a student who lacks the motivation to work”. (Cowley, 2006) It can be argued that there is a variety of reasons for this such as having a mental block for the subject, a concept that supports Mercer’s theory. But in reference to the critical incident presented, it could be suggested that the lack of teacher feedback and encouragement plays a part. 



The Power of Feedback

John Hattie, the creator of “The Power of Feedback”, supports the idea that “Although feedback is among the major influences, the type of feedback and the way it is given can be differentially effective.” (Hattie and Timperley,2007) .
In terms of education, feedback is information given from an educator to a pupil with reference to the aspects of their performance or understanding of the work set out for them, aiming to build the gap between what the pupil has comprehended and what the aim is to be understood.
   There are considered to be a variety of ways that feedback can be shared, ranging from affective processes such as engagement of the task and encouraged motivation to using cognitive methods such as establishing right or wrong and if more information is needed, finding suitable and alternative ways to advance learning.  
“To be powerful in its effect, there must be a learning context to which feedback is addressed” (Hattie,pg82) 
However, on the contrary, Kulhavy(1977), indicates that feedback is not considered to be powerful implementation as it can also be rejected meaning that it does not allow further action. 
 With reference to a lack of engagement from a pupil to a task, the implementation of feedback and checking in at any point throughout the task could enhance learning with constructed aims of what the pupil must do or find new avenues that can encourage a learning style that best suits the pupil. 



Reflection/Evaluation/Next steps

It is evident to see that the critical incident I observed has analyse the Abstract Conceptualisation and reflection on action, as in reference to Kolb’s reflective cycle. 
A belief that is fixed within my teaching standards is that a teacher’s journey is unique to that educator, conceptualising theories to enhance one’s learning. 



  With reference to Donaldson’s twelve pedagogies that are used to support teachers to create their new curriculum in 2022, there would be emphasis on making sure that the structure of the lesson plan incorporates a repertoire of teaching styles that keeps the attention of the pupil on the task in hand. 
As an aspiring student teacher, I have experienced that this is challenging to manoeuvre however with the support of critical reflection, I will be able to extensively use theory to support lesson plans and ensure that I am allowing pupils to sustain their motivation within the classroom, making sure that they are able to achieve standards that are high but sustainable. 
 As an educator, being aware of the type of feedback I am providing to pupils is essential, especially as learning that feedback can be given at any stage, a concept to which initially I believed was just a conclusion for end goals and assessments. Knowing how influential feedback can be to a pupil, in future, I will occasionally “check in” with students to assure that they are aware of what the task is. 
If it concludes that the pupil is unsure, I will use the feedback given to create new learning objectives but to work with the pupil to create, allowing the pupil to have a say in how they want to learn. 
  Following this, the use of feedback will allow me to recognise the strengths and weakness of the pupils, contributing to the structure of lesson plans. Going forward, I will develop the different ways I can present feedback such as visual, social and verbal, suiting the diverse learning styles of the children within my class. 
 In future practice using the exploration of Maslow’s Hierarchy of Needs, I will acknowledge the needs of the pupils along with the plan of the lesson, making sure that the needs of children are fulfilled first before learning. As a result of being so young, it is vital that as an educator that I nurture these needs, ensuring the wellbeing of my students is of the highest standards. This however would require the two types of reflection as a daily tool as the wellbeing of the pupils can change depending on the considerations of their homelives and ever-changing situations. 
  In contrast to Jean Piaget, the documentation of my literature review shows that social cognitive development plays an extensive part of a child’s progression. As part of a more extensive research into my next steps, I would like to explore the different approaches on classroom management as stemmed from Maslow’s Hierarchy of Needs. Just touching upon the social cognitive theories has led me to believe that I would adopt a certain style of teaching, but the exploration of these styles will enhance the way I am as an educator especially one who believes the mental wellbeing of the pupils are of high priority. 




Conclusion
Within reference to the concepts that I have explored within my literature review, I have concluded that the social cognitive development of children is of high importance when it comes to education. 
 It is evident that pieces of many theories can present several reasons for why an incident in the classroom can become critical.
 I must take and adapt a variety of concepts in order to progress my teaching journey. There is preference into which concepts have more of an impact on my teaching such as Mercer and the concept of feedback which will be implemented in my teaching practise going forward.
Using the diverse styles of reflection will enable me to make improved decisions when I'm educating, developing new techniques and evaluating the impact of changes within practice which is included in the Innovation of the Professional Teaching Standards. 
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Appendix

Appendice one

	Date and time,:   22nd September 2021, After 1pm
    year group: Year two 


	Where and When: Context of the observation – subject/AOLE, general classroom context
· 
A very busy year two class, around about 27 pupils 
· Quite big, very colorful, the classroom was split into sections concerning the different subjects. ( ICT corner, Shop corner, colouring corner,) 
·  One teacher and one TA.
· The subjects that I covered were Mathametics and independant study ( this covered a range of subjects such as ICT, playing outside ect) 







	What happened: a detailed description of the critical incident(the more detail the better to refer to in your later work)

The teacher was doing PPA so the teacher assistant conducted the lesson. Very surprised at how well the children engaged with the task set out for them, which was to color in their names, (a worksheet given to them) and then after the task was done, to continue with any independent work that they had left. 
The children went off into their designated groups and I sat with a group to observe as they did their colorings. 
What I found was that even though I was consider a new person within their classroom setting, they were asking me if I liked their work and asking what they should be doing next and asking to go to the bathroom. Considering me as an ‘authorities’ teacher figure. 





	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

Schon thoery of refelection. 
Teaching methods- Humanistic and Behavorislist approaches. ( Also to look at holistic views) 
Leadership – The professional standards. 
The relationship between the TA and the children. What does that mean for the children? How does the TA help to support me/ teachers within the classroom? Is there any research into that realtionship?









	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)


· After lunch on Wednesday
· Children were engaged but also a little quiet because it was after lunch.
Instructions were made clear, very clear that relationship between TA and children is respected.
· 










Appendice Two

	Date and time:  22nd September 2021 
Around about half 9 

Year group: Year two 


	Where and When: Context of the observation – subject/AOLE, general classroom context


· A very busy year two class, around about 27 pupils 
· Quite big, very colorful, the classroom was split into sections concerning the different subjects. ( ICT corner, Shop corner, colouring corner,) 
·  One teacher and one TA.
· The subjects that I covered were Mathametics and independant study ( this covered a range of subjects such as ICT, playing outside ect) 






	What happened: a detailed description of the critical incident(the more detail the better to refer to in your later work)

 After carpet time, the children were split up into four different color groups that were in Welsh. Two groups were to do mathematics with the teacher and the TA, another group to work on the independent study already set out for them and then the last group to work on Ioads to continue their ICT skills while studying maths. 
I observed a group of four children that were on the floor, ‘constructing’ a lego den for a dragon to hatch their eggs in. The independent study was constructed around the theme of dragons. The children had six sections that included subjects incorporated with this theme. 
The four had paired themselves up and while one pair was able to tell me what, why and how they were constructing this den, the other pair were completely disengaged, having conversations that were about creating spaceships and discussing quite serious family topics such as cancer and other illnesses. 
Even with encouragement from myself, asking questions about the task, there was still no engagement and additionally, no checking in from the teacher or the TA. 









	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?


· Aware that this incident happened before break, did they need a break from the work to be engaged with what was going on. Whats the research on engagment and comfort breaks? 
Do lessons need to be planned around the needs of the children and how much information they observe? 
· Elements of the new curriculm coming into play, the children were not phased by this and enjoyed it... What professional standards could be related to this. 
· Short term vs long term memory, can children remember things if they are not enagaged? 
· Logistic Consequence model 
· Vygostky’s theory of social interaction- How did the children engage with eachother and what did they learn by doing it? 
· What other elements could be considered for the lack of engagement? 
· 






	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)



· Just before break and carpet time where they spent a lot of time on there.
· Lots of noise from other groups that were enaging with the tasks set. 







Appencides 3


	Date and time:  22nd September 2021 
9am 

Year group: Year two


	Where and When: Context of the observation – subject/AOLE, general classroom context


· A very busy year two class, around about 27 pupils 
· Quite big, very colorful, 
- AOLE was Mathematics and Numeracy. 






	What happened: a detailed description of the critical incident(the more detail the better to refer to in your later work)

The children came to sit down on the carpet in the order that the teacher had set out for them. 
The children started to introduce themselves and say if they were having pack lunch or dinner in Welsh. 









	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?


-Assertive theory
-Dewey Reflective individual
- Four purposes and six AOLE- the children have the responsibility of knowing what they want. 





	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

· Directions made obvious. 






	
	
	



