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Professional Observation Report (Word count: 2,554)

Tutor 1
The three-hour lesson that was observed on Ethics and Research for Learning, was delivered to post sector students. The tutor's objective was to enhance the students' comprehension of research ethics and how these concepts might be utilised within their assignments. The tutor used a variety of effective teaching strategies that promoted engagement, inclusivity, and student progress during the session, which Glendale International School (2025) believes fosters student's personal, social and academic growth, while catering to numerous learning requirements. This study identifies and assesses such approaches, their impact on learning, and considers how I may utilise similar practices in my own professional educational practice.
The lesson objectives, which were presented on a PowerPoint slide and discussed verbally, were clearly defined by the tutor at the beginning of the session, following a recap of the previous assignment description. According to Locke and Latham (2013), objectives that are communicated clearly, guarantee that students comprehend what is expected of them and why. However, Benton (2015) argues that learners are misled by educational objectives, into adopting an excessively simplified understanding, of what information is "essential" in any field of study. In contradiction to this, Orr et al. (2022) allege that learning objectives improve student’s performance in examinations and enables individuals to comprehend course tasks, therefore, instructors should be encouraged to utilise learning objectives, within their lessons. All information slides, which were presented on Power Point, were composed in both English and Welsh, which promoted bilingualism, and ensured equality, which aligns with professional standards for teaching (Welsh Government, 2019).
In an effort to foster a sense of purpose and relevance, the instructor linked such objectives to previously learned material and ongoing assignments. In order to confirm the student's understanding and support Bruner's (1966) constructivist theory that new knowledge should be built upon existing experiences (Swargiary, 2024), learners were tasked with summarising the objectives in their own words. An efficient and meaningful learning environment was facilitated, by the lesson objectives being communicated clearly and consistently referenced during the session. 
Although there were elements of teacher-led explanation and integrated learning, the tutor's teaching approach was primarily student-centred. According to Teacher Academy (2024) student's inspiration, participation, and desire for the topic of study, are significantly enhanced by such an approach, which places individuals at the centre of the learning process and enables learners to shape their own education, which results in long-term retention of knowledge and, ultimately, greater academic achievement.
In order to maintain student interest, the tutor utilised various strategies, such as open-ended questions, group debates, visual aids, and digital tools, which supports a recent study that suggests varying teaching methods, were positively correlated with teacher’s self-perception and student's participation (Han, 2021). Discussion and introspection were promoted by utilising diagrams, PowerPoint, and brief video clips, illustrating ethical challenges. By enabling students to observe, reflect, and implement ethical concepts to real-world scenarios, this method aligns with Kolb's Experiential Learning Cycle (Kolb, 2015). 
The tutor aided both audio and visual learners, through a variety of presentation methods, and digital media also aided diverse learning preferences, supporting Fleming's VARK model (Fallace, 2025). Chappell (2023 believes that by placing the requirements and interests of students at the centre of the learning process, a student-centred approach empowers learners to actively participate in their education. Devi and Singh (2023) state that anxiety, stimulation overload, mental exhaustion, insufficient sleep, and a decline in social skills, are all caused by excessive screen usage. However, Torjesen (2019) argues that there is insufficient data to draw the conclusion that screen time is detrimental to adolescents’ and teenager's health, or to suggest that a certain amount of screen time is excessive.
To assess comprehension and encourage critical thinking, the tutor regularly utilised open-ended questions, which according to Gravells (2021) enables students to exhibit their knowledge and comprehension of the lesson. For instance, while exploring ethical concepts including informed consent and confidentiality, students were posed the question, "In what way would such concepts apply in your assignment?" Bloom's taxonomy theory, which encourages students to analyse, assess, and be creative, as opposed to solely recollecting information, is consistent with such questioning, according to Afflerbach (2025). Additionally, the tutor initiated debates, in response to animated images that depicted moral challenges in society. This method promoted analytical thinking and enabled students to relate principles of ethics, to real-world situations, which also supports Bloom’s taxonomy theory (Hiani and Trimasse, 2022).
The lesson was differentiated throughout. The tutor provided guidance and clear explanations at each phase, breaking down complex ideas into smaller, more manageable steps, which aligns with a recent study that suggests that differentiation in education, is essential to meeting student’s diverse needs, promoting inclusivity, and enhancing academic achievement (Goyibova et al. 2025). According to Rieber and Robinson (2004), The Zone of Proximal Development hypothesis of Vygotsky, is also supported in this case, since the tutor promoted student’s learning, until they could work independently. However, Vygotsky's theory may not sufficiently take into consideration, disparities in societal systems, cultural standards, and educational styles, according to critics (Biscayne, 2025). In contradiction to this, individual instruction was provided to learners by the tutor, who required additional support, while follow-up questions were asked, to challenge more assured students. This approach enabled students, to participate actively at their own pace and level.
Throughout the entire session, the tutor maintained learner motivation and engagement, and by addressing each student by name, praising their efforts, and promoting peer collaboration, the tutor sustained an inclusive and positive environment. Singh (2023) suggests that this method is in line with Roger’s humanistic approach to education, which places a strong focus on empathy, respect, and the value of healthy relationships, in promoting learning. After approximately ninety minutes, the tutor observed that learners were showing indications of fatigue, therefore a brief interval was implemented, which demonstrated careful consideration for the welfare of the students, in addition to cognitive workload and focus. Following the break, students returned to the class with renewed focus and enthusiasm. Terada (2018) believes that students are more productive during breaks, as they provide learners with the opportunity to enhance their focus, in addition to their interpersonal and artistic abilities.
The tutor applied subtle but effective behaviour management, and according to Generation Z (2025), clearly defined expectations, consistent regulations, and constructive solutions to challenges, are crucial for efficient behaviour management, with the aim being to create a respectful and safe environment for learning. Clear expectations were established for engagement, in addition to captivating questioning and encouraging reinforcement to maintain learner's interest. The tutor's calm, reassuring approach, promoted self-discipline among students, as opposed to utilising stringent methods. According to Calicchio (2023), the significance of safety, sense of belonging, and respect, are necessary conditions for learning and motivation, and is consistent with Maslow's Hierarchy of Needs.
Throughout the lesson, the tutor effectively monitored individual's development and comprehension, by utilising formative evaluation, such as debate, observation, and questioning, which supports recent research that suggests that since formative evaluation is linked to increased perceptions of competence and independence, in addition to increased self-motivation, it can be considered an essential component of education and instruction (Leenknecht et al. 2020). However, Care Learning (2025) argues that formative evaluations can be extremely time-consuming and are not always impartial, as a tutor's personal beliefs, prejudices, or presumptions, may affect how they perceive behaviours, or document findings. In contrast to this, Newton (2021) states that by ensuring every evaluation, is based solely on data which demonstrates a student's performance, and disregarding additional factors, in addition to recognising the various unconscious prejudices that could affect judgment and consider methods to reduce them, tutors can mitigate the risk of evaluation bias.
To ensure that understanding was continuously assessed, learners were frequently asked to define ethical principles in their own terms or apply such principles to the contexts of their assignment. At the conclusion of the session, the instructor revisited the lesson objectives once again, highlighted the key concepts, and challenged the students to evaluate their own development. This reflective conclusion is in line with Schön's Reflection-in-Action framework (Schon, 1983) and demonstrated a dedication to student-centred assessment. Learner's self-assured explanation of ethical concepts and their application to their assignment, demonstrated individual's accomplishment, which is also supported by Ashwin et al. (2025).
Upon reflection, I concluded that the tutor's integration of theory, application, and reflective discussions were extremely effective. I plan to use comparable strategies in my own instruction. In particular, I intend to ensure that learning objectives are consistently communicated clearly, illustrated, and reinforced throughout my lessons. I also intend to increase the number of open-ended questions, to promote critical thinking, utilise digital and visual aids to enhance participation, and implement formative assessment more methodically, to evaluate comprehension.
To conclude, the observed lesson demonstrated effective teaching within the PCET industry. The instructor effectively promoted comprehension and participation through digital engagement, individualised instruction, inclusive practice, and clear communication. Constructivism, experiential education, and humanism were all demonstrated in practice during the session. My comprehension of how theory influences pedagogy has enhanced as a result of this observation, in addition to providing me with valuable ideas for improving my own instruction.
Tutor 2
The three-hour Netball Umpire Mentoring Course/Workshop that was observed, was intended to assist certified umpires who desired to improve their mentoring abilities. The session, which took place in a sports hall, included one hour of hands-on learning and two hours of theory. Specific learning objectives were not explicitly delivered or revisited, however, the tutor gave a detailed explanation of the session's format, and by discussing with the leaners, the purpose and the abilities that were required to be developed, such as communication, umpire observation, and providing feedback, the objectives were effectively conveyed, which according to Indiana University Bloomington (2025) allows learners to mentally process data, and reflect on the course content.
By communicating clearly and building credibility by explaining their qualifications and expertise, the tutor exhibited efficient professional practice. Jones (2023) states that teacher’s continuous professional growth, is essential to the quality of instruction, in addition to the educational accomplishments of students, and according to Kyei-Blankson et al. (2015), this is also in accordance with Brookfield’s theory, that trust and respect can be nurtured by modelling true authenticity. With aspects of blended learning, including discussions, digital media, and hands-on activities, the session was predominantly student centred. By addressing audio, visual, and kinaesthetic needs, the tutor's mobile access links to images and videos, enabled students to envision scenarios and evaluate situations, thereby supporting Fleming's VARK theory of learning (Fallace, 2025). However, Thomas (2021) argues that since there is no proof that adapting teaching strategies to a student's proposed learning style enhances learning, VARK's idea is inefficient. In contrast to this, Vanegas et al. (2024) points out that recent research, suggests that the importance of an inclusive educational system, which acknowledges the diversity of learning styles in students, is demonstrated by the fact that providing students with resources, that match their preferred method of learning, improves academic achievement, enhances data retention, and enables the lesson to adapt dynamically to the requirements of the learners.
The instructor promoted critical thinking and self-reflection throughout the theory element of the session, by utilising open-ended questions and scenario-based debate. According to Meletiadou (2022) learners may be taught to think rationally and strategically, however, a crucial component of this process, is reflection. Furthermore, Bassot (2023) states that Gibbs’ reflective cycle suggests that learners can delve further into their learning, by means of reflection. 
In order to demonstrate engagement and active participation, learners were encouraged to express their viewpoints and experiences, which supports Dewey’s learning theory (Williams, 2017). Dewey, who was a pragmatist and an advocate for assembling individuals into groups, to negotiate and solve problems, by conversation, debate, and the process of decision-making (Williams, 2017). By enabling students to determine, how involved they desired to be during the hands-on element of the session, and by modifying exercises for students with potential injuries, the tutor efficiently differentiated instruction. However, Laari et al. (2021) argues that insufficient funding, materials, and expertise of educators, restricts differentiated instruction and diversity. Schwab and Woltran (2023) believes that education professionals should offer training programmes, designed to provide teachers with the skills required, to facilitate effective education for a variety of learners and deliver lessons that incorporate practice as well as theory. Furthermore, Education Endowment Foundation (2025) suggests that educators should utilise the Five a day approach, when teaching students with SEND (Special Educational Needs and Disabilities), such as: Explicit instruction, Cognitive and metacognitive strategies, Scaffolding, Flexible grouping and the utilisation of technology. In addition to supporting a variety of learning styles, handouts outlining evaluation criteria, also enhanced comprehension of professional standards, which aligns with Welsh Government (2019), who states that the standards support the growth of the profession of teaching, by focusing on the fundamental components of every instructor’s work: pedagogy, teamwork, leadership, creativity, and professional development.
The practical element of the session was experiential and interactive. Learners alternated between officiating and mentoring roles, applying theoretical principles in a practical setting. Infed (2025) maintains that according to Pestalozzi, students should participate in practical, experiential learning activities that allow them to develop their comprehension, by using their own initiative, while obtaining answers by active investigation, as opposed to passively absorbing data and wisdom.
The instructor provided prompt verbal feedback and demonstrated essential skills, with diagrams derived from a mentoring handbook. Feedback was progressive, well-balanced and constructive, and promoted learners' self-esteem and personal growth, which is supported by Amin (2022), who states that effective critique has been proven, to be essential for promoting student achievement. During both theory and practical sessions, learners expressed enthusiasm, awareness, and motivation.
Clear expectations and a professional rapport allowed for effective, yet subtle behaviour management. By ensuring students felt safe and appreciated, the tutor's approachable demeanour and encouraging feedback, fostered an inclusive and positive learning environment that aligned with Maslow's hierarchy of needs (Calicchio, 2023). Through observation, questioning, and opportunities for students to clarify or demonstrate ideas, comprehension was assessed. Learner participation, accurate responses, and demonstrated mentoring abilities, suggested that the expected outcomes of the lesson were achieved.


The tutor's utilisation of blended instruction, questioning, and immediate evaluation enhanced engagement and comprehension; therefore, I would implement these strategies in my own practice. However, as suggested by Locke and Latham (2013), I would outline the learning objectives clearly and revisit them throughout the session, to reaffirm the desired outcome and track progress. Accessibility for all students could also be enhanced, by the utilisation of additional digital tools, such as a primary laptop, to accommodate students who potentially may not own a mobile phone.
I have come to recognise, how important it is for tutors to uphold professional standards, in both their instruction and conduct. By establishing respect, confidence, and the value of responsible behaviour, such consistency builds trust, sets an example of integrity, and cultivates a positive and inclusive learning environment, which promotes student's academic growth, enthusiasm, and assurance.
In conclusion, the tutor displayed effective teaching strategies based on professional authenticity, practical instruction, and diversity. The lesson inspired students to consider their potential as prospective mentors, by expertly combining theory and practical. The result reaffirmed how crucial it is to establish a dynamic, encouraging environment, where students are able to apply their knowledge in real-world scenarios and consistently reflect on their progress. 
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