                                                                                                                                     Olivia Sheehan (2103294) 
Critically evaluating how Assessment for Learning can be utilised in a series of learning opportunities to aid progression across chosen areas of learning and experience


Black and William (1988) defined AFL which refers to assessment for learning as activities undertaken by teachers which provide a use of information to use as a form of feedback to modify learning to provide the best possible outcome for the children’s learning. Shirley Clarke (2001) also had a definition of AFL which was similar to Black and Williams definition, Clarke defined AFL as assessment which engages and helps come to the appropriate steps for the individual moving forward within their learning. 

This classroom consists of 26 pupils, who are in year 6, they are currently in 3 ability groups, consisting of red, amber, and green, there are no additional needs within the class that have been identified. As it is around Halloween term their focus is Halloween themed, they are also including mental health and well-being within this as they will be discussing fears. 

The first lesson plan will focus on a circle time. this will revolve around the feeling of fear, by questioning the children on the word fear. As they are being introduced to this topic from this circle time, we will begin at the basics by focusing on their feelings as well as understanding how fears can develop. the children can discuss with their partners, using think pair share. This strategy was proposed by Frank Lyman (1981) originally, it can be used to help students form individual ideas, discuss, and share with others. it is said to be used before reading or teaching. This also applies to one of the 4 elements of AFL which is quality of questions and talk. This lesson will focus on health and well-being as the area of learning and experience.  Understanding emotions can allow learners to explore connections between their experiences. mental health and emotional well-being by being provided with opportunities to explore how complex the connections can be, the children are also able to recognise that feelings and emotions are neither fixed nor consistent, (Welsh Government 2019). The children will work within a circle to discuss fears, focusing on what they believe a fear is and how they think others develop those fears through situations, they will work with a partner to ask and answer the question “what do you think a fear is?”. Children who are MAT will be able to push on that question by asking their partner why they gave that answer.  An AFL strategy that I will include during this lesson will consist of exit cards, this will allow me to track what the pupils have learned and understood at the end of the lesson, allowing me to track their progress throughout the ongoing lessons they will have. 

The second lesson continues from the first lesson as the children will begin to read the book “The Nightmare Man”. This will allow the children to build on their previous lesson which will consist of language literacy and communication, using their prior knowledge to understand how feelings can develop over time and what can cause them. this lesson will also allow the children to develop their questioning and thinking skills, by understanding the book as we move along through the lesson giving the children opportunities to stop and ask questions as well as speak their thoughts and beliefs through evaluating the book. This will allow the children to confirm, extend or change their personal views based on the information they have read, during whole class evaluation, this will allow them to build on their comprehension skills. (Literacy online, 2010). 

The last lesson will conclude the learning based on the book the “The Nightmare Man,” although their knowledge and understanding on emotions will continue to be developed as an ongoing process throughout their educational development. This lesson will allow the children to understand how to write a short story as well as the understanding what the success criteria would be for writing this story. The children will learn to write independently within a time constraint manner, allowing them to understand that their stories might all be written shorter or longer than others. providing these time constraints may allow children to be more motivated and provide higher standard of their work (KUMON, 2012). 

Throughout these lessons there is a form of AFL strategies in order to track overall understanding and progress. This provides an opportunity to develop a deeper understanding of where the pupils are within their learning. Informal and formal forms of assessment can provide deeper insight on the progress and achievements of pupils. Not only that but monitoring progression can allow opportunities for the teacher to reflect on their own teaching and assess the impact their strategies have on the pupils. (Teach starter, p.1, 2018) 

Literature review 

Oxford university stated that assessment for learning is a process where teachers seek and use evidence in order to determine where the learners are in their learning, where they need to go and how best to get there. The emphasis on this is to use assessment practices to gather information in order to make further judgements about certain teaching decisions and to directly improve learning. (Oxford university press ETL, 2021, p.1) 

Discussed through the new curriculum for Wales, they have given their definition of assessment, they discussed that assessment plays a fundamental role to ensure each individual learner is supported and challenged accordingly, they contribute to develop a holistic picture for the learner, their strengths in which they learn and their areas for development. Welsh government believes that assessment should not be used to judge an individual on their achievement overall based on the set age or point in a one against descriptors or criteria. 
Welsh government discussed these roles in the process of enabling learners’ progression is to: “support individual learners on a day-to-day basis, identifying, capturing and reflecting on individual learner progress over time” (Welsh Government, p.1 2020).


William and Black stated (1998) that formative assessment is a vital component of classroom work in order to achieve student success. Their definition of assessment was all those activities undertaken by teachers or students to modify teaching and learning activities to engage students. The vitality of this is for the children to know where they are within their learning, where they need to be and how they are going to get there, it is a dialogue that moves teaching and learning forward. Black and William stated that opportunities for pupils to explore their understanding should be designed into any piece of teaching as these initiates interactions, this allows formative assessment to aid learning and ongoing learning for that matter. (1998, p.8) 

These are three statements from different sources that evaluate the meaning of AFL. Although many sources state similar meanings of what AFL is and what it does there are different views on the benefits of this approach. 
These are three statements from different sources that evaluate the meaning of AFL. Surrounding Black and Williams (1988) statement of assessment for learning they believed there are 4 elements within AFL. These were developed when Black and William created a project with 48 teachers to see how they could improve learning, yet they believed it was important to provide practical examples of its use if AFL was to be widely adopted. 

The first element is sharing criteria with others, this can be found during lessons where the children may be asked “what do we need to do to get the job done?” or “what will help me succeed” this is also known as an “I can” statement these allow the children to identify what they are able to do in order to meet the learning goal, these statements are aligned with the learning and are skills that students are able to accomplish in order to meet the new learning goal (Marine, 2022). I decided to include this strategy within my lesson plan as this will allow the children to build their own criteria for the lesson and develop an understanding of what they need to do to succeed within the lesson (Royal society of Chemistry 2008). Royal society of Chemistry (2008) suggests that other benefits that follow give children the opportunity to take more control within their learning, they provide a basis for regular checking during the session (by students and teacher) and it provides teachers with a template for giving feedback. Maslow’s hierarchy of needs discusses the importance of children’s needs within a five-tier model, from the bottom to the top the needs are physiological (food and clothing), safety such as security, stability, and protection. The next tier is social needs such as giving and receiving affection, the two final tiers are self-actualisation such as growth and finally esteem such as positive self-evaluation and achievement. This is the tier I will be discussing as I refer to the importance of providing criteria for the children to identify themselves as a foundation of knowledge for their learning. Maslow discusses the vitality of this tier as it accomplishes everything that one can be, to become the most that one can be (Maslow, 1943). Maslow (1943) states that there is nothing more rewarding than feeling like you have reached your highest potential, this refers to the statement of “I can” showing the importance that sharing criteria with children as it allows them to have fulfilment in their successes, “all people deserve to find fulfilment” (1943). 

Exit cards also known as admit tickets are a formative assessment tool that follows another element of AFL which is questioning as well as feedback, they are an effective way to end a lesson as they allow understanding with what each pupil have learned by the end of the lesson, giving their own opinion and idea on the question given providing live feedback at the end of the lesson allowing the teacher to evaluate what each child has understood from the lesson provided. It allows the responses to be used towards the next step of that learning process for each child M. Paul (2022). Sing (2017) agrees that the goal of a plenary like an exit card should give the teacher the opportunity to use the AFL strategy to judge the next steps for the children’s learning. Using exit cards provides an opportunity for teachers to provide feedback to the children throughout ongoing lessons based on their exit cards (Bowling Green State University, 2019). Exit tickets provide immediate feedback. Feedback that can be used to adjust instructions based on student needs; it provides evidence of student learning. the moment students begin to fall behind or struggle with content given it can be evaluated on the spot (Literacyinthinking 2019). 
Although exit cards provide a guidance for future lessons to be planned based on the overall knowledge of the students and their answers. Wood. F (N.S) suggests that although a pupil can provide a relevant answer on their exit card, he stated that it is natural to forget what has been learned, and it is important to plan for this and better yet not ask these plenary questions at all. Within my BA2 placement I used the “no hands up” strategy within the element of questioning for AFL, no hands up is a way to show children the expectations that are set and everyone is expected to contribute. It also shows children that it is important to always pay attention, it provides the chance for all children to feel as though they are achieving (strictlypositiveblog, 2017). Using this within placement allowed the discussions to be controlled, allowing more children who are afraid to discuss their ideas and thoughts to voice their opinions, controlling the few children who dominate the discussions (Beech D, 2020). Based on this I believe the no hands up strategy would benefit more children who shy from contribution throughout whole class discussions, showing children that mistakes are allowed to be made and contribution is more beneficial to them than no contribution at all. Lemov.D (2015) also stated that the “no hands up” strategy allows more active thinking and participation throughout learning. Using exit cards provide an opportunity for teachers to provide feedback to the children throughout ongoing lessons based on their exit cards (Bowling Green State University 2019). 





The last element of AFL is peer and self-assessment, this element provides the students with the opportunity to take an active role within ongoing and final performances of peers and others within group activities. Peer and self-assessment promote reflection and allows support for building awareness of students learning NIU (2012). Self and peer assessment can consist of strategies such as Blooms (1956) taxonomy questions, these may consist of “how can you use what you have learned in the future?”, “what did you do in order to succeed in this lesson?”, “what might happen next based on what you already know?”. The Blooms taxonomy framework consist of a series of hierarchical levels, that build on each other and progress towards higher-order thinking skills. Each section contains verbs such as, demonstrate, evaluate, analyse, apply, understand, and remember. These can be used as way to peer and self-assess the knowledge that have been gained throughout the lesson. It can be used as verbal peer discussion during or at the end of the lesson as a form of assessment (Booth.F 2020). Throughout my third lesson I decided to use the blooms taxonomy questions for peer and self-assessment, this allows the children to understand what they know about the overall subject, also allowing them to share their ideas with one another, it encourages learners to monitor progress, it can help learners develop further in this subject area (Tom. C, 2016). Although peer and self-assessments can hold many positives for feedback, there holds a few challenges, students may struggle assessing their peers and themselves and give bias feedback (NIU 2012). Chan.C (2010) also refers to peer and self-assessment as peer pressure and friendships can influence the assessments. Using the information found, I think using the Blooms taxonomy questioning may hold a benefit on collecting feedback over time as it provides cognitive processed that are able to be usefully assessed through quizzes and short writing tasks (Krathwohl 2002).


Discussion of lesson planning decisions 

The first lesson is focused on a circle time, directly linking to mental health and well-being, humanities and language and communication throughout all three of the lessons as the focused areas of learning and development in the new curriculum for Wales. In this lesson the children will have a circle time which will involve the discussion of fears, and understanding that emotion, taking in turns sharing their own ideas and thoughts on what fears are, how fears can be formed. To view this lesson, it is under appendix 1. They will be able to give an explanation as to what their idea of a fear is and how they are formed from listening to others as well as holding their own views.  This lesson follows the what matters statement for mental health and well-being to “help learners explore the connections between their experiences, mental health, and emotional well-being”. By being provided with opportunities to explore the complexities of these connections, learners can be enabled to recognise that feelings and emotions are neither fixed nor consistent” (Welsh government 2021). 

During this structured lesson I decided to use simple questioning strategies as AFL, they may include “why do you think that?” or “how did you come to that conclusion?”. The children within their circle setting will have the opportunity to discuss these questions with their partners coming to conclusions and ideas of what they already know based on their general knowledge. This is also known as Blooms taxonomy questions, previously discussed blooms taxonomy questions involve hierarchical tiers that lead to higher order thinking skills by using questions that follow evaluating, knowledge and comprehension (Bloom 1956). Friers – Gaither (2008) states that there are many vital opportunities that pupil questioning serves within the classroom as it offers more activity with responses and motivation, it also provides an opportunity to develop critical thinking as Bloom (1956) states also. Peer based criticism, also known as peer assessment allows children those opportunities for critical thinking as they assess each other’s answers, therefore using critical thinking is vital when assessing others, it provides children with the knowledge to consider changes they are offering and the way they are delivering the questions of why? (Barack.L 2020). Friers (2008) also stated that questioning provides an opportunity for evaluation, this allows children the opportunity to self-assess allowing them to understand themselves what they already know about the subject given. Although blooms taxonomy questioning is a great way to involve critical thinking within peer assessment, the hierarchical questions are debated to have a negative impact as the questions are shown through a tier of knowledge, therefore using this way to assess could cause children to feel as though their thinking skills are not up to the hierarchical standard (Rickett.M, 2020). 

During the first lesson I will also be using exit cards as a strategy for feedback as well as questioning. These will be used at the end of the lesson to track the understanding from the active circle time and then at the end of the lesson. Exit cards are a way to ask questions at the end of the lesson, they are a written response to questions, they are a quick and informal assessment to enable teachers to assess the understanding of the material (Readingrockets, 2015). Fisher and Frey (2004) stated that exit tickets allow teachers to gain live feedback as they provide a chance to alter instructions to better meet the needs of all students. Using exit tickets can be used in a fun way to gain evidence for assessment for each pupil as exit cards can be kept, they can also be used to use for future lessons, using previous questions to answer more critical thinking questions (M. Paul N.S). Exit tickets can be used by including open ended questions, and close ended questions, using different questions can allow effectiveness for pupil interactions and thinking skills. M.Paul (N.S) also states that exit tickets are not used for testing students’ knowledge but to gain valuable feedback about the lesson and challenge pupils through a single question, to allow them to apply what they have learned in the lesson. Wood.F (2018) states that although exit cards can be used as a way to track understanding they cannot hold the knowledge the children have been written down forever. Subsequently Hartsdown Academy (2017) state that exit tickets are effective they must be used after the learning and ongoing learning application, for the understanding not to be lost from one lesson to another. 


Within the second and third lesson I will be using the strategy of “what can we do in order to succeed”, This question application will allow the children to think about what they need to include within their story that relates to the nightmare man. During the second lesson it will involve the children reading the nightmare man, evaluating what the characters feel and how they came to these conclusions, by asking peers and sharing conclusions with the class. The third lesson follows from this as the end of lesson two the children will begin writing their short story, using ideas and prior knowledge on fears, and understanding the criteria for story writing. Referring to the first lesson this follows the Welsh government (2021) statement of language literacy and communication, mental health and well-being and humanities. This follows the statement of “In all its forms it can inspire and motivate us, while also helping us to learn more about language and communication. This Area provides learners with literary experiences that can engage them as listeners, viewers, readers, narrators, and creators. These experiences support them to appreciate a creator’s craft as well as develop their own creative skills” (Welsh government 2021).  Sharing criteria to pupils before they begin their lesson can provide children with the knowledge of what they are learning and why, and gives them the opportunity to connect with their previous lessons and knowledge (Royal society of chemistry, 2021). Sharing criteria can be done by showing the children a piece of work and asking them to separate everything that makes it good, through this the children are able to identify what made this work successful, allowing success criteria to be built (GlowScotland, p.7, 2014). Visible learning research shows that asking questions such as “what is the success criteria and how can I be successful” to children it allows students to learn in a greater speed (effect size d= 1.33). this happens as sharing clarity and allowing the children to discover what needs to be done kick starts the metacognition cycle, The metacognitive proves involves three stages to coach adults and children in order to improve their self-awareness and ultimately their executive functioning, self-monitoring, evaluating and regulation (Kaleel.M, 2019). This allows them to get a clear picture of the challenge ahead of them and determine their own strengths and areas for growth. (Vandas.K, 2021). 

Conclusion 

Throughout this assignment I have gained the knowledge and understanding of the importance of AFL and how they can cause great outcomes for overall pupil learning and participation. Although AFL is a vital way to strategically use interactive forms of assessment it is important to ensure they are being implemented correctly in order to provide useful ways to improve learning and raise educational standards. There are several strategies that can be implemented within the classroom, and during this assignment I have discovered the classroom environment is important to consider when implementing any AFL strategies to avoid misconceptions with learners understanding of what is expected from them. During my years of teaching, I will ensure to use research and experiences when choosing AFL strategies to implement to ensure the decisions I am making hold the best outcome for the children and myself. 

To ensure I am choosing the right strategies to develop the children’s understanding and knowledge of their capabilities, I will try my best to use the strategies as experience, by doing this I will implement different strategies as I move along my practice, keeping the knowledge of the outcomes as I move from one to the next. By doing this it will not only develop my knowledge of what works best for that group of children but it will develop their understanding of what works best for them personally. 

Adapting myself around the needs of the children is the focus when implementing strategies, using AFL is to ensure focus is on the children, understanding what their needs for learning are, how to get them there and how they can get themselves there in a comfortable confident environment. During every practice I ensure to put the children at the focus of everything I do, and moving forward I will continue to do so, implementing AFL in any way possible. 
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The pupils will learn to:
- Discuss what they believe a fear is, why? And how can a fear develop?
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- Ask their peers what their fears are and why?
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Discuss what they think a fear is?
Use their own initiative to come to  conclusion what they believe a fearis (independently)

Listen and question their peers ideas to what they think a fear is
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Allow time for them to turn to a
partner and discuss this.
Discuss the reason for the circle time | The pupils will understand the concept and
Teaching | linking it to the next lessons we will it will give them time to think about what
& core be learning. they think a fear is.
learning
Explain the concept of the circle time, They will discuss what they think a fear is
tell them that they will be talking ‘with their partner and children who are
about fears, what they think a fear is, MAT will extend and explain or ask their
and why do people get fears. Giving | PATNer why.
an example of the guestion they will
be asked as well as ask each other. | ho will yse full sentences I believe a
W llow them to begin the circle time | "2 '
by sharing with their partner and Children who are MAT will hopefully use
asking the question of what a fear is? | the sentence “I believe a fear is.
Because...."
il walk around the circle listening in
to see if any children are finding
difficulty, for children who are MAT I
‘will ask them to extend their
question by asking them to ask their
partner why they think that?
Answer class discussion questions and Exit cards will be used
ENd the circle ime by asking the share ideas. at the end of the lesson
Plenary | children to share what they believe or day as an AFL.
afear is, going around the circle strategy to track
one by one. progress from their
knowledge at the
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Having a class discussion about beginning unil the end
why they think discussing fears of the circle time. The
and understanding them are question will include
important? (Developing empathy) “tell me two things.
you've learnt from this
circle time today”

The progress will be
tracked as | will be able
to tell how the children
found the lesson from
the beginning and the
end, as their responses
during circle time may
differentiate to their exit
card
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Student-teacher: Olivia Sheehan Class / Year 6
Group:
AoLE or Subject: Literacy language and communication Date: 24/10/2022
Meaningful links to Curriculum «  Expressing ourselves through languages is key to communication.
(What Matters Statements, Descriptions - Clear and effective communication through language is an important life skill. It calls for the
e ability to use and adapt languages in a range of roles, genres, forms, media, and styles and in a
suitable register
s Literature fires imagination and inspires creativity.
- This Area provides learners with literary experiences that can engage them as listeners, viewers,

readers, and creators. These experiences support them to appreciate a creator’s craft as

well as develop their own creative skills. Through this, as their understanding of their own and

other people’s experiences, beliefs and cultures is enhanced, learners can develop their ability to

demonstrate empathy. This in turn can contribute to their emotional and mental well-being. In all,

the literary experiences offered aim to spark learners’ imagination and creativity and help to build

a lifelong love of literature.
Four Purpose driver «  Ethically informed citizens
(Remember to go ‘beyond the headlines’. «  Enterprising and creative contributors
Only main links should be identified here) «  Ambitious and capable learners
Meaningful links across the «  Language literacy and communication
T «  Health and well-being
Links to other AoLEs or the Cross- *  Humanities
curricular skills frameworks)
Personal Targets (make reference to targets identified in Planning Guide or QTS Professional Standards and weekly mentor meetings. You may also draw from targets linked
to the Welsh Language Competency Framework)
Learning Objectives (4:15 on video)
What do you want the pupils to have learnt by the end of the lesson? Is this a lesson about building tools or learning to use them better? ‘You are learning X to develop an
understanding of Y so that you can apply to Z in the future’.
The pupils will learn to:

- Read independently
- Get the children to use the book to understand what a fear is, developing their previous knowledge based on their circle time lesson
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Timing: Role of the teacher & support staff: Pupil’s learning: Inclusive Strategies Checking what pupils know,
Greak down &.g, key questions, retrieval of prior learning | What willthe pupils be doing and what learning willbe taking including understand, and can do:
eimingsinto | (\what previous learning needs to be reviited in place? differentiation): Key questions, self.and peer
groues f today's esson?), modeling and explonations, | Consider CHUNKING (too much information can limit 1e0ring) | tpocs on the what is to be ossessment opportunities,
oepropriate. checking understanding, planned use of additional e
Consider pace, “ taught, (and how) rather than effective Afl strategies, live
engagemene | 0dults-Choice of pedogogical model o ofthe 12 hosto om (Florian, marking opportunities, planned.
levels (ensure. ‘pedagogical principles Block-Hawkins, 2011). Make feedback.
eupi are aoproprite reference to Types of Retreval Practces?
doing’ quickty), ‘resources which support this.
ronegios Reasonsfor, ond detals of
‘scaffolding.
Types ofrepresentationin
tosts?
The strategy will involve
Opening | Begin the lesson by introducing the | The children will read the blurb of the asking ‘what can we do
phase | book “The nightmare man” “nightmare man” as a whole class to succeed today?” this
(inro) uses the sharing criteria
Ask the class why they think we are | Children should understand this relates to element of AFL; the
reading this book? See if they can prior leaming children will provide me
refer to the circle time, prior learning. with simple criteria they
g %" | They will use their language and reading must follow to succeed
skills to read and understand the book, and within this task
evaluate what is being said.
Allow children to evaluate their D
peers’ suggestions, asking them why?
What shows that? Etc.
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Ask the children to think about The children will be able to have an idea as
Plenary | how they might feel if they were in | to how they feel if they were in sally’s
Sally’s situation? What would they | position, understanding empathy and
do? Who would they tell? perhaps questioning how it would affect
their mental health and wellbeing
Ask them to write down a starting
sentence as a draft about the They will be able to write down a starting
beginning of their fear story sentence to their own short story about
fear.
““name* had always been afraid
of " Using their name as the start of the
sentence and moving to “had always been
The end of the lesson will follow afraid of " thinking of their own fears.
by asking what does a short story
need to succeed? This will use the | The children will be able to discuss what
AFL strategy of sharing criteria. they need to do to succeed when writing
their short story in the final lesson.
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1will begin by reading the title of the

book
Teaching

&core || will then allow the children to read
leaming | the book one person ata time,

allowing time for every child to
practice their reading skills.

Ask questions to the children as the
reading goes on, relevant questioning
such as “why do you think sally was
afraid?” “What suggests she's scared,
referring to the verbs that suggest
this.”

1 will ask the children to name some
of the verbs that were used within
the story to describe how sally was
feeling and if they can think of their
own verbs about how they might
have felt in sally’s situation.

1 will ask the children to highlight the
verbs that could show why sally is
scared

The children will read the book the
nightmare man as a whole class activity,
carefully briefing after every paragraph,
discussing reasons as to how the book
shows sally is frightened.

The children will answer the questions that
are being asked by either peers or the
teacher.

The children will be able to explain what a
verb is and tell me what verbs are used to
describe why sally was doing what she
was doing and why. Using full sentences
such as “sally.... Because she felt...” using
words such as “buried, hung, crept,
peeked”

The children will highlight the verbs that
could indicate sally being frightened
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Tl walk around the dassroom,
asking I any support s needed while
they doso.

1 will explain that heir time is up | The chidren will slop in thel tracks and put
Plenary | and pens must go down onlo the | their pens and paper down,
desk
‘The chilaren wil nopefully tell me now they.
Do.a quick end of esson check in | fef atthe end of he lesson, and fHINGY.TR
to ensure all children are feeling | okay afer the fask.
okay and comfortable with that
task “The children wil use think. par. share to
tellnemselves, peers and me y
Althe end of the lesson, | willask | have learmed houghou! the past few
he chidren what they have lear | lessons.
from the past few lessons.
revisiing past leaming,
Using think pair share. as a whole
class revaluation
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Sodoy's esson?), modeling and explanations,
checking understanding,pianned use of oitional
asuits. Choiceof pedogogical made o of the 12
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Pupil's learni

Whot willthe pupis e doing and what learning il be taking
place?

Consider CHUNKING (t00 mch nformetion can it learning)

Inclusive Strategies
inclu

Focus onthe what 520 e
toughs, (ane how) rather tan
who's o o i (Flrin,
BlackcHowkins, 2013). Moke
approprioce reference o
cesources whichsupport s
Reasons o, and derals of
scaffolding
Types o representation i
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Checking what pupils know,
understand, and can do:
ey questions, sef, and peer
ossessment opportunites,
effecve . strategies, e
mariing opportunices, pionned
feebocs.
Types of Recrieua Practices?

Opening
phase.

Twill ask the children to write down
‘on whiteboards what we have learnt
this week and what emotion have we
been focusing on?

1l discuss with them that we will be
using our short sentence from the
last lesson to start our own short
story about fears.

1wl place a few copies of the story
around the tables allowing the
children to use highlighters to
pinpoint some of their favourite parts

The children o will be able 1o Use.
Wwhiteboards to write what they have
learned and hopefully write down that we.
have been focusing on fears this week.

The children will look back at ther starting
sentence for their short story, changing it It
they want

The children will use a highlighter to
highlight sentences or words they may
want to use in their own short story

The strategy will involve
asking “what can we do
to succeed today?” this
uses the sharing criteria
element of AFL; the.
children wil provide me
with simple criteria they
must follow to succeed
within this task

Using this prior to the
second lesson in order
to detect any recalling

of knowledge.
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that they may include in their own
story.
1 will discuss that the children will be
writing their own short story in a The children will receive their templates
Teaching | template | have given them, The MAT | and re-write their starting sentence and
& core children will have one template make changes if they want to.
leamning | jayout and the children within LA
popmsye | TS s
rti ds and sentx
some supporting words and sentence | qrarters relating to the book and verbs that
starters,
show they are frightened
I will scatter the book around the
room for extra support. The children will be able to ask questions
while | walk around if they need support.
1 will explain that the sentence from
their first piece of paper | would like
them to transfer this over to the The children will hopefully complete or
template, they can make changes if almost finish their story in a time constraint
they want to. of 40 minutes.
1 will explain that they must complete
this story in 40 minutes.
As this is an independent task, | will
allow the children to take their own
time constructing their story.
XyPrivseel &y | Yy Athrofa X h
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How to write a short story within a time constraint
The children will learn to:
Write a short story
Understand why fears occur and what their fears are

= APIP
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Centre for Education

X Prifysgol Cymru

) University of Wales

Olivia Sheehan Class / Year 6
Group:
Languag lteracy and communication Date: 25/10/2022

 Literature expands horizons.

+ Inallits forms it can inspire and motivate us, while also helping us to learn more about language
and communication. This Area provides learners with literary experiences that can engage them as
listeners, viewers, readers, narrators, and creators. These experiences support them to appreciate
a creator's craft as well as develop their own creative skils,

 Clear and effective communication through language is an important lfe skill. It calls for the ability
to use and adapt languages in a range of roles, genres, forms, media and styles and in a suitable
register.

- Ina bilingual and multilingual context, this also calls for the ability to choose an appropriate
language and to mediate. I this Area, learners should be given opportunities to use languages
in order to be effective as they interact, explore ideas, express viewpoints, knowledge and
understanding and build relationships.

« This Area can help learners explore the connections between their experiences, mental hy
emotional well-being
- By being provided with opportunities to explore the complexities of these connections,

learners can be enabled to recognise that feelings and emotions are neither fixed nor
consistent. Having an awareness of our own feelings and emotions is the foundation upon
which empathy can be developed.
'+ Ethically informed citizens
Enterprising and creative contributors
Ambitious and capable learners

Ith and

+ Humanities
 Health and well- being.

Personal Targets (make reference to targets dentified in Panaing Guide or QTS Professona Standards and weekly mentor meetings. You may also draw from targets nked
t0the Weish Langusge Competency Framevork)

Page1of6 1306words [[3  ( Accessibility: Investigate =

. 4
e to search 07/01/2023





