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Use of Generative AI in Assessment 



(Lecturer to indicate Yes or No against each element)

	RESEARCH 
	For this assessment, you can use Generative AI to support you in research, including searching for bibliography, using tools to summarise, compare and interrogate materials. 
	Yes  ☒
 
No   ☐

	STRUCTURE 
	For this assessment, you can use Generative AI to support you in structuring your submission, including creating a draft argument structure, identifying parts and headings, etc. 
	Yes  ☒
 
No   ☐

	PROOFREADING 
	For this assessment, you can use Generative AI to check your own text/creation for grammatical and syntactical mistakes, including rephrasing of your own work within specific standards. 
	Yes  ☒
 
No   ☐

	WRITING 
	For this assessment, you can use Generative AI to create text for submission. 
	Yes  ☐
 
No   ☒

	CREATIVE 
	For this assessment, you can use Generative AI to create creative materials, such as images. 
	Yes  ☐
 
No   ☒

	PROGRAMING 
	For this assessment, you can use Generative AI to create and check code. 
	Yes  ☐
 
No   ☒

	NONE 
	For this assessment, you are not allowed to use any type of Generative AI support. This includes research support, structure support, writing/proofreading support and creative support. 
	Yes  ☐
 
No   ☒


 








AI Acknowledgement  
I confirm that I have not used any AI tools in the research and creation of this assignment. 
I confirm that I have not presented any AI generated materials as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used, which I may be asked to provide in evidence.





















Observation 1

During this observation of David Bird, “Sound for moving screen” a 2nd year module on the Creative Music Technology (CMT) BA Course. The observation took place in the University of Wales Trinity Saint David (UWTSD), at the Dynevor campus. Taught to a class of 8 Level 5 students, for a duration of 4 hours.
An overview of the sessions aims and outcomes, were to provide students with an introduction to the module’s objectives and criteria, producing a portfolio of foley, synthesised sounds, and compositions created for application over 4 muted video accompaniments i.e. adverts, trailers, video clips, and other appropriate visual media.

I will reflect on my observation, identifying and creating targets to achieve within the development of my own professional practice. To evaluate, I will apply Bloom’s Taxonomy of Action Verbs framework, (1956) aiding in identifying key points, of observed techniques.
I will refer to the Welsh Government, (2017). “Professional Standards for Teaching and Leadership” to analyse the quality of this professional observation, creating clear aims, objectives, and targets appliable to the development of an action plan for my professional development, included in the appendices. “Critically reflecting on my own values, knowledge and skills to improve learning.”


To give context to my reflections and analysis of my observation I will summarise the session, including highlights of notability regarding Daves discipline, teaching techniques and professional practice. Seeking to display awareness of how I may best utilise my findings in my own professional practice.
Daves teaching approach to provide students with knowledge during this session was lecture-based instruction. This approach was appropriate for the objective of the session, effectively communicating the module objectives, consistently providing information on the requirements of the success criteria, and entry information of topics to be discussed further during later sessions.


The lecture was led by a PowerPoint presentation displaying the aims and objectives of the module, as well as discussing the core fundamentals of foley creation, audio synthesis, and how to choose appropriate selections of video material for the assignment of the module. Dave also provided several visual examples to demonstrate the intended outcomes of the module.
The application of a PowerPoint presentation in this approach, was effective, clearly assisting Dave to maintain a steady pace and organisation to the lesson, supporting students’ attentions, maintaining class behaviours, and giving students with potential Alternative Learning Needs (ALNs), who may struggle with verbal approaches to learning, or retaining attention an opportunity to engage with the session more. 
Here I believe Dave upheld the professional standards to “plan and deliver effective learning, teaching and assessment.” I will utilise this approach and effective application of digital tools such as PowerPoint lead session into my own practice, while providing information heavy sessions to students.

This lecture-based approach allowed Dave to shine as a seasoned practitioner, providing direct instruction, confident and clear in his communication of information, subject and criteria knowledge, answering any questions asked. I believe this displayed his ability in “maintaining an update knowledge of his subject and how best to teach and assess them.” While the PowerPoint and example resources displayed ability to “plan and deliver effective learning, teaching and assessment” which in turn “demonstrated commitment to learners, their learning.” It was clear there was a strong plan for the lessons structure, evidenced by the prepared resources, a good influence to adopt myself.

Following his initial summery of the module’s outcomes, Dave engaged students in a discussion of what video material was and was not acceptable to use within their portfolios, creating clear, measurable and obtainable objectives and outcomes for the module.
This discussion provided direct support to learners who had difficulties with understanding the modules brief, creating “equality of opportunity and inclusion.” The approach also provided Dave with an opportunity to perform initial assessment of student’s knowledge and understanding of the module, this could be used during later sessions to perhaps provide students with further direct 1:1 support.


The Pedagogical Approach carried out by Dave during this discussion, followed closely to a “Social constructivism” approach, as stated by Vietnam Teaching Jobs, (2024), this approach emphasises “focusing on the interaction between student and teachers in the learning process.”
The discussion was beneficial to observe as it created a casual and positive environment, giving students an opportunity to voice and share their own thoughts and opinions “Enable learners to share responsibility for their own learning and assessment.”

This discussion was followed by a 1-hour break. An appropriately scheduled addition, as the session started 10am on a Friday morning, students seemed tired, considering the information heavy opening content of the lecture, 2 hours in students became visually tired beginning to talk more over Daves speech.
By providing an hour’s break, Dave was able to maintain students’ behaviours while “Demonstrating commitment to learners, their learning, safety and well-being.” This also attends to psychological and physiological levels of Mazlow’s Hierachy of needs (1943). By providing students with an adequate break in relation to the duration of the session, students are given the opportunity to attend to their needs such as food and mental rest.
Factoring in well-being breaks to sessions is something I will apply in my own practice, for student and self-well-being, “demonstrating commitment to learners, their learning, safety and well-being” and creating a “Safe and positive learning environment.”
Further benefits can be identified maintaining student well-being via breaks in H, Clay’s behaviour strategy “Brain Breaks” (2020), where it is theorised that “Brain breaks benefit not only students but teachers, too. They help improve the pacing of your lesson while keeping you and your students refreshed, focused, and engaged.” By applying this in practice, can offer opportunity to maintain behaviours, pacing and engagement.
The discussion was continued from this point in a more quasi-lecture, student-inquiry approach, leaving further opportunity for students’ questions. While concluding the session Dave presented the marking criteria once more and offered up opportunity for final student questions.




While communicating, Dave moved around the room between the left and right sides facing students, maintaining eye contact, moving at a slow, consistent pace.
This was a useful tactic retaining student attention as they were visibly seen watching him as he moved rather than standing idle. The effectiveness of this approach is further supported by University of Waterloo’s report on “Lecturing Effectivity” which states the application of movement within teaching as “especially important” as “changes help to refocus students' attention.” It states further “remember to move with purpose so you avoid distracting your students.” This theory of movement enforced my observations and will be applied within my own practice having witnessed its effectiveness.

Daves clear delivery and care regarding his communication to students, responding with a calm tone displaying respect, and “demonstrating a strong commitment to learners, their learning, safety and well-being” is something I will seek to apply and mirror within my own practice. I will do this by researching into effective communication tips and techniques, such as Watermarks Insight, (2024) “10 keys to effective communications with students.”
The use of prepared resources, aided in a strong, confident delivery, providing structure to the session, allowing for a measurable experience. By applying the use of similar resources in my approach, I can effectively gauge and assess session durations, aiding to identify any necessary well-being breaks. Ultimately allowing me to “Plan and deliver effective learning, teaching and assessment” while “Demonstrating commitment to learners, their learning, safety and well-being.”

By adopting the utilisation of demonstrative examples of module work. I can provided students with ALNs who may find the verbal approach to the brief more difficult to understand, upholding the UK legislation “Equality Act 2010.”

Daves clear display of this cohort’s information, provided an “update knowledge the subject and how best to teach and assess them.” I aim to evaluate the core objectives of modules I will undertake, to confidently provide knowledge to students, “critically reflecting on my own knowledge and skills to improve learning.”
In direct response to my reflections, I will apply my learnings and skills where appropriate, by creating measurable self-development goals within my action plan.




“Demonstrating commitment to learners, their learning, safety and well-being”
“Value and promote diversity, equality of opportunity and inclusion”
“Maintaining an update knowledge of my subject(s) and how best to teach and assess them”
“Plan and deliver effective learning, teaching and assessment”
“Enable learners to share responsibility for their own learning and assessment”
“Critically reflect on my own values, knowledge and skills to improve learning”

Observation 2

My second observation was with Mike Johnson, running the second lecture of “Spatial Audio”, a 2nd year module on the CMT BA course. The observation took place in the UWTSD, SA1 campus, IQ. Taught to a class of 4 Level 5 students, for a duration of 4 hours.
The overview of this sessions aims and outcomes, were a continuation from the previous session’s introduction to the module’s criteria and uses and application of working in “Spatial Audio” design. This session was focusing on identifying the utilisation of the Digital Audio Workstation (DAW), plugin programme “Dolby Atmos.”
This was the second session of this module and aimed to continue providing the knowledge necessary for the completion of the module’s outcome, where students were tasked with creating a 2-and-a-half-minute composition using Spatial Audio techniques, i.e. 7:1 ratio recording and mixing in Dolby Atmos (DA).

As with my previous professional observation, I will reflect here identifying and creating targets to obtain within my own professional practice. Evaluating, and applying Bloom’s Taxonomy of Action Verbs framework, (1956). To identify key points of observed techniques to aid in my development and formation of my action plan.


I will also continue to refer to the Welsh Government, (2017). “Professional Standards for Teaching and Leadership” to highlight notable sections of this professional observation, and reflect on applying them into my own practice, and further the development of my action plan. “Critically reflecting on my own values, knowledge and skills to improve learning” as I reflect on this observation.
For further context of this observation, as before, I will summarise the session, including highlights of notability regarding Mikes discipline, teaching techniques and professional practice. In attempt to continue to display awareness of how to utilise my findings in my own professional practice through reflection.
I will, however, also consider and differences and similarities in the approaches from both Dave and Mike, to enforce potential approaches to teaching, if a pattern in approach is present.

Mikes teaching approach started in the form of a lecture-based instruction, verbally providing students with further knowledge on the topic of Spatial Audio. Mike effectively communicated the topic of the session identifying the focus on an introduction to DA, a spatial audio music production software. A consistent pace was displayed regarding knowledge of this modern plugin, displaying a clear professional level of “maintaining an update knowledge of subject(s) and how best to teach and assess them.”
Keeping up to date with current emerging technologies is critical within this cohort, to compete with other existing educational bodies, retaining a consistent level of learning, while providing students with the best quality of learning “demonstrating commitment to learners, their learning.”
I will seek to uphold these standards and practice, reflected in my action plan, keeping an up-to-date knowledge of technologies surrounding my cohort, as to provide the best service possible to students.

After a brief demonstration of pre-prepared audio applied in DA, the demonstration was expanded on to students showing them the limits of where they could take these software’s to, controlling parameters of DA with the programme PureData (PD). Students were impressed and engaged by this example, maintaining class engagement and demonstration providing insight to personal development of skills past the requirements of the modules brief.
This approach can be enforced in my readings of Zack Cronin, Kiddom, (2024). Stating the benefits of examples in the classroom “builds engagement, fosters critical thinking, and encourages outside-of-the-box ideas.” This expansion of the base approach to DA, certainly enforces this “outside-of-the-box ideas.”
I can apply this myself “critically reflect on my own values, knowledge and skills to improve learning” asking myself how I can provide students with the necessary knowledge, and plant ideas for further self-development.

The utilisation of audio examples displayed was appropriate to the topic and cohort of the session. Students were introduced to the work of Brian Eno’s - “Music for Airports” (1979).
Music “designed to fill a space.” A great display of industry examples and how textures can fill out a space, applying context to the topic of spatial audio. The use of audio examples in practice, may also provide as an effective approach for students with ALNs, who may struggle to understand verbal communications. This upholds “value and promotion of diversity, equality of opportunity and inclusion” and the UK legislation “Equality Act 2010.”

Following the lecture portion of the session, Mike called for an hour’s break. This assisted in providing students a well-being break, attending to psychological and physiological levels of Mazlows Hierarchy of Needs, (1943). As well as H, Clay’s, (2020). Previously mentioned “Brain Breaks.”
The consistency between both observations calling for an appropriately scheduled break, following the most intense section of each lecture, displayed ability to “plan and deliver effective learning” and “demonstrated commitment to safety and well-being.”
I will utilise these well-being breaks into my own practice, for student and self-well-being, aiding in maintaining behaviours and creating a “safe and positive learning environment.”

To continue this session, the teaching approach was changed to a workshop, where students were given an opportunity to gain first-hand experience using these software’s. “Enabling learners to share responsibility for their own learning and assessment.”
During this workshop, 1:1 support was provided by Mike, confidently answering students’ individual questions while working with DA technologies creating a ‘Blended Learning’ experience.  As stated by Government Events, (2024). “Blended learning – Combines traditional face-to-face learning with technology-based learning.”
Questions during the workshop asked to Mike were met with good consistent eye contact. Eye contact is notably important to maintain while addressing students, as stated by Raenk Wocha, (2023). “It signals to students that they are being actively listened to and valued.”
The Pedagogical Approach during this workshop takes a ‘Constructivism’ approach, enabling students’ opportunity to learn and develop skills independently, as enforced by Saul McLeod, (2024). “Constructivism Learning Theory & Philosophy of Education” stating constructivism as “emphasising students as active learners who construct their own knowledge.”
This approach provides a perceived contrast to my observations within Daves Lecture, utilising a more ‘Inquiry-Based’ pedagogical approach, this contrast in approaches given the context of the sessions, offers a wider perspective and opportunity of professional self-development, gaining further understanding of the type of pedagogical approach appropriate for their respected settings.

Notably a clear structure to the session was present, opening with a lecture, expanding the lecture through demonstration, then finally developing and concluding with a workshop. This displayed strong ability to “plan and deliver effective learning, teaching and assessment.” As supported by Mikes clam and confident approach through-out.

Mike displayed a consistent and clear knowledge of this cohort’s information, and execution of teaching techniques throughout this session, providing an “update knowledge the subject and how best to teach and assess them.” The difference in tone and delivery of both observations has provided a range of techniques and approaches to consider within my own practice.
As with my previous observation, I will aim “critically reflecting on my own knowledge and skills to improve learning” and my professional practice. Applying my learning and skills where appropriate in further expansion of my action plan moving forward, creating measurable goals for the development of my professional practice.








Appendices
Observation 1:
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	Teacher

	David Bird

	Date
	08/11/24


	Group
	Creative Music Technology, Level 5 (2nd Year), 8 students.


	Topic/Context
	Sound for moving screen – Module context, students are to create a portfolio of synthesized audio, foley and musical compositions to apply to muted video. I.e. producing an interpretation of audio present within an advert, film clip, trailer, or other video productions.


	Notes on the lesson:

	An introductory session identifying and overviewing the content and aims and objectives of the module.

Lecture approach.
Good PowerPoint, shows preparation.

Dave has spoken with a calm and clear tone.


Examples of what is expected of the module’s outcomes displayed.

Discussion with students of what is acceptable and what is not.


Great delivery of knowledge regarding foley and audio synthesis. 
Clear tie to knowledge of subject (Reference to professional standard)

Hour Break. (Ref to Well-being.)
(Could reference to Mazlow’s Hierarchy of needs maybe?)


Continuation of discussion summarising what is and isn’t acceptable for submission


Dave is very professional in his approach; he displays a strong confident flow and structure here.


· Overview of module aims and outcomes.
· Lecture with PowerPoint resorce.
· Engaging and appropriate examples of work expected.
· Strong continuation of discussion keeping students engaged and focused on him moving around the room.


Duration of session:  4 hours.
2-hour lecture/discussion.
1-hour lunch.
1-hour lecture/discussion.


	

	What I have learned:

	· Prepare resources for sessions such as this where mass amounts of information must be communicated to students.
· Moving around the room can aid in keeping students engaged.
· Use of visual examples of work can help learners to explain module outcomes.
	 


	Targets to improve my own practice (mapped to professional standards):

	
	
Having observed Daves session, he has demonstrated a strong commitment to learners, their learning, safety and well-being, represented in his prepared resources, strong delivery of knowledge, and consideration of a well-being break. I will apply this in my own practice creating appropriate resources to communicate necessary knowledge to students, while displaying examples of what work could look like. I will also include well-being breaks into my lesson plans when needed in information heavy sessions such as this to maintain student well-being.


Dave also displayed clear knowledge of this cohort, providing “update knowledge the subject and how best to teach and assess them.”

A clear structure and premade set of resources i.e. PowerPoint and Examples upholds to“Plan and deliver effective learning, teaching and assessment.”

“Enable learners to share responsibility for their own learning and assessment”
In self-reflection of this observation, I have much to consider regarding the transferable skills Dave has displayed in response I will “Critically reflect on my own values, knowledge and skills to improve learning.”








Observation 2:
Teacher Observation Form 
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	Teacher

	Mike Johnson

	Date
	11/11/24


	Group
	Creative Music Technology, Level 5 (2nd Year), 4 students.


	Topic/Context
	Spatial Audio – 2nd lecture into the uses and application of spatial audio, focusing on the programme Dolby Atmos. Providing knowledge necessary for submission of work. Students are tasked with creating a 2-and-a-half-minute composition using spatial audio skills i.e. 7:1 ratio recording.


	Notes on the lesson:

	A lecture-based continuation into using the Spatial audio program “Dolby Atmos” looking into the control features of the plugin.

Students were shown in greater depth how to control certain parameters through Pd (PureData) patches connected directly to Dolby Atomos.

Students were taught about Brian Eno “Airport Music”. Music designed to fill a space. Atmospheric pieces of music. Great example of how textures can fill out a space.

Students were shown a practical example of constructing sound to be used in Atmos.
Mike constructed a motif to be expanded with Pd Patches.

Great expansion, showing students the basics of composition, then how they can expand with programs such as Pd. (Use of technology to assist in writing)

Automation in Dolby Atmos example using LogicPro Sample.

Sat down and discussion.

Use of BlackHole Program sending ice cracking sample to Logic.

Finished up lecture with discussion asking students if they want to go over anything covered in the session.

Went over assignment brief.  Ended with showing students how to log in and set up Logic Sessions using Atmos for use in own time.

Hour Well-being break

Workshop post break where students are getting first-hand experience using these software’s.

Mike has provided 1:1 support during this workshop answering students individual questions while working with Dolby Atmos.

Mike is calm in his approach, easy to listen to and understand.


· Introduction to what students will be covering in session
· Lecture
· Background and example of ideas (B Eno)
· Practical example
· Expansion of practical example
· Further lecture along with examples.


Duration of session:  4 hours.

1-and-a-half-hour lecture/demonstration.
Hour lunch
1-and-a-half-hour workshop.


	

	What I have learned:

	
· Refer to audible examples (Brain Eno)
· Try remaining calm in approach to better communicate the information to the class.
· Its okay not to know things. It’s okay to look up information during the session if needed. (Looking up difference between touch and latch automation features)
· Use a range of examples to keep learners interested.
· Be prepared to work and create on the fly creating examples (Premeditated).
· Maintaining eye contact when appropriate.











	 


	Targets to improve my own practice (mapped to professional standards):

	
	

Mike has carried out a strong session, “Demonstrating commitment to learners, their learning, safety and well-being” via his knowledgeable delivery of information to students, providing 1:1 support, and scheduling in a well-being break. I will aim to implement 1:1 support, display a strong knowledge and provide well-being breaks in my future lesson plans in response to this session.
A strong wealth of knowledge was displayed in Mikes discussion and lecture displaying his commitment to “Maintaining an update knowledge of his subject and how best to teach and assess them.” Dolby Atmos is a new technology; Mike communicated his knowledge clearly on this topic. 
I will aim to “Plan and deliver effective learning, teaching and assessment” as displayed in the smooth flow of Mikes session.
Through the workshop section of this session Mike “Enable learners to share responsibility for their own learning and assessment” by offering independent learning opportunity, while providing 1:1 support where needed. I will aim to apply this approach in my own professional practice.
I will aim to “Critically reflect on my own values, knowledge and skills to improve learning” in response to my observation of Mikes session here.




Action Plan:
Having completed the 6-hours of professional observations, reflecting on the observed practitioners’ sessions. Taking note of their teaching strategies and approaches. I have created an action plan of tasks and goals to help me develop and improve my practice, techniques and professional standards over several short-term, medium-term and long-term goals.
Laid out in the table below is a timeline for several actions I will look to develop and apply over the duration of my studies on the PCET course, as well as longer term goals to achieve later in my professional practice. I have attempted to utilise SMART goals as described by Kat Boogaard, “How to write SMART goals” to identify the aims of these goals.

	Goal
	Term
	Specific
	Measurable
	Attainable
	Relevant
	Timely
	Achieved

	Research
further into managing
class behavior 
	Short
	Yes, this is a tangible goal.
	The objectives of this goal are to use my observation notes as well as the reading material on moodle to achieve it.
	This goal is very achievable with the resources provided on moodle. I will also look for more further reading online.
	This will meaningfully contribute to my overall goal of becoming a better-informed educational practitioner.
	Feb 21st 
	

	Research further into Teaching Techniques and pedagogical approaches.
	Short
	Yes, this is a tangible goal.
	The objectives of this goal are to use my lesson notes as well as the reading material on moodle to achieve it.
	This goal is very achievable with the resources provided on moodle. I will also look for more further reading in Teaching Techniques.
	This will meaningfully contribute to my overall goal of becoming a better-informed educational practitioner.
	Feb 21st 
	

	Create lesson plans implementing the skills I have learnt during my observations. I.e. Scheduled well-being breaks.
	Medium
	Yes, this is a tangible goal.
	I will use lesson plans and further reading into Mazlow’s hierarchy of needs.
	I will created appropriate lesson plans to carry out in displaying this in practice.


	This will meaningfully contribute to my needed goal of 100 hours of teaching needed for my course.
	Mar 28th 
	

	Self-review abilities every few months until the end of the PCET course.
	Long
	Yes, this is a tangible goal.
	I will create personal diary entries as well as use my research of professional standards and teaching techniques to obtain this goal. 
	I will create a personal digital blog diary or physical paper diary to write my entries in.
	This will meaningfully help to monitor any progress I have made during my studies and placement experience, hopefully  highlighting my weak points.
	May 31st 
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