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Global perspectives on education - Kenya
Every child has rights to receive an education as delivered by United Nations Convention on the Rights of the Child (UNCRC) under article 28 (The United Nations, 1990).  The UNCRC states that all children should receive primary education which they are entitled to.  However, this is not always straight forward in many countries throughout the world.  There are many barriers presented which restrict or limit how available and accessible education is to all.  Examples of these are poverty, conflict, natural disasters and availability of teachers and school premises.  The desire to nurture children is not a new initiative. Ellen Key highlighted this in 1900 by nominating the new century as the “Century of the Child” (1900) (Cregan & Cuthbert, 2014).  How is it that there are so many children still living in extreme conditions and absolute poverty?  This essay discusses the historical and current education system of Kenya.  Looking at what the Government and other sponsors are doing to increase the attendance, food crisis, safeguarding and over all conditions for children so that it enables them to attend school.

In 1990 Africa delivered their own version of the UNCRC document named the African Charter on the Rights and Welfare of the Child (ACRWC) (Organization of African Unity, 1990) .  The document is region-specific which includes cultural elements such as respect for parents and elders and to preserve and strengthen African cultural values (Cregan & Cuthbert, 2014). Written into the UNCRC is recognition of cultural and tradition yet it concentrates on the protection of the child.  However, within the African culture many girls and women strongly believe that female genital mutilation (FGM) is customary.  FGM is a symbol of coming of age, femininity and acceptance in their communities (Cregan & Cuthbert, 2014).  Girls who remain intact may classed as unworthy and excluded from her family and community (Cregan & Cuthbert, 2014).  

 Kenya is a country located in east Africa. It borders the Indian Ocean to the east, Somalia to the northeast, Ethiopia to the north, Sudan to the northwest, Uganda to the west and Tanzania to the south (World Atlas, 2019).  Kenya’s location in the world has much relevance and implications on how the country runs, which will be discussed further in the essay.  Kenya is the 49th largest nation in the world with a total area of 580,367 square kilometres (World Atlas, 2019).  Kenya became an independent state in 1963, after gaining its sovereignty from The United Kingdom (World Atlas, 2019).  Before British control Kenyan education was mainly aspects of local knowledge and was delivered within communities.  During the colonial period many missionaries entered the country and introduced westernised education, this lead to much discontent (Kiru, 2018).  After independence the Kenyan education system was reformed.  Many of the skilled workforce was previously British and now the Kenyan people had to be upskilled (Kiru, 2018).

Kenya has a population of 51,912,163 million people as of 5 April 2019 estimated by the United Nations (World Population Review, 2018).  Kenya’s land mass is 219,746 sq. miles with a population density of 238 people per sq. mile.   There are 2,750,547 people living in Nairobi compared with 7,556,900 people in London, UK (World Population Review, 2019). The average age of people in Kenya is 19.7 years which is due to poverty, disease and ongoing conflict.  This compares to United Kingdom’s average of 41.7 years (World Population Review, 2018). 

Many families who reside in slums of Nairobi are affected by poverty due to unemployment or working in low wage employment (Save the Children, 2007).   Definition of slums by World Atlas is that they are informal settlements in urban areas that are densely populated. Slums are often recognised due to the substandard housing as well as squalor.  Residences range from shanty houses to professionally built housing.   Many slums also may not have reliable sanitary services, electricity, a clean and consistent water supply, and law enforcement (Gips, 2017).  The increase of migration to urban areas are due to improved job prospects and better schools for their children (Gips, 2017).  Maslow’s Hierarchy of Needs can be linked to such migration as people are in need of housing and food which can only be provided by being paid to work (Maslow, 2014).

Many parents become involved in the misuse of drugs which affects how they care for their children.  Many children then become neglected or used for child labour (Save the Children, 2007).  An estimated 255 persons had left Kenya to join terrorist groups since 2013.  Additionally, an estimated 200 children have been missing since 2014. It is assumed they have entered Somalia to join terrorist groups (African Committee of Experts on the Rights and Welfare of the Child , 2016).  In many cases poverty and unemployment is creating such issues where children and youth are being radicalized as they are vulnerable and are making radical decisions in their lives (African Committee of Experts on the Rights and Welfare of the Child , 2016).  
Many children from Kenya are recruited to fight in other countries and in some instances become suicide bombers. As the children are enticed by money and tempted by a better future.  It is reported families encourage this choice due to them receiving payments to support the family in their home land.  This leads to many children dropping out of education.  Kenya is a ‘labour market supplier’ of radicalized children and youth (African Committee of Experts on the Rights and Welfare of the Child , 2016, p. 8).   However, the Children’s Act (2001) which has regularly been updated since states in Article 10 that “no child shall take part in hostilities or be recruited in armed conflicts, and where armed conflict occurs, respect for and protection and care of children shall be maintained in accordance with the law” (Republic of Kenya, 2018, p. 13).  As Cregan and Cuthbert (2014) highlights throughout world history young boys have been recruited for wars.  

The ACERWC suggest that out of the estimated population of Kenya of 47.3 million, there are 1.1 million who have been affected by conflict.  These figures include about 473,000 are children (African Committee of Experts on the Rights and Welfare of the Child , 2016).  To try and combat radicalization the government has now put policies in place that if a child has been missing from school for two weeks this must be reported to the Ministry of Education. Yet this would only be triggered in government run schools (African Committee of Experts on the Rights and Welfare of the Child , 2016).   ACERWC also report evidence that children are encountering radicalization from within their schools an example of this is a boy being taught to dismantle and reassemble a gun, also undertake shooting practice (African Committee of Experts on the Rights and Welfare of the Child , 2016).  Kjorholt writes children’s lives are throughout the world are being affected by the political, economic and social linked to the globalisation of humanity (Kjorholt, 2013).  However, this is not only a concern within African countries. In 2015 the UK and Welsh Government introduced Prevent Duty, Guidance for specified authorities in England and Wales on the duty in the Counter-Terrorism and Security Act 2015 to have due regard to the need to prevent people from being drawn into terrorism (UK and Welsh Government, 2015).  This act is relevant as an indication of how the UK and Wales is changing.

The Government of Kenya published a Children Act 2001 (Republic of Kenya, 2018). States that all children are entitled to free primary education.  Even with the laws published, policies, structures and programmes established to protect the rights of the child, the children in Kenya are still facing many barriers. An example of this is the how the government defines a child in Kenya.  Within the Children Act (Republic of Kenya, 2018) they describe anyone below the age of 18 years.  However, there are other laws which provide alternative definition of the child. Added to this are the cultural differences in communities of Kenya which can lead to young girls being married, experiencing sexual abuse or becoming pregnant.  The Population Council of Africa (PCA) report states that 73% of women in Kenya are married by age 18 (Polulation Council of Africa, 2019).  Out of the 54 countries in Africa only 7 report that girls have a 50% chance of going to secondary school (Global Campaign for Education, 2012).  The extent of child brides is a considerable issue for the government as the legal age for marriage is 18 also the legal age for consent to sexual activities.   In 2014 the Kenyan Government signed a charter committing to end child marriages by 2020.  Yet UNICEF reported in 2017 that 23% of females are married before they are 18 years old and 4% married before they are 15 years old (Unicef, 2018).  There are many circumstances why girls are married young for example poverty, families can receive payment by animal livestock.  Some girls are married as a means of escape from their homelife such as controlling parents or being an orphan (The Global Partnership to End Child Marriages, 2018).  This is a concern through many of the African countries, UNICEF report that in Niger 76% of girls are married before they are 18 years old (Unicef, 2018).

Historically payment for education was a considerable barrier for families.  However Kenyan Government introduced free primary school education which began in 2003 (Universal Primary Education, UPE) reducing the barriers of schooling yet these tend to be situated in developed areas (Maluccio, et al., 2018).  The negative of the introduction of fee education was the high influx of children into schools which produced challenges of overcrowding, with higher children to teacher ratios which has led to a regression of the teaching quality (Oketch, et al., 2012).   Although Kenya provides free primary education, only 875,300 children of the 1.3 million children who enrolled in a school completed primary school, a dropout rate of 33% (African Committee of Experts on the Rights and Welfare of the Child (ACERWC), 2016). However, research findings are 63% of children in Nairobi are attending non-government primary schools (Ngware, et al., 2013).  Many parents of children living in the slums choose the non-government which they must pay for as they are more readily available (Ngware, et al., 2013).

Since the abolition of school fees in 2003 the main outlay is considered school uniform. The average cost of a uniform is 436.86 Kenyan shillings which then becomes a barrier to education.  Historically children could be sent home from school for not wearing correct uniform in Kenya by the head of the school.  However, today’s views by the Government is that this is not necessary.  To overcome barriers of absentees due to affording to purchase uniform the Dutch charity, International Citizen Service (ICS) introduced a Child Sponsorship Programme (CSP) (Evan & Ngati, 2018).  The distribution of school uniforms has had positive results with an overall decline of 44% in absentees.  Children who did not own a school uniform previously then received a uniform has reduced absenteeism by 62%.  Along with increased attendance the evidence shows that uniform provision has a positive impact on test scores particularly girls (Centre for Public Impact, 2016).  Purchasing a uniform is not an issue only in Kenya.  Children from low-come families living in Wales can apply for a Pupil Development Grant which assist with the purchase of school uniform (Welsh Government, 2019).

In 2009 the Kenyan Government joined up with U.N. World Food Programme (WFP) (World Food Programme, 2018), introduced the National Home-Grown School Feeding Programme which provides a meal for children attending school.   Many children are malnourished within Kenya.  The WFP reports that 29% of children residing in rural areas and 20% in cities has had their growth stunted due to the lack of nourishing food home within the home (World Food Programme, 2018).  This is an incentive for parents to send their children to school.  The children benefit as they have access to a meal which encourages attendance, reduces the rate of dropouts and produces overall improvements in cognitive abilities (Republic of Kenya, 2016).  Malnourishment is also an issue in the UK.  The UK Government report that a third of children aged 2-15 years old are obese (UK Government, 2017).  Obesity is very prominent in children from low income families (UK Government, 2017).  Within schools in Wales families with low income could be eligible for free school meals (Welsh Government, 2018)

 January 2017 saw the commencement of project Transformers.  The project consists of a partnership between the WFP, Enviu which is a start up developer committed to collaborative and impact-driven entrepreneurship along with support from the Australian Government (Foodtank, The Think Tank for Food, 2017).  The project piloted in Nairobi, involves distributing fruit and vegetables which should have been exported to the European market.  Although they are fit for human consumption the fruit and vegetables are rejected for being the wrong shape, size or slightly marked.  Previously the fruit and vegetable would have been stored warehouses on the outskirts of Nairobi then sent to landfills (Foodtank, The Think Tank for Food, 2017).  With this project WFP displays their commitment to the Sustainable Development Goal (SDG) to end worldwide hunger (Foodtank, The Think Tank for Food, 2017).   As of January 2019, for one term the WFP are providing full school meals for refugees with funding from the European Commission’s Directorate-General for International Cooperation and Development (DGDEVCO) and a donation of rice from the Republic of Korea (World Food Programme, 2019).  Due to funding this provision will end during the second term (World Food Programme, 2019).  Yet, a report written by WFP states that although Kenya is now classed as a lower-middle-income country the increase in wealth is not equally distributed (World Food Programme, 2018).  Providing food for families remain a challenge in many areas of the country especially families headed by females.  Malnutrition among children is extremely high in rural areas with 29% being growth stunted and 20% within cities (World Food Programme, 2018)

Children attend school from 6 years old which involves eight years of basic education, four years of secondary education, and four years of undergraduate curriculum.  The basic education is divided into lower, middle and upper standards at the end of eight years children sit a national Kenya Certificate of Primary Education (KCPE).  Results from this examination is used to rank and stream children when continuing their education in secondary or technical schools (Clark, 2015).   The curriculum in the same across the country which includes English, Kiswahili, mathematics, science, social studies, religious education, creative arts, physical education and life skills (Clark, 2015).  At the end of four years secondary education examinations are sat as in other countries depending on the level of results is to what education establishment the young person can attend such as a university (Clark, 2015).  Research suggests that children with disabilities are not accessing education the reasons are due to the limitation of training in the subject of special education and the lack of policies and financial commitment from the government to support such children (Kiru, 2018).  However, in recent years the Kenyan Government has signed up to many treaties, Education for All  (UNESCO, 2000) and Convention on the Rights of Persons with Disabilities (United Nations, 2006).  Further to these Kenyan Government adopted a new constitution which includes steps towards non-discrimination and safeguarding rights of people with disabilities (Republic of Kenya, 2010).  These policies are injunction with Kenyan Government launch of Kenya Vision 2030 (Republic of Kenya, 2007) focusing on programs for children with disabilities.

Throughout Kenya there are forty-two different indigenous languages not including foreign languages.  The most dominant foreign language is English and people who speak English are considered higher educated (Mose, 2019).  Resent research, however, suggest that teaching in mother tongue in early years education shows a higher success rate  (Mose, 2019).  This is also backed up in a journal article in the Early Childhood Education Journal in 2018 which explains that the Kenyan government adopted the National Early Childhood Development Policy Framework (ECDE) in 2006.  The guidelines of the policy indicate that children benefit from being taught in their mother tongue and gradually introduced to English and Kiswahili.  The challenges or barriers faced are that teachers have a varied levels of experience and training, the cultural background of community members and parenting skills which has been mentioned previously  (Hungi, et al., 2018).  Hungi suggested finding show that many of the pre-primary education in Nairobi’s slum are taught in English. This can be due to lack of knowledge in respect of the benefits of teaching in their mother tongue or the thinking is that the children will have an advantage in future education learning as English is the official language within Kenya schools past grade 4 (Hungi, et al., 2018).  

As in the UK, Kenyan education authorities are aware of the advantages of encouraging involvement of parents (Hungi, et al., 2018) .  An important point to discuss is parental aspirations of their children’s education.  As recognised in Kenya income and the socio-economics of the household’s major effects on children’s attainment in school, this can be said the same for Britain (Stokes, et al., 2015).   Oketch, et al., (2012) conducted a survey comparing education standards of parents in a non-slum area to a slum area.  Results showed that only 1.96% of parents in non-slum areas have no education compared to 10.58% in slum areas of Nairobi (Oketch, et al., 2012). Further findings were that parents living in slums have less aspiration for their children to have high attainment levels (Oketch, et al., 2012).  Interestingly the 0.55% of parents living in slums who have high levels of education themselves have less aspiration for their children than ones who have no education (Oketch, et al., 2012).

[bookmark: _GoBack]The ACERWC (2016) report draws a conclusion that the African Government are not fulfilling the obligations to protect their children.  The government has policies in place however the structure to implement them are not in place.  This is backed up by a report from The Global Campaign for Education (GCE) much of the issues is the lack of trained teachers, its is suggested that Africa requires to train another 1 million teachers to meet all children’s needs (Global Campaign for Education, 2012).  In some countries teachers are classed as trained after one month.  However, reports suggest that well trained teachers can support diverse classrooms with competence (Global Campaign for Education, 2012).  Classes can be very diverse such as children of different age in one class, children experienced conflict and gender issues.  The report highlights the importance of female teachers regarding the positivity it has on girls, however in poorer countries only 39% of teachers are women (Global Campaign for Education, 2012).  

Kenya is a registered country of International Development Association (IDA).  IDA provides grants and loans for low-income countries ( International Development Association, 2018).  To support such countries with developing sustainable education system the GCE states the World Bank should meet its original 2010 pledge of additional funding for basic education, by providing at least $6.8 billion for basic education in IDA countries between 2011 and 2015, and an increase in funding for sub-Saharan Africa (Global Campaign for Education, 2012, p. 45).  The report also explains that the pledges from bilateral donors which consist of governments and international financial institutions for example have not been honoured (Global Campaign for Education, 2012).  Research in Africa suggest that the education curriculum does not take account of the skills and knowledge that children need within their local neighbourhood and suggest that non-formal education is just as important (Kjorholt, 2013).   Children who reside in these conditions can be related to Maslow’s Hierarchy of Needs as for many it is all about finding somewhere safe to sleep and food for their next meal (Maslow, 2014).
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