Review on Factors Affecting Second Language Learning
Abstract: This essay aims to critically review on “ Factors affecting second language learning” by Lightbown, P.M. and Spada, N (2000) and make an overview of the factors affecting second language learning. Among those factors, motivation and its implications for teaching is discussed in detail in this article.
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Factors Affecting Second Language Learning
The success of Individual second language learner may varies from person to person. What makes learners perform differently? In the chapter “ Factors affecting second language learning”, the authors identify what are the certain characteristics  of successful second language learners[1]. And also investigate evidences have been found on how intelligence, aptitude, personality, motivation, leaner preferences and age influence second language learning. Review on studies of individual variables, the author predict that many of the characteristics cannot be considered dependently in L2 learning, they interact with each other in a complex way. It is quite difficult to perceive one particular characteristic as the only factor to influence second language learning.

The characteristic Intelligence has been tested for a lot of time while identifying how successful students perform in second language learning. But actually, several studies the author shown in this chapter find that intelligence proved to be closely related to certain kinds of ability rather than all. That is to say, each one has their own abilities and strengths, traditional intelligence test can not precisely show all of the second language abilities. While conducting the survey, we should analyse each aspect by various IQ test accordingly.
Both MLAT or PLAB test which the author listed in the article confirm that Aptitude is composed of four types of abilities: identify and memorize new sound; understand of particular words in sentences; figure out grammatical rules and memory of new words. All the findings shown that successful language learners are not necessarily perform well in all aspects of aptitude. While teaching, interesting classroom activates should be encouraged. It’s better for teachers to know students’ aptitude profile and design various classroom activities to match learners’ different aptitude. 

Personality consist of self-esteem, empathy, dominance, inhibition, risk-taking, extroverted, introverted and so on. Though extroverted person is always considered to be more successful in language learning, it’s quite hard to verify what exact the effect is in an empirical research. Evidences the author presented in this chapter support the the idea. Different studies show quite opposite results on measures of extroversion. One of the reasonable explanation is that it is impossible to observe all the variables such as motivation, extroversion or even intelligence. while these characteristic affect each other at the same time. Furthermore, inhibition has been proposed to be a particular problem and negative force. Since the relationship between personality and SLA is complex, and its quite difficult to precisely identify and measure personality, the findings of personality researchers are often contradictory. Above all, most of the researchers can not deny the fact that personality is an influential factor to language learning.

Positive motivation and attitude has been found to play a crucial role in L2 learning, while how they relate to each other still a unproved issue. Integrative motivation refers to those who learn language with their own interest and actively achieve progress for personal growth and cultural enrichment. On the other hand, learners with instrumental motivation learn language for job, examination or professional promotion. Researchers have shown that both of the motivation play role in L2 learning. Individual’s identity also affect the attitude and then the way he or she speaks. If learners positively adopt language from another culture group, it may produce enrichment, otherwise, may be negative. Social dynamic is another factor which affects motivation. Although we can not precisely predict members from minority group or majority group hold a positive or negative attitude towards the language from the other group, the variables social dynamic and power when it comes to study the success of language learning. A great deal of work has been done to find that classroom setting and teaching pedagogy make contribution to students’ motivation. Learners may be highly motivated by interesting lesson which appropriate for learners’ age and ability, various activities and materials, supportive atmosphere.

Learner beliefs have been proved to be strong mediate factors which affect learners’ progress. Several studies found that learners’ progress tend to be negative if the instructional approach was match their beliefs.

The age of L2 learners has been a long debated topic. It has been widely convinced that children can speak a new language fluently than their parents from immigrant family. This phenomena can be confirmed by the Critical Period Hypothesis. It is suggested that the critical period ends around puberty or even earlier, young child with specific learning ability can better perform than older learners during the period. Patkowski found that age can not be separate from other factors such as the length of residence, amount of instruction when considering the success of language learning. Older learners is more difficult to master native-like spoken language. Johnson and Newport found that age also affects learners’ ability in grammatical sentence in L2 learning. They further proved the Critical Period Hypothesis by evidence that there is a critical period for full native- like mastery of a second language, learners have native-like ability when begin L2 study at an earlier age.Whereas the Critical Period Hypothesis has been challenged recently, in early stages of L2 development, older learners develop higher efficiency than younger learners under similar circumstances. In Snow and Hoefnagel-Hohle study, adults and adolescents learn faster in early stages of L2, while children catch up and surpass soon if they under a daily contexts. When making use of language on circumstance of social , personal, professional or academic interaction, adults and adolescent master a L2 language rapidly. The point is at what age begin L2 learning? When aims to native-like mastery of target language, learners may be surrounded by the language as early as possible. It may be more efficient to begin L2 or foreign language teaching later when communicative ability is the objective.

To sum up, although characteristic like age always play a crucial role in L2 learning, it can not be the only variable be taken into consideration while studying the success in second language learning. It’s better to consider the effect of characteristic in classroom setting as much as possible.
Rationale and Classification of Motivation
Predecessors have done a great deal of effective researches on motivation for second language learning. Motivation is considered to be one of the most important factors to affect second language proficiency. It can promote language language learning process, and also can motivate and guide students learning in a long run. The initial research on motivation began at late 1950s to early 1960s. At the early stage, Gardner and Lambert (1959) proposed the fundamental motivation theory from the perspectives of social psychology and social education. Accordingly, they classify motivation into two main types: integrative motivation and instrumental motivation[2]. Learners with integrative motivation have strong desire to use their target language. With instrumental motivation, learner may regard second language learning as a tool which they need to find a job, pass the exam or get promotion. Gardner and Lambert also develop the widely used measurement Attitude/Motivation Test Battery which include goal, action, desire and attitude. 

Another theory of motivation put forward by Deci and Ryan (1985) also become influential in this area. They proposed two general types of motivation, namely intrinsic motivation and extrinsic motivation, on the basis of an individual’s behavior in language learning. The extrinsic motivation refers to those who learn language for its instrumental purpose like getting rewards or avoiding punishment. And the intrinsic motivation whereas refers to those who concentrate on learning of interests and enjoyment[3].
Wen qiufang (1996) classifies motivation into deep motive and face motive according to the stimulus response theory of behaviorism psychology[4]. Deep motive refers to the motivation generated by deep non-material stimulus, such as interest or enrichment. Face motive refers to the motivation generated for material stimulation, such as diploma, good job and high salary.

Previous Studies of Motivation In Second Language Learning

Though Gardner and Lambert have made great achievement in motivation theory, their theory also be challenged by other researchers. Since in Gardner’s motivation model, the emphasis lies in its social aspects, it doesn't provide much more insights into classroom setting. Obviously, most teachers are far more concern on how to highly motivate learners in classroom. Later on, a systematic of empirical research be conducted to investigate the effect on students’ motivation. During 1980s to1990s. a great deal of empirical concern on relevant variables to motivation. For example, the study of motivation and foreign language learning perseverance by Ramage (1990) concluded that students who were interested in the language culture and language itself would have stronger learning perseverance than those who only studied foreign languages for universities entrance[5]. Gardner & MacIntyre (1992) obtained the effects of integrative motivation and instrumental motivation on vocabulary learning, and found that both of them would promote vocabulary learning. Students with instrumental motivation can insist on studying for longer time. Conversely, once their instrumental goal can no longer fulfill, they may not continue their study. Dickinson(1995) studied the relationship between autonomous learning and foreign language learning motivation. Matthew(1997) studied the influence of real language materials on learning motivation[6]. 
Later on, the study of motivation in classroom context became the trend.   Dörnyei (2005) focused on students’ learning behaviors in classroom situation and  highlighted the need to explore L2 motivation[7]. Students’ willingness to communicate, their engagement in learning activities, or use of self-regulation strategies are observed in the study.

Dörnyei(2005) later propose his famous three-level learning motivation model[8]. According to Dörnyei, motivation consists of three levels: language level, learner level and situation level. Language level involves social factors in motivation of language learning, which inheriting Gardner's socio-educational model. But the point is Dornyei's model associate motivation with foreign language learning situations. As for Situation level, course-specific motivational component, teacher-specific motivational component, and learning community motivational component are concluded. Among them, course-specific motivational component is related to curriculum which include the learner's intrinsic interest in the course; the correlation between teaching and individual needs and goals; students’ expectations of the course; students' satisfaction classroom activities. The teacher specific motivational component is related to teacher's behavior, personality, and teaching style. Learning community motivational component is relevant to collective dynamics in learners; community. It involved goal orientation, reward systems as well as classroom objectives (competitive, cooperative and individual).

The three-level learning motivation model has its strength, on one hand, to further Gardner's dichotomy of integrative motivation and instrumental motivation,  Dornyei’s theory seems to be multi-dimensional one. On the other hand, comparing  with Gardner whose research mainly focuses on the monolingual environment, Dornyei emphasizes the role of educational environment. Therefore, Dornyei's model has more reference value for foreign language teaching in China. Many of Chinese researches are base on his theory.
Implication for Foreign Language Teaching
As the illustration above, foreign language learning is a complex process, we should not only consider any one of the factors alone while teaching. According to Dornyei (1998), there are ten ten commandments for motivating language learners[9]. Referring to Dornyei Ten Commandments and other factors previously discussed, several teaching strategies can be applied while in second language teaching.

Create a pleasant�relaxed atmosphere in the classroom. While teaching, teachers are supposed to treat learners equally and encourage students to respect  each other in communication. Individual differences could not be ignore.

Present the tasks properly.Teachers’ expectation need to take individual difference into account. Individual differences exist in not only intelligence but also personality or other aspects. Tasks need to be presented properly and in detail, neither too difficult nor too easy to fulfill, or learners may be demotivated.
 Make the language classes interesting. The classroom acclivities could be various and colorful to accommodate with learners preference. Group discussion, presentation, multi-media or new technological access could be encouraged.  
Familiarize learners with the target language culture. Foreign language learning is not only to learn a foreign language itself, but also to understanding of human culture. A good foreign language teacher could enrich himself or herself of foreign  different culture from target language country, and guide students to the culture of the target language country as much as possible.
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