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Upon the successful completion of this module, the student should be able to: 

· Recognise, identify and select learning environments that support the development of creative learning and teaching.
· Critically reflect on strategies that impact on the distinctive role of the educator when developing creative and innovative pedagogies and environments.
· Critically reflect upon the educational potential of developing enterprise and creativity in the primary school.
· Demonstrate a critical awareness of the contribution of creativity and enterprise to educational practice.





















	
In this assignment, markers will be looking for:


· The writing to include critical analysis and evaluation of wide, deep and appropriate background reading.  Relevant synthesis of research and government documentation should be utilised to demonstrate knowledge and understanding of Creativity and Enterprise skills. 

· A clear understanding of the importance of Creativity and Enterprise skills in education and the wider world.

· Appropriate knowledge and use of the Entrecomp Framework.

· Critical evaluation of personal creativity and Enterprise dispositions, linked to the Entrecomp Framework. Including examples and evidence of current level. 

· Clear recommendations for future personal development with regards to identified areas. 

· Critical reflection of reading and experience. 

· Accurate referencing and academic writing skills

· Allocated word count. 







	
TASK DESCRIPTION




Assessment Title

Critically evaluate your creativity and enterprise dispositions in terms of the Entrecomp frame work and how you might develop these to the next level and demonstrate progression. 

Word Count - 2500 words

The essay should demonstrate critical self-evaluation. Also, analysis and evaluation of wide and appropriate background reading.  Relevant reference to research, current pedagogy where appropriate, government documentation and school-based experience should be synthesised in the response. 

So what might you include in your essay response? 

· An outline of ‘why we should be developing creativity and enterprise skills within education’ (Highlighting benefits/ NC links/ initiatives/ current thinking/ Donaldson etc.)
· The importance of creativity and enterprise skills for the teacher.
· Knowledge of the Entrecomp Framework, the benefits/ uses/ limitations. 
· Appropriate background research and knowledge for the competences identified. Supporting principles/ theories that underpin the discussion/ reflection and strategies proposed. 
· Range of evidence to support the identification of competences discussed. Who agrees with the competency identified? What are the specific benefits/ challenges/ research base/ models or methods of progression? (Educational writers, case studies, wide research) 
· Reference to key ‘Creativity’ and Enterprise skills researchers. 
· Reference to, and understanding of, the fifteen competences of the Entrecomp Framework, with a clear focussed discussion on a limited number most appropriate to the development of teacher creativity and enterprise skills. 
· A good understanding of not only the principles and theory but also the practical issues when implementing strategies to promote personal progression. 
· A clear understanding and ability to identify where current level and awareness of proposed progression and continuity of personal development. 
· Examples of proposed recommendations.
· Evidence of wide and deep background reading to support the reflection. Case studies, research, journals etc. 
· A high level of professionalism in dialogue. 
· Clear evidence of very good understanding of creativity and enterprise skills, no glaring errors. 
· Critical analysis and evaluation of current performance and clearly identified reasons for recommendations, supported with a variety of data. 













	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the common assessment criteria overleaf.

1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)

Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set.    You should provide evidence that you have accessed a wide range of sources, which may be academic and/or governmental; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using in-text citations in the main body of your work and a reference list that is alphabetical at the end of your work. Please use the Harvard referencing system. 

Your work must demonstrate the growing extent of your knowledge and understanding of concepts and underlying principles associated with the subject area.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding; ideally each should be complete and detailed, with comprehensive coverage.

2. Intellectual Skills (Analysis)

Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At all times, you must provide justification for your arguments and judgements.  Evidence that you have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and informed debate within your work.  Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts.  Sound, valid conclusions are necessary and must be derived from the content of your work.  There should be no new information presented within your conclusion.  Where relevant, alternative solutions and recommendations may be proposed.

3. Pedagogic and Professional Applications (Practical Application and Deployment)

You should be able to demonstrate how the subject-related concepts and ideas relate to pedagogic situations or a particular education context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context, to assess current situations, perhaps to formulate plans or solutions to solve problems, some of which may be innovative and creative.  This is likely to involve, for instance, the use of pedagogic examples and cases, the application of a model within relevant educational context.  You should show awareness of the limitations of concepts and theories when applied in particular educational contexts.  Your work must provide evidence of the attributes expected in professional practice.  This includes demonstrating your individual initiative and/or collaborative working.   Where relevant, you should show awareness of any ethical issues that relate to your discussion. 

4. Key Transferable Skills (Skills for Professional Practice)

You must communicate effectively in a suitable format, which includes written and oral presentation. Work should be coherent and well structured in presentation and organisation.

	
                 MARKING CRITERIA AND STUDENT FEEDBACK



This section details the assessment criteria. The extent to which these are demonstrated by you determines your mark. The marks available for each criterion are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Common Assessment Criteria Applied
	Marks available
	Marks 
awarded

	1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)
Extent of research and/or own reading, selection of credible sources, application of appropriate referencing conventions. Extent of knowledge and understanding of concepts and underlying principles associated with the discipline.
	30
	

	






	2. Intellectual Skills (Analysis)
Analysis, evaluation and synthesis; logic, argument and judgement; analytical reflection; organisation  of ideas and evidence
	30
	

	






	3. Pedagogic and Professional Applications (Practical Application and Deployment)
Deployment of pedagogic methods, materials, tools and techniques; application of concepts; formulation of innovative and creative solutions to solve problems.  Attributes in professional practice: individual and collaborative working
	30
	

	






	4. Key Transferable Skills
Deployment of appropriate media; presentation and organisation.
	10
	

	









	Assignment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late
	40% Max
	

	
	Over 1 week late
	0%
	


	ASSESSMENT AND MARKING CRITERIA FOR ECAD5001/C ASSIGNMENT

	Level 5
	Assessment Criteria Descriptors for BA Primary Education with QTS 
This format emphasizes the holistic nature of judgements to be made by markers. Criteria weighting is adjusted for each module. 

	
	0-39 (F)
	40-49 (P)
	50-59 (P)
	60-69 (P)
	70-79 (P)
	80-100 (P)

	
	Poor / Weak F
	Satisfactory 3rd
	Good 2:2
	Very good 2:1
	Excellent 1st

	Assessment Criteria
	Poor, superficial, unsystematic, incomplete and/or inaccurate 
	Satisfactory understanding of main issues demonstrated
	Good understanding demonstrated with some analysis
	Very good understanding of basic principles and relevant evidence, with a coherent and logical argument
	Thoughtful answer informed by wider reading, showing clarity of thought and personal insight
	Outstanding answer, well written, highly structured and informed, showing striking personal insight and originality

	Module Learning Outcomes matched to:
	0-11
	12-14
	15-17
	18-20
	21-23
	24-30

	Subject Knowledge and Understanding

(Conceptual)


(Reading)
	Basic misunderstanding, misconceptions,  misinterpretations and/or superficial knowledge in places
	Outline knowledge of  few key issues with evidence of understanding and application
	Defined knowledge of some key issues and wider implications
	Wider knowledge of most key issues, concepts and arguments

	Clear understanding of the key issues under discussion with logical discussion
	Excellent knowledge of key issues, concepts and arguments clearly discussed


	
	Some inappropriate literature/material with limited reading range and lack of accuracy 
	Satisfactory range of reading drawn from the recommended list and other sources
	Good range of reading drawn from the recommended list and other sources
	Very good range of relevant literature from a variety of sources beyond recommended list
	Evidence of well-considered thinking from a wide reading base using a variety of sources
	Clear evidence of independent thinking informed by an excellent range of reading from a variety of sources

	
	0-11
	12-14
	15-17
	18-20
	21-23
	24-30

	Intellectual skills

(argument)





(presentation of findings/analysis)


(critical /reflective evaluation)

	Argument is weak, little attempt to present differing viewpoints. 
Generally too descriptive 
	The argument is beginning to be balanced with a growing  awareness of other viewpoints
	A balanced argument is presented while attempting to justify other viewpoints 
	A balanced argument is presented showing an understanding of different viewpoints and the reasoning behind them
	A thoughtful argument is presented with appropriate consideration of viewpoints
	A well- structured critical argument is presented with insightful consideration of viewpoints

	
	Findings presented within incomplete descriptive framework and few or inaccurate conclusions are drawn
	Findings are beginning to be presented in a developing framework with some analysis and reasonable conclusions
	Findings are presented in a framework with some analysis and interpretation of data to form reasonable conclusions
	Findings are presented in a framework with some analysis, interpretation and evaluation of data  to form reasonable conclusions
	Findings presented with some analysis and justified conclusions
	Findings presented in a critical and analytical framework. Thoughtful conclusions, firmly based upon the evidence presented

	
	Lack of evidence of evaluation and/or critical reflection
	Evaluation and/or reflection are present but lacks depth
	Good engagement with evaluation and reflection
	Very good evidence of beginning to evaluate and critically reflect
	Evidence of thoughtful critical engagement with evaluation and reflection
	Effective and more in-depth critical engagement with evaluation and reflection

	
	0-11
	12-14
	15-17
	18-20
	21-23
	24-30

	Pedagogic and Professional applications


(linking theory to practice)


(professional reflection)


(ethical conduct  where appropriate)

	Superficial or lack of understanding of pedagogic and professional context(s)
	Relates principles and concepts to underlying theoretical frameworks and approaches with respect to the pedagogic and professional context(s) 
	Identifies principles/  concepts underlying theoretical frameworks and begins to identify their strengths and weaknesses with respect to the pedagogic and professional context(s) 
	Evidence of the use of relevant research or developments to inform actions with respect to the pedagogic and professional context(s) 

	Clear evidence of integration of theory and practice with respect to the pedagogic and professional context(s) 

	Effective integration of theory and practice with respect to the pedagogic and professional context(s)


	
	Little or no evidence of reflection
	Reflection is evident  
	Evidence of good reflection 
	Beginning to critically reflect
	Critical reflection is evident
	Effective and in-depth logical and critical reflection is evident

	
	Little or no awareness of ethical issues 
	Awareness of ethical issues
	Awareness of ethical issues and able to discuss these in relation to personal beliefs and values 
	Ethical issues have been discussed showing an awareness of personal responsibility and professional codes of conduct
	Ethical issues have been clearly discussed in the context of  personal responsibility and professional codes of conduct
	Ethical issues have been effectively addressed especially in the context of personal responsibility and professional codes of conduct

	
	0-3
	4
	5
	6
	7
	8-10

	Key/Transferable Skills 






(Referencing techniques)

	Weak presentation of written work
	Satisfactory presentation of written work 
	Good presentation of written work
	Very good presentation of written work 
	Effective presentation of written work
	Outstanding presentation of written work

	
	A number of basic errors in spelling, punctuation or grammar
	Some errors in spelling, punctuation or grammar
	Few errors in spelling, punctuation or grammar
	Very few errors in written language
	Minor errors in written language 
	No errors in written language

	
	Weak structure with unclear writing style in parts
	Satisfactory structure with a mostly coherent writing style
	Good structure with a coherent writing style 

	Very good structure which supports the reader 
	Effective structure which supports the reader 
	Highly coherent and mature writing style which fully engages the reader

	
	Little or no use of protocols and conventions of Harvard referencing
	Satisfactory use of Harvard referencing protocols and conventions
	Good use of Harvard referencing protocols and conventions
	Harvard system mainly used accurately, with some secondary sources
	Harvard system used accurately including secondary sources
	Harvard system used accurately, consistently and effectively with all sources 























	Student Self Evaluation Form



This section repeats in brief the common assessment criteria detailed on previous pages. The extent to which these are demonstrated by you determines your mark. Using these criteria, tick the box that best indicates the level of achievement you feel you have achieved with regard to each of them. 

	Common Assessment Criteria Applied
	Level of Achievement

	
	
REFER
	
3rd
	
2:2
	
2:1
	
1st
	
1st

	
	OUTRIGHT FAIL
	UNSATISFACTORY
	SATISFACTORY
	GOOD
	VERY GOOD
	EXCELLENT
	EXCEPTIONAL

	1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	x
	
	

	2. Intellectual Skills (Analysis)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	x
	
	
	

	3. Pedagogic and Professional Applications
(Practical Application and Deployment)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	x
	
	

	4. Key Transferable Skills
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	x
	
	
	


	PLEASE COMMENT ON AREAS IN WHICH YOU FEEL THAT YOU HAVE PERFORMED WELL 
	PLEASE COMMENT ON AREAS YOU FEEL THAT YOU NEED TO DEVELOP

	· I feel I have performed well when reflecting on my own practice in line with the EntreComp framework
· I feel I have added a good source of theorists to support my points
· I feel I have evaluated myself critically 
	· I think I need to continue to work on my transferable skills and intellectual language
· I think I could develop my knowledge further and add in more theory
· I feel I need to develop writing in a concise way.



	Student’s Name
	Caitlin Mills
	Date
	[bookmark: _GoBack]15-12-17

	
	
	
	

	Student’s Signature
	C. Mills























Critically evaluate your creativity and enterprise dispositions in terms of the Entrecomp frame work and how you might develop these to the next level and demonstrate progression. 

Being a creative teacher is something many aspire to be; being creative has become a category some have assumed they do not fall under, due to the fact they don’t specialise in disciplines such as art, music or drama. However, this is simply not the case. Creativity is defined by Robinson (2007) as “The process of having original ideas, that have value”. Keeping this definition in mind, it is made clear by Thorne (2007) that creativity is something that scopes over a very large area of the curriculum; not just the arts. Being a creative practitioner involves delivering original ideas throughout all the disciplines; and making learning accessible. Barnes (2015) discusses that learning can be made accessible through creative teaching. He states that to do this, it will involve the practitioners own inherent and learned creativity. This supports that creativity is something that can be continually developed whether the person would describe themselves as ‘naturally creative’ or not.
The importance of creativity and enterprise dispositions continues to grow in education. The new curriculum for Wales states that children should be enterprising and creative contributors, Donaldson (2015). In education, the status of creativity has risen to a level that is being compared to literacy and numeracy. Therefore, the encouragement of its development, from practitioners, is crucial to children’s education. It was suggested by Robinson (2007) that “We don’t grow into creativity, we grow out of it”. Implying the education system discourages children and practitioners out of their creative capacity. It is with this in mind and Donaldson’s suggestions, practitioners should be creating an environment for themselves, and the children, where the creative process can develop; an environment where, as discussed by Robinson (2006), the person is prepared to be wrong, as they know it is part of the process of creating an original idea. 
Thorne (2007) outlines that a range of stimuli can help to inspire creative teaching alongside socialising and having time to think about ideas. It is suggested that deadlines and working under-pressure can stimulate creativity for some; these suggestions are vast, suggesting that it is something that effective methods to enhance creativity can vary on the individual.

In order for practitioners to ensure that creativity can be developed further, the use of enterprising skills are essential. Enterprise is defined by QAA (2012) as “the application of creative ideas and innovations to practical situations”. This definition differs from the business world’s interpretation through the combination of creativity, developing ideas, problem solving, communication and action. QAA (2012) also defines enterprise education, this involves producing the skill and mind set to produce original ideas for a specific need, followed by the ability to act upon these ideas. 

To develop thinking skills, it is useful to keep consider dispositions; these involve a person’s quality of mind or character. An example of this is Habits of Mind. The 16 habits of mind were created by Costa and Kallick (2009). These identify habits that successful people have when they come across unfamiliar situations, created by Costa and Kallick (2009) to understand how knowledge is produced rather than reproduced.

For a practitioner, ensuring creativity and enterprising skills are consciously being developed and incorporated in lessons, having many benefits and challenges. Encouraging and including creativity and enterprising skills into the school environment is an innovative and effective way to develop the curriculum and implement Donaldson’s (2015) recommendations into the classroom. Not only does it offer opportunities for teachers to explore resources, but provides new, engaging and dynamic learning experiences for children. 
Challenges could arise with regards to the demands of the curriculum. Thorne (2007) recognises these challenges, discussing how practitioners may struggle to really explore the creative skills that they would like to, however, good practice should attempt to look past the restraints of the curriculum and create a response to lessons that involve a creative mind set delivered with energy and enthusiasm. Following on from this, challenges could arise with trying to change the views of teachers and learners, with regards to creativity being something that occurs in subject’s other than the arts. 

A way of assessing creative and enterprising skills is by using the EntreComp Framework. This was created by the Joint Research Centre of the European Commission. It has been stated by Bacigalupo, et al, (2016), that the EntreComp Framework is a new skills agenda that will be working holistically to strengthen human capital, employability and competitiveness. The aim of the framework is to provide a solution for current challenges arising due to lack of entrepreneurial skills. The set of competencies created should allow opportunities for skills, which are undervalued in the current curriculum, that are needed for personal development, social inclusion, active citizenship and employment, as suggested by Bacigalupo, et al (2016). 
The EntreComp framework is made up of three competence areas- Into action, resources and idea & opportunities. Under the three competencies there are a list of fifteen competencies. For these fifteen competencies, there are learning outcomes and levels that can be useful when referring to current and future initiatives. It can also be useful when providing guidance and training young people, these skills can also be transferred to a range of jobs to create employees that use initiative and elements of entrepreneurial skills.
The EntreComp Framework will be used to critically evaluate current practice. The framework will also be used to suggest how to improve skills going forward.

Creativity is one of the competencies in the EntreComp framework that I will be evaluating myself against. In the framework this competency is described as “Develop creative and purposeful ideas”. Under this competency lies the thread “Be curious and open”. I have assessed myself as level 3- “I can experiment with my skills and competences in situations that are new to me.” Bacigalupo, et al, (2016). I have evidenced this in appendix 1, where I have written an ARC evaluating a teaching experience in the schools 4D room. This was a totally new and exciting experience for myself, which allowed me to create a description task for the children using their senses. I was able to do this by experimenting with the different sounds, smells, movements, lights and visuals in the room. I ensured that I explored the room to familiarise myself with its functions and found appropriate settings to link it to the curriculum skills. 
I feel that I experimented well and created a learning experience linked to the class topic, that also developed a variety of skills. To move on to level 4- “I can actively search for new solutions that meet my needs.” Bacigalupo, et al, (2016), I should continue to explore resources and find new ways to develop skills. I should stay open minded when linking curriculum skills to new resources that may involve experimenting with to subsequently create a new and exciting learning experiences.
I will know I have achieved this when I have incorporated a new or experimental resource or idea into a lesson. It should be a continuous target and to continue to develop creativity in this way I feel it is important to be looking regularly for something new.

Another thread I will be evaluating myself on is “Define problems”. I am currently performing at level 3- “I can take part in group dynamics aimed at defining open-ended problems.” Bacigalupo, et al, (2016). This will be linked to the implantation of Donaldson (2015) into school, with regards to digital competency, whilst it is still so new not only to myself as a trainee teacher but to my class mentor. As evidenced in appendix 2, I was able to create a lesson that incorporated skills from the digital competency framework, however it was challenging at the beginning of teaching practice to try to incorporate it where possible with teachers still experimenting with it. 
However, myself and my mentor worked together to ensure we found innovative ways to overcome potential issues of implementing the new curriculum. 
To move forward to level 4- “I can reshape open-ended problems to fit my skills.” Bacigalupo, et al, (2016), it is essential to keep looking for new ways to implement the digital competency framework. It is an ongoing target that should not be seen as a problem but a crucial part of the curriculum and one of the three key responsibilities. This competency will be achieved, improved, explored constantly.

NACCCE (1999) define creativity as “imaginative activity fashioned so as to produce outcomes that are both original and of value. They also stated that this definition can be seen as four distinct parts: using imagination; pursuing purpose; being original and judging value. These four parts to creativity offer another set of criteria to follow and assess creativity competencies by.

One of the competencies I will be evaluating myself against is planning and management. This competency is described on the framework as “Prioritise, organise and follow up”.
With regards to the thread “Define goals” I am currently performing at a level 4- “I can set short-term goals that I can act on” Bacigalupo, et al, (2016). This is evidenced it the in appendix 3. Whilst on teaching practice I set short term targets; at the end of the previous week targets would be established to work on throughout the following week. The targets related to the QTS standards, therefore relevant for the future. Targets combined my strengths and weaknesses. When I did not feel confident with that I had met a target within the week, I would acknowledge why and devise an effective way develop the target and improve. 
To move forward from level 4 in planning and management to level 5- “I can define long-term goals arising from the vision for my value-creating activity.” Bacigalupo, et al, (2016), it would involve myself setting a long-term target at the beginning of teaching practice. I feel that this would certainly benefit my practice as I could development the long-term goal along-side the weekly short-term goals. The long-term goal should add value to my practice whilst being achievable but ambitious. It could be one of the sections of the QTS standards, looking at them holistically.
To achieve this target, I will need to allocate a date to work towards. The created target should involve success criteria, I will know this target is achieved if I can provide evidence.

Along-side the above competency, I will evaluate the thread “Plan and organise”. I feel I currently working at a level 3- “I can create an action plan which identifies the necessary steps to achieve my goals” Bacigalupo, et al, (2016).  In appendix 4, I have created an action plan to run along-side a target that has been made whilst on teaching practice. The action plan has allowed me to create criteria and steps to follow to achieve my targets and goals. 
I do however feel there is room for improvement. I could make my action plans more detailed moving forward. I have highlighted how to get to the target but have not given myself many options on how to do so. To improve upon this competency, and work toward level 4- “I can allow for the possibility of changes to plans.” Bacigalupo, et al, (2016), I should make my action plans more detailed and offer steps that could compensate for plans that could change or may need adapting. To do this I should create a new layout for my action plans, I will know I have completed this target and provided evidence of the criteria being met. 

I will be evaluating myself against the competency ‘Spotting opportunities’. The EntreComp framework has described this competency as followed- “use your imagination and abilities to identify opportunities for creating value” Bacigalupo, et al, (2016). 
Evidenced in appendix 5. This lesson plan was used whilst on teaching practice. The topic was renewable energy. To take the children’s knowledge and use it to develop thinking skills, I planned to create an opportunity using a real-life context the children could relate to and engage with.  
The first thread under this competency is “Identify, create and seize opportunities”. I feel I am currently performing at a level 6, “I can use my knowledge and understanding of the context to make opportunities to create value” Bacigalupo, et al, (2016). To create the lesson, I had to use my knowledge of the topic to find a suitable project to deliver a lesson with, of value to the children. An opportunity arose following research of renewable energy source projects, that were near the area of the school. I used this project to engage the children and apply their knowledge to something they could relate to. Whilst also using De Bono’s thinking hats to develop deeper thinking skills. I feel that this lesson is an appropriate example of myself using a relevant opportunity to create a valuable learning experience for the class.
To move forward to level 7 “I can judge opportunities for creating value and decide whether to follow these up at different levels of the system I am working in (for example, micro, meso, or macro)” Bacigalupo, et al, (2016), I should take into consideration Bronfenbrenner’s Ecological Theory. I should create valuable opportunities and try to relate them to the microsystem, mesosystem and/or macro system. I will know I have done this when I have not only spotted valuable opportunities but also found opportunity to incorporate valuable learning experiences whilst making connections between contexts in a chosen system. 
Another thread under this competency is “Uncover needs”. I feel that I have evidence of performing at level 3- “I can explain that different groups may have different needs” Bacigalupo, et al, (2016). Appendix 6 shows evidence of differentiation within the classroom. The maths challenge had 4 different challenges, each at different levels. I needed to ensure I had a clear idea of the difference in ability in each particular group to set work that is both at an appropriate level but also allows a challenge. 
To move on to level 4- “I can establish which user group, and which needs, I want to tackle through creating value.” Bacigalupo, et al, (2016), I need to try to identify specific needs for individuals. I could look further than creating differentiated work for the different level groups and maybe try looking toward targeting meeting specific learners needs each lesson. This could be done by providing one on one time to try and identify what extra, or specific needs may need to be met. This could help to provide more valuable learning experiences and provide and insight into how to ensure differentiated learning is personal and of value to all ability of learners.
I will know that this competency has been met at level 4 once I can easily establish learners needs. The proof will lie with the resources, and the differentiation will be more personal and effective. 

Alongside the EntreComp framework, Bloom’s Taxonomy (2001) could be used to critique these competences. Each learning goal is relevant to creativity and enterprising skills. It can be used to clarify and organise objectives across the curriculum; for both teachers and learners. 

To conclude, the EntreComp framework is a tool that can be used to assess creativity and enterprising skills for teachers. Though this isn’t without slight adaptation and particular interpretation of the terminology. When reflecting from the point of view of a teacher it should be kept in mind that the framework targets entrepreneurial skills, that do not necessarily apply to teaching. As there is no current framework for non-academic skills, whilst a new initiative for the implementation of creative skills, the EntreComp framework could be an extremely useful tool.
Creativity and enterprising skills for teachers are extremely important and relevant in line with the current changes to the curriculum. These skills are useful ways to teach skills to children in alternative and engaging ways. It is supported by many theorists that education has become a place where creativity is not encouraged. “We are educating people out of their creative capacities” (Robinson, 2007). As practitioners, it is crucial that we are conscious of this as also stated “It is non-creative behaviour that is learned” Land and Jarman (1993). The intensity of the curriculum does not leave a great deal of time for teachers to encourage creative, problem solving skills to be developed. With Donaldson (2015) recommendations and creativity being one of the four purposes, practitioners can change this. It is time to encourage creative, divergent thinking in the classroom, and create an environment nurtures the development of creativity allowing it to flourish.

Word count- 2750
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Appendices
Appendix 1
Model Casgliadau Adfyfyriol â Chymorth (ARC) (Model ‘Myfyrio a Newid’)
Assisted Reflective Conclusions (ARC) Model
Date: Friday 18th November 2016
Critical incident (focus): 4D room- describing the senses whilst being in a Victorian town.

	Profiad/ Experience


	Teimladau/
Feelings

“What are your feelings regarding the experience?”
	My feelings regarding this experience are positive. The children were engaged and enthusiastic. The addition of the physical senses was new and exciting. I feel positive that it heightened the children’s learning experience.

	Cofio a Deall/
Remember and Understand

“Can you list the aspects of the learning experience that went well?”

“What were the elements of the learning experience that were disappointing?”

	· The different smells helped to show children a real-life experience of what a Victorian town may have smelt like.
· The sounds, temperatures and visuals created a real-life experience
· The real-life context allowed children to orally describe and discuss what it may have felt like to be a Victorian child
· The room however was smaller than anticipated with the full group in, not all children had the same experience


	Gwerthuso a dadansoddi/
Evaluate and analyse

“What will you keep the same to ensure effective teaching and learning in the future?”

“What was the cause of the most important disappointing element?”

	· I would keep the content the same as it was stimulating and effective
· To avoid the room size disappointment I should have checked perhaps with other teachers an appropriate group size to take in, not just assume.

	Casgliadau a chamau gweithredu/
Conclusions and actions

“What are your possible solutions to the disappointing issues identified?”

“What will you do next?”

	· I would take in smaller groups to ensure they are all able to sit on the chairs so they could enjoy all senses in the experience rather than having to swap pupils
· Next time I could also look into exploring other features of the room and perhaps letting the children plan their experience. 





Appendix 2

	Year group: 5
	No. of learners: 26
	ALN: N/a

	Additional adults: Miss Taylor + 3 Student teachers- one teacher per guided group

	Learning objective(s): To understand and evaluate 


	Success criteria: To identify the positives and negatives of renewable energy
To use thinking skills
To investigate and research 

	Links to previous learning: prior knowledge of energy sources, learning experiences through STEM week


	Curriculum coverage (range, skills): Search for, access and select relevant scientific information, from a range of sources, including ICT. Communicate clearly by speech.
Pupils turn ideas suggested to them, and their own ideas, into a form that can be investigated.


	Literacy(LNF)
use information from trusted sources, on-screen and on paper, selecting and downloading as necessary.
explain information and ideas, exploring and using ways to be convincing, e.g. use of vocabulary, gesture, visual aids

	Numeracy (LNF)


	ICT
IPads/laptops for research-
create, collect and combine a range of text, image, sound, animation and video for selected purposes.
	Thinking
De Bono’s thinking hats to evaluate the Tidal Lagoon Power project
	ESDGC
How the project will affect people, the environment, etc
	YCC
Tidal Lagoon Power project is based in Swansea and effects Wales massively





























Appendix 3
	Week:      1    2    3    4    5    6    7    8    9    10    (circle as appropriate)

	Current personal training target/s:
S3.3.1 
S3.3.9

	What progress have you made against your personal training targets during the past week?
· Behaviour management- used pausing as a technique, wait for silence 
· Identified low level behaviour and made an example of it to class
· Differentiated through challenges

	How do you know? (Provide a summary of your achievements)
· Verbal feedback from mentor and senior mentor
· Marking feedback- children understood, felt secure and confident with work.

	Evaluation against QTS standards (to be agreed by 
both trainee and mentor):
	E – Excellent,  G – Good, A – Adequate,
U - Unsatisfactory (Significant Improvement Required)
Please tick appropriate judgements

	
	E
	G
	A
	U

	S1

	
	X
	
	

	S2

	
	X
	
	

	S3.1

	
	X
	
	

	S3.2

	
	X
	
	

	S3.3
	

	X
	
	


· I have improved my behaviour management, which is reflected by the class responding positively 
· My subject knowledge continues to improve with each lesson
· I need to gain exposure to different monitoring and assessment methods.

Trainee signature: C.Mills
Mentor/Senior Mentor signature: R.Taylor
Date: 25-11-16	

	What are your next areas for development? Set personal training targets for next week.
· Pace
· Timing
· Explicit instructions


	Which QTS standard/s do your targets relate to?
S3.3.7
S3.3.4

	How exactly will you achieve your targets? Complete an action plan (Form C20) to indicate the steps you will take to develop.












Appendix 4
	Priorities
(What to I need to do)
	Action
(How will I achieve this?)
	Deadline
(When?)
	Success criteria
(How will I know?)

	
· Improve my pace in lessons

· Provide explicit instructions
	· Set myself achievable timings on lesson plans

· Use mini plenaries- less time on introduction

· Don’t just talk- set tasks

· Spend a few minutes telling class details of what they are meant to do

· Put task instructions on board as a reminder
	
Assess development of both targets next week 
	· When my introductions are an appropriate length

· When children ask less questions on what to do after the task has been set

























Appendix 5
	Year group: 5
	No. of learners: 26
	ALN: N/a

	Additional adults: Miss Taylor + 3 Student teachers- one teacher per guided group

	Learning objective(s): To understand and evaluate 


	Success criteria: To identify the positives and negatives of renewable energy
To use thinking skills
To investigate and research 

	Links to previous learning: prior knowledge of energy sources, learning experiences through STEM week


	Curriculum coverage (range, skills): Search for, access and select relevant scientific information, from a range of sources, including ICT. Communicate clearly by speech.
Pupils turn ideas suggested to them, and their own ideas, into a form that can be investigated.


	Literacy(LNF)
use information from trusted sources, on-screen and on paper, selecting and downloading as necessary.
explain information and ideas, exploring and using ways to be convincing, e.g. use of vocabulary, gesture, visual aids

	Numeracy (LNF)


	ICT
IPads/laptops for research-
create, collect and combine a range of text, image, sound, animation and video for selected purposes.
	Thinking
De Bono’s thinking hats to evaluate the Tidal Lagoon Power project
	ESDGC
How the project will affect people, the environment, etc
	YCC
Tidal Lagoon Power project is based in Swansea and effects Wales massively



	Time

	Session activities, organisation and management
	Key questions & Assessment for Learning opportunities  

	10 mins
	Introduction 
· Discuss what the class know about renewable energy
· Discuss different types of renewable energy sources
· Discuss the pros and cons of the different energy sources identified 
· Discuss how the world is changing with regards to the use of energy, ask class if they know of any new renewable developments around the world or in Wales

	· What is renewable energy?
· What renewable energy sources do we know of?
· How do they work?
· What are the benefits of these sources of energy?
· Are there any disadvantages?
· Are some renewable energy sources still reliant on non-renewable sources?
· Have you seen or heard of any new renewable power sources?


	45 mins
	Main activities
· The class, in pairs, should sort renewable energy types into a diamond 9 of most to least important
· Feedback and discuss and justify choices
· The class will then be set a task to research the Swansea Tidal Lagoon Power project
· Once the class have identified the main ideas of the projects half the class will use De Bono’s thinking hats to evaluate the project
· Each group will evaluate and identify the reasons for the thinking hat they have been given. They can work as a group to create ideas but will record work individually
· Once the class have found all their information they will, in their groups, present their findings/ideas to the class
	

	10 mins
	Plenary
· After the presentations, the class will be asked to discuss and summarise the project
· Children should feedback any other findings they found interesting
· We will discuss what further things can be done to continue making the world sustainable and other possible sources of renewable energy

	





































Appendix 6
	Challenge 1:
You must use a column method.

1. Miss Mills went to Marks and Spencer. She bought a Christmas Hamper and a Triple Layer Chocolate Cake . How much did she spend altogether?

2. Miss Taylor went to Hobby Craft to buy art supplies. She spent £209.10 on paint and £199.99 on paint brushes. How much did she spend altogether?

3. After school, Rhian went to Marks and Spencer and bought two items. She spent £71.50 What were the items?

4. Miss Mills went to the Cadburys shop with £280 and spent £147.94 on chocolate, how much money did she have left over?

5. Miss Taylor went to Marks and Spencer with £70 and bought a Shellfish Platter, how much money did she have left over?

6. Last night Rhian bought two items with a cheque for £273, he received £119.75 change. How much did she spend on the two items? What were the items?


	

	Challenge 2:
You must use column method

1. Miss Mills went to Marks and Spencer. She bought a Iberico Ham Leg and a Whole Fillet of Beef How much did she spend altogether?

2. After school on Friday, Miss Mills went shopping with £815 and bought a new coat for £456.89, how much money did she have left over?

3. Miss Taylor went to Marks and Spencer with £1,543 and bought a Dining Table. How much money did she have left over?

4. After school Miss Taylor went to PC World and bought a laptop for £1,018 and a new speaker for £549. How much did she spend altogether?

5. Jack went to Marks and Spencer and bought Champagne and a wedding cake. How much did he spend altogether?

6. Last Saturday Jack went to Marks and Spencer with his mum; she spent £5148.99 on two items for Jack. What were the items?
	

	Challenge 3:
You must use the column method.
1. Miss Mills went to Marks and Spencer with £5,599. She bought a double bed and a large sofa. How much change did she have?

2. Miss Taylor went to Marks and Spencer with £2,689. She bought a dining table, a deluxe Christmas hamper and Rosie’s perfume. How much change did she have?

3. Your budget is £1999.50. Buy as many items as you can to spend as much of the budget as possible. Try and get as close to the budget as you can. 

	

	Extension:
Write your own word problems using the Marks and Spencer items. Ask your partner to solve it.
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