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Graduate AI Strategist
[bookmark: _Toc243221974]Job description
	Job title
	Graduate AI Strategist

	Employer and team
	University of Wales Trinity Saint David (UWTSD), proposed central Digital Learning and Innovation team

	Working hours
	37 hours per week, full time

	Contract
	12-month fixed-term graduate appointment 

	Location and working pattern
	Swansea campus base with hybrid working normally three days on campus and up to two days remote, subject to service needs and agreed arrangements

	Salary
	£30,000 per annum

	Reports to
	AI Strategy or Digital Learning Manager (proposed reporting line)

	Key relationships
	Academic schools, professional services, students, IT, library, learning and teaching teams, data protection and information security colleagues
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Role purpose
To help UWTSD make informed, inclusive and responsible decisions about AI in teaching, learning and university operations. The postholder will translate emerging evidence and institutional priorities into small, evaluated projects, practical guidance and clear communications. The role is strategic in focus but graduate-level in scope: it contributes analysis and delivery under the guidance of an experienced manager.
[bookmark: _Toc243221976]Main duties and responsibilities
Conduct horizon scanning and summarise relevant AI developments, research and sector practice for university colleagues, explaining limitations and uncertainty in accessible language (Long and Magerko, 2020; Ng et al., 2021).
Support discovery and prioritisation of AI use cases by consulting staff and students, mapping needs, and considering educational value, accessibility, workload, cost, privacy, security and potential bias.
Assist with small, time-limited pilots: define intended outcomes, document risks and safeguards, coordinate participants, maintain project records and report findings against agreed measures.
Co-develop practical resources, briefings and learning activities that build AI literacy and help users critically assess outputs, verify information and understand responsible use (Long and Magerko, 2020; Ng et al., 2021).
Work with academic colleagues to explore transparent, learning-outcome-led use of generative AI in assessment, including clear communication of permitted use and human judgement (Perkins et al., 2024; Furze et al., 2024).
Promote human oversight and augmentation of professional work, identifying where automation may create new risks, change roles or affect staff and student experience (Raisch and Krakowski, 2021; Budhwar et al., 2023).
Follow university processes for information governance; escalate concerns involving personal data, intellectual property, accessibility, equality, safeguarding or information security to the relevant specialists.
Prepare concise reports, presentations and recommendations; maintain constructive relationships across academic and professional services teams; and undertake other duties appropriate to the grade.
[bookmark: _Toc243221977]








Person specification
[bookmark: _Toc243221978]Qualifications and experience
	Criterion
	Level
	Evidence at selection

	A degree at 2:2 or above, or equivalent relevant experience, in a subject such as education, computing, business, social sciences, data or a related field.
	Essential
	Application and qualification check

	Evidence of applying research, data or structured enquiry to a practical question, through study, employment, volunteering or a project.
	Essential
	Application; short evidence-based task

	Experience in explaining a digital or technical topic to people with different levels of confidence.
	Essential
	Application and structured interview

	Experience supporting a project, workshop, evaluation or change activity.
	Desirable
	Application and structured interview

	Experience in higher education, learning technology, student support or education-focused research.
	Desirable
	Application and structured interview
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Knowledge and skills
	Criterion
	Level
	Evidence at selection

	Working understanding of AI, including generative AI, and ability to explain that outputs can be inaccurate, biased or incomplete.
	Essential
	Structured interview; practical task

	Ability to find, assess and summarize academic or professional evidence, distinguishing evidence from assumption.
	Essential
	Short evidence-based task

	Clear written, verbal and presentation skills; able to tailor information to academic, professional and student audiences.
	Essential
	Written task and structured interview

	Ability to plan and prioritize tasks, keep accurate records and meet agreed deadlines.
	Essential
	Application and structured interview

	Basic understanding of responsible AI issues, including privacy, bias, accessibility, transparency and human oversight.
	Essential
	Structured interview; scenario task

	Confidence with common digital collaboration, presentation and spreadsheet tools; willingness to learn institutional systems.
	Essential
	Application and structured interview

	Awareness of AI literacy or AI-supported assessment frameworks and their possible application in higher education.
	Desirable
	Application and structured interview

	Welsh language skills or willingness to develop them in line with institutional support.
	Desirable
	Application
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Personal attributes
Curious and reflective: tests claims, asks useful questions and recognizes the limits of current evidence.
Collaborative and respectful: listens to staff and students and values different experiences and levels of digital confidence.
Practical and adaptable: can move from analysis to the next manageable steps while responding constructively to feedback.
Committed to inclusion, confidentiality, professional integrity and responsible use of institutional information.























Academic reasoning

The role is framed around AI literacy rather than advanced programming because effective engagement with AI involves understanding systems, critically evaluating outputs and communicating appropriately, alongside ethical awareness (Long and Magerko, 2020; Ng et al., 2021). This informs the essential criteria for assessing evidence, explaining AI limitations and communicating guidance. In teaching and assessment, the AI Assessment Scale offers a way to clarify permitted generative AI use and connect it to learning outcomes (Perkins et al., 2024). Furze et al. (2024) provide a pilot example of implementation; however, results from one university context should not be assumed to transfer directly to UWTSD. The role therefore includes consultation and evaluation rather than assuming one solution will suit every subject. Finally, AI may both automate tasks and change how people perform them (Raisch and Krakowski, 2021), with wider implications for work and people management (Budhwar et al., 2023). Human oversight, staff and student engagement, and review of impacts are therefore included in the proposed duties.


















[bookmark: _Toc243221981]List of references
1. Budhwar, P., Chowdhury, S., Wood, G., Aguinis, H., Bamber, G.J., Beltran, J.R., Boselie, P., Lee Cooke, F., Decker, S., DeNisi, A., Dey, P.K., Guest, D., Knoblich, A.J., Malik, A., Paauwe, J., Papagiannidis, S., Patel, C., Pereira, V., Ren, S., Rogelberg, S., Saunders, M.N.K., Tung, R.L. and Varma, A. (2023) ‘Human resource management in the age of generative artificial intelligence: Perspectives and research directions on ChatGPT’, Human Resource Management Journal, 33(3), pp. 606–659. doi: 10.1111/1748-8583.12524.
2. Furze, L., Perkins, M., Roe, J. and MacVaugh, J. (2024) ‘The AI Assessment Scale (AIAS) in action: A pilot implementation of GenAI-supported assessment’, Australasian Journal of Educational Technology, 40(4), pp. 38–55. doi: 10.14742/ajet.9434.
3. Long, D. and Magerko, B. (2020) ‘What is AI literacy? Competencies and design considerations’, in Proceedings of the 2020 CHI Conference on Human Factors in Computing Systems. New York: Association for Computing Machinery, pp. 1–16. doi: 10.1145/3313831.3376727.
4. Ng, D.T.K., Leung, J.K.L., Chu, S.K.W. and Qiao, M.S. (2021) ‘Conceptualizing AI literacy: An exploratory review’, Computers and Education: Artificial Intelligence, 2, article 100041. doi: 10.1016/j.caeai.2021.100041.
5. Perkins, M., Furze, L., Roe, J. and MacVaugh, J. (2024) ‘The Artificial Intelligence Assessment Scale (AIAS): A framework for ethical integration of generative AI in educational assessment’, Journal of University Teaching and Learning Practice, 21(6). doi: 10.53761/q3azde36.
6. Raisch, S. and Krakowski, S. (2021) ‘Artificial intelligence and management: The automation–augmentation paradox’, Academy of Management Review, 46(1), pp. 192–210. doi: 10.5465/amr.2018.0072.
•  1
image3.png
Prifysgol Cymru
¥ Drindod Dew Sant

J University of Wales
Trinity Saint David




image30.png
Prifysgol Cymru
¥ Drindod Dew Sant

J University of Wales
Trinity Saint David




image1.png




image2.png




