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Section 1:  Different play types

There are several different types of types of play that children experience. Wasik and Jacobi-Vessels (2017), look at the importance of self-directed play, they state that where it has been noted that adult intervention can be very beneficial to child’s development, self-directed play provides children with opportunities for self-expression and creativity and creates the internal drive of self-motivation within the child. When a child is fully in charge of their own play they have the ability to express themselves and explore their surroundings in a free, more natural way which increases their curiosity to learn. In addition to that, Wasik and Jacobsi-Vessels (2017) also go on to state that there are some limits to self-directed play as it can only revolve around what a child is already familiar with and is limited to the experiences and language that the children have already experienced. However, Anonymous (2011) believes that self-directed play teaches a child independence.

Bolton and Heathcote (1999) discuss role play and how to implement it. They explain how role play occurs when a child takes on a role or a character and pretends to be someone or something other than themselves. Smith (2009) refers to role play as pretend play. He explains how this type of play helps create strong bonds and friendships between children. He states that pretend play occurs more frequently in smaller groups of children where the bond and intimacy between those playing becomes evident. It is a very beneficial play for children to develop their communication skills and the ability for them to empathise and understand the needs of others. Smith (2009) also discusses that the need for children to compromise and work together during times of role play which is what aids the development of their social skills. Doyla (2010) discusses the theory put forward by theorist Lev Vygotsky. Vyotsky’s theory, known as the zone of proximal development, can be linked to role play. The zone of proximal development is the zone just above what children are able to do, but below what they are yet unable to do. It is the area where they can do things slightly out of their ability with the help of a more knowledgeable other. In a vast amount of cases the more knowledgeable other is a teacher, parent or another adult; however, in instances of role play, the more knowledgeable other could easily be another child that a child is playing with. For example, a group of children could be role-playing as a family and one child could be playing roughly with a toy doll. A more knowledgeable other in this example could be a child who is part of this game who is an older sibling. As a result, this child knows that babies need to be treated with care and goes on to show the child who is handling the doll very roughly how to gently place it in a pram and take care of it correctly.

Another type of play which is discussed by Wagner (2012) is rough and tumble play. Wagner states that rough and tumble play aids a child’s physical development. Rough and tumble play is where a child plays physically with another child or adult, without any intent of causing harm. This could be in instances such as play fighting or wrestling. Rough and tumble play can be very beneficial to teaching a child their own limits and to take into consideration the limits and abilities of others. It also aids them in developing their own ability to understand risk and what could happen if they take the level of play too far. Flanders et al. (2010) discuss how rough and tumble play helps a child maintain their level of aggression. They explain how children who spends less time participating in rough and tumble play shows higher levels of aggression. Vygotsky’s theory of the zone of proximal development as discussed by Doyla (2010) also applies to rough and tumble play. Flanders et al (2010) discuss the importance of parents participating in rough and tumble play with their children, and that this as a result shows a child how to manage their aggression and to take others into consideration. In this scenario, the more knowledgeable other as put forward by Vygotsky’s theory would be the child’s parent who teaches them these limits as they participate in rough and tumble play with their child. 

Each type of play that children experience has their own benefits towards a child’s development, this is why it is important that a child experiences and overall holistic play. Else (2014) states that it is important for children to experience and combine all different types of play in order to gain the vast amount of benefits that each play type provides. He explains how different types of play evolve and expand in order for the child to gain the most advantage out of them to their development.  

Section 2: Why risk is beneficial to children.

It is natural in a lot of cases for parents and those caring for children to attempt to shield a child from any form of risk in order to protect them. However, doing so can actually cause more harm than good. The theorist Montessori is discussed by Isaacs (2012). He discusses how Montessori was a firm believer in exposing children to risk in order for them to learn. Isaacs describes that a Montessori classroom is set up with real objects for a child to use. For example, a child would have access to real scissors instead of child safety scissors; this then teaches the child how to use the real object correctly. Furthermore, it teaches the child about the risk behind using the scissors and how to respect it. If a child is constantly told never to touch scissors it would likely then become a fascination and an attraction to them. This could then become even more of a risk, or even a hazard of causing immediate harm; if they were to get hold of scissors without understanding how to use them correctly. On the other side, if they were shown how to use them, the risk behind doing so would become beneficial to the child and they would learn how to use it correctly and respect the danger behind the tool. 

Little (2015) discusses the difference between protecting a child from obvious harm and exposing them to risk. She talks about how it is completely different to expose a child to an obvious hazard such as letting them play on a badly damaged, poorly maintained climbing frame to trying to make a child’s play environment completely risk free. While it is vital to protect a child from immediate and obvious dangers, exposing children to risk and teaching them about the dangers involved expands their knowledge about their own safety and begins to teach them how to assess the dangers and risks involved in all aspects of their life. Little (2015) goes on to support Montessori’s theory stating that having exposure to risk supports a child’s development, teaches them independency and prepares them for further responsibilities that will eventually be required later in life.

This is a view also agreed by Niehues et al. (2015), they state that children participating in a type of play that adults may deem as being too risky is beneficial to them in many ways. Taking part in risks can help children deal with fears and anxieties in a healthy manner and provides opportunities for children to learn from their mistakes. They go on to explain that in situations where the worst-case scenario is a situation where a child only has bump or a scrape; the benefit of the lesson learnt as a result of what has happened can often be far greater than the consequence of injury. In a vast majority of cases, the value behind the lesson learnt is far more significant than the possibility of slight injury to the child. 


Section 3: Risk Assessment

	Activity:
	Visit to Parc Howard with a group of fifteen children aged between four and five.

	Main Hazards:
	Traffic. Transport. Slips, trips and falls. Play area. Lost children. Infection or injury from animals. Members of the general public. Water. Protection of vulnerable children.

	Who May Be Harmed:
	Children. Accompanying adults. General public. Staff.


 
Risk Level:			Severity of Risk:
V = Very Unlikely		S = Slight (minor injury, cuts, etc)
U = Unlikely			SE = Serious (brakes, sprains, head injuries, etc)
L = Likely			F = Fatal (death)
VL = Very Likely

	Hazard
	Control Measures To Be Taken Into Consideration
	Risk Level
	Severity Of Risk

	Traffic
	Children to be dropped off in a safe area.
Be aware of other members of the general public and their transport while off the bus.
Always used marked crossing where available. Take extra caution within areas without marked crossings.
Ensure all children are aware of guidelines in regard to how they should behave around traffic.
Good supervision with adequate child/adult ratios. Ensure each supervisor knows which child(ren) they are supervising and each child knows which supervisor they are supposed to be with. 

	L
	SE – F

	Transport
(Travel sickness, disruptive behaviour, accidents)  
	Check that consent is given by the parent/guardian of each child attending.
Ensure each child is wearing their seatbelt while on the bus.
Provide sick bucket, water, cups and paper towels for the possibility of travel sickness.
Sit children prone to travel sickness or disruptive behaviour with an accompanying adult.
In the event of accident where children have to vacate the bus ensure that there is a full list of each child attending and which supervisor is responsible for which child.
	L
	SE – F

	Slips, trips and falls
	Ensure that parents and guardians are aware of clothing requirements needed for their child to attend.
Ensure each child attending is in appropriate clothing to attend as most of the visit is outside.
All paths in the park are mainly flat however areas beyond the path are not. Ensure children stay to the path as much as possible.
Bring first aid kit and ensure that there is at least one first aider attending.
	L
	S – SE

	Lost Children
	Make sure clear objectives are set for the children so that they know what is expected of them in the event of becoming lost. 
Ensure a correct ratio of supervisors to children and that everyone is aware of their responsibilities.
Periodically check that the group is intact.
	U
	S – SE

	Infections from animals
(e-coli)
	Remind children that they must not eat or drink outside of any areas where they are permitted to do so.
Explain to the children that they are not allowed to touch animals. Explain about the need to wash hands thoroughly after contact with animals and demonstrate correct way of washing hands.
	U
	S – SE

	Injury from animals
	Ensure adequate supervision of children.
Remind children that animals are likely to be dangerous and that they can bite and be unpredictable.
Inform children how important it is to read signs. Supervisors to read and explain signage regarding animals where appropriate. 
Explain to children that they are not to put their hands through railings or fencings or to chase animals and that they are to listen to supervisors carefully. 
	U 
	S – SE

	Machinery in park
	Children are not to go near any machinery.
	VU 
	S – SE

	Members of the general public
	Clear instructions given to children of the importance of not talking to strangers.
Children should be supervised at all times to avoid strangers talking to them.
	U
	S – SE

	Water areas
	There is one pond in the park with large warning signs and a life ring.
Children to be made aware of the dangers of water and of the rules in place around the pond.
Supervision in these areas is of utmost importance.
Water’s edge would likely be slippery so children are not allowed near the edge.
	L
	SE – F

	Outdoor play area
	Children must be supervised while playing in the outdoor play area.
Children must not take food or drink into the play area.
Supervisors to be aware of safety signs in the play area and to ensure that the children play in accordance to the instructions on the signage.
	L 
	S – SE

	Protection of vulnerable children
	Ensure any volunteers for supervisors are carefully chosen and have a full and current CRB check which has been verified.
	U
	SE – F








Section 4: Reflection

Throughout the process of creating this risk assessment I have taken into account the way children learn and play. I have created the risk assessment in a way that to the best of my ability does not prevent children from exploring and playing in ways that help them learn. Tovey (2013) discusses to work of theorist Friedrich Frobel. Frobel was the first to understand the importance of education being provided to the very youngest of children. Frobel was a firm believer in how children learnt through play and designed his kindergarten with a manner of all sort of toys that became known as ‘Frobel’s gifts’. Frobel and the many other theorists that firmly believe that children learn through play is what lead me to create my risk assessment in a way that allows plenty of room for children to play and explore.

However, I did find that there was an ever-concerning need to not just worry about the risks involved to the children but to how the parents and guardians would perceive the possibility of harm to their child. For instance, if a child had returned from their trip informing their guardian all about how they were able to feed the ducks at the pond, would the parent be concerned about how their child was allowed so close to water or to the animals? Brown et al. (2004) talk about barriers that are involved when including parents. They discuss the fact that because parents often have little or no knowledge of the curriculum and how children learn that they are likely to question certain activities and are not likely to understand the benefits behind their children taking risks. Whereas feeding the ducks would be an excellent opportunity to teach the children about the animals and to also teach them the risks of being around water, it was difficult to determine if the consequences of doing so outweigh the risk. As a result, I have come to the conclusion that a good way to overcome this obstacle is to inform parents and guardians of the proposed activity of feeding the ducks. It would be a good idea to explain to parents why it is beneficial for their child to be involved in the activity but at the same time allow parents the option of providing their consent or not. If a parent is fully aware of why their child is to take part in the activity and why, then they are more likely to give consent.

 Before starting the risk assessment, I knew that the children would greatly benefit from exploring the park and seeing new surroundings. Rinaldi (2005) talks about the theorist Reggio Emilia. Emilia placed a very high focus on the environment in which children learn. Rinaldi (2005) states that the environment in which the child is in is an educator within itself due to the level of awareness in children and how much they can learn simply by exploring their surroundings. Maria Montessori, as discussed by Isaacs (2012), was also a firm believer on how a child’s environment severely impacts on their learning. Montessori placed high importance on children learning to respect their environment and being taught how to take care of it properly. These are beliefs that I strongly agree with and therefore wanted the children to explore and learn as much about this environment in order to gain the most advantage of being outside of the classroom.

I noticed how in a vast amount of the sections of the risk assessment I talk about the need to supervise the children during that particular area. This is so that the children are free to explore and play as they would like to in the most natural way possible but are still closely monitored in case any risk turns into an immediate hazard. For instance, allowing the children to play and explore the outdoor play area is a very beneficial activity that welcomes a vast amount of different play types, but where supervision is of high importance. For example, if a child starts to climb onto the roof of a piece of play equipment or uses it in any other manner than what the signage around the play area deems appropriate and puts them in immediate danger of serious harm then they need to be stopped and taken away from that danger. I found that supervising the children at all times is crucial to ensuring that the children do not get into any situations where the possibility of injury or harm becomes greater than the value of the lesson learnt from undertaking any risk.

One area I did note within the risk assessment is the fact that children were to stay to the path as much as possible. I put this precaution in place in order to minimise any risk of trips or falls; however, when looking back at this I realise that letting the children explore on grassy and possibly slippery or uneven grounds would not have been as unacceptable as I first thought it to be. Keeping the children on the path as much as possible actually limits their ability to explore and learn from their environment. Therefore, as long as they are supervised so as not to come to any immediate danger, deviating from the path and exploring further would have been a greater learning experience than the risk of injury involved in doing so. It would therefore have been a beneficial experience to undertake that the children missed out on due to being overcautious of their safety.

It was important that during their time in the park the children had adequate time to play. Else (2014) talks about the cycle of play and the six sections within a play cycle. The first section is the play drive or impulse to play, which is where the child decides what they want to play. This section is greatly influenced by their environment and what they have to play with. The child would then go on to the next stage, which is the play cue. This is where they initiate play with another child and ask them to play. This play cue in then followed by the response, this is where the child initiating play knows that the child they have asked to play wants to play with them or not. Once the idea of playing together has been agreed upon the children then need to decide to concept of play and rules behind their game, this is known as the play frame. This leads to the most important part of the cycle, the play flow. This is where the children are following the guidelines set out by the play frame and are actually playing. The longer they play for, the more complex the game becomes and more the child will benefit from it. The final stage of the play cycle is its annihilation, where the play comes to its conclusion.  Due to realising the importance of play cycles and ensuring that they are not broken too soon, therefore eliminating the benefits of the play in progress; I ensured that there was plenty of time available during the children’s time in the park for them to play and to naturally see play cycles draw to their own conclusion. 
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Flanders, J., Simard, M., Paquette, D., Parent, S.,Vitaro, F., Pihl, R. and Séguin, J. (2010) Rough-and-Tumble Play and the Development of Physical Aggression and Emotion Regulation: A Five-Year Follow-Up Study. Journal of Family Violence, 25, 4, pp.357–367.
Isaacs, B. (2012) Understanding the Montessori approach : early years education in practice. London: Routledge.

Little, H. (2015) Mothers' Beliefs about Risk and Risk-Taking in Children's Outdoor Play. Journal of Adventure Education and Outdoor Learning, 15, 1, pp.24–39.

Niehues, A., Bundy, A., Broom, A., and Tranter, P. (2015) Parents' Perceptions of Risk and the Influence on Children's Everyday Activities. Journal of Child and Family Studies, 24, 3, pp. 809-820.

Rinaldi, C. (2005) In dialogue with Reggio Emilia : listening, researching, and learning. London: Routledge.

Smith, P. (2009) Children and play. Malden, MA: Wiley-Blackwell.

Tovey, H. (2013) Bringing the Froebel approach to your early years practice. Abingdon: Routledge.

Wagner, S. (2012) ‘Rough-and-Tumble Play’, Teaching Young Children, 5, 4, pp. 20.

Wasik, B. and Jacobi-Vessels, J. (2017) ‘Word Play: Scaffolding Language Development Through Child-Directed Play’, Early Childhood Education Journal, 45, 769, October, pp. 769-776.

D e

et e s o ot il sk nd s

Iy i
Mty e o it

T L e e e e o

e S s Tt
o e s o o et e
e, i A
i o e i o o

At o i et Vo 201 e st W

T o e e o ot
L A, St o
o e pr e s e ) . T o b
B el D L LT
s e ot o e b
e e ey s b A




