A critical evaluation and the identification of the next teaching and learning steps focussing on a case study of an individual learner or a group of learners based on an observed critical incident.
Observation
The bridging school in this observation is categorised as a green school by Estyn observation (Education, 2013). An English medium school which accommodates five hundred and thirty-eight children from the age of four to eleven. The majority of the learners are either bilingual or multilingual with origin from various countries in Europe and Asia. The school is located in one of the most deprived communities in the city with twenty-two percent of its learners receiving free school meals (Education, 2013). Although the school is located in such an area, the school works collaborate effectively with learners and their families, providing a variety of breakfast and after school clubs and quality teaching and learning resources. 
Methodology 
Methodology is a term used to identify a sequence of methods used in educational research, these methods have a number of interdisciplinary areas of education, the ontological approach that is, what exist and epistemology that is, the theory of knowledge (Wood and Smith, 2016, p.59-62). Methodology is the structure which underpins the researcher’s values, ideology, principles and philosophy of a study. The methodology joins the research questions and the data collection techniques used in the process of the research, this helps to makes sense of the research questions (Woods and Holmes). Data collection methods are quantitative, qualitative and mixed methods, a combination of the two previous methods. Qualitative research analysis is concerned with collecting, organising, analysing and explaining data to understand individual’s perspective of the world (Cohen et al. 2013, p.542). The samples size of qualitative research is usually smaller than quantitative studies, with less focus on the sample size and more attention on the rich description of the participant’s experiences, the environment of the research and the situation (Roberts and Hyatt…).  On the other hand, quantitative research is the scientific way of viewing the world, this form of research uses numerical data which is analysed mathematically (Creswell, 2013; Punch, 2009).
For the purpose of this research, the qualitative research method was used to collect data, since the study fit the parameter of this form of research with a small sample size, and an interpretive approach. Observations were conducted over a period of two days on a number of participants in the research after which, one observation was selected to create the case study in this research. Observation is an important aspect of Foundation Phase Curriculum in Wales and is a statutory requirement of practitioners working with children to conduct regular observations (Thomas and Lewis, 2016 ). According to the DfCELLS (2008, p.4) observations should provide practitioners with a good understanding of the learners needs, monitor involvement and enjoyment, evidence progress, provide opportunities for further development of taught skills, and support learners attainment and outcomes. Observation provides practitioners with a comprehensive picture of learning which is used to support children’s development, in reaching their full potential (Pescott, 2018; Thomas and Lewis, 2016). However, observations can be subjective to the researcher, as the motive and interpretation of an incident can vary from one researcher to another, therefore, it is important to highlight the purpose of all observations.  
Following the series of observations, one sample was selected to create a case study for this research. A case study can be identified as the study of a particular instance with real people, in real life conditions which provides readers with clear and simple descriptions of ideas. This form of data collection can be used for both quantitative and qualitative data analysis (Cohen et al. 2011). Case studies are commonly used in educational research, as they present detailed descriptions of specific contexts. A case study represents true rea-life situations, can be undertaken by a single researcher and is interpretive to the readers (Cohen…). However, this method is criticised for placing emphasis on narrow context rather than on a general perspective (Wilson, 2013, p.259). Similarly, this method is used in more small-scale studies and findings can be limited as it relates to reliability, as observations can be bias to the researcher (Wilson).
Ethics in qualitative data analysis may involve personal and sensitive information on participants (BERA 2018). To ensure confidentiality, participants and the setting names were removed from all observation.

Literature Review

Critical incidents are positive or negative occurrences which takes place in the classroom, these events are unintentional and unexpected, and may transpire throughout the course of a teacher’s profession career. Critical incidents are considered to be critical if there is something meaningful to learn from the experiences. Identification of a critical incident is based on how a teacher or practitioner perceive and interpret a situation as significant.  Most critical incidents are neither obvious or dramatic but simple and straightforward, and are common indicators to underlying issues, which can appear normal until it is further analysed (Joshi, 2018: Tripp, 2012).  Similarly, interpreting a critical incident requires an observation of the conditions before steps can be developed to improve the learning experience.

The analysis of a critical incident is a useful tool for developing professional learning and teaching practice through the means of reflective practice. Formal observations and reflections of critical incidents provides teachers with a thorough understanding of the incident, and helps teacher to determine the effectiveness of practices, plans and routines.  In addition to development of professional practice teaching and learning, reflective analysis of critical incidents supports the development of self-awareness, self-improvement, self-monitoring, develops critical practitioner and enhanced continuous professional practice. The analysis of critical incidents is imperative to teacher’s professional development by highlighting good practice and uncovering what does not work in teaching and learning. Eliahoo (2016, 306) describes critical incidents as having transformational potential, which provides practitioners to concentrate on the point at which actions or incidents adjust personal perception. Critical incidents challenges teacher and practitioner’s beliefs and assumptions about teaching. 
The case study (p.4) linked to this study, highlights a number of key points which were uncovered through the analysis of a critical incident, which revealed a number of potential underling issues, disruptive behaviours, mixed classroom impact of learning and developments, impacts of the pandemic on learning and development. 

Behaviour for learning
Learning does not happen in isolation, conditions need to suitable for the learning experience to be meaningful (Hayes, 2012). One condition which is crucial to learners to have a meaningful learning experience is behaviour.  Behaviour is a concern for parent, teachers and practitioners, behavioural displays in the learning classroom has the potential to interrupt learning for the learner exhibiting the behaviour and peers (Carroll & McCulloch, 2018; Hansen, 2018).  Understanding that disruptive behaviours can be a sign of underlying issues for learners will help teachers and practitioners to support learners learning experiences. Analysis and reflection on learners’ behaviours teachers can develop a better understanding of the behaviour and adopt teaching methods and strategies which can provides effective teaching and learning opportunities which works from learners and contribute to continuous professional development of the practitioner (Carroll & McCulloch, 2018; Rogers and McPherson, 2014). Teachers and practitioners will have the opportunity to support the learner, in the teaching and learning process by planning appropriately, differentiating tasks to support learners’ engagement, provide appropriate resources, arrange for professional support from experts and specialist, and other necessary steps to support the learning and teaching experience (NCELN, 2018).  


Impact of COVID-19 on education
Similarly, the recent global pandemic has affected teaching and learning, schools have had to adjust their practices to facilitate distance teaching and learning experiences, this has caused a significant gap in the educational development of children and young people all across the world. The Welsh government have provided its schools with resources to support the learning needs of children and young people (Welsh Government, 2020a; Schleicher, 2020). Online platforms are the most effective tools used to ensuring a large majority of learners have the opportunity to continue learning from home, in addition to online learning resources the government also provided guidelines necessary to encourage practitioners and parents to support their children’s learning and well-being (Open Government Licence, 2020; Schleicher, 2020; Welsh Government, 2020a; Welsh Government, 2020b). 
Although, the guidelines for supporting parents and families at home and schools providing online in-time teaching and other resources, learners from disadvantaged home environment face a widening in the gap of educational development. Welsh government planned to support disadvantaged learners with resources to support distance learning, however not all learners would have had the opportunity to benefit from these resources and are therefore, left behind until the reopening schools full time education (Welsh Government, 2020b, p.30). Due to limited access to technology and online resources, less time is spend learning and lack of support from parents and carers (The Parliamentary Office of Science and Technology, 2020; Welsh Government, 2020; Education and Public Service, 2020). A report conducted by European Commission shows that over the summer holiday attainment levels, spelling and problem-solving skills decreases in different parts of the world including the UK (Di Peitro et al. 2020, p. 8-10). It is therefore, expected that children missing instructional teaching to fall behind in educational development over the period of months schools were subjected to closure due to the COVID-19, setting learners development back months, and for disadvantaged learners the gap will become so much wider, without considering the pressure placed upon learners, changes in interaction with peers and other physical and psychological impacts to children’s development (Di Pietro et al. 2020, p.9). Parents are children’s first educators and with the support of the school and teacher help to provide the necessary resources and support learners need to succeed, however parents of disadvantaged household usually lack the digital and academic skills needed to support their children’s educational development, which can also impact children performance, academic achievement  and contribute to the educational gap for disadvantaged learners (Welsh Government, 2020a; Akat and Karatas, 2020). Bronfenbrenner believed that families hold the most influence on children and young people, the family’s financial circumstance, education, attitude, beliefs and social status all affects the children and young people’s experiences (Doherty and Hughes, 2014, p15).
Mixed Class learning
Learning communities in schools are important and supported by theorist like Montessori and Waldorf, a mixed age classroom can be effective is supporting learning for the youngest to the oldest learners, however, the learners must be developmentally ready to learn and thrive in this environment (Isaacs, 2012). When children are placed in mixed age learning environment children are given the opportunity to learn from each other and the older children are able to consolidate learning (Adams et al. p, 217).

The Four Purposes 
Child A is observed playing (making signs and pulling faces) with his reflection in the mirror directly in front of the carpet area. Noticing this the teacher calmly and quietly, redirects his attention to the question (How can you be a good friend?) before moving and accepting answers from the class.
For a few moments Child A appears to be listening (looking in the direction of the teacher), before playing with reflection again. This time standing in his carpet space looking at his shoes in the mirror. The teacher this time calmly asks him to stand over in the café corner for a few moments (this happened after a few attempts at bringing his focus back to the discussion). Child A stands in the corner leaning on the table for the period of time. Before asking the children to discuss the next question in their groups the teacher calls Child A from the café corner, gets down to his level speaks to him about his behaviour and asks him to practice his listening, then instructs him to return to his carpet space.
Child A is exhibiting curiosity by playing with his reflection in the mirror and exploring his learning environment, although not at the appropriate time. This is potentially linked to the one of the four purpose the curriculum, ‘ambitious, capable learners, ready to learn throughout their lives’ since the learner’s interest is exploring his the features reflecting back in the mirror, the learner is potentially widening his understanding of how the mirror work or even the facial feature by observing how it changes when he does something different. This can be evidence of the learner building up a body of knowledge and skills to which is an aspect of the first of the four purpose of the Curriculum for Wales. Similarly, the learner can be seen as compliant to the instructions of the teacher by attempting to follow the instruction (For a few moments Child A appears to be listening by looking in the direction of the teacher), to be ethical, informed citizens (Education Wales, 2020)


Appendices

OBSERVATION / FIELD NOTES – 1 
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:
29th October 2020
11:00-11:20
Mixed year 1/2 class

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

This observation was conducted close to the end of the second session of the morning. The activity was a whole class discussion on the topic of “we are all welcome”, which linked to humanities, and Language, Literacy and communication leading to a big write about friendship. 
The class discussion was carried out in the classroom, the children were seated in their different groups, a group on the carpet, another on the table behind the carpet space, a group seated at a table to the right of the carpet and another on the table to the left. The children’s abilities varied, with the year 2 learners as the MAT children and year group 1 as the middle and lower ability group. The Child observed in this activity was the youngest in the classroom, with the lowest ability. 

	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behavior towards learning seem like at this point in time?)

The classroom was a quiet and calm environment. The learners direct their own learning along with the teacher and practitioner, the learners are reminded of the expectations for the day challenges. The environment is colourful well organized with displays of the learner’s work, and other visual aids to support learning e.g. large number square, Read Write Inc charts, partition resources, challenges on display areas, role play areas. Storage cupboards and drawers are labelled and within the reach of the learners. Learners are also encouraged be curious and independent in learning. 

	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

The learners are given clear learning objectives at the beginning of each activity, these objectives are given before task, during task to help to redirect learners to their task. Weekly expectations are also given to learners for each challenge per week. These learning objectives are also reiterated to children throughout the course of the week to remind learners to their tasks. Pupil voice is also a crucial aspect of the learning environment, learners are very much involved in the planning and activities they engage with in the classroom environment. 


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

In addition to providing the learners with the expectation of weekly challenges and daily activities, the teacher provides a clear picture of what successfully completing a challenge and the activity looks like. The resources the learners require for the activities and challenges are available and accessible to each learner.  

	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

There were activities and challenges for the learners to engage in learning experience.  Activities and challenges were differentiated to support each level of learning experiences for learners. More of the challenges support the development of learners fine and gross motor skills along with cognitive development and social interactions with peers.  



	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

Learners are assessed before the introduction of a task or activity with question and discussion to determine the children’s knowledge of the topic activity. From this the teacher, differentiates learning and resources to support the learning experiences. 
Some challenges are linked topic and activities children participated in to consolidate learning and provide more learning opportunities. 

	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?
Some moment to consider in the future are instances where children, appear to be distracted during focused and child led activities and moments where learners may find it difficult to regulate their own behaviour. 



CRITICAL INCIDENT IDENTIFICATION RECORD
	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	

29 October 2020
The participant age 5, group with low ability learners



	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	For the duration of the end of the second session in the morning of the school day, the behaviour of Child A (for confidentiality reason the child’s name is withheld from this observation) is observed during a whole class focused activity. The PSE activity is teacher directed, engaging the children with question and group discussions about Friendship.
Child A is observed playing (making signs and pulling faces) with his reflection in the mirror directly in front of the carpet area. Noticing this the teacher calmly and quietly, redirects his attention to the question (what was the penguin doing?) before moving and accepting answers from the class.
For a few moments Child A appears to be listening (looking in the direction of the teacher), before playing with reflection again. This time standing in his carpet space looking at his shoes in the mirror. The teacher this time calmly asks him to stand over in the café corner for a few moments (this happened after a few attempts at bringing his focus back to the discussion). Child A stands in the corner leaning on the on the table for the period of time.

Before asking the children to discuss the next question in their groups the teacher calls Child A from the café corner, gets down to his level speaks to him about his behaviour and asks him to practice his listening, then instructs him to return to his carpet space. 



OBSERVATION / FIELD NOTES – 2
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:
29th October 2002 
1-2 
Mixed year 1/2 class

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

This observation was conducted in the second lesson in the afternoon session of the school day. The activity was a Physical education session, where the learners were put in pairs and were tasked with creating a secret handshake linking to the topic of friendship, Health and Well-being and potentially Expressive Arts. The activity was carried out in the outdoor environment on the 1 & 2 year group yard. Learners were using gross motor skills to achieve this objective of the lesson. 

	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behavior towards learning seem like at this point in time?)
The activity was child led, the teachers only input happened at the beginning of the lesson, where the learners were warming up before task was given. The learners were enthusiastic to participate in the activity and were keen to join their close friends to complete the task alongside. 

	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?
The learners were encouraged to use the free space in the yard to work on their secret handshakes with their partners. The teacher and practitioner gave the learners a lot of time to create and practice their handshakes, using ordinal numbers or time connectives to indicate the order of the handshakes before moving around the groups encouraging the learner and observing the learning which was taking place. Some learners were reminded of the expectation of the activity and what success would look like. 

	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

In the brief of the activity the teacher reminded the learners of the topic on friendship, followed by the introduction of the activity and the objective.   

	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

All the learners were collectively carrying out the activity as instructed and the teacher and practitioner wonder around the class giving learners the opportunity to display their handshakes and support the ones needing help.

	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

Learners were encouraged to use any actions they choose to create their handshake. Some handshakes included hopping on one leg, push ups, spins on their bottoms to list a few. At the end of the session the leaners were encouraged to share their handshakes to the class and their peers gave each other feedback. 

	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?




CRITICAL INCIDENT IDENTIFICATION RECORD
	Details relevant to the research context.
Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 
	29 October 2020
The participant age 6, group with middle ability learners


	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	During the first lesson for the afternoon session, the teacher gathers the children on the playground with lots of space to conduct the activity. The teacher starts the lesson with a warm-up and goes into detail explaining the activity to the children. 

Child B joins the other learners in engaging with the warm-up exercises. Stretching and running on the spot, stretching the arms but when it was time to stretch the legs, Child B, hesitates and looks around at the other children. 

During the explanation of the activity, Child B, is observed playing with his shadow. However, this does not last long as he stops and appears to be listening to the instruction and explanation (looking and engaging with the teacher). The teacher pairs Child B with another child, does the same for the entire class before sending the children off to create their handshake. 

Child B and peer moves away from the other children and starts practicing their handshakes, however, within the time of recording information, I miss some of the children’s preparation. After practicing their handshake, the pair began wondering the playground. 

Child B was sitting on the floor fiddling with dried pieces of leaves and sticks. Not long into this the TA approaches and asks for a demonstration of their handshake. The children did as instruct by the teacher at the beginning of the lesson and used ordinal numbers to help sequence their handshake. Following this the TA moves along to another pair and Child B returns to playing with the leaves and sticks until the teacher also comes along to observe and support the children if necessary. 

As the activity comes to an end the children were all able to demonstrate their handshakes in the presences of their peers and the teaching staff. Child B sits beside his partner, still fiddling with the bits from before, the teacher notices this and directs his attention back to the task and asked his input during the plenary. 
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