
	Student Self Evaluation Form



This section repeats in brief the common assessment criteria detailed on previous pages. The extent to which these are demonstrated by you determines your mark. Using these criteria, tick the box that best indicates the level of achievement you feel you have achieved with regard to each of them. 

	Common Assessment Criteria Applied
	Level of Achievement

	
	
REFER
	
3rd
	
2:2
	
2:1
	
1st
	
1st

	
	OUTRIGHT FAIL
	UNSATISFACTORY
	SATISFACTORY
	GOOD
	VERY GOOD
	EXCELLENT
	EXCEPTIONAL

	1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	
	
	

	2. Intellectual Skills (Analysis)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	
	
	

	3. Pedagogic and Professional Applications
(Practical Application and Deployment)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	
	
	

	4. Key Transferable Skills
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	
	
	


	PLEASE COMMENT ON AREAS IN WHICH YOU FEEL THAT YOU HAVE PERFORMED WELL 
	PLEASE COMMENT ON AREAS YOU FEEL THAT YOU NEED TO DEVELOP

	
I feel that I have used a variety of sources, 


	
My use of ICT could have been improved. 


	Student’s Name
	Chloe Stripp
	Date
	13/03/18

	Student’s Signature
	C. Stripp
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	Level 6
	Assessment Criteria Descriptors for BA Primary Education with QTS 
This format emphasizes the holistic nature of judgements to be made by markers. Criteria weighting is adjusted for each module. 

	
	0-39 (F)
	40-49 (P)
	50-59 (P)
	60-69 (P)
	70-79 (P)
	80-100 (P)

	
	Poor / Weak F
	Satisfactory 3rd
	Good 2:2
	Very good 2:1
	Excellent 1st

	Assessment Criteria
	Poor, superficial, unsystematic, incomplete and/or inaccurate 
	Satisfactory understanding of main issues demonstrated
	Good understanding demonstrated with some analysis
	Very good understanding of basic principles and relevant evidence, with a coherent and logical argument
	Thoughtful answer informed by wider reading, showing clarity of thought and personal insight
	Outstanding answer, well written, highly structured and informed, showing striking personal insight and originality

	Module Learning Outcomes matched to:
	0-11
	12-14
	15-17
	18-20
	21-23
	24-30

	Subject Knowledge and Understanding

(Conceptual)


(Reading)
	Basic misunderstanding, misconceptions,  misinterpretations and/or superficial knowledge in places
	Overall satisfactory knowledge of the material with some application
	Good overall knowledge of key issues with evidence of understanding and application
	Very good knowledge of all key issues and wider implications 
	Excellent knowledge of key issues, concepts and arguments

	Authoritative, full understanding of key issues, concepts and arguments

	
	Some inappropriate literature/material with limited reading range and lack of accuracy 
	Satisfactory range of reading drawn from the recommended list and other sources
	Good range of reading drawn from the recommended list and other sources
	Very good range of relevant literature from a variety of sources beyond recommended list
	Clear evidence of independent thinking informed by an excellent range of reading from a variety of sources
	Clear evidence of independent thinking informed by a selective and well justified range of reading from a variety of sources

	
	0-11
	12-14
	15-17
	18-20
	21-23
	24-30

	Intellectual skills

(argument)



(critical /reflective evaluation)

	Argument is weak, little attempt to present differing viewpoints. Generally too descriptive 
	Argument is balanced with differing viewpoints
	A good, balanced argument is presented with viewpoints justified
	A very good argument is presented with careful consideration of viewpoints
	A critical argument is presented with thoughtful consideration of viewpoints
	A highly-structured critical argument is presented with evidence of synthesis of viewpoints

	
	Lack of evidence of evaluation and/or critical reflection
	Satisfactory critical evaluation of study; satisfactory reflection
	Good critical evaluation of work with good evidence of reflection
	Very good critical evaluation of work with good evidence of reflection
	Thoughtful critical evaluation informed by very good reflection
	Critically reflective evaluation of work informed by excellent reflection

	
	0-11
	12-14
	15-17
	18-20
	21-23
	24-30

	Pedagogic and Professional applications

(linking theory to practice)

(professional reflection)
	Superficial or lack of understanding of pedagogic and professional context(s)
	Satisfactory evidence of engagement and understanding with respect to the pedagogic and professional context(s) 
	Good evidence of integration of theory and practice with respect to the pedagogic and professional context(s) 
	Very good integration of theory and practice with respect to the pedagogic and professional context(s) 

	Excellent integration of theory and practice with respect to the pedagogic and professional context(s)

	Sophisticated integration of theory and practice with respect to the pedagogic and 
professional context(s) 


	
	Little or no evidence of reflection
	Satisfactory evidence of critical reflection
	Good evidence of critical reflection  
	Very good evidence of critical reflection
	Effective evidence of critical reflection
	Outstanding evidence of critical reflection

	
	0-3
	4
	5
	6
	7
	8-10

	Key/Transferable Skills 






(Referencing techniques)

	Weak presentation 
	Satisfactory presentation 
	Good presentation 
	Very good presentation 
	Effective presentation 
	Outstanding presentation 

	
	A number of basic errors in grammar
	Some errors in grammar
	Few errors in grammar
	Very few errors in language
	Minor errors in language 
	No errors in language

	
	Weak structure of presentation in parts
	Satisfactory presentation structure with a mostly coherent style
	Good presentation structure with a coherent style

	Very good presentation structure which supports the audience
	Effective presentation structure which supports the audience
	Highly coherent and mature presentation style which fully engages the audience  

	
	Little or no use of protocols and conventions of Harvard referencing
	Satisfactory use of Harvard referencing protocols and conventions
	Good use of Harvard referencing protocols and conventions
	Harvard system mainly used accurately, with some secondary sources
	Harvard system used accurately including secondary sources
	Harvard system used accurately, consistently and effectively with all sources 











[bookmark: _GoBack]Link to YouTube video: https://www.youtube.com/watch?v=MxnapFWBehQ


Consider how you might be able to develop the creative or enterprising skills of learners through your own pedagogy.

Hello! I will be discussing ways in which to develop children’s creativity within the primary school sector. Creativity has many definitions, Koestler (1964) defined creativity as ‘the often unexpected coming together of two contrasting planes of thought.'  Whereas the National Advisory Committee on Creative and Cultural Education (NACCCE, 1999) defines teaching creatively as ‘using imaginative approaches to make learning more interesting and effective.’  There is an emphasis on harnessing creativity at the moment with the introduction of the Entrecomp Framework which highlights the need for children to think creatively and teacher’s need to facilitate and provide these opportunities as well as Donaldson’s (2015:31) review of the curriculum, as he suggested we need to create ‘enterprising and creative contributors who connect and apply their knowledge and skills to create ideas and products.’ This highlights the need to change the curriculum in order to harness these skills and equip children for the changing world in which they will be working. Children need these skills to adapt to the jobs they will be employed in. Ken Robinson (2006) claims that creativity is just as important as literacy in today’s curriculum and should be treated with the same emphasis placed on it. He states that people now need these skills, just as much as literacy and numeracy, to prepare them for the changing jobs of the future. 

Seelig (2012) sets out the aspects and behaviours in her innovation engine. She states that a person needs the following aspects to become effectively creative. Creating the right environment for children is important as pointed out by many researches such as Casangua, Seelig among others. Habitat and creativity are aspects of Seelig’s innovation engine, creating the right environment in a classroom has a direct impact on a child’s ability and creativity. It is important to provide children with a suitable environment to ensure they can reach their full potential. The classroom should have a safe and non-judgemental feel so that the children feel that they can discuss their ideas and opinions openly without the fear of being judged.
In my class, I would use elements of Montessori’s approach to promote the children’s independence as she places an emphasis on children having independence and following their own interests. Montessori states that the environment is key to ensure the children have ‘the ability to make choices and express one’s ideas supports the child’s construction’ (2012:69). In the Montessori classroom, all resources are labelled and easy for the children to access, this in turn helps their creativity as the children can access whatever resources they need to create their own visions. However, there are areas I disagree with and feel that may hinder creativity such as having specific areas of the classroom for specific tasks/activities, I feel that the children should be able to use any area of the classroom as they wish, this is another element I would use in my classroom. 

Creating a creative classroom culture can also be fostered by using engaging and challenging activities that the teacher has planned. The role of the teacher also needs to change during times when we need the children to be creative, they need to take more of a facilitator role as opposed to a traditional teacher role. Sommer (2014) states that we need to redesign ‘the teacher’s role as not only a conveyor of knowledge but also as a facilitator.’ This enables children to lead the learning, the teacher just helping create their vision or move children in the right direction through techniques such as questioning or encouraging divergent and convergent thinking, which will be discussed more later. Although the teacher would take on the role of a facilitator, they still need to have effective planning in place to ensure the children are learning all aspects of the curriculum, how they will question and challenge the child to push them further as well as ensuring children are goven enough time to complete any projects or creative activities. This way the children get to see an end product, this will fill them with intrinsic motivation which again is key to obtaining a growth mindset. 

To help nurture children’s creativity we must first look at the aspects of creativity, there are many different aspects to creativity. The NACCCE (1999) suggested four elements are key to creativity; control, ownership, relevance and innovation. Seelig’s innovation engine lists many different aspects, I have already touched upon the importance of the habitat and culture for children to develop imagination, I will now discuss strategies and a series of lessons in which I would use within a class to develop these skills with children. It is important for teachers to change the way they teach and how children learn so children keep their creativity as a research study conducted by Land (1993) he found that 98% of 1600 5-year-olds were ‘creative geniuses’ and this percentage dwindled throughout their school life to just 2% of adults being classed in this way. There must be a reason behind this, Ken Robinson (2006) claim that creativity is not prioritised as much as they should be within schools meaning these skills we have as a child are not developed properly. I am interested in looking at how teaching the children to have a growth mindset affects their attitude towards learning, which is one key aspect of becoming a creative person. 

Before carrying out any creative activities it is important to teach children about growth mindset to ensure they are open to learning and making mistakes, this ensures they keep trying and change their strategy. Robinson (2017) states that ‘building a classroom culture of growth mindset changes how students approach learning and helps them develop strong work habits that lead to achievement and success.’ This will affect the children’s attitude and behaviour which are both aspects of Seelig’s innovation engine. Bruner stated that everyone individual is capable of creativity with the right mind-set, it is a teacher’s role to help develop and nurture a child’s creativity. 

To begin, I would first get the children in the class to discuss what they individually want to learn about this term. I intend to do this to ensure my classroom has elements of a child led pedagogy as well as elements of heutagogy to ensure the children have ownership of their learning as well as gaining independence. We would then discuss as a class our ideas and give our opinions as to why the children want to learn about this, this gives children control of their own learning as well as helping create the open and encouraging culture within the class by encouraging the children to talk through their ideas and receive support from their classmates. 

Throughout a term we would learn about the topic for example space, relating it to all areas of the curriculum but placing an emphasis on the children’s own lines of interest. Individually, the children would use convergent and divergent thinking to explore what they would like to learn or carry out relating to their topic. I have seen similar techniques used while on practice and it does have an impact on a child’s thinking skills and development. I would also try and include what is described as an incubation period, this is when children have time to think about their ideas before actually carrying them out, this allows them to identify the strongest ideas as well as how they would implement them. The children would be aware of this technique beforehand as I would use it with the children for other activities to build their confidence using this strategy. The children would then decide upon their own individual projects and how they will carry out these, every decision would be up to the children at every stage. They may choose projects such as building a spaceship, food in space among many others. At this stage, the role of the teacher as a facilitator is to ensure the children have the resources to carry out these projects as well as ensuring children have adequate time. I would encourage the use of the high-scope approach so that the children think about what they are going to do, let them carry out their activity and then reflect on what they have done. This both encourages the children’s own creativity as well as keeping children on task, it also helps the children break down the task into steps as to not overwhelm themselves, children do not need to stick to the exact plans they set out at the beginning of the task, but they do need to share why they have made the decision to change and talk to the class or teacher to share what has been achieved. 

Brown (2014) states that reflection is key to nurturing a growth mindset as it allows children to recognise their successes and failures for themselves. Robinson (2017) notes that it is important for children to recognise when they fail and to acknowledge that it is not a disadvantage, that it is however a step closer to them being successful. Within my class I would have a display board where children could place any successes alongside failures. This then shows that we celebrate our mistakes as well as positive outcomes, at points throughout the day or week we could look at these as a class and review the failures to see if the children feel they have improved and how they have done so. This could be used not only for the creative projects but also for other daily activities such as maths and literacy lessons, or their own activities outside of school such as learning to ride a bike or instrument or a sport in which they participate. The teacher would act as a facilitator during these times, providing children with praise, not for succeeding but for the effort the child has put into an activity. It is important to acknowledge effort rather than successes as Hong (1999) states that children with a growth mindset themselves will explain their work in terms of effort rather that intelligence, unlike children with a fixed mindset. This shows that the children have intrinsic motivation as they want to succeed for their own reasons. 
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