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 	I would first like to thank you all for taking time out of your busy schedules to attend today’s meeting. Looking at the school development plan which you all should have received a copy of last week; I would like to make a few proposals that if implemented correctly would allow not only our school but all individual pupils to thrive.
The world is made up of language and it is central to all aspects of our lives, it is arguably the cultural tool that sets humans apart from any other species. Language is the symbolic behaviour that has allowed the human singularities such as science, music, art and religion to not only occur but flourish. Language is how we navigate ourselves through the complex world in which we live, in our lives we produce and comprehend language with such apparent ease that we take it for granted that our children will be able to steer themselves through the same variegated situations in which we find ourselves.
	In our most recent Estyn report our school’s current performance received an adequate outcome. This outcome was due in part to three main points:
1. Pupils standards at the expected level and higher level at the end of Key Stage 2 in English, Mathematics, science and information and communication technology (ICT) are too low.
2. More able and talented pupils’ problem solving skills and higher order thinking skills are limited.
3. Pupils’ abilities to peer assess and self-assess their work is limited.
Looking specifically at these points I make the proposal that we take a whole school approach and place Oracy at the heart of our curriculum. I would counsel that in order to make the changes that are necessary we direct our attentions to improving oracy skills through firstly looking at improving and enhancing the oracy skills embedded within our classroom practice.
In order to make oracy a priority within our classrooms, it is important that we examine closely our individual teaching practices. An emphasis should be placed upon the importance of teachers agreeing on rules for talk and creating a literate environment in which students are able to orientate to each other with a view to discovering new and better ways of jointly making sense rather than protecting their own identities and interests. Given the demands made on children’s verbal proficiency and abilities to listen and respond appropriately to others in settings where they are often unaccustomed to having a voice of their own, attention to the their relational and emotional factors is vital. In order to ensure that these needs are met it is proposed that in the classroom we take time and focus on reading to the pupils as well as storytelling, questioning, encouraging dialogue focusing on aspects of conversation such as tone of voice and active listening.
	How will these things look in the classroom?
1. Every class from nursery through to year six will spend at least 30 minutes reading to their class daily. This can be stories (both fiction and non-fiction), poetry, news or magazine articles or any other piece of reading the class teacher believes would hold interest within the class. 
Reading to children engages them at both a cognitive and affective level that brings significant developments to a child’s oracy skills as written language is not just language that is written down; it is a different way of using language and has a different function than everyday speech. Reading aloud to children has many benefits including but not limited to: 
1. Reading aloud has been found to be the most significant factor in the development of literacy levels of young children. 
2. Children who are read to frequently, perform better on national literacy tests.
3. It supports the development of language demands in other curriculum areas such as mathematics.
4. Through being read to, questioning skills, dialogic engagement and inquiry-based learning become embedded social practices. And;
5. The frequency of reading to children at a young age has a direct causal effect on their schooling outcomes regardless of their family background and home environment.

Children’s attention is limited, and the longer they are required to listen the less effectively they do it. Research findings indicate that of the time devoted to listening, speaking, reading and writing over half is based in listening. Since the majority of listening is purely passive it’s efficiency is limited. Children, indeed all people, listen best when they must take action upon the information they have received. Where children have the opportunity and are expected to participate in the dialogue of the lesson as well as through their actions their attention is stimulated.  In order to encourage dialogue, we must critically evaluate how we are questioning the students as on average 80% of all questions asked in the classroom are by the teacher so we must make them count. 
One programme that takes questioning and places the power with the children is Philosophy 4 Children. It is proposed that we apply the Philosophy for Children intervention and work with them for the three-year Gold Accreditation. This will give us as a school two days of training each year for all teachers and staff, as well as further training for nominated leads of the intervention, we will have access to support, coaching and planning sessions as well as online resources and implementation support. The aim is to help children become more willing to question, reason, construct arguments and collaborate with others. This particular intervention will not only work towards the second recommendation from ESTYN of improving the problem solving skills and higher order thinking skills of more-able pupil but will improve these skills in all pupils.  P4C when implemented correctly develops higher order thinking skills, improves communication skills and helps children learn to co-operate with each other. Children learn to reflect before speaking so that they are certain of what they want to say and the points that they would like to make. All of these things have huge benefits when looking at the National Curriculum, Donaldson’s successful Futures and the National Mission statement. Philosophy for Children is not a new intervention and it has consistently showed positive results in pupils right through the decades from as early as the 1970’s right through to the last academic year. It is an intervention that is recognised world-wide to make positive changes to the way that children think and communicate. Once we begin to implement Philosophy for children in every one of our classrooms it would be the recommendation to have at least one session a week and two whenever possible.
There is a strong link between mental health challenges and oracy skills and a strong correlation between children with untreated speech, language and communication skills and mental illness. If we cannot give our children the skills that they need to utilise an emotional vocabulary, to manage and articulate their thoughts, to listen and respond appropriately to others with an advancing empathy, and to develop the confidence to put forward their own point of view, argue, and discuss then we are doing them a great disservice which could negatively impact their life chances. These are all skills that will last a lifetime and they are contingent on developing the oracy skills in our children, especially those who begin life with distinct disadvantages.
The UNCRC highlights the oracy privileges that all children should enjoy. Article 12, ensures that all children who are capable of forming their own views are given the right to express those views freely…and that they be given due weight. As well as Article 13 which states that each child should ‘have the right to freedom of expression including freedom to seek, receive and impart information and ideas of all kinds’ including orally. It is a child’s right that we provide them with the skills to do this, I propose that in order to provide these skills we must focus on aspects of conversation beginning by looking at, tone of voice and active listening.
In order to ensure that are children are being given these skills we must look at how effective the dialogue in our classrooms is and how we encourage children to talk and express themselves. To ensure that we are providing our pupils with the best life chances every class will be expected to receive at least two lessons a week where the main skill that is focused upon is from the Oracy strand of the LNF. They will also participate in group work at least once a day where discussion is key to the lesson. 
	Effective talk in classrooms relies on teaching children the importance of the words they use and the nature of tone of voice. The knowledge of how and why to use talk to communicate ideas is the most important. Unless a child can convey their ideas in this way, and unless they know how to listen to others and give them oral feedback, talk is limited to chatter. Tone of voice can be subtle and difficult to describe or analyse, however, some pertinent information and awareness of tone of voice can help children to understand what they hear, and feel more confident in speaking to others. Discussions about tone of voice can help children to understand that how they talk to one another matters, and allow for children to understand that in discussion, the meaning conveyed by the words is given precedence over the way they are said. 
In order that all staff are provided with the correct support, there will be an in-school training session provided by Oracy Cambridge. Oracy Cambridge will provide a workshop called ‘The Language of Power’ this workshop will engage staff with the knowledge and practicalities of teaching for tone of voice and active listening. This training will be provided during a staff inset day.
 In order to implement these interventions there will be some initial costs. Philosophy for Children training will run for three years at a cost of £5,000 per year. This training will take place over the course of two inset days. We will also need to supply cover for four days of advanced training for our P4C leader and two other nominated teachers, preferably one from each stage. The other cost will be £1600 to provide the ‘The Language of Power’ workshop during an inset day for all of our staff. The majority of the cost for these interventions can be taken from our Pupil Development Grant.
All three oracy interventions will be implemented at the beginning of the next term. By the end of the first term we will expect to see a small improvement in attainment levels in all children, with levels of attainment across all subjects improving each term. By changing our school ethos to focus on oracy across the curriculum we will be aiming to not only improve the outcomes of our pupils in one or two terms but throughout every year that they attend our establishment.
	After the first term of implementation we will be aiming to add parental and community involvement to these interventions. As well as looking at our in-school and after-school clubs and how these can be devised to improve and encourage oracy skills. These will appear on the next meeting’s agenda.
	And finally I would like to leave you with a quote from Beccy Earnshaw, the director of Voice 21.
“If we are truly committed to empowering every young person regardless of their background with the belief that their voice has value and that they have the ability to articulate their thoughts so others will listen; if we want independent critical thinkers who can collaborate and co-create across contexts; if we are going to foster civic engagement in our increasingly fragmented society and spark democratic participation amongst a generation of young people detached from our formal institutions; then it is time to get talking in class.”
Thank you
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