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Leading the learning: what, how and why am I teaching?
Acceptance in your Community

This Essay will look at how a lesson plan and series of learning opportunities can be inter-linked to demonstrate progression in specific area of learning and experiences. The learning opportunity I will be looking at will acceptance and specifically how education can be influential in the lesbian, gay, bisexual and transgender (LGBT) community. Secondary school are known to have issues with homophobic bulling with “More than half of (LGBT) pupils in Wales (54 per cent) – including 73 per cent of trans pupils – are bullied for being (LGBT) at school” (Stonewall, 2017, p. 6). This figure could be drastically dropped with suitable education into what members of the (LGBT) community look like. This education should be done before the students reach the area that the bulling takes place, therefore by doing these lessons with students due to enter secondary school, it would help eliminate bullying within the years to come. The three lessons planned would be planned across pride month and would take place within year four of the school therefore ages eight and nine. Students would not have had any education with anything to do with the (LGBT) community therefore this would be an introduction. These lessons would also be linked with religious education. Students would already be learning about different religions and cultures, therefore, rather these lessons being called (LGBT) studies it would be all called acceptance. As students move up to secondary school, they will come across people from many different backgrounds. As the world becomes smaller with the use of the internet it will help children to be more educated in different cultures and backgrounds. 

Lessons in relationships come into place within the new Welsh draft curriculum, within the area of learning Humanities and Health and well-being. Relationships are described as able to “contribute to our sense of belonging and emotional well-being” (Health and Well-being , 2019, p. 8) and goes on to say “They create stability and make us feel included, allowing us to thrive. If we feel lonely or isolated, we run the risk of suffering with poor mental and physical health” (Health and Well-being , 2019, p. 8). The risk of poor mental health is increased with students who are within the (LGBT) community. This includes student who themselves are (LGBT) or children with parent or careers who are in single sex relationships. According to Stonewall “Rates of poor mental health are alarmingly high among (LGBT) young people in Wales, with trans young people at particular risk” (Stonewall, 2017, p. 20). Education I key to making sure students are happy and content with their lives no matter where they come from.  
There are arguments for why teaching about the (LGBT) community is not right within schools. England has seen a large amount of negativity around the subject. One example is the Parkfield Community School in Birmingham. The school became a national story this year as parents protested against children being involved in the No Outsiders program. These lessons would be based round teaching acceptance and respect the lessons were under scrutiny from the local religious community as they said it was Brainwashing their children. Although these lessons were intended to teach respect and understanding about alternative communities. 
Bronfenbrenner theorised that each child can be influenced by their outside environment. Outside factors such as families, religion and community are important factors that the teacher would need to consider. Teaching about the (LGBT) community would need to be done delicately so not to offend anyone, but with a rapidly changing world it needs to be done to educate. If not done there is a chance that we as a society, will continue to have a negative impact on the upbringing of the next generation. 
The lessons planed would be based around the subject’s Acceptance and celebrating differences. Lessons would include the main area or Learning, humanities. As humanities would be the main area of learning as with all subjects it would cross over into many subjects. I have decided that humanities would be a good place to start as the new curriculum states that “Learners in Wales are forever trying to make sense of the world around them, a world they encounter though a variety of perspectives.” (Draft statutory guidance area of learning and experiance: Humanities, 2019). Although humanities would be the main area of learning these lessons would also cross over into, Health and wellbeing, Literacy, Digital competency and expressive arts. Lessons would be an introduction to the subject and would build knowledge over time to ensure that everyone over time becomes understanding to the world around them. Each lesson would use different teaching methods and the teacher would be able to use different assessment for learning techniques to assess the students. It would also give students a chance to work together and the teacher to assess the student’s using the progression steps within the new draft curriculum. 
Assessment for leaning (AFL) is not a new concept and has been used in classrooms for many years. Recently there has been a more prominent use of assessment for learning. Within the new draft curriculum for Wales there is a distinct use of assessment for learning. Within Graham Donaldson’s Successful futures he quotes Dylan Wiliam stating that, “effective teacher assessment can ‘double’ the rate of learning” (Donaldson, 2015, p. 68). Assessment for learning is an important way to track how student’s achievement is progressing. This in turn supplies feedback to students and goals on where they need to be. 
Assessments are a form of tracking test results. According to the book assessment for learning putting into practice assessment can “include all forms of testing” (Black, Harrison, Lee, Marshall, & Wiliam, 2003, p. 1), it then goes on to say, “assessments can be seen to serve a range of purposes. One is to provide numerical results to publish in league tables” (Black, Harrison, Lee, Marshall, & Wiliam, 2003, p. 1). When looking at this definition assessment for learning looks very structured and not diverse at all. It would seem although it is all about the numbers, this is correct, assessment for learning is about the results but when looking into more detail it can be broken down to find what helps get these results. Assessment for learning is about the planning. Planning on finding out, where the students currently are with their knowledge, where they need to be and finally how to get them there. 
Ruth Sutton addresses planning and communication in her book. And states “teaching is about communicating in order to enable others to learn” (Sutton, 1995, p. 3). Communication is a common and important factor within teaching a teacher would need to communicate to find out what progression step the student is currently at and how to get them to the next progression step. As simple as that sounds it can be done incorrectly. Communication is also key to ensure that students and parents understand what is expected of the student. 
Sutton addresses the importance of planning within her book. Planning on what you want to teach is important to make sure that there is a structure to the lesson, giving a clear idea of what the teacher is aiming to achieve. For example Sutton says that “basic building block of the curriculum – the actual activates we design for pupils, related to a particular set of learning objectives” (Sutton, 1995, p. 17), and goes on to mention how you would get the student to learn. Firstly “Connections with previous learning experience” (Sutton, 1995, p. 17), onto “Clear objectives for learning”, (Sutton, 1995, p. 17) and finally going onto “learning outcomes” (Sutton, 1995, p. 17). Showing that there needs to be a clear structure to learning. The structure progression is also visible in the new draft curriculum. “provide insight for practitioners and learners on how they are progressing, where they need support and what they should do next.” (Draft statutory guidance A guide to Curriculum for Wales 2022, 2019). In basic terms ‘what the student knows, what they need to know and how to get them there. 
Both Communication and planning are built into giving good feedback. Feedback ensures that both student and teacher understand the expectations put forward. According to the book Putting it into practice; “Good feedback started with good planning” (Black, Harrison, Lee, Marshall, & Wiliam, 2003, p. 58), and goes onto say “unless the tasks were specifically designed and framed so as to support feedback” (Black, Harrison, Lee, Marshall, & Wiliam, 2003, p. 58). Some tasks will support the old structure of feedback which provides feedback at the end of a task, but the new draft curriculum for Wales supports feedback at all times. “Any learning activity can and should be observed to determine whether or not the desired learning has taken place” (Donaldson, 2015, p. 77). Learning changes from person to person. Therefore, observation and feedback need to take a different form for different people. Lessons also need to be structured to ensure that the student understands what is happening at all times. There are many types of assessment for learning techniques that can be used in the classroom to communicate feedback. Some such as ‘Lesson target setting’ can provide feedback at the end but, has set out clear goals of what should be achieved from the beginning. This type of feedback has its place and does work for lessons such as literacy where there would be a structured story written. Other types of assessment for learning techniques include ‘bouncing’ this technique works well for class discussions. Doing this would allow all students to be part of a collaborative answer. This allows students who may not fully understand something to see the question from the eyes of their peers and allow them to understand a different prospective. Another assessment for learning would be ‘self-assessment’ this would allow the student to assess their own work and decide if their own work needs adjustments. Within successful futures they address about the importance of students being able to self-assess. 
“If children and young people are to develop the capacity to learn throughout life, they need to be able to reflect and diagnose their own progress and further learning needs. That means developing the skills of self-assessment and the disposition to deploy and act on those skills. Self-assessment is therefore an important way of helping children and young people to take more responsibility for their own learning.” (Donaldson, 2015, p. 80). Reword and put into own words. 
Self-assessment is important so that children and young people are prepared for life after education, as echoed by the concussion of the report “prepare children and young people in Wales to thrive and be successful in a rapidly changing world”, (Donaldson, 2015, p. 105). 
Assessment for Learning may be relatively new term, but the theory has been used since 1934. Lev Vygotsky’s theory ‘the Zone of Proximal Development’ more commonly known as scaffolding explains how there "the distance between the actual developmental level as determined by independent problem solving and the level of potential development as determined through problem-solving under adult guidance, or in collaboration with more capable peers" (Vygotsky, 1978, p. 86). By using (AFL) correctly and using the right people or Vygotsky states ‘capable” then (AFL) can be more than effective. 
In this essay I will also look at how different types of assessment for learning techniques will help support both the lessons and the students that will be included in the lessons. Each lesson has been planned to look at the chosen subject but also how it could be linked to personal experiences of the child. 
Lessons would be based firstly introducing what pride looks like to the students. See appendix 1. The students would describe what pride means to them. This could be family, pets, friends sport or a game or anything they see as being proud of. The teacher would allow students to speak to their neighbour and write down a word on their white board. The teacher would then have an open discussion with the students about the words they have chosen and why they are proud of them. The selection of the student’s words would then be written on the board for the whole class to see. Once the students have spoken about the words, the teacher would introduce the Pride flag. The flag would be introduced, and the teacher would ask if anyone recognised what it is. Again, there would be a class discussion and students would be able to bounce ideas off each other. The teacher would then ask if students were aware that each colour has a meaning. This would then lead into a PowerPoint of the flag and their meaning in the correct location. The final task would be a group task that would involve working together to recreate the flag with words and images that represent each colour. This task would be an introductory to what would be to come. Children here would be learning about Pride and respect. By using different (AFL) techniques it would allow open and honest communication between both students and their peers and also between the teacher and their students.
By using a range of different (AFL)’s such white boards it would allow the teacher to asses students handwriting and spelling. Students would be able to show how their handwriting is progressing without having to write down a large amount of work. As this will be an introductory lesson it would give students a good chance to use their writing skills. Another method used would be group discussions. As some students may not understand what they are doing it would give these students a chance to think while others are speaking. There are no write and wrong answers in the first part of the lesson, (simply a chance to learn about another culture in society) there are ways of the students getting their ideas across. 
The second half of the lesson would be students working in teams to re-create the flag. They would be using a large piece of paper and they would have the opportunity to use their imagination to draw images representing what each of the colours mean to them. The teacher at this point would be around to support conversation, and group work, but would not be there to tell the students what to draw. This lesson is designed to create open conversations and to open the mind of each student to differences within the community. It would also help children to work together and use their imagination.
The second lesson would be based around what rights are. See appendix 2. The lesson would start with a discussion about students’ rights. The teacher would ask if the students know that they have rights. The teacher would ask if they know what is meant by a ‘right’. The teacher would expect students to understand that they have rights, and to be able to name a couple of rights. Students would have the opportunity to work in pairs to do independent online research into their rights. As Wales is so progressive with children’s rights this should a simple search to find them. The teacher would have given directions to write down their favourite right as they would need to explain to the class why they have chosen it. Students would they many different rights to choose from, by working in pairs they can discuss why they decided on a particular right. After the online research the teacher would at random pick 3 or 4 groups and ask them to explain the right they have chosen. Students learning about their rights as students and children “enables self-reflection which adds meaning to their own lives” (Draft statutory guidance area of learning and experiance: Humanities, 2019, p. 20). Learning about their rights gives them a place and develops their knowledge of the world. The teacher would then ask students to speak in groups about why rights having is so important. 
This would lead onto a discussion about “(LGBT)” rights and where rights come from. The teacher would give a brief history about the (LGBT) community that would include old laws that made being gay against the law, and also how in some countries it is still against the law. The main task would involve children creating a slideshow on a computer of both children’s rights and (LGBT) rights. This will include information they have learned in the current lesson and also lesson one. The teacher would be going around the class supporting and observing. Children would be working in pairs while sharing one computer. Children would also be told that they would have the opportunity to show the class their slideshow at the end. Students would be able to hold on to information that they have learned, this would link to the progression steps in the draft curriculum that state “I can collect and record information and data from given sources” (Draft statutory guidance area of learning and experiance: Humanities, 2019, p. 21). Teachers would be giving feedback on what the children are creating while also questioning their choices. 
This lesson is also designed to make children think about what is important to them. Within the school there would be a student council that would be looking at students’ rights. Therefore, children would have prior knowledge about their own rights. Expanding the knowledge of rights this lesson would show how other communities have rights and rights will help in all walks of life after education. 
The final lesson would be a literacy lesson. See appendix 3. This lesson would draw together the previous lessons and is based around the teacher asking students to write about what they have learned. At the start of the lesson the teacher would ask the students questions about previous lessons to see how much the students can remember. This could be a story, letter or a short poem. Students would have previously learned how to write a story, letter or poem. This would be an individual task unlike the other task, but students would have an opportunity to discuss what they had learned to help their memory. Students would also have access to work that they had done in lessons beforehand. This would have individual feedback from the teacher allowing them to build on the knowledge they already have, and to improve their skills. 
For this task’s students would need to concentrate on their writing skills. Making sure that their spelling and handwriting is correct. The teacher would make their way around the students and would be reading sections of the work. By doing this they are able to provide direct feedback on the work. Work that was previously done such as a story would also be available to the students. Students would then be able to go back to this, going back would allow them to have feedback and targets that was set out beforehand. Students that struggle with writing would be given a pre-written story to copy. This would give them the ability to practice their writing without the stress of coming up with their own ideas. 
As already stated, students would have access to the work they had previously completed. This gives students targets and goals to work towards. At all times the teacher would be close by to help and support with anything and to give on the spot feedback. As this task will be using prior knowledge from past lessons it’s a good opportunity for students to test their memory. Although this task is an individual task student would be able to speak to each other to pass ideas and support to each other. 
Each lesson has been planned in accordance to a similar structure that would allow students to open their vision into something new to them. Lessons have also been planned so that students can draw on experiences that immediately affect them, such as children’s rights and pride in their lives. These lessons use (AFL) techniques that create open and honest communication and allow the students to express their feelings. Lessons would also create an opportunity for individual feedback from the teacher. Lessons could face backlash as they have a common theme of teachings about the (LGBT) community. This limitation could be down do families with deeply religious backgrounds, or even from the student’s previous experiences such as negative words. These limitations are to partly be expected and could be turned into teaching opportunities. By the teacher learning about the negative opinions of students and their families it will create a perfect opportunity to teach the understand and respect that these lessons are aiming to do. Assessment for learning techniques are vital to the lessons as they are what will create the feedback allowing the teacher to know what will help each student progress. These tasks have not been planned to give a mark or grade. They have been structured in a way that they will encourage thinking. Although they will not be a formal mark work would be assessed to help the teacher find ways to support each student in further lessons. 
(AFL) is an effective tool for to teachers to use. If used correctly it can create better results than spending large amounts of money on more teachers, reducing class sizes or even additional recourses. (AFL) is a varied and diverse tool that can be used incredibly easily. Each of the lessons have been planned to have (AFL) techniques in them that will enhance the learning experience for each student. The first two lessons have been planned to maximise the use of questioning, peer assessments and feedback. While the last lesson uses more of a self-assessment technique while also including forms of questioning. 
Questioning will help the teacher to figure out what level the students understands, and with further questioning it will enable the teacher to possibly push them to the next progression step. With students being able to speak to each other they are able to peer asses and help their own understanding. And with feedback both on previous work and also on the spot it will help enable the student to push and self-assess themselves. By providing on the spot feedback students will understand what good looks like and be able produce work to the best of their ability. 
Although there has been a drop-in case of bulling is schools there is still negative connotations with certain words. Estyn completed a report looking at bullying in schools and found that “Pupils reported that terms of abuse tend to become fashionable to use and change over time. In a few schools, pupils reported ‘gay’ as a term often used in the past, but not used as often now. However, pupils in one school referred to an area of the playground as the ‘gay corner’”. (Estyn, 2014, p. 9). These terms could be hurtful to the long-term mental health of some students. 
These lesson would help students to “develop self-awareness as they create their own informed viewpoints” (Draft statutory guidance area of learning and experiance: Humanities, 2019, p. 32), rather than once from previous generations. Creating their own views are important to demolish the current culture that surrounds secondary school bullying. By doing this it will create a safe space for students, no matter what their religion, sex or sexuality. 
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(Appendix 1)
Lesson Plan Phase 1

Lesson Plan – Step 1

	Student-teacher
	Shaun Leyshon
	Class:
	Year 2

	AoLE or Subject
	Humanities 
	Date:
	

	Lesson Focus:
	Pride and What you are proud of? Lesson 1

	Meaningful links to Curriculum 
	Events and human experiences are complex, and are perceived, interpreted and represented in different ways.

	Meaningful links to:
Cross Curricular Responsibilities
	Expressive arts, Communication, Literacy, 

	Personal Targets (Linked to QTS and identifed in weekly review)






	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:
· Describe feelings, actions and opinions, and explain how they are different from those of others.
· Form an opinion about something that is important, considering own ideas and those of others. 
· Have had opportunities to discuss opinions and ideas with other people. 
· Create a safe space to have an open conversation




	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	· Our natural world is diverse and dynamic, influenced by physical processes and human actions. 
· I can form an opinion about something that is important to me, considering my own ideas and those of others.
	Using white boards to asses the handwritting and spelling skills. 
Creating a open and honest communication line. 
Working together as a group to replicate the flag. 





	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points and key questions)
	Pupil Tasks
(Pupils’ role -including differentiation strategies, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)
	Teacher to introduce the subject of Pride.
Asking students what they are proud of.
Students to be handed white boards and marker pens.
Create discution around pride and what pride means to students.
Ask open questions such as
· What is Pride?
· What makes you proud?
· Does pride have to be an item or can it be a feeling?
	Students to listen
Student would be speaking to their peers to discuss opinions

	White boards.
A3 Paper
Couloured pens.


	

Teaching & Core Learning
	Teacher to introduce flag and to speak to students about the coulours. What do they mean.
	Students to disscuss and listen to the teacher
Students split into groups and re-create the flag as they feel apropriate.

	Flag printed on A3 paper but with no coulurs.
Couloured pens.

	

Plenary
	Teacher to ask the following questions:
· Has this lesson changed anyone oppinions about what Pride is?
· Has anyone learned about a diffrent culture?


	Students to listen and speak about what they have spoken about.


	n/a












Appendix 2
Lesson Plan Phase 2

Lesson Plan – Step 2 

	Student-teacher
	Shaun Leyshon
	Class:
	Year 2

	AoLE or Subject
	Humanities 
	Date:
	

	Lesson Focus:
	Who has rights? And What do they mean to you?
Lesson 2

	Meaningful links to Curriculum 
	Informed, self-aware citizens engage with the challenges and opportunities that face humanity, and are able to take considered, ethical and sustainable action. 


	Meaningful links to:
Cross Curricular Responsibilities
	Digital Compatancy, Communication

	Personal Targets (Linked to QTS and identifed in weekly review)










	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:
· Describe feelings, actions and opinions, and explain how they are different from those of others.
· Form an opinion about something that is important, considering own ideas and those of others. 
· Have had opportunities to discuss opinions and ideas with other people. 
· Create a safe space to have an open conversation
· Safely use the internet to research.




	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	· I can describe the positive and negative effect of my actions and those of others 
· I can understand the difference between wants, needs and rights. 
· I have been part of a group engaged in responsible social action, in my local community, to effect positive change. 
	· Working with Peers to discuss and create. 
· Use digital rescourses to find anwsers. 
· Discuss finings with both teachers and peers. 





	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points and key questions)
	Pupil Tasks
(Pupils’ role -including differentiation strategies, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)
	Teacher to ask about rights and how rights affect children. 
Let them know that they will be looking for a right online. 

	Students to listen
Student would be speaking to their peers to discuss opinions.


	Laptops

	

Teaching & Core Learning
	Converstation to adjust to rights in diffrent communities such as the LGBT community. 
How to these rights affect people across the world. 
	Students to think about how rights effect people across the world and withing communitues across the world. 
	Laptops

	

Plenary
	Teacher to get students to create a powerpoint. Teacher to support the learning while going around the room. 
	Students to work in pairs to create a powerpoint on how rights effect people. 

	Laptops and projector
















Appendix 3
Lesson Plan Phase 3

Lesson Plan – Step 3 

	Student-teacher
	Shaun Leyshon
	Class:
	Year 2

	AoLE or Subject
	Humanities 
	Date:
	

	Lesson Focus:
	Writing about what you have learned.
Lesson 3

	Meaningful links to Curriculum 
	Informed, self-aware citizens engage with the challenges and opportunities that face humanity, and are able to take considered, ethical and sustainable action. 
Events and human experiences are complex, and are perceived, interpreted and represented in different ways.

	Meaningful links to:
Cross Curricular Responsibilities
	Litracy

	Personal Targets (Linked to QTS and identifed in weekly review)





	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:
· Describe feelings, actions and opinions, and explain how they are different from those of others.
· Form an opinion about something that is important, considering own ideas and those of others. 
· Have had opportunities to discuss opinions and ideas with other people. 
· Create a safe space to have an open conversation




	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	· I can describe the positive and negative effect of my actions and those of others 
· I can understand the difference between wants, needs and rights. 
· Our natural world is diverse and dynamic, influenced by physical processes and human actions. 
· I can form an opinion about something that is important to me, considering my own ideas and those of others.
· I have been part of a group engaged in responsible social action, in my local community, to effect positive change. 
	· Looking at litracy skills.
· Speaking to peers 
· Looking at feedback from work previusly completed. 





	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points and key questions)
	Pupil Tasks
(Pupils’ role -including differentiation strategies, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)
	Teacher to ask students questions about what they have learned in previus lessons. 
Have an open discuscution.


	Students to be propted to ask questions. 



	Writing books.inluding work assessed previusly.

	

Teaching & Core Learning
	Teacher to make sure that all students are happy and understand the task.  
	Student to write story, letter or poem about that they learned in previuse lessons. 
 
	Writing books.inluding work assessed previusly.

	

Plenary
	Teacher to asses work as going around the room
	Students given opertunity to read work completed to their peers. 

	n/a
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