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The purpose of the research is to conduct a small research study with a research partner. The issue that interested me was whether or not having mixed attainment grouping would improve the level of independence that children have when learning. This was interesting for myself because in my school the children always work in groups according to their ability. These groups are set depending on their attainment, so they rarely get a chance to work with other children or help other children who have a different attainment to themselves. In my class there are four different groups of attainment and the children stay in these groups for all areas of the curriculum. The method of grouping children depending on attainment is used throughout the school. From carrying out this research I will be able to see if children work more independent when they are working with children who have a different attainment to themselves. From this I will be able to see if children help each other which leads to the children becoming more independent learners over time.
Both my research partner and I were in schools where the classes were grouped according to their ability and they completed most tasks in these groups. We discussed this topic of attainment grouping and both agreed that the area of mixing up attainment would be a beneficial area to research. It was suggested to my research partner about mixing up the groups in the class during one of her observations. We came up with the research question “How can we improve the level of independence in learning through the use of mixed attainment grouping?”. Both schools in which the research was completed in, are partnership school of UWTSD and are both situated in the county of Neath Port Talbot. School A consists of a Foundation Phase and Key Stage 2 with children ranging from 3 – 11 years old and within the school there are no mixed year groups. The school is relatively small consisting of 183 pupils, 7 full time teachers and 8 teaching assistants. Throughout the school 25.1% of the children receive free school meals, 13.6% of children have Special Education Needs (SEN) and a very small percentage, 1.8% of children have English as an Additional Language (EAL) (Welsh Government, 2018). School B is situated in the county of Neath Port Talbot. The school consists of a Foundation phase and Key stage with the children ranging from 3- 11-year olds and within the school there is one mixed year group. The school has 204 pupils, 9 full time teachers and 8 teaching assistants. Throughout the school 25.9% of the children receive free school meals, 12% of children have Special Education Needs (SEN) and a very small percentage, 1.8% of children have English as an Additional Language (EAL) (Welsh Government, 2018). The research will take place in the year 2 class in both schools. For my class this will be a new method of learning as they have become accustomed to working in their attainment groups and asking the class teacher for a lot of support.
[bookmark: _Hlk2353941]There have been many studies over the years that have looked at whether having mixed-ability grouping and classes are beneficial to the children learning or not. Allan (1991) and Kulik (1992) suggests that the method of mixed ability grouping promotes and challenges all children to achieve. Ireson & Hallam (2001) also agree with mixed ability grouping by saying that grouping children according to ability is more effective for the teacher and it allows the most capable to reach the highest standards they are capable of achieving while giving the lower and middle ability a chance to progress and improve. It has been suggested that when children are placed into ability groups, then they are labelled and children associate that label with an ability whereas if the children are mixed there can’t be label attached as all abilities are mixed (Reid et.al 1982).The strengths of applying this approach of mixed ability grouping in the classroom is that it enables all children to have an equal opportunity, encourages children to work as a group and share their ideas, provides less able children to have role models within the classroom and it reduces the competition between structured groups but also allows children to work at their own pace without holding others back (Hallam et al, 2002).
Sands and Kerry (1982) disagree with mixed-ability grouping as they have reported that if there are mixed-ability groups within the classroom then this can lead to more time being needed to plan and prepare for the lessons giving teachers extra workload. The extra workload and extra strain put on the teacher did not reflect with a significant increase in the children learning over the long term. As with any learning it is important that we keep on top this and chance our learning techniques regularly. This is also important when looking at grouping children in the classroom. Kelly (197)8 says that mixed-ability grouping is beneficial for the children learning but it is important for children to be moved around regularly so that they don’t become comfortable in one environment. The purpose of moving the children around is so that they don’t become comfortable working with some children, and they challenge themselves and learn from others. Cohen et al, (2004) study has shown that it is not good to have mixed-ability grouping for subjects like maths and English whereas subjects where they are encouraged to debate and discuss possible answers then a mixed ability grouping would be better. Some subjects require children to debate and discuss their ideas and mixed ability grouping would allow this as they would all feed off each other and the children would feel comfortable knowing that no answer would be wrong.  
A study by Kulik and Kulik (1987) showed that the children who were gifted would achieve significantly better when they were grouped in ability compared to when they were in a mixed-ability group. This was the case when the work was set specifically to their needs. A big problem for teachers in this case is making sure that the work is differentiated for all children to succeed. Lower achieving children can be demotivated if they see work in which they think is too hard for them to complete. Rose and Howley (2007) have suggested that you should use the same piece of work to a group of mixed-ability children so that they can discuss the work and support each other through the completion of the task. They also added that this gives the higher ability children a chance to think through their methods of completing the work and give them a chance to explain their methods to others.
Galton et al (1980) has found that teachers will often seat children by their ability, but the work given will be individual to each child. He found that by doing this it allowed the children to support the children with their work and enable the lower ability children to get extra support from peers in their class as they were more likely to ask them for help than the class teacher as they felt they may be in trouble for not knowing.
It has been advised by the DfEE that the number of groups within a class can have an impact on how successful the children’s learning will be. If there are too many groups, then the teacher will not have a sufficient amount of time to instruct them. It has been suggested that an ideal number of groups is three or four. Lou et al (1996) suggests that the most effective learning will take place when there are four or five children in the group. Having a group of such small number will impact on the amount of time the teacher can spend with each group but over time the groups working together will be more productive.
As well as having mixed ability groups or ability groups there has been some research carried out on whether groups should be gender specific or not. Wheldall and Olds (1987) found that the mixed-gender groups performed better in tasks and their behaviour in class was better.
As Tann (1981) says the success of group work is allowing the children to ask and answer questions between themselves, listen to the replies that everyone gives a respond appropriately but if a conflict does arise then they should be given the opportunity to sort this amongst themselves without the assistance of a teacher. Harwood (1989), Cohen (1994) and Slavin (1990) have all conducted research on independence of learners in mixed-ability grouping. They found that the teachers need to encourage groups of children to work independently and having them to come to a decision with little assistance and support. This study supports our research question of “How can we improve the level of independence in learning through the use of mixed attainment grouping?”

This study used a Lesson Study approach. This approach worked well as it focused on the learning and progress made by children as the teacher developed their pedagogic techniques to improve on a particular area within the subject (Norwich and Jones, 2012). A lesson study is where you plan a lesson with your research partner and then you agree who is going to teach the lesson first. This lesson will be taught by yourself to your class while your research partner will observe the lesson making observation notes. For the purpose of this study the observer looks at 3 children who were chosen by the class teacher. The teacher reflects on the lesson before an interview with the 3 target children is carried out to see what they thought about the lesson. We discuss together the technique used during that lesson and what needs to be changed so we can improve in the next lesson. This is done by using your reflection of the lesson and what the children say during the interview. You will then swap roles and repeat the process again in a different school and possibly a different year group in that phase. Once both observations and interviews have been completed both your research partner and you will sit down and look over the data and conclude (Lewis and Hurd, 2011). The lesson study approach follows the process and guidelines which were set out by Peter Dudley in 2001 when he introduced the lesson study to the UK (Dudley, 2014). The methods of data collection that I have decided to use are reflection, observation by a non-participant and a focus group where there will be a semi-structured interview. 
By carrying out an observation it allows the person observing to see every day events unfold in real time. The observer can either be participating in the lesson or be a non-participant. For the purpose of this research study it has been decided that the observer will be a non-participant as this will show them what the class is like and they will not have any influence on the results collected. The weaknesses of carrying out an observation is that they take up a lot of time and it does rely on the person observing to be honest and not biased and judge on past experiences (Simpson and Tuson, 2003). When observing it is important that the observer knows exactly what they are looking for and in the case of this lesson study both partners will be observing the same things. To do this we are going to use a structured observation (Sharp, 2010). We will do this by adapting the Leuven scale model so that it focuses on the area that we need for the research. The Leuven scale allows you to measure on a 5-point scale. This will allow the observer to observe the same things both times and record the results accurately. It is always good to have a trial run to make sure that the scale is appropriate, and it give you the chance to see that both partners are recording the same results to eliminate the chance of inconsistencies as much as possible. The Leuven scale does allow you to make extra notes if needed (Laevers, 2008). The areas will be how independent the children are, how focused the children are during the task and how much understanding the children have throughout the task. This observation will allow the researcher to collect data on the human setting (Cohen, Mannion and Morrison, 2009). This is important for this research study as we are looking at whether independence is improved when children are placed in mixed attainment grouping.
There are many different reflective models that could be used when conducting some research. These include Kolb, Schön, Brookfield and Gibbs. These models don’t have to be used solely but can be used in triangulation (Cohen, Mannion and Morrison, 2009). The reflective model that we have decided to use is Brookfields. A weakness with some of the other models are that they only look at it from one point of view and this can lead to the reflection being biased but a strength of the Brookfields model is that it uses the four lenses to reflect giving more points of view (Brookfields, 1995). Within in this model you can use other models which are related. When reflecting on the self-lens then you can incorporate an ARC model. This model is the model that we use when on PTE and are familiar with and this gives you a structure to follow by giving you a set of questions to answer leading to a detailed self-reflection of the lesson.
An interview will allow me to get first hand qualitative data from the focus group about how they felt the lesson went. By involving the children in the research, we are following the guidelines set in the UNCRC Article 12 (2019). There many different types of interviews that I could have used which are unstructured, semi-structured and highly structured. It had been decided to use a semi-structured interview. With a semi-structured interview, the questions have been decided beforehand so all data that needs to be required can be collected using those questions. The weakness with this is that the questions could lead to a wider discussion and this could cause the interview to go on for longer than needed and lead to data being collected which is not relevant to the original discussion (Wood and Smith, 2016). The discussion going off point could be seen as a strength in a semi-structured interview as the data collected when the discussion goes off topic could highlight issues which you had not previously considered (Wilson, 2009).  The focus group was chosen as a representative sample of the children that took part in that lesson. The results given were for this focus group but if this had taken place with another class and another set of children then the results would be different as the representative sample is different (Coles and McGrath, 2010).
With conducting research there are two different types of data that can be recorded and collected. These are qualitative and quantitative data. The qualitative data is used when collecting words and quantitative is when you collect and analyse numbers. For the purpose of this study I have decided to collect qualitative data. The qualitative data will be collected when my research partner observes the lesson and also when I conduct the interview with the three target children. The big difference between the two are that quantitative data is usually numbers and will normally be used to gather statistics while quantitative is usually words and these are analysed and used for their content (Sharp,2010). A strength of qualitative data when interviewing is that you can get results which describe the norm events of a group and also the questions can be open-ended. This can be a weakness as too much data could be collected and be difficult to analyse (Mack et.al, 2005). The qualitative data will allow for both my research partner and my own opinion to be considered. 
With conducting research in a classroom there are ethical considerations that need to be considered. Before the research was able to be conducted, an ethics form needed to be completed and approved to show that this project was following the ethics guidelines set out by BERA (2018) and the EWC (2016) (Appendix 1). All parents of the children in the two classes needed to give permission for their children to take part in the research, this was given by sending a letter home for all parents to complete and send back in, if this was not completed then nothing would be recorded about that child. These permission forms had to be stored securely and were stored in a locked cabinet. Even with permission given from the parents we still needed to make sure that all the children wanted to take part, and this was done by making all children aware that they did not have to part in the research (Appendix 2). The children who did take part were given smiley and sad face. If the child did not want to answer a question, then they would show us the sad face. For the duration of the research all identities will be kept confidential. The schools will be referred to as school A and school B. The child in the study will be referred to as child 1,2,3. Even with the children and parents giving their permission to take part, this permission can be withdrawn at any time and both parties will be made aware of this. If they do decide to withdraw then all data collected will not be used and destroyed appropriately. 

Lesson Study 1
This lesson took place in School A and the lesson was a follow-on lesson from the previous week where we had been looking at positional language. The previous lesson the children had all been working in their attainment groups with a support member of staff. So, the purpose of this lesson was to mix up the groups of children, so they had different attainment levels to see if they were more independent and help each other out. The children had to use the positional language learnt in Rosie’s walk to come up with their own sentences and at the end of the lesson the children worked in pairs to complete a Kahoot! Quiz to see how much they had learnt from this session. The group of children was selected before the lesson began and it was made up of children from every group in the class. The 7 children were taken off to the library to complete this lesson as we wanted the children to concentrate but feel comfortable at the same time and the children have gone off to the library to work before. At the start of the session it was explained to all the children what this lesson was all about and that we had had permission from all parents to partake in the research but if any child did not want to take part then they did not have to and at the end of the session when asking questions they were within their rights to leave at any point. I had made my research partner aware of the three target children and throughout the session my research partner observed the three children and made some notes on them. The three children chosen were one from the top group, one from the middle and one for the lower. Out of the 3 children chosen 2 were boys and 1 was a girl. This was decided as it was a representative sample of the group taking part as there were 6 boys and only 1 girl and there were some girls who were absent on the day who would have taken part.
It was apparent throughout the session who the higher attaining children were as these were the children who led the session and were supporting the other children by helping with their spellings. All children were given an opportunity to write sentences and the children were encouraged to think of different sentences and not use the same positional word. The higher attaining children took this on board and came up with a range of sentences while the lower children remembered the sentences in the book and wrote these down with support. Most of the children were involved in the lesson but some children did not engage fully, and some children would not ask for any help from both other children and the myself the teacher. To check how engaged the children were during the lesson I had prepared a Kahoot! Quiz. The quiz was produced to check that the children had remembered the different positional words used during the lesson and to see if they could pick the correct word to complete the sentence.
To record our results, we adapted the Leuven scale to look at how independent the children were, how engaged the children were and how much understanding the children had from the lesson.
	
	Child 1
	Child 2
	Child 3

	Independence
	4
	1
	3

	Engagement
	3
	1
	3

	Understanding
	4
	2
	2


(Appendix 3)
The results that I had from my research partner show that child 1 was answering questions that the group put out and spent a lot of his time throughout the lesson helping others. This was done by assisting with spellings and formation of sentences. They showed how passionate they were about the area by debating with another child about they should correctly spell a word. Thee required very little assistance or repeating of instructions during the task. Thee were busy with the activity but at times was distracted by what other children were doing but they did complete the work to a good standard and spent quite time assisting others. Child 2 was very quiet during the task. They were not engaged with the task as they did not want to complete any writing, but they did become involved during the quiz. They needed to have constant assistance from either an adult or another child and all instructions needed to be repeated multiple times for them. Numerous times during the task the child was absent from the task and showed no energy to complete the task, they spent a lot of the time looking around the room, losing concentration or seeing what the other children were doing but not giving any assistance. Child 3 was very quiet during this session but when they were spoken to, they knew what to say. At no point during the task did they ask for support from anyone even when they were distracted and seemed to be struggling. They were engaged with the activity as they seemed to be listening to the other children discussing their ideas and how to spell different words. There were signs of improvement as the task went on, but they were easily distracted. These distractions led to them completing some work, but this work was to a low standard. They gave no assistance to other children during this session (Appendix 4). 
Both my research partner and I sat down after the lesson and discussed and reflected on this lesson. We could both see signs of independent learning with some children helping others with their spellings and sentence formation. A change that will be put into place for the next lesson is instead of having a group of children all working together we will have one child working while another child will be there to assist and give them support when needed (Appendix 5).
After we had time to reflect on this session, we kept the three target children back and asked them a few questions in an interview (Appendix 6).
	Interview question
	Child 1
	Child 2
	Child 3

	How did you feel about the lesson? Show either the smiley or sad face.
	
	
	

	Why did you enjoy this lesson?
	Enjoyed the lesson as this was something new and had not used a Kahoot! before
	Enjoyed the lesson as it was fun and something different
	No answer given

	Did you need to ask for help and who did you ask?
	I asked the children on the table for help and also the class teacher
	Liked that there were children in the group that were able to help each other
	No answer given

	Did anyone on your table or surrounding table help you?
	Yes, but I was able to help others to spell words as well
	Other children on the table helped me with my spellings
	No answer given

	How do you feel working with different children?
	Likes working with different children as it gave an opportunity for different people to help
	Likes that there are children who can assist with their spellings as they are not confident with these
	Likes working with children who can help

	If you could choose where to sit, where would you sit and why?
	Would prefer sitting in a group over rows as everyone can see each other, share ideas and help each other
	Would rather sit in rows or groups around a table but was not able to give an answer why
	Sit in a group with children who can help

	What can we do better when we teach this lesson tomorrow?
	Was a bit noisy at times so having smaller groups or children to work in pairs
	Smaller groups
	No answer given

	Were you able to concentrate?
	At time was a bit too noisy
	Yes
	No was too noisy

	Do you prefer working with someone who can help or with a friend?
	Would rather sit with friends over children who could help them but when asked why gave no reason
	Would rather sit with friends over children who could help because he felt comfortable working with a friend
	Said he would rather work with people who can help him rather than friends but when others said friends, he changed his mind. Was made aware this was ok but could not give a reason why



Lesson Study 2
This lesson study took place in School B and this lesson was taught by my research partner and I observed the lesson from the side. This lesson was a follow on from the previous day lesson where they had been looking at the different senses and how to write poems about our senses. The lesson started off with all the children on the carpet as a whole class and they recapped what the different senses were and different adjectives that can be used. The children were engaged with this and the children were eager to answer questions and give different adjectives when asked. After reflecting on the previous lesson study, we decided that instead of having one group working together of all different attainments we would have one child being supported by the other. The children were made aware that today be slightly different as they will not be working as their independent groups but group gwyrdd would be supported by group coch and group melyn would be supported by group glas. The children listened to their instructions and went off to their tables to work. Throughout the task the majority of the children were on task and the children were supporting their partner, but some children did rely on the teacher or classroom assistant to clarify everything before they would explain this to their partner. The higher attaining groups which were supporting were giving support with spellings and trying to get ideas out of the other children. They also used the resources well that had been supplied. But there were some children who were overpowering and telling their children what to do and when they did not do as were told they lost interest but this also was the case for the children working as they lost interest in the task as they were waiting for the other children to tell them what to do and not think for themselves. I was made aware of the three target children at the beginning of the session when they were coming into school. Two children being observed were supporting a partner while the third was completing the tasks. Most children were engaged in the task as they were able to support their partners and this led them to complete the tasks but there were some who needed to have instructions repeated numerous times or would ask the class teacher for support to get their partner to be engaged in the task.
	
	Child 1
	Child 2
	Child 3

	Independence
	3
	2
	4

	Engagement
	4
	2
	5

	Understanding
	4
	3
	5


(Appendix 7)
Using the adapted Leuven scale, I was able to come up these results. Child 1 accepted help given to themselves when working on the task with a partner but did ask the class teacher some questions. At some points was relying on their partner to tell them what to do next. They completed the task to a good standard and used the success criteria to help and check. Followed instructions throughout but on some occasions did need them to be repeated. Child 2 assisted their partner and supported them when thinking of new ideas but needed the support of the TA to instigate those ideas. Used the resources provided to support ideas and assist with spelling of words. Needed reminding of instructions as the work was not being set out correctly and mistakes were being made. At some points during the session they were not engaging with the tasks and their attention was else where as they were looking around the room or out of their seat. Child 3 assisted their partner well with ideas, supported with the spelling of words and kept reminding their partner of what was expected of them. Used the resources well to support ideas and to help with spellings. At some points could have left their partner come up with the ideas instead of telling them what to do next. Was engaged throughout the task and kept reminding their partner of what was expected of them by using the success criteria. Did ask the class teacher for some assistance but the work was completed to a good standard, completed mostly independently and followed all instructions given (Appendix 8).
We sat down after the session and completed the reflective model. There were signs of the children helping each other out and assisting with their spelling but some children completed the work for others while they sat doing nothing. A change that can be put into place for future lessons is to only have one group working and another supporting as at some points during the lesson the noise levels were quite high which led to some children being off task and not fully focused .
	Interview question
	Child 1
	Child 2
	Child 3

	How did you feel about the lesson? Show either the smiley or sad face.
	
	
	

	Why did you enjoy this lesson?
	Liked receiving support from other children
	No answer given
	Liked helping others and assisting them to improve their work

	Who did you ask for help from today?
	I asked my partner to help but also like to ask the class teacher for help
	I asked the TA for extra support to make sure I was helping my partner in the right way
	No answer given`

	Do you like to support others?
	All children said they liked to help others to improve their work and learning

	If you could choose how to learn, would you choose your normal groups of working with a partner like today?
	Prefers the normal groups but when asked why did not give an answer
	Prefers working with a partner as gave an option to help each other
	Prefers the normal groups but when asked why did not give an answer

	What did you like or dislike about the lesson today?
	Able to give other children support
	It was too noisy and was not able to concentrate fully
	Able to give other children support

	Do you prefer to work in groups or with a friend?
	All children said they would prefer to work with friends but gave no reasons


(Appendix 9)
From carrying out this research study I have found that even though this was only a small study it was apparent in both schools that the children were more independent when they were working with children in a mixed-attainment group compared to when the children are grouped according to ability. As Hallam et al, (2002) study showed the children did work together to come up with new ideas and the higher attaining children did help the lower with their spellings. All children in this study were given equal opportunities to complete the work and they were all allowed to express their opinions as Cohan et al, (1978) found when he conducted his research. The main question of our study was to find out if we could improve the children’s independence in learning when we have mixed-attainment grouping. Cohen et al (2004) found that for some subjects like maths and English it can be better for children to be grouped according to ability but when subjects require children to discuss ideas then mixed-ability grouping can be better as the children will express their opinions more as they know no one will say their answer is wrong. During the interview in School A one child did comment and say that he would like to stay in his ability group for subjects like maths and English but when it comes to topic, he would rather work in the groups like we did for the lesson study which was mixed-ability. The results of this study show that the children were working independently and helping each other as the research of Harwood (1989), Cohen (1994) and Slavin (1990) showed. After reflecting on the first lesson we made the change of having 7 children working together in one group to having children work individually. In the first lesson the group was too big and as Nasati and Clements (1991) found in their study that if the group is too big then the children are more likely not to partake. When interviewing the children in School A it was commented that some children took part in the lesson more than others. The change was made to have children to work in pairs in school B. Again, it was evident that some of the children were working independently but there were a number of children who were not engaged in the task and looking around the room. When the children were interviewed it was noted that some could not concentrate fully as there was too much noise in the classroom. When reflecting on this lesson it was mentioned that smaller groups of children working together would be more beneficial and this is in line with the research that Lou et al (1994) carried out. 

Some of the methods used during this research study were a lesson study which incorporated an observation, interview and a reflective model. A lesson study has its limitations as some teachers don’t like to be criticised and lesson studies are time consuming (Norwich and Jones, 2012). The interview gave me an opportunity to get some first-hand data from the children and how they felt the lesson went. A weakness with carrying out an interview is that some of the children did not answer all the questions, would repeat what they had already said when asked to explain or they would they change their answers to suit what everyone else had said. This was the first time that the children had completed an interview, and this was considered by making the children aware at the start that they did not have to take part if they did not want to and the interview took place in the library within the school so that all children could be familiar with the surroundings. The observation schedule used was an adapted version of the Leuven scale. Before going out to school both my research partner and I trialled out our observation method of the adapted Leuven scale. This was important because if we were both not using the same methods and structure it would lead to inconsistencies in the results. When we trialled the scale, we both came up with the same results which allowed us to use the scale in the research study as we both knew what to look out for and we were confident that the results would be consistent. 
[bookmark: _GoBack]Going forward into my next school experience I will find out if the children are grouped according to ability and if they are then I will discuss with the teacher the findings that I have got from completing this study. If they are only grouped according to ability then it can then be discussed about whether or not we can trial mixed-ability grouping in some aspects of the curriculum to see if the children do become more independent in their learning. To move forward using the results from this research it has shown in both my classroom and with research carried out by Tann (1981) that it is important for children to discuss their ideas and to solve different problems in groups. In this study it also shows that it is important to give children the freedom to solve problems for themselves and if they make mistakes doing this then it can help them to think in different ways to solve the problem. Mixing up ability grouping can also show you how well a child understands something. As Howley (2007) found a child may know how to solve something themselves but it shows full understanding if they are able to explain and instruct someone else on how to solve it. A number of studies have been carried out debating on what an ideal number of children in a group would be. If I were to teach these lessons again then I would consider having smaller groups of 4 or 5 children which the DfEE recommend. This would give me sufficient time to give out instructions to the group and with that number of the children the noise levels in the classroom should be lower. As we found out in both interviews some children found it difficult to concentrate because the noise levels in the classroom were high. If I were to conduct this lesson study again then I would use the results that I have from this study about children being more independent when they were working in mixed-ability grouping. To move this research study on further I would use the DfEE recommendations and research to see if having four or five children in a group is an ideal size. After carrying out this research it is good practice to share the results and findings with other professionals. I will share the good practice that I have found out after carrying out this research and completing reading to back up my findings. It is important for children to have some mixed-ability learning as it allows them to discuss and expand on each other’s ideas and it has been proved that children work more independently but some subjects do require the children to be kept in ability grouping. Another important aspect in how successful children I learn is the size of the groups as this determines how much time you as a teacher can spend with each group and how much support you can give them.
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