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	Targed/Target
	What I have done in this assignment….

	Targed/Target 1
	Continue to read widely.
	For this assignment I have continued to read widely and include a large range of relevant literature from different sources.

	Targed/Target 2
	Continue to critically question views and keep involved in the debates.
	I feel I continue to critically evaluate views and literature within my assignment and speak of any limitations to research.

	Targed/Target 3
	N/A
	N/A
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Aim, Focus and Purpose of research.
The primary aim of this research project was to analyse how pupils react to and perceive using class points in a year two class. This involved an examination of the current implementation of a class points system in the target class and discussions with pupils to understand their perception of using class points and whether they are used as a motivating factor for pupils. This also including the teachers views of the class points as a behaviour management strategy and as a motivating factor for pupils. 
	This research took place in a school in South Wales and to adhere to the British Educational Research Association (BERA) ethical guidelines, the school will be referred to as School X for confidentiality and to remain anonymous (BERA, 2018). School X is a three to sixteen school, with around 1400 pupils on roll across both the primary and secondary phases as of 2023 (My Local School, 2023). School X identifies 19.1% of their pupils as having additional learning needs (Estyn, 2022) which is slightly higher than the national percentage of 15.8% (Welsh Government, 2022).
	This research focus was chosen due to my own personal interest in motivation, positive reinforcement and rewards being used in classrooms. I have had experience of using rewards such as stickers during teaching where there have been varying outcomes on behaviour and engagement. Additionally School X already had a unique class points system in place that all pupils within the school were aware of and understood. By understanding how these year two pupils view the positive and negative class points, I hope to understand whether children respond well to motivating factors and if I might include a similar system in my future teaching practice.

Literature Review
	A detailed review and in depth analysis of the literature concerning reward systems shows that there are a variety of strengths and limitations to including rewards in a classroom. Rewards have been used in educational settings for hundreds of years as a means to motivate pupils and to reinforce positive, desired behaviours (Ross, 2022). Class points systems are a form of reward that use both positive and negative points to reward and promote positive behaviour for learning, and ‘punish’ undesirable behaviours (Parsonson, 2012). 
One aspect of reward systems is providing extrinsic motivation for pupils. Motivation plays a a large part in a pupil’s development and learning, and different reward systems have been used across education as a motivator for pupils (Valerio, 2012). During analysis of the literature, one of the recurring major strengths of using rewards in the classroom, was the ability to provide pupils with immediate feedback and for reinforcement of desirable, positive behaviours. 
According to behaviourist theories, operant conditioning uses rewards that act as a positive reinforcement that in turn increases the likelihood of a certain behaviour being repeated (Skinner, 2014). However, Skinner’s research was conducted on animals and therefore it is not known through his research if this would be applicable to humans. On the other hand, in more recent years, there is ample research into using operant conditioning in the classroom (Zajda, 2021). This theory suggests that by offering pupils rewards such as praise, stickers, or points, teaching staff can motivate pupils to stay on task, actively participate and behave in appropriate ways (Wilders & Levy, 2020).
Furthermore, rewards can be used to create a positive and encouraging learning environment for pupils by recognizing and celebrating pupils’ achievements (Dornyei & Muir, 2019). As a result, this can aid in raising self-esteem and confidence of pupils and Jin et al (2020) suggests that this can then lead to an increased motivation in pupils and improve academic performance (Deci & Ryan, 1985). 
Bates (1979) suggests that intrinsic motivation, “learning for the sake of learning” (Deci et al, 1999),  is an idea of the past due to schools and educational environments continuously implementing classroom systems of reward in order to motivate pupils to learn, and as such threatening pupils intrinsic desire to learn. Although many educational environments still use some form of reward systems, Bates suggestions could be seen as outdated. This article, published in 1979, reflects a time when schools, curriculums and pupils differed significantly to the present day. As such, the learning preferences and motivations of both pupils and teaching staff may have changed considerably since then. 
The idea that implementing rewards as a motivator reduces a person’s intrinsic motivation is supported by Baranek (1996). They propose that by increasing extrinsic motivation in children by making use of rewards, it then decreases children’s intrinsic motivation. Furthermore, they suggest that this can have an effect on pupil achievement in school. The American Psychological Association (2019) also suggest that pupils who are more intrinsically motivated are more likely to enjoy learning and in later childhood, use learning as its own intrinsic reward. This is supported by Gottfried et al (2001) who suggest that as children advance in age, intrinsic motivation within school becomes more stable and there is less need and dependence placed on external motivating factors such as rewards. Therefore it may be worth using extrinsic motivations such as stickers and points within the primary phase, to develop motivation within young children, before slowly developing out of using extrinsic rewards to influence learning and engagement. 

Research Design
This research project follows a case study method. There are many definitions of a case study (Yazan, 2015), however for the purpose of this research, a case study research design is a qualitative research method that allows for an in depth examination of a smaller, specific sample (Tight, 2010). This research follows an exploratory case study design as by focusing on a specific case, such as a small group of children’s perceptions of class points systems, it can provide detailed data about children’s feelings and experiences that they can discuss themselves and can offer a detailed picture of information from different angles (Goodhall & Atkinson, 2020). Furthermore, case studies allow for methods such as interviews and observations where information and understanding can be gathered in its authentic, real life setting and from different perspectives (Adelman et al, 1980). On the other hand, case studies are often seen as being a subjective research design as they are often based on the primary researcher’s own interpretation of the data and findings (Flyvbjerg, 2006) which can lead to bias during the analysis.
Gustafsson (2017) suggests that case studies can be time consuming and resource intensive. Despite this, during this case study every attempt has been made to alleviate any researcher bias, a full day had been set aside to undertake the focus groups as part of the case study and a deadline was set for returned consent forms. By implementing these strategies, it restricted the time consuming nature of the sampling process and the research stage. 
In this case study within a primary school setting, a convenience sampling method was utilized to select participants. This was due to the target population being year two pupils that needed parental consent to partake in focus groups. Due to a limited number of consent forms returned by families, there was no need to randomly sample the pupils with returned consent and all pupils that had returned consent were selected to participate in the case study.

Research Methods
	To answer the research question, it was decided to seek qualitative data by using a questionnaire to ask the class teacher their thoughts on the class points system, and focus groups were used to discuss opinions with the pupils (Appendix 3). 
	It was decided to use a focus group method based on the age of the participants (Lloyd-Evans, 2017). The pupils in the year two class are all aged six or seven years old and as such, it was felt that a more structured individual interview would not have been the best research method to use, as a focus group is a more relaxed environment where there are peers to support and they can express their feeling and opinions on a topic (Adler et al, 2019). 
	Adler et al (2019) state that focus groups are an effective way to work with and engage with discussing topics with children as it is an informal and natural environment where children are free to give their own views. An advantage of using focus groups to discuss topics with children is the influence of peers (Gibson, 2012). Group dynamics and peer interactions can encourage young people to express their thoughts and feelings more openly when they are around their friends (Tenenbaum & Winstone, 2020). In addition to this, the peer interactions between pupils can facilitate and further develop discussions. On the other hand if there is unsettled group dynamics, children may feel that they can not voice their honest opinion or may conform to other views under peer pressure from others or dominant voices within the group (Vogl et al, 2023). This could lead to less diverse opinions being expressed amongst the children and less of a discussion to take place. 
	There are some additional difficulties to using focus groups to discuss topics with children that need to be considered. Firstly, as discussed above as part of ethical considerations to take, the researcher was an authority figure that the children had a teacher-pupil relationship with. Due to this, children might have said what they thought I wanted to hear rather than what they really felt and their honest views (Cohen et al, 2018). Furthermore, Adler et al (2019) puts forward that children can be easily distracted and are not always clear in their responses and so can be difficult to work with in focus groups. Nonetheless, focus groups are one of the most suitable data collection methods when working with children and young people (Gibson, 2007) and therefore was the research method chosen.
	Questionnaires are a popular method to gather large amounts of data from a large sample quickly (Dillman et al, 2014). For this research a questionnaire was used to obtain data and opinions from the class teacher (Appendix 2). This was due to a questionnaire being cost effective and easy to administer to the class teacher. The questionnaire was used to gather a range of qualitative data by utilising both open and closed ended questions. However the questionnaire also had some simple quantitative data with the use of three multiple choice questions and the use of a Likert scale (Likert, 1932). 

Ethical Considerations
Due to the participants in the case study being children, several ethical considerations needed to be addressed. Before distributing consent forms to parents and carers of the year two class, ethical approval was sought and gained from the University of Wales Trinity Saint Davids ethics committee (Appendix 5). Furthermore, to adhere to BERA (2018) guidelines, all participants were assigned a letter to ensure that they remained anonymous throughout. The school and its pupils have not been named or identified at any point throughout this research as all personal identifiable information has been removed. Additionally as identified in the ethics form (Appendix 5), all data has been stored on a password protected laptop and was not transferred in any form to any other persons. 
Prior to starting the focus groups, written consent was gained from parents and carers (Appendix 1) and verbal assent was gained from the pupils in the groups (Appendix 4). This was obtained by asking participants if they were happy to answer a few questions about what they thought about the class points system that was in place in their class. 
Kirby (2020) suggests that the positionality and relationship between teacher and pupils may influence the way in which children respond to questions or discussions. Therefore, before starting the focus group, it was explained to participants that there were no right or wrong answers, I was simply interested in their opinion and views. 
Due to the focus group being facilitated by a teacher figure, pupils may have felt inclined or pressured to answer in ways in which they believe the researcher wanted to hear rather than voicing their honest opinions and therefore may lead to social desirability bias (Lavidas et al, 2022). Due to the preexisting teacher-pupil relationship between myself and the participants, every effort was made to create an environment for the focus group that encouraged open and honest dialogue between participants and researcher, which allowed pupils to express their opinions and views without judgement (Bergen & Labonté, 2019). These included having the focus group outside of the classroom and therefore outside of the learning environment and pupils were informed that they would not be penalised in any way for their opinions. Pupils were also informed that they had the right to withdraw at any point. All but one pupil gave verbal assent to continue and the pupil that did not wish to take part did not join the focus group (Appendix 4). 

Analysis Method
	Data was reported using thematic analysis as qualitative data was used (Braun & Clarke, 2012) and thematic analysis is an effective method to report and analyse qualitative research. This involved identifying patterns and themes within the research data and included exploring the underlying meanings and experiences to gain insights into the participants perspectives (Braun & Clarke, 2006). Furthermore, Nowell et al (2017) state that thematic analysis can be used to analyse data from a range of different types of research. For this case study it also provided an easily accessible method to interpret data for a novice researcher. 
	In contradiction to this, although it is a relatively easy method for researchers to use, it can be subjective as there could be many different ways to interpret the same data (Smith & McGannon, 2018). Additionally, a different researcher may interpret the data in a different manner and as such, it may not be transferable. 
	In addition to transferability, trustworthiness must also be discussed (Bloomberg & Volpe, 2019). Although no piece of research is ever truly valid or reliable (Delbosc, 2022), it is important to realise that I, as the researcher, am part of the research process and cannot always be completely subjective (Berger, 2015). However every attempt has been made to minimise subjectivity, by maintaining objectivity and being aware of any bias that may occur. Additionally, although the focus groups were guided through the discussions, the pupil voice was the main focus and I aimed to limit leading questions and avoided influencing their answers in any way.
	After examining the data from the focus groups there were a number of recurring themes that emerged during the discussions. These included but were not limited to, an enjoyment of ‘spending’ points at the school points shop and a general dislike towards the negative points.

Results and Discussion
Quantitative Data
Of the twenty one consent forms sent to parents and carers of the year two class, consent for pupil participation was received from parents and carers of nine pupils. However one of these consent forms was returned past the dead line date for the child to partake in the focus group, and during the transition from the class into the focus group, one other child did not wish to take part and so they withdrew from the research. All pupils who had returned consent forms and provided verbal assent were randomly allocated to two groups which formed the focus groups. Therefore, there were only seven participants that completed the focus groups.
	At the start of the focus groups, pupils were asked for some simple background information including age and gender. Figure 1 shows that of the seven participants, three identified as boys and four identified as girls. This is not fully representative of the class as the full year two class is 71% girls and 29% boys, whereas the participants were 57% girls and 43% boys. 
Figure 1

Figure 2 shows that all participants were either aged six years old or seven years old, with an average age of 6.57 years. 
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	During a thematic analysis of the data gained during the focus groups, a number of recurring themes came through during discussions with the different children. All pupils could explain why they might receive positive or negative points, all pupils mentioned the points shop that School X uses, and lastly some pupils stated that they may act differently in order to receive points. 

Positive Points
	In School X, all children have the chance to earn a minimum of three class points throughout the day for doing what is expected of them. These points can be increased or decreased depending on what the pupils complete during the day and how they behave. All pupils in the focus group stated that they get positive points for ‘being good’, ‘completing jobs’ and for ‘tidying up’. Although class points can be earned for a number of other reasons, these were the three main reasons that emerged. 
	Additionally when pupils were asked if they liked the class points system, all seven pupils agreed that they enjoyed being able to earn positive points throughout the day and being able to look at the leaderboard at the end of the day and compare how many points each other have. Interestingly, one pupil went on to discuss the feeling they get when they receive positive points. This pupil discussed the feeling they get when receiving points by saying “I like the feeling I get in my belly when I get given a point, it feels good”. This suggests that pupils might feel a sense of pride and “feel good” when they have worked hard and received positive points that reflect their effort and engagement.

Points Shop
	A further recurring theme that emerged was the points shop in place in School X. Once more, all of the participants spoke of their like of the reward shop that School X has in order to ‘spend’ positive class points that pupils earn. Five of the pupils told how they like spending their points every half term, whereas two pupils argued that they enjoyed saving the points up to spend them on something ‘better’ at a later date. This could suggest that pupils attempt to earn as many points as possible to have more to ‘spend’ later. As such this could act as a strong extrinsic motivation method for pupils to work harder or behave a certain way in order to gain a physical ‘prize’ for their efforts. 

Negative Points 
	The theme of negative points within the points system and pupils’ views on the negative points were different between the participants. In the classroom, pupils displayed different responses to warnings of negative points being given out. The majority of pupils showed changed behaviours after receiving a warning before a negative point would be given and therefore would not receive the negative point. However a minority of pupils would not change the behaviour after a warning was given and would then receive a negative point. After receiving a negative point these pupils exhibited disinterest in the class points system, often responding with statements such as “I don’t care”, indicating a lack of motivation or engagement with the reward system.
	Within the focus groups, there were a range of responses regarding the negative points. However it is important to note that of the participants, only one pupil had a single negative point, therefore it needs to be discussed that there may have been an unconscious bias in the participants only having a positive outlook on the points system (Pronin et al, 2002). There were no responses to consent forms for the limited number of children in the year two class that had negative points, and as such they were not part of the focus groups. This could have had an effect on the varied responses within the focus groups, with those children that only have positive points unconsciously showing a bias towards liking the system. On the other hand, if there were children in the focus group that had a number of negative points, they might have had a more negative opinion on the class points system. 
	Interestingly, during the focus groups, when asked about negative points, a number of pupils named other children in the class that had negative points. These pupils used words such as ‘naughty’, ‘spoilt’, and ‘they don’t do work’ to describe pupils with a higher number of negative points. This suggests that the class point system, especially the negative points aspect, may lead to stigmatisation of pupils with negative points. This could have an effect on the peer relationships in the class and classroom dynamics with a potential to create a negative social environment for those pupils with more negative points and less points in total (Linnenbrink-Garcia et al, 2011). In future, there may need to be a more private way to view the amount of points each individual has.

Behaviours
	During the focus group discussions, pupils stated that sometimes they might act or behave differently if they think they will receive class points for that action. One common behaviour mentioned was that pupils complete the work set for them during the day as they know they will get points for finishing work. However during further discussions, it was clear that pupils also felt that if there were no points involved in motivating them to show good behaviours and complete work, they would still complete the tasks and their behaviour would be the same as it is the “right thing to do” and that the points are just “an extra” that they can gain. 
	Furthermore, during observations of the year two class, it was clear that not all pupils had the same views and did not hold as much value for the class points system. Some pupils showed that they were not concerned about the idea that they could earn less points throughout the day by not doing what was asked of them by staff. However certain pupils were far more concerned about not earning the same number of points as others when they had not followed instructions and not completed what was asked of them and would sometimes become upset or frustrated at what they viewed as the ‘unfairness’ of it. This suggests that using extrinsic rewards such as class points do not always work in favour of motivating and engaging all pupils within a diverse classroom. 

Questionnaire
	The year two class teacher in School X has been using the class points system for 6 months to a year since she started at the school, and stated that the point system has generally improved overall classroom behaviour and motivation. However, on the Likert scale (Appendix 2, question 2) she proposes that the points are only moderately effective at motivating pupils in the class. This suggests that while class points are successful in improving overall behaviour, they may have limited effectiveness in motivating pupils during class tasks and activities (Deci et al, 1999). This may further suggest that the class points does not address or meet the different motivational needs of all the pupils. As such, this could indicate a need for additional or an alternative strategy to enhance student motivation and engagement with tasks. 
	The class teacher also suggested that there is a need for additional motivation strategies within the year two class. A challenge of using the points, was it being a less visual element and not an instantaneous reward for pupils, as certain pupils struggle with not seeing the reward or praise straight away in the moment that they earn it. This could be resolved by introducing a visual aspect to the rewards system such as a chart on the wall or using stickers as points to visualise the total and for pupils to visual the immediate praise (Welsh Government, 2012). 

Conclusions
	In conclusion, using positive and negative points as a reward system in a classroom has advantages and disadvantages. The class points system can act as a motivator for pupils and be used to reinforce positive behaviours, effort, and learning. However it can also lead to pupils being more focused on the reward than on the learning and promote short term focus (Kohn, 1999). The use of focus groups allowed for pupils to voice their opinions and discuss the views with their peers. It also allows for this study to be replicated in another setting with different pupils (Flick et al, 2004). However, the findings would not be truly generalisable as the sample would not be representative of the larger population as there was a very small sample size. 
	In relation to the research question ‘What are year two pupil’s perception of using class points on engagement?’, the year two pupils discussed their likes and dislikes towards the points system. The pupils suggested that they do not change their behaviour or engagement with tasks based on if they were to get points or not and that they mainly see the points as an extra fun addition. This further suggests that pupils have an intrinsic motivation to complete tasks and behave appropriately without the need for an outside reward, however the use of rewards can be useful in further supporting and maintaining these behaviours. In future to support this study and to further answer the research question, there could be further research into the perception of year two pupils with a larger sample size. 

Recommendations
In light of this research, it is clear that the use of class points has been generally well received in School X and most pupils enjoy that they can earn points and then go on to spend these points to receive a physical ‘prize’ in the points shop. However, there could still be some improvements made to the system. In future, School X may wish to implement an additional method where pupils receive their points as soon as a teacher or member of staff awards them, such as using an iPad to reward points in the moment instead of waiting until the end of the day.  In my future practice, a balance of both extrinsic rewards and pupils’ own intrinsic motivation should be utilised to create an effective learning environment where pupils are engaged and ready to learn. 
Additionally I would think about where my research is taking place. Although pupils were taken out of the classroom, to participate in focus groups, they were incredibly distracted by things in the area during the discussions. Therefore, in future practice I would look at the environment my pupils are in and aim to ease any distractions. 
I understand that as part of my teaching pedagogy it is important to help pupils develop a desire for new knowledge and understandings, and as such teaching pupils to feel motivated intrinsically. This will work towards the pedagogical principle of encouraging learners to take responsibility for their own learning (Welsh Government, 2023), which  will also assist in pupils developing towards the four purposes and becoming “ambitious capable learners, who set themselves high standards and seek and enjoy challenge, and are ready to learn throughout their lives” (Curriculum for Wales, 2022). 
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