	Targets from last assignment
	How I have improved

	To further develop my ability to use evidence to support the argument
	I have tried to focus on this target by gathering evidence that backs up my professional opinion to further develop my arguments

	To engage with a more extensive range of literature.
	I have tried to focus on varied types of literature rather than using just websites. In this assignment I have used books, blogs, and websites




To what extent do focus listening tasks affect pupil engagement?

Introduction
This assignment provides a means to what extent do focus listening tasks influence pupil engagement by providing an observation using the Leuven scale. The observation will take place in the foundation learning, reception class and focus on the data of three individuals. The observation will take place in five-minute intervals for a thirty-minute duration. During this observation, the intention is to identify whether tasks in a classroom of individuals in their natural learning environment, typically in the classroom, will affect pupil engagement. This observation will also discuss whether the environment where a child learns has beneficial or negative impacts on involvement. During this observation there are twenty pupils, three of which have been selected to be observed over a thirty-minute period. The learning objective was to get the children to listen to each other during circle time and discuss what jobs they wanted to have when they were grown up. Once they had discussed their dream jobs, they then had to further their understanding by discussing as a class what skills were required to achieve success to acquire that job. The lesson provided was a cross-curricular activity where children were developing their communication and language, personal, social, and emotional development, and understanding of the world (Gov.UK, 2018). This task provided findings for the observation as some children were engaged in the task and consistently contributing ideas of skills and jobs, whereas other children were not as engaged and were quite disruptive by either walking around or staring into space.
Literature review
The observation will take place in a foundation learning setting. (Welsh Government, 2015, p. 3) states the foundation learning curriculum is a forward-thinking framework dedicated to the needs of children aged three to seven years old with variant development stages. During these formative years, children’s learning can either exceed promptly or regress. It is crucial to supply a curriculum adaptable to the developmental stage rather than focusing on age-based outcomes. EIE Team (2023) state Cross-curricular lessons have proven to be beneficial, saving time during lessons and allowing for more in-depth conversations. This integration allows teachers to merge multiple subjects into one lesson rather than back-to-back single subject lessons. Cross-curricular lessons have also been favourable for students and have produced more motivated students with stronger understanding. Debbi Wood (2023) expresses the benefits of circle time in a foundation learning environment, suggesting that it improves children’s engagement, self-confidence, and academic development.

Methodology
[bookmark: _Int_Y86iJz9R]For this observation, I will be using the Leuven scale to measure the engagement of learners during a circle time activity. The Leuven scale, created by Doctor. Ferre Laevers, is a tool designed to measure the level of well-being and Involvement of children in their classroom. The well-being scale refers to the measurement of the child’s self-confidence, mental health, and comfortability. The involvement references how intensely a pupil is engaged in activities and whether they are making positive progress in learning and development. Both well-being and involvement have their own scales with relevant stages to allow for accurate data. The scale I will be using is the ‘involvement’ scale. This scale ranges from one to five. One is equivalent to extremely low engagement and the child appears to be absent and has no energy for simplistic tasks, whereas level five is when the child is continuously and intensely involved in the task and there is little to no disruption (Emotionally Healthy Schools, 2019). Practitioners apply the Leuven scale when assessing children’s well-being and involvement by observing and investigating the child’s actions and body language towards tasks and scenarios in the environment. The Leuven scale allows teachers to identify improvement areas and help them establish a better learning environment for the children, which will support their chance to reach their full potential and encourage deeper learning (Structural learning, 2021). The method of assimilating my findings will be through non-participant observation. This is when the researcher does not take an active role in the observation and observes the participants in their natural environment. Marla Windsor (2016) believes non-participant observations hold many benefits such as allowing the researcher to be more open minded as an outsider looking in. The researcher is less likely to construct bias data if they are not involved in the observation. The observation allows researchers to retrieve more data when looking at it through their own eyes at a distance rather than being involved themselves. The non-participant observation allows researchers to witness body language and make their own judgment. However, non-participant observations also disrupt the honesty of behaviour being observed. Participants may unconsciously act differently due to there being an unfamiliar person in their natural environment.



Discussion and findings
Within my research I have carefully abided by the data protection, by ensuring all children’s names were kept hidden by naming them pupils a,b and c. I have made sure not disclose any information about the school such as name and address. All children involved provided their assent to contribute to this observation as the observation was done during circle time as part of the timetable lesson plan made by the teacher.
During my observation it was evident there was a wide variation of engagement between the three participants, as seen in appendix two, pupil B had the lowest level of engagement and involvement to the lesson compared to Pupils A and C. during the activity the highest level of involvement pupil B achieved was level 3. when designing this observation schedule, I took in account of disruptions or events that may could happen during the day so I included a ‘additional comments’ box to include any information that could justify the data and add any information of why the children may appear to have lower engagement. It is important to note, the primary teacher was on a course that day, so the pupils had a supply teacher that day. This could affect the data as the children were semi-familiar with the supply, but it was still a change to their routine and could affect the environmental factor of their learning experience. I also included separate ‘additional comments’ boxes for each child to narrow in on them personally as to why their data of engagement appeared as is. Pupil A was consistently contributing and would often answer questions when asked and would listen intently to peers when others were talking. Pupil A would be at a level four or five most of the time, with only a minority decreasing to a three when slightly distracted. 
Pupil B began at a level three for engagement as they were showing some signs of involvement, but they were mostly disruptive and had no energy or concentration for the task. This could be because they were sat by their friends who were also not engaged in the activity. Through the intervals, pupil B descended to level two and finished at level one once we reached the twenty-minute mark of the observation. Child B appeared absent and began fiddling with toys left on the carpet. Before the observation began, I could see that pupil B seemed distressed and anxious when entering school that morning, so that could also justify the lower levels of engagement during the observation.
Pupil C showed engagement to the activity for majority of the time however there was a clear difference between their levels when compared to Pupil A. Pupil C started the observation at a level four where they were engaged in the activity for most of the time but would display moments of non-activity and absence. However, during the ten-minute interval, Pupil C’s engagement ascended to level five which showed they were engaged intensively. Pupil c’s engagement fluctuated quite dramatically over the thirty-minute period. During the fifteen-minute interval their level of engagement was at a one where they appeared completely absent and were distracted by the blocks on the table beside where they were sitting. Pupil C was ‘helper Heddiw’ which allowed them to sit on a stool behind everyone, this could have affected their involvement because the seating plan created a limitation to their inclusion of the task. As the activity progressed, pupil C scored a level four at the twenty-minute interval but then continued to descend a level per interval until they reached level two at the end of the observation.
[bookmark: _Int_ZyBurh71][bookmark: _Int_QH7MDvJf]Overall, during this observation it was evident that the child’s placement during circle time affected their engagement levels. As this was a whole class task, this could have affected the results due to the number of children in attendance and provided more opportunities for distraction and disruption for the participants being observed. However, as this task required children to have group discussions, this encouraged the need for more discussions which could have affected my interpretation of what was considered a low level of engagement and prominent level of engagement and could have relayed in inaccurate data due to my lack of understanding. In my opinion, this observation method does not provide the most accurate data that I could have used to record the children’s engagement levels. Due to the requirement of communication and discussion needed for the task to be successful. It was challenging for me to differentiate what was discussion, related to the task and what was not.

Conclusion
[bookmark: _Int_bYX3yvo6][bookmark: _Int_nPoxLkn8]During this observation it was evident to see that circle time is beneficial to the foundation learning class as it improves their engagement when done so correctly as it is inclusive to all children and gives each child and opportunity to express their thoughts and opinions on the matter. It provides an opportunity to improve their social and emotional development in a rich social environment. However, the observation method lacked reliability as it provided vague findings which altered its effectiveness. Due to the lack of reliability, I believe this method has provided inaccurate results. The Leuven scale does not consider the child's environment or any circumstances the child may have dealt with before coming to school which could leave them distressed or anxious. The Leuven scale also fails to acknowledge whether a child may have additional learning needs, which may play a role in why the child ranges on the lower end. The Leuven scale also generalizes the children and their needs and puts them into categories where it is known that all children are different and engage in activities differently to others. The leaven scale could be considered challenging when observing multiple children as it is hard to observe and identify where each child belongs on the scale during a short interval of time. However, I found the Leuven scale easy to complete by narrowing the participants to three and reviewing their engagement in five-minute intervals. The Leuven scale encourages the researcher to keep at a distance from the participants, which can be beneficial as the researcher can see all participants, providing more accurate results in the participants' engagement levels. I believe doing the observation over a thirty-minute period gave me accurate results as it is the average time for a lesson to be. This would allow me to repeat the observation over a different lesson during the day and compare engagement levels over a different lesson such as a math's lesson or ‘read, write, inc.’ I believe the data would be more accurate if I were to observe more children as there would be more data to analyse and compare. However, observing more pupils would have been considered challenging due to the volume of children during circle time, which would affect the reliability and accuracy of the data collected. Overall, the environmental factors of the pupils did affect the contribution of engagement levels, due to where they were sitting and who and what was around them. If I were to repeat this observation, I would ensure that the focus group was smaller to discourage distractions to the participants.
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Appendix one: Blank copy of Observation sheet I created
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Appendix Two: My observation sheet with data
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Professional Reflection  

[bookmark: _Int_ER2Uviw5]1.Describe ONE of the observations you carried out.  What did you learn from it? 
I observed the children in a focus group doing mathematics. I learnt just because a child may be academically advanced does not mean the child can be considered as engaged.
 
2.What were the challenges and opportunities of being a non-participant observer in the classroom?
Being a non-participant observer gave me the opportunity to sit back and watch the children at the same time. However, I found it challenging because the children see me as another teacher and would come up to me with worries and distract me from observing the children.

3.In your experience, what were the benefits and limitations of the Leuven Scale as a research tool?
The Leuven scale is beneficial if you want quick data however, it is not reliable as each child’s engagement and well-being can change dramatically over time. A child who is normally well engaged could have a difficult day on the day observation and this would factor into the results. The Leuven scale shows ignorance to an individual's day and only focuses on a small section.
 
4.What were the main points of learning for you in terms of being a researcher in the classroom? 
[bookmark: _Int_U3TCwhPL]I had to make sure I chose to observe art a time I knew the children would be gathered so it was easier to watch them and make sure I would not get distracted.
 
[bookmark: _Int_4eNRmRtR]5.What would you do differently if you were to conduct this research again?  Why?
I would repeat the observation at least three times during the week then create a graph of the data to see the average level of involvement the children had during the week, rather than just using data from one observation session. The data produced will give a more reliable example of the child’s overall engagement to learning instead of just using one little session which would not reflect the child’s general engagement.
 
6.Discuss any other methods of research you could use in the classroom to improve your practice.  What are the positives and negatives?
I believe I could have non-formal one to one interview with my students to ensure they understand the topics I teach and see if there is anything I could improve on to make their learning experience more beneficial and relevant to them. I could do these interviews frequently when I have time to make sure I am always providing engaging lessons to deeper their knowledge and enhance their engagement. This theoretically could work however, would be time consuming and the students may not display worries they have with me.
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Observation Schedule
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