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Task 3. 30min Peer Group Micro-Teach Reflection

In this assignment I will be looking at, and reflecting on, the preparation for and delivery of, the half hour micro-teaching lesson that I delivered to my fellow PCET students. I will be making an academic critique of the experience and evaluating the methods used, including the use of emergent technologies as well as identifying areas that could be improved upon to enhance my future practice and aid my professional development. 
Throughout the planning and delivery of the lesson, every effort was made to adhere to the UK Professional Standards Framework (see attached lesson plan). By referring to the dimensions of the framework I was encouraged to consider and design suitable learning activities that would support a variety of student learning styles and allow me to build up a friendly, nurturing, but professional student- teacher relationship and to do this while demonstrating and developing my own subject knowledge (HEA, 2018). 
The importance of reflection in the field of education should not be underestimated as it allows educators to look at and critically analyse their practice and recognise and address any inadequacies that emerge from this process (Coles, 2005). Furthermore, this should be an ongoing activity engaged in by every practitioner throughout their career in order to enable them to develop both personally and professionally (Bolton, 2010). To assist me in my reflection I chose to use, as a guide, Gibbs’ six stage model (see diagram below), which emphasises the use of repetition as an aid to learning and continual reflection which, it is suggested, is essential to support educators to continually develop as practitioners (Welsh Government, 2015).
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My micro teach lesson was scheduled to be delivered on Friday the 28th of October, and as this was the last day of the teaching sessions, I was relieved that I would have more time to prepare for my lesson. However, I was aware that I would be required to attend and participate in the lessons delivered by my student cohort and was anxious that they would be far superior to anything that I could produce as many of them have had previous teaching experience and appeared to be confident about the whole undertaking. This made me feel very nervous and unsure about my own capability to successfully complete the task and made me question the initial topic I had selected which was dementia and Alzheimer’s in elderly people as I thought that the subject might be too depressing to engage the students.
 After much deliberation, the topic I decided on was ‘Power and Empowerment’, which I felt was an area that all of my cohort would understand and engage with without an academic knowledge of the subject. Another aspect I took into consideration when choosing the topic was that there are at least four or five Health and Social Care graduates and practitioners in the group. I surmised that this would be a good thing as it may promote active discussion and debate during the lesson, but I was also mindful that if any of my content was academically inaccurate this would be clear to these students. In spite of these misgivings I decided that I would go ahead with the lesson planning and would focus on the power imbalance experienced by elderly people living in residential care homes to make the academic content more relatable to real everyday life. This would enable the students with no Social Studies experience or subject knowledge to gain a better understanding of the concepts of ‘Power and Empowerment’, and as soon as I had decided upon my topic, I commenced with my lesson planning and preparation. This is claimed to be of the highest importance in teaching, and although it must be said that there is a lot of bureaucratic and perplexing paperwork involved in this process it is a necessity when striving to deliver an effective and successful lesson (Curzon and Tummons, 2013).
When engaging in the lesson planning I was, as previously mentioned, aware that there was some knowledge of the subject area within the student group, this led me to introduce group work into the lesson plan as I felt that the knowledge, experience and opinions of these students would assist me in ensuring that the aims and learning outcomes of the session would be covered. The next step of my lesson plan was to determine the aims and learning objectives of the session. I wanted to ensure that the social studies graduates would facilitate the ability of the other students to successfully engage with the topic. This would ultimately assist me to reach my own personal goals for the lesson which were for the cohort to understand the concepts of power and empowerment in a real life context that they could all relate to. Theorists such as Fry, Ketteridge and Marshall, (2014, p.88) submit that; ‘aims and learning objectives ‘provide guidelines and a common understanding for students and other stakeholders… of what is to be achieved. They give guidelines to students of academic expectations and indicate standards’ .The aims of the lesson that I compiled are set out below;
a) To provide the students with an introduction to the concepts of power and empowerment
b) To explore how the balance of power affects individuals, particularly those living and working in a residential care setting for the elderly
c) To encourage the students to investigate ways of empowering individuals affected by the imbalance of power in health and social care settings
d) To enable the students to question their own beliefs and preconceptions of the subject area

Aims differ from learning objectives in that they are wide ranging articulations of what is intended which indicate the direction in which it is desired that the student will go without stating specific rules and measured outcomes (Mohanna et al., 2011). Conversely, learning objectives are descriptors or statements of what the student should know, or be able to do by the end of the lesson or learning cycle that they could not previously, and are specific and quantifiable. Although it is useful to establish the aims of a teaching session or course of learning, the setting of learning objectives is of far greater use to the educator. They not only provide them with a structured pathway to follow in their teaching, and an overall view of how the task is constructed, but also can conceivably provide the teacher with a rudimentary foundation on which to base the processes of feedback and assessment (Curzon and Tummons, 2013). The learning objectives that I settled upon for my micro teach session were as follows;

At the end of this lesson, the students should be able to;

(a) Recognize and define the concepts of power and empowerment
(b) Apply this knowledge to a residential elderly care setting
(c) Compare and contrast the power balance between care givers, care recipients and managers in elderly residential care settings
(d) Devise and develop a list of suggested ways in which individuals in a residential care setting could be empowered, and identify barriers to empowerment.

I decided that to measure whether these outcomes were being reached I would engage in a process of informal and predominantly formative assessment strategies. This would entail observing and listening to the interactions of the students both with their peers and myself during group work and question and answer sessions, and assessing their input and engagement throughout the lesson (Hattie, 2012). I surmised that this type of assessment would be suitable for this lesson as there would be no formal written work or testing. I had originally decided that as well as asking the students for verbal feedback throughout, I would also give out feedback sheets at the end of the lesson to allow me to perform a summative assessment (Monk and Osborne, 2000). Unfortunately, due to time constraints, this was not possible and I was forced to base my assessment purely on formative, informal assessment and note taking.

When planning my lesson, although it was clear to me that as post graduates all of my cohort were at quite a high educational level, I had to consider the various learning styles that the students may have, and the best ways in which to address these in order to ensure that all of the group were able to fully engage. For the purposes of this lesson I decided to refer to the VAK model of learning styles which suggests that learners are split broadly into three groups (as shown in the diagram below) which are; auditory learners, who learn by listening, visual learners, who learn by seeing and kinaesthetic learners, who learn by doing (Pritchard, 2013).
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To incorporate these learning styles, my lesson included a variety of activities such as: discussion, debate and group work, handouts and a short writing exercise, both audio and visual input, lecturing from power point slides and question and answer sessions. By doing this I felt that I was more likely to engage as many learners of different styles as possible and add to the likelihood of successful engagement and achieving the aims and learning objectives that I set out (Voltz, Sims and Nelson, 2010). I considered the use of emergent technologies, which were largely unfamiliar to me before starting this course, such as Kahoot, Canva, Microsoft Sway and Padlet but after deliberation I resolved that for my first micro teaching session I would stick to technologies that I was more familiar with such as power point, but introduce audio and video files which I had formerly avoided doing. It must be acknowledged, however that in today’s learning environment, the use of these technologies is widely accepted as the way forward in engaging and motivating learners, employing devices such as smartphones and tablets. Using these and other technological gadgets is as familiar to them as pen and paper was to the students of the past (Pacansy-Brock, 2017) and this is something that I have resolved to look at incorporating into my teaching in the near future.

With my lesson plan and resources in place it was time to deliver my lesson. I was very nervous about the whole thing; nervous about standing in front of my peers and lecturer, worried that the emergent technologies that I had put in the lesson would not work (as had previously happened), and basically I was terrified that I would just forget what I was doing or saying and mess the whole thing up. As I started my power point up I was amazed to find that not only did the audio file I had embedded work successfully, but also that the students seemed to like it. As well as this, the two videos from popular culture that I had chosen to include to illustrate the concept of power both played perfectly. 

At the beginning of the lesson I found it difficult to talk, my mouth was dry and I felt as if I was tripping over my words. I was rooted to the spot and did not feel that I could move my feet, also I had forgotten to put one of my note sheets on the table to remind me of what I could say if I got stuck which sent me into a further panic. However as the lesson progressed I started to realise that everything was going to plan and as I started to move around and engage with the students, I began to enjoy myself. When I introduced the section on elderly people in a residential care setting, I felt confident in my abilities to not only deliver the information that I had prepared but also to engage in further discussion with the students. I believed that I could answer any questions that they may ask as this is a topic that I am very experienced in not only academically but also practically. From this point on the lesson flew by for me. 

I put the students in groups and gave them the task of coming up with ways to empower elderly residents, and identifying barriers to empowerment that may prevent this. I believe that this strategy was successful as a lot of discussion, feedback and ideas were generated. Furthermore, as I walked around the room during the group task talking to the students and answering questions I heard that many of them were shocked and surprised at the statistics and facts I had put before them and were questioning their preconceived views on elderly care in the UK today. At the end of the lesson, before recapping and going over the learning objectives, I realised that I had two or three minutes left and I showed the students pictures that I had previously used in my masters dissertation which illustrated a day in the life of an elderly care home resident. I feel that this went down really well and when I asked if anyone had any questions, I was pleased that so many of the students did, and were engaged and interested in the lesson. 

When the lesson was finished and the time for feedback was approaching, I was again very nervous. In quite a few of the micro teaching sessions I had attended throughout the week there had been one or two students who, I felt, were being overly critical of their peers during feedback, at times giving no actual evidence to support their criticisms, and these students were in the room. I was apprehensive that although I would welcome constructive and fact based feedback and criticism, I would not be able to cope with something that I believed was unfounded and unfair. As it turned out I need not have worried, I was pleased that the feedback I received from my cohort and the lecturer was predominantly positive. The only constructive criticism was that I could have used the knowledge of the students in the room to a greater extent and devised ways to involve and engage the class further, and in hindsight I felt this to be accurate.

I myself concluded that I should most definitely have introduced more activities such as a quiz or further group work and perhaps used more emergent technology techniques which would probably be beneficial to the students I was teaching. I am fully aware that my personal learning preference is for pedagogical teaching as I am of a generation who sat in a classroom and listened to a teacher talking at the front and imparting knowledge, and this is something that I still prefer when I am in the role of student. However I now acknowledge that when teaching adult learners today, androgogical approaches which recognise the experiences and internal motivation of the student and teach in a climate of collaboration and mutual respect should be used (Knowles, Holton and Swanson, 2014). If, as planned, I eventually progress to teaching at Higher Education, I will be required to use an heutagogic approach where students are encouraged and enabled by the educator to engage in self-directed learning and one of the key roles of the teacher is to guide the learner on their chosen path and assist them to develop their own capability to do so (Dailey- Hebert and Dennis, 2014).

In conclusion, looking back on this entire experience, I feel that it was, on the whole, a positive one. Although I found the lesson planning difficult and quite tedious, I now realise that without a clear and concise plan to follow, my lesson would have been a disaster and will, in future make planning a priority. As the lesson progressed I lost some of my nervousness and began to feel relaxed, and indeed by the time I had finished and received my feedback I wanted to do the whole thing again and improve on what I had done. I very much enjoyed interacting with the students and as my lesson topic was, as aforementioned, something of great importance to me personally, I was keen to share my knowledge and experiences with them, and gratified that every one of them seemed to be responsive and interested. 

I have determined to take the lessons learned by planning and delivering my first ever micro teaching lesson and use them in a positive manner to inform and improve my future practice in the hope that one day I will be fully qualified and able to enrich the lives of others through education. 
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