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Employability connotes attributes and skills possessed by individuals which make such individuals attractive to recruiters and employers in their chosen field, thus making them fit for employment. Since there has been an exponential increase in admission rate into tertiary institutions, a diploma may no longer be a prerequisite for employment into a tertiary institution. Generally, it is now believed that students get equipped with all relevant employability skills during their duration of study in tertiary institutions, the introduction and inclusion of courses on employability in tertiary education programmes is a good pointer to that although that has been a cause of debate over the years. Although a well-documented relationship exists between being employable and being employed, it cannot be boldly said that employability skills have some effects on the academic performance of college graduates. Analysis was carried out using logistic regression to gain insights into the relationship between paper/article submission of graduate students and how employable such graduates are.  The results show that four employability skills were associated with publication of graduate students, and these are: digital skills (proficiency in the use of technology, especially the use of a computer in executing projects in the sector under consideration), language proficiency, the ability to apply theoretical knowledge already gained to real-life situations, and being stable and having the ability to resist pressure. Some other factors such as type of school, sex of student, participation in the academic sphere, etc. are also observed to have significant influence on academic publications of students. It was thus gathered from results that employability is not only related with employment; it is also related to academic publications of graduate students. The advantages of enhancing employability to both students and tertiary institutions were also highlighted in the results.

In the United Kingdom (UK), it is a common practice to see university students specializing and studying just only one course area for their undergraduate degrees; such students earn single honors degrees upon completion of their programme of study (UCAS, 2017). It is a different ball game in many other tertiary educational systems in the world. Using North America as an example, students are required to be vast in a number of subjects across several academic fields, their major subject being one in which they must have a great deal of knowledge. Although emphasis is placed on early specialization in the UK, nearly all British universities avail students the opportunity to study more than one academic subject if they so wish. Such students earn combined or joint honours degrees upon completion of their programmes of study. Internationally, this type and structure of educational endeavour is commonly referred to as a double major, signaling that such students have two main areas of study. This is usually undertaken by students who love to expand their knowledge and broaden their horizons.

Pigden& Moore (2018) in their work wrote of the features of UK universities' joint honours degrees (Hodgson, 2011; Pigden, 2016; Pigden& Jegede, 2016; Pigden, 2018). They also discussed course combinations that often than not leads to highly skilled and fulfilling destinations i.e. graduate-level employment or further study following graduation (Pigden& Moore, 2017). 

Since the percentage of young people in UK universities who are under the age of thirty remains on the high side with no sign of it declining anytime soon and with it crossing the 49% mark by the 2015/2016 academic year, the focus on the numbers and rate of graduates in highly skilled positions is of such importance and necessity. It is now a matter of debate for all stakeholders in the UK university system including students and university administrators as to whether or not the system still represents efficiency, effectiveness and value for money, which happened to be the foundation on which the system was built (Browne, 2010; Universities UK, 2015; Dowling, 2015).

The standard system for the maximum number of students to be admitted per tertiary educational institution (university students’ number cap) which got removed in the 2015/2016 academic session in the UK caused the large increase in students' population currently being experienced. The removal made it possible for universities to offer admission to and admit many students with no interference whatsoever, nor any financial implication. This said increase in students’ population has no negative influence on graduates’ earnings as the difference in mid-earnings between graduates and non-graduates remained fairly constant and unchanged over a period of 11 years (2006 to 2017); this difference in mid-earnings is consistently pegged at around £10000. The overall effectiveness of the UK tertiary education system considering graduates earnings seems to be perfectly maintained, although this does not come handy and thus not applicable across all disciplines. For example, majors such as Economics and Medicine have graduates of them earning at least 30% more than the average graduate, while majors such as creative arts have their graduates earning around 25% less than the average graduate (Belfield et al., 2018). As for joint honours graduates, it is so unfortunate that data of their direct earnings are not available.

Since the 2012/2013 academic year in the UK, tuition of tertiary institution students has been on the high side. Tuitions tripled and got pegged at £9000 per annum in response to the 2015 report of Browne. This transferred almost all the total tuition cost onto the students themselves, to be paid for via borrowed money. As if enough has not been yet, the government-funded interventions and grants which take care of students’ living costs were also removed in 2015, thus getting replaced with borrowed money. The effect of all these implies that the poorest graduates accumulate debt up to the tune of £57,000 (Belfield et al., 2017). 

The massive expansion of UK tertiary education in the late 1980s and early 1990s paved the way for employability of graduates to take a new and encouraging dimension as that has been of little significance and was taken with levity by tertiary educational institutions before those times. Within a short period of time after graduation, most graduates got gainfully employed or got engaged in things that earned them some reasonably high amount of money, this showcasing the high private and social rates of return on investment in tertiary education. The types of jobs available to graduates were well defined and involved getting ready mentally, emotionally, and in other ways necessary to handle the job being eyed. Readiness for employment is seen in the form of acceptance of the knowledge requirements (professional or technical requirements and responsibilities) of the job, and the social skills needed to deliver the best at work. From the 1970s upwards, while some employers had complained that many job-seeking graduates did not have the needed skills to get them hired when job openings showed up, most employers were keen to hire and employ the services of available graduates as at that point in time.

The fact that not all graduates will possess all expected basic qualities of a good employee due to their experience and exposure in higher institutions of learning has been long established. Going back in time, Cardinal Newman suggested about 150 years ago that tertiary education enabled individuals to see things just in their true, real and glaring form, give them the power of precision and accuracy, broaden their horizons and thoughts, decipher and understand thoughts and ideas, know the right from the left thus being able to tap into opportunities and avoid pitfalls, discard irrelevances, creditably assume positions of authority, and master and perfect any subject (Griffiths 1999). Dearing Report (HMSO 1997) which happens to be more recent highlighted the aim of tertiary education thus: building of individuals' potentials by inspiring and enabling them to develop their abilities and talents to the highest level and to their best advantage, thus making them intellectually sound and readily equipped for work while making it possible for them to have a fulfilled life and contribute effectively to the development of the society. Although seperated by a period of about a hundred and fifty years, both views portrayed and established an interrelationship between tertiary education and skill development which people often turn a blind eye to and overlook. The systematic challenge of the levity at which graduates' employability was handled, alongside the challenge of complacency in some other sectors in the UK as a whole happened in the 1980s. The premonition of the challenge was the very low funding caused by the massive cuts of the early 1980s offered to tertiary institutions by the enterprise in Higher Education Initiative, giving rise to the demand of additional resources for development with more emphasis than before on the needs of a fast-paced and rapidly growing economy. The paradigm shift in the admission system that enabled more students to be offered admission every year between 1989 and 1994 was said to have contributed the most to spurring public interest in issues pertaining to graduate employability. Since 1990, there have been many such suggestions from various angles to higher institutions of learning that keep urging them to incorporate transferrable and core employability skills in students before graduation so as to make them highly attractive to recruiters and employers. These suggestions are included in papers and reports coming from industrial sectors (AGR 1993, 1995, CBI 1989,1995, 1999), the government, agencies responsible for tertiary education (CVCP 1998, CIHE 1996, Harvey and Locke, 2002) and higher educational researchers (e.g. Harvey et al. 1997, Smith et al. 2000, McKnight et al., 2001, Brennan, 2000, Brennan et al., 2001). Amidst the global competition and the search for relevance by all tertiary institutions is a common concern that many graduates now have to go the extra mile of offering their employers much more than the academic skills traditionally learnt in school and their class of degree with which they graduate; it is now imperative that they offer their employers some skills relevant enough to establish them in the workplace and make them indispensable. This will give employers no other choice than to retain such talents for them to explore.

Policy context

National and regional imperatives

The British tertiary educational sector is traditionally built on international students undertaking their educational pursuit in the UK; this large number of international students has been a great motivation for that sector of the UK economy. The strategies been put in place to this effect has been the large decrease in state funding for universities from the 1980s onwards and the commitment to an increasingly thriving market of international students (Sidhu, 2006; Rizvi and Lingard, 2010). A good example that can be cited here is that of the Prime Minister’s Initiative (PMI) on International Education that ran from 1999 until 2004, which set many high targets in this respect—including increasing the UK’s market share of international students by 75000 by 2005; the PMI in the end achieved its targets ahead of schedule. Although such strategies have been successful, they have also largely defined the way in which the UK's tertiary education has come to be seen by many countries from where students come to study there. The former Vice-chancellor of Liverpool University and a key government adviser on the internationalization of tertiary education, Sir Drummond Bone has bravely argued out the point that tertiary institutions in the UK are more interested in students from other countries to generate a large percentage of their contribution to the national revenue of the country.

The stance of employers
There has been clear cut evidences to support the argument that there exist employment-related benefits of mobility of students. These include development of intercultural competences and new language skills. These evidences have been found within policy documents at both the national and European level. Conversely, there is little or no agreement about the attitudes, characters and behaviours of those involved in recruiting employable graduates, be they recruiters or employers. Some have opined that employers are already aware of the benefits of a graduate who studied abroad, and that most times affect and cushion their recruitment practices. 
As obtained by the Council for Industry and Higher Education (CIHE), one among six employers of labour agreed that completing a full degree course overseas gives a candidate an edge over others and make such job seekers more employable than other graduates with same academic qualifications (Archer and Davison, 2007). The CIHE further claimed that one-third of employers viewed a job seeker with any overseas study experience as more employable, and more fit for the job in terms of personal development, skills and experience than his/her counterparts (Archer and Davison, 2007, p.14). 

The fact that employers and businesses have a lot more to do in order to communicate their goals, aim, and objectives to students is often argued. The CIHE noted that the message about enhanced employability and attractiveness to major businesses is not getting through to students (CIHE, 2007, p.2), while Sir. Drummond Bone (2008) argued that both careers advisers and business organizations have a lot to do to support and promote educational mobility of students. 

Counseling as regards career choice is major to the whole internationalization project since the basic assumption is that in the global village, markets, sources of supply, and careers are international. If students do not understand the international context, there is no fundamental reason why international education should be seen as desirable other than in countries where there is a shortage of capacity. Employers have a responsibility of working in a global market in their own long-term interests by providing employment placement opportunities and giving quality career counsel to their employees.
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