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Basic Acknowledgement format of AI tool use:
I acknowledge the use of [Copilot) on [22/10/26] 
I used the prompt(s):
1. Spellcheck
2. Check my reference list to see if it’s correct.
I confirm that I have not presented any AI generated text as my own work.
I confirm that I have copies of my drafts, notes, and other resources I used before, and after the use of AI tools which I may be asked to provide as evidence.

Digital story link-https://uowtsd-my.sharepoint.com/?view=8&photosData=%2Fphoto%2F01K3ZBNCFOIQFYVBF5QBBZNTZHTOEYHHCV%3Fview%3Dall

Traditional story link- https://uowtsd-my.sharepoint.com/?view=8&photosData=%2Fphoto%2F01K3ZBNCBU3ITSWWEPERAZHDA446T63R3Y%3Fview%3Dall








Critical Reflection: Supporting Children’s Language and Literacy Development.
Introduction
Storytelling plays an important role in children’s early language and literacy development, it provides opportunities to develop vocabulary, listening, understanding and communication skills. Through shared storytelling interactions, children can engage with language, explore narrative structures and begin developing an understanding of written texts. Vygotsky (1978) highlights the importance of social interaction within children’s learning. Likewise, Whitehurst et al. (1988) analysed how interactive picture book reading can support young children’s language development. As well as traditional storytelling, digital resources provide additional opportunities to engage with stories through visual and multi-sensory experiences. The Welsh Government’s Digital Competence Framework (2016) also recognises the importance of developing digital skills within education. This analysis critically explores three storytelling practices demonstrated through traditional and digital presentations of Goldilocks and the tree bears, assessing their potential impact on children’s communication and language skill.

Questioning and Interaction 
Questioning was a key approach demonstrated during both the traditional and digital storytelling activities of Goldilocks and the three bears. The practitioner used questions such as “Do you think Goldilocks should go inside the house?” and “Do you think goldilocks is going to eat the porridge?” to encourage participation, prediction and comprehension. Questioning plays an important role in supporting children’s communication and language development, it encourages children to express their feelings, develop their understanding and participate in the story. This can be linked to Vygotsky’s (1978) sociocultural theory, which explains the importance of social interaction in supporting children’s cognitive development. Practitioners can develop and better children’s learning through questioning, it can encourage children to build on their knowledge they already have and their understanding. Likewise, Whitehurst et al. (1988) stated the benefits of interactive shared reading in helping young children’s language development, suggesting that opportunities for verbal interaction can be more beneficial than children just sitting and listening to a story. However, although questioning can encourage participation, it’s effectiveness depends on the children’s individual communication abilities and developmental stages. For example, children who are pre-verbal, or have little speech may need additional processing time, visual props or opportunities to respond through gestures. Furthermore, questions that encourage only the answers yes or no may restrict opportunities for children to develop further in their language and to express their own thoughts. 
Even though questioning was used throughout both storytelling activities to encourage participation, the storyteller on some of the questions occasionally responded to their own questions rather than allowing sufficient time for the children to respond to the question. This approach helped the flow of the story, but it also could have limited opportunities for the children to independently express their thoughts and feelings towards the story to better their communication skills. This highlights the importance of making sure the children have enough time to process their thoughts and answers, especially for children with communication needs. Rowe (1986) stresses that the significance of wait time during questioning, suggesting that providing extra thinking time can benefit improved answers. Furthermore, making sure that open-ended questions are being added into storytelling more as this can encourage children to develop their expressive language and demonstrate a deeper understanding of the story. Therefore, effectiveness of questioning depends not just on the questions but also on how the practitioner creates opportunities for meaningful interactions with the children. Questioning was used throughout both stories; however, the effectiveness of this approach can change depending on the practitioner’s encouraging interaction. Traditional storytelling can provide opportunities for spontaneous questioning, allowing the storyteller to adapt their responses according to children’s individual understanding and engagement. Mol et al. (2008) found that collaborative reading can support children’s vocabulary development, highlighting the importance of active participation instead of simply listening. In contrast, digital storytelling can provide additional visual and verbal support to encourage children’s comprehension. Takacs et al. (2015) identified that digital features can benefit children’s story comprehension and expressive vocabulary. However certain digital media could possibly distract children from the story. Therefore, although both storytelling approaches provide opportunities to support the children’s language development, their impact depends on how practitioners support the interactions and adapt the story to the children’s individual needs. 

Enthusiasm, Expression and Engagement 
An approach demonstrated throughout the traditional and digital storytelling was the use of enthusiasm, facial expression, gestures and changes in tone of voice to encourage children’s engagement. For example, the storyteller used exaggerated expression and different character voices such as putting their hands on their hips when Daddy bear was upset. These approaches tried to capture children’s attention, create excitement and support their understanding of the characters and events happening throughout the story.
Expressive storytelling is extremely important within early years education as it can support children’s communication and language development by providing visual and sound cues alongside spoken language. This helps children make sense of emotions, understand the meaning of words and remain engaged throughout storytelling time. Research by Isbell et al. (2004) looked at the effects of storytelling and story reading on young children’s language development, highlighting the potential benefits of storytelling for children’s language and understanding of the story.
Additionally, Bruner’s (1983) theory of language development underlines the importance of social interaction and adult support in children’s developing communication skills. Through expressive storytelling, practitioners can provide additional visual prompts that may help children connect spoken language with actions, emotions and facial expressions. 
On the other hand, even though enthusiasm and exaggerated expressions can encourage engagement, their effectiveness may vary depending on children’s individual sensory and communication needs. For example, some children with Additional Learning Needs (ALN) may struggle with high energy, dramatic pauses and exaggerated actions as they may experience sensory sensitivities and find the situation overwhelming. Ben-Sasson et al. (2009) observed the differences in sensory responses with children with autism, highlighting how sensory experiences may vary between individuals. This could potentially reduce their engagement and cause them to be dysregulated rather than enhance and develop from it. Conversely, other children may benefit from these expressive techniques, as they provide additional cues to support understanding and engagement. Therefore, practitioners need to consider the balance between creating an exciting story experience and maintaining an environment that supports children’s emotional regulation and individual needs. Adapting vocal expression, observing children’s responses and offering breaks for sensory needs could create more of an inclusive story telling experience. This shows that effective storytelling requires not just enthusiasm but also the ability to adapt approaches to meet the diverse needs of children. 
Although enthusiasm and expression were shown throughout both stories, the methods used to engage the children changed. During the traditional story, the storyteller relied on physical gestures, facial expressions and character voices to bring the story to life. In comparison, the digital story was a YouTube video with the storyteller’s verbal expressions, questioning and facial gestures, such as demonstrating a sad expression when discussing the characters emotions. Takacs et al. (2015) said that digital interaction can be positive but can also create distractions. This means that although digital resources can provide additional visual support, the storytellers enthusiasm and interaction approach remains important in encouraging the children to engage. Despite this, combining digital visuals with exaggerated expressions and character voices could potentially overwhelm children with sensory needs, demonstrating the importance of adapting storytelling to individual needs.


Props, Visual Resources and Multisensory Learning
A further technique used throughput the storytelling activities was the use of visual resources to support children’s engagement and understanding. During traditional storytelling, the storyteller included physical props, including three bowls, chairs and beds to show the key events with Goldilocks and the three bears. In comparison, digital storytelling used visual images presented through a YouTube video to illustrate the characters and events. These resources aimed to support children’s comprehension by connecting spoken language with visual representations, allowing children to develop a clearer understanding of the story (Mayer,2009).
 Although, physical props can support children’s understanding by providing visual representations of characters and events, their effectiveness may depend on how they are included into storytelling. For example, allowing children to explore and use props during a storytelling activity could encourage active participation, imaginative play and opportunities for communication (Piaget, 1952). While physical resources may also become a distraction if children focus more on the objects instead of the storyteller. On the other hand, digital storytelling provides visual representations through images and moving pictures, which may support children’s development without needing physical objects (Takacs et al., 2015). That said, digital resources may offer fewer opportunities for tactile exploration, highlighting the importance of selecting resources according to children’s individual learning and developmental needs.
Another consideration to think of when evaluating traditional and digital storytelling is the extent to which children can actively engage with the resources rather than simply observe them. Flewitt et al. (2015) explored the use of iPads within early years and different educational settings, looking at opportunities for communication, collaboration and independent learning. This suggests that digital technology can offer more than regulation, as meaningful created activities could encourage children to take part in their own literacy development. However, the digital storytelling demonstration involved watching a YouTube video, instead of children interacting with digital resources by themselves. Therefore, the potential benefits that Flewitt et al. (2015) found may not be fully reflected in this approach, as the children would have less opportunities to control or explore the digital the digital content themselves. On the other hand, traditional storytelling using physical props could be extended through opportunities for the children to participate more offered by the practitioner. This implies that the educational benefits of storytelling resources are more important with how they are introduced into a child’s learning experience rather than making the decision if it is going to be traditional or digital story. 


Critical reflection
When critically reflecting on both storytelling approaches, it is evident that traditional and digital storytelling offer different opportunities to support children’s language and literacy. Even so, the effectiveness of either approach cannot be determined solely by the resources used, as the practitioner’s ability to adapt storytelling to the children’s individual needs is just as important. Vygotsky’s (1978) sociocultural theory emphasises the importance of social interaction and adult guidmace in supporting children’s learning, implying that meaningful engagement remains the key no matter what the storytelling structure is. That said, a crucial limitation of the demonstrations was that they were carried out without children present, meaning the storyteller was unable to observe children’s responses, access their understanding or adapt interactions according to their engagement. Therefore, the potential impact of the approaches on children’s language development cannot be established through these demonstrations by itself. To add to this, both approaches included opportunities for questioning and communication, their effectiveness would depend on how the children responded in a usual learning setting. Storytelling activities could be more beneficial where the storyteller includes opportunities for the child-led participation which would allow practitioners to evaluate children’s understanding and adapt their approaches to meet the needs of the children. This shows the importance of reflective practice when choosing storytelling techniques to support the inclusive language and literacy development.

Conclusion
In conclusion, this critical analysis has explored how traditional and digital storytelling methods can contribute to children’s language and literacy development within early years education. Both approaches offer important opportunities to develop communication, vocabulary and story understanding, whilst their effectiveness depends on how practitioners introduce them. Traditional storytelling provides opportunities for imaginative engagement and meaningful interactions, whilst digital storytelling can offer more visual support to improve children’s understanding. However, neither approach should be considered more effectives for all children, as every child is different and has different abilities. The analysis also identifies that storytelling involves more than just presenting a narrative, with the practitioner’s engagement and ability to encourage the children tot take part plays an important role in supporting their learning. Although the digital story provided opportunities to look at different techniques, their impact on children’s development could not be directly evaluated without the children’s input. Therefore, a flexible and inclusive approach, including both stories where appropriate, may provide meaningful opportunities to support children’s evolving language and literacy skills.
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