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	Targed/target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn
What I have done in this assignment...
 

	Targed/Target 1
	 Continue to develop your critical engagement to really focus on writing critically. Question ideas and theories, find ideas and theories that contradict findings. Question the validity of studies you mention. This website may help you with your critical writing: Academic Phrasebank | Being critical (manchester.ac.uk)
	 I used the link to freshen up my knowledge on critical writing and attempted to question certain literature with counteracting literature and through means of questioning potentially outdated sources.
Also used Welsh Government and Curriculum for Wales to support potential outdated limitations

	Targed/Target 2
	 n/a
	 

	Targed/Target 3
	 n/a
	 



How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base.
Word count – 2702 
Introduction 
This paper will outline an aspect of the School Development Plan (2023) which is used within my PTE1 school. It will reflect critically upon the actions and impacts that this specific area has upon the school. The aspect in which will be critically discussed is ‘Well-being and Attitudes to Learning’. My PTE1 school is within an area of Cardiff which is known for its diverse community, and the school works hard to ensure the diversity is celebrated in an inclusive manner. There is a varied level of pupils/families’ socio-economic backgrounds - with the school promoting the equity and inclusivity for all its community. The school has 5 areas in which they focus upon within their SDP (2023) and the benefit of the tight knit community it finds itself in makes it an impactful resource. I have chosen the area of ‘Well-being and Attitudes to Learning’ as I have witnessed the impact first hand of what the school put in place to help the well-being of both pupils and staff as well as attitudes towards learning in terms of its form of providing feedback and their responses. With confidentiality a key, the experiences and observations gathered during my time at PTE1 assist in outlining my analysis presented within this paper.
Literature review
As stated by scholars such as Fernandez (2011) and Muijs et al. (2004), School Development Plans are common in ‘Western nations’. With the idea being for the leaders of an educational setting to create plans in which outcomes can be met resulting in substantial improvements within the setting over a certain number of years (Meyers and VanGronigen, 2019). There are then areas implemented within the plan to focus on which are usually shared amongst members of the school and sometimes governors are also involved.
To create a strong SDP, the collaboration between staff, parents and governors is of importance in order to ensure everyone feels involved within the process of meeting and exceeding goals to continue improvement (School improvement plans, 2009). With Bigland (2009, cited in School Improvement Plans, 2009), supporting this with the collaboration of the Senior Leadership Team (SLT) looking at all the elements of an SDP, where the school currently is in regard to it, where the areas of development are and where do they start. Further support of collaboration comes from Hallinger and Heck (1998), where they underline collaboration is key in ensuring a school is “higher-producing”. Weil et al. (1984, cited in Hallinger and Heck, 1998) echo this as collaborating separates “effective and more typical elementary schools”, it’s important to add this may be an outdated source, however Donaldson (2015) strongly encourages the use of collaboration as a key principle, which was a strong principle of the newly introduced Curriculum for Wales (2015).
Ensuring that the process is a collaborative process is often an issue for head teachers as they feel they need to take a lead but also want to ensure everyone's voice is heard. Shapland (a Headteacher) (2009, cited in School Improvement Plans, 2009) outlines how he always wants to ensure that everyone in the schools feels they have played their part in the development of an SDP and that they have been consulted with to reach the core values of their school. This is supported through Leithwood and Mascall (2008), outlining that the opportunity to distribute the leadership amongst staff members allows the school to benefit through the use of its capacities - exercising “their individual strengths”, noting how “one’s behaviour effects the organisation as a whole” (Leithwood and Mascall, 2008, p. 530) - presenting a coherent plan and vision to make progress (Brooker, cited in School Improvement Plans, 2009).

SDPs are intended to create long term effects to improve the school (Cuckle and Broadhead, 2003) however this does not mean it does not come without some implications - and just because they are created and potentially achieved, doesn’t necessarily correlate to the improvement of the school (MacGilchrist and Mortimore, 1995). During a case study conducted in South Africa regarding the planning of SDP’s, limitations were discovered. Such limitations included, despite the previous importance stressed upon collaboration in regard to creating an SDP, headteachers finding it difficult to train staff and parents on creating these plans, as well as engaging with the school in order to create the plans - especially as once any training was completed, it was then back to “business-as-usual” (Xaba, 2006). In schools in which not only the teachers are involved but also parents and sometimes governors, ensuring the availability of these ‘outside agencies’, so to speak, is not always guaranteed as timings are not always suitable for everyone (Xaba, 2006). Also, the chance of unrealistic plans to be made are likely - the pressures of having to create new objectives to reach can have the negative impact of potentially creating a plan ‘for the sake of it’, to then lead to such a plan being for the pure benefit of the school (Xaba, 2006).
In regard to the SDP (2023) of my PTE1, the aspect of ‘Well-being and Attitudes to Learning’ is just one of the 5 areas that my PTE1 school is striving to improve and develop upon and within this area are targets set in order to help achieve the constant development. These targets include “Improved consistency and quality of teachers’ feedback is evident and effective at improving pupils’ work”, “Zones of Regulation introduced, refined and embedded", and “Evaluate the whole school approach to mental health and emotional well-being”. 
Hattie and Timperley (2007) exclaim feedback as information which is provided by an agent regarding the performance of understanding of an individual - making it a “consequence of performance” (Hattie and Timperley, 2007). Locke and Latham (1990) underlines this as being what informs people of what the goals are and what can be reached to continue in the right direction - allowing the individual to adjust appropriately. Consistent feedback on how to improve and reach the next level can eventually lead to the learner then becoming more aware of the task and becoming eager for feedback to reach targets set for them, or even new targets provided (Hattie, 2009). In PTE1, there was a whole school approach when it came to providing feedback, making use of Ron Berger’s ‘Be kind, be specific, be helpful’ (Berger, 2017) approach. The approach of providing feedback can have its pitfalls, with Brookhart (2008) understanding how feedback can be “judgemental” and not encouraging nor descriptive for the learner. Many argue how feedback needs to be provided whilst students are still in the midst of learning rather than at the end of a task in order to make them think critically as they are working, with it needing to come whilst they are still striving to complete a task - using it as a goal to work towards (Brookhart, 2008).
The other two targets involved within this aspect of the SDP (2023) involve the practice of ‘Zones of Regulations’ (ZoR) and a whole school approach to ‘mental health and emotional well-being’, these can be interlocked as ZoR can aid students in allowing them to gain skills whilst controlling their conduct (Kuypers, 2011). Kuypers (2011) also outlines how the use of ZoR can benefit problem solving skills - which inadvertently links to another aspect of PTE1’s SDP. I have witnessed first-hand the use of focusing purely upon the mental health and emotional well-being of students during PTE1 as a form of allowing the pupil to enjoy coming to school with studies being conducted and showing that the practice of ‘interventions’ to be made in order to help aid the mental health of a child at an earlier age being more beneficial to later in life (Greenberg, Domitrovich and Bumbarger, 2001). According to Welsh Gov (2022), there is a link between the eligibility of Free School Meals in schools with levels of deprivation/attainment levels, with those eligible for FSM showing lower levels or performance - which can be linked to PTE1 with a FSM percentage of 21.4% according to the last Estyn report (2023), hence why the need to focus on the well-being of a pupil along with the use of ZoR’s is useful, as the emotional regulation of a pupil can link towards th readiness in order to operate to the best of their abilities (Kuypers, 2011).
Developing an action point 
The School Development Plan is a strategic document that outlines a schools’ priorities, goals and actions over a specific timeframe, at PTE1, this timeframe being every one academic year. These plans can be a very powerful utility to engage with as it also provides schools with new insights and possibilities for factors within their school which are working effectively (Creemers et al. 2007) however it is important that when schools concoct these plans that they are strategically linking them to their school and to pay attention to the context as Hopkins (2001) suggests this may have been a problem in recent times - although it is important to note year of this limitation in regards to its ‘recent times’ is in itself a potential limitation.
In terms of the form of self evaluation PTE1 undertakes in assessing its strengths, weaknesses and areas of improvements, a collaborative meeting is taken place amongst all staff members and governors to view what has been reached in terms of the above mentioned. As previously mentioned in this paper, the use of collaboration in order to reach targets surrounding the SDP is vital, however it does not end there but continues on all fronts, especially in self-evaluating come the end of the academic year. Chapman and Sammons (2013) express the importance of self-evaluation when it comes to making improvements in schools, for staff to reflect upon their own practice, ensuring they understand what areas aid improvement. Studies reviewed through the Welsh Government (2022) found in different countries that the use of self-evaluation when it comes to improving the schools were effective and can create a positive impact, but they also outline that although certain approaches may work in different countries, Wales should “seek to learn from and not slavishly borrow these approaches” (Welsh Gov, 2022, p. 4). At PTE1, although they do review the process at the end of the academic year, they constantly refer back to the SDP (2023) and ensure they are hitting the targets in meetings, by keeping the document up-to-date through the means of ‘colour coding’, which has been used to support learning and, according to Skulmowski and Rey (2018), has shown to increase learning levels, however some may argue that the use of ‘colour coding’ can be distracting (Christ, 1975), leading it to take importance over other elements that may be involved in the evaluation process (Pachella, 1969). 
In terms of retrieving data regarding attendance, behaviour, PTE1 collaborate in their clusters to discuss their classes and make use of spreadsheets to keep track of potential changes in attendance/behaviour. The use of discussing this (qualitative) before then inputting the data (quantitative) allows the teachers to spot any trends that may be forming and where they need to work towards protecting such trends. Including these forms of analysis allows teaching and learning to continue improving and can have the most immediate influence upon the performance of students (Schmoker, 2003). A limitation of this can be the addition to teachers’ workload, however Schmoker (2001) also outlines how creating a simple improvement plan which includes targets for improving pupils’ assessment scores can help prevent any sense of ‘work overload’.
At PTE1, the involvement of all members of staff as well as parents and governors is used in order to create the SDP (2023). Some also underline how pupils are also stakeholders when it comes to the school (Brighouse and Woods, 1999), stating how they have “principal claim to attention” (Brighouse and Woods, 1999, p. 5). This links to Curriculum for Wales in the sense of ensuring the pupils are included in what they learn - in this sense developing a curriculum that is pupil-led. Estyn (2019) outlines that ensuring pupils have voice when it comes to designing the curriculum is the driving force of the planning. Helping to pinpoint topics of what and how they want to learn - also including all members of staff (2019). In spite of this, Fielding (2004) understands that the continuation of students being involved in the curriculum will soon lead to students becoming “tired of the increasing number of invitations to express a view on matters they do not think are important” (Fielding, 2004, p. 306).
The process of reviewing the SDP at PTE1 is simple yet effective. It is reviewed at the end of every academic year (July) by all staff members to see what targets have been hit - however the important thing to remember is that these targets include mini targets which have deadlines throughout the year to meet. Therefore, rather than just seeing where they are at the end of the year, they are constantly in review of the plan. Based on these reviews is how they develop the plan for the following academic year - viewing what has been reached to what they desired and whether a target has not been reached, how they can adapt such target to reach it in the following year. They also create targets based off recommendations from Estyn, serving as a “reference for action” (Chang, 2008, p. 2) and “not only policy directions, but also information on the implementation strategies” (Chang, 2008, p. 2).
Reflection and evaluation
Throughout this process, and through analysing the SDP, it has allowed me to develop an understanding of what exactly it entails and all the ‘behind the scenes’ work that goes into completing a plan to help improve the performance of schools. From using recommendations through Estyn, developing other targets, using everyone involved within the school setting to reach those targets and to share the workload, it emphasises the use of collaboration and data analysis in decision making. Including the use of Assessment and Data Analysis can often be a limitation if not used appropriately however ensuring a use of both qualitative and quantitative data in order to establish the strengths, challenges and priorities can allow it to be vital. Setting clear goals to reach can sometimes distract staff members in the form of creating goals ‘for the sake of it’. This relates to Xaba (2006) who highlighted the issue of schools creating goals/targets that are unrealistic to their own process. When they need to ensure they align the goals with the true ethics and aspirations of the school and their surrounding community. Regarding collaborating with others, the link towards the Welsh curriculum (Donaldson, 2015) aligns with the principles, highlighting the importance of responsibility and evidence-based practice. Ensuring goals are always set in creating the SDP also links in with the four purposes of the Welsh curriculum as they strive to ensure they are essential, consistent, and reliable to the learners needs as well as the community.
Conclusion

To conclude, this paper outlines what is included within a School Development Plan with a focus upon the section of ‘Well-being and Attitudes to Learning’ as well as the Plan as a whole, explaining the roles of those involved and how the workload is shared amongst many members of the community. Explaining the importance of collaboration amongst staff and combining feedback with the use of data analysis to help come towards conclusions in relation to creating new targets for following academic years, can enhance improvement. It is important to understand the barriers when it comes to creating the plan being an increasing amount of workload on staff, but also to highlight the collaboration to help ease this workload although Schmoker (2001) understands how having simple plans in place allows this to be eased. I’m a strong believer in collaboration enhancing the learning of all inside a school setting, both pupils and staff. Therefore, I intend on encouraging the use of collaboration in my classroom as well as using other members around me to enhance not only the learning of the pupils but also of other educators and myself, which will be beneficial in terms of reaching aims and purposes of the Welsh curriculum (Donaldson, 2015).
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