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A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners based on an observed critical incident.
Introduction  
Critical incidents have been used throughout history in many professions including nursing, but when considering critical incidents within the teaching profession, Tripp (1993) explains that they are used as a tool for research and reflection for professional practice. 
A common misconception is that critical incidents are serious incidents that have taken place, however this is not the case as Martin (1996) explains that a critical incident can be a simple everyday occurrence that stands out to the observer. Tripp (2011) states something similar as he explains that a critical incident does not need to be dramatic but rather something that simply just happens.  This relates to what Brookfield (1990) and Woods (1993) believe as they state that a critical incident is an event that is memorable to the observer. Tripp (1993) describes the process of identifying a critical incident as diagnosing. He goes on to explain that the observer will diagnose, research, and reflect on the critical incident. 
Tripp (1993) states that critical incidents always exist but are waiting for discovery. Not all observers will determine the same observations.  This means that the observers individually decide whether they deem something they have observed as a critical incident or not (Angelides, 2001). Stating something like this, Musanti and Halquist (2001) inform us that it is the role of the observer to interpret whether the observation is a critical incident. However, this is not a bad thing as it could lead to broader discussions, research, and reflection.  
This assignment will outline and identify what a critical incident is and why they are used in the teaching profession. An observed critical incident will be explored with relevant links to theory and literature to reflect and plan for next steps in teaching. 
The role of critical reflection
In recent years, the use of critical reflections within the teaching profession has become more apparent (Musanti and Halquist, 2010).  Critical reflection provides teachers with opportunities to develop their professional practice (Angelides, 2001). Tripp (2011) believes that critical reflection is about taking control and responsibility for your professional development.
Musanti and Halquist (2010) believe that critical reflection reveals things about our practice that would otherwise go unnoticed.  This means that there could be missed opportunities to improve or adapt practice. Professional Association for Childcare and Early Years (PACEY) (2016) believes that individuals who participate in reflection can understand and develop their professional needs as well as making positive changes to practice.  
As well as developing professionally, reflection can be used for practitioners to develop their knowledge and understanding of specific areas (Tripp, 2011). Stating something similar, White et al (2006) believes that critical reflection allows individuals opportunities to develop their skills, knowledge, and confidence.  Within the teaching profession, there are many strategies used for behaviour, classroom management or developing the learning in general. These strategies may be used by teachers who do not understand the reasoning behind them. Tripp (2011) explains how critical reflection opens opportunities for research. With this research, he believes that practitioners gain a better understanding and the reasoning behind why things are done in certain ways. Freeman et al. (2007) believes that the quality of research after critical reflection helps practitioners understand the theories and research behind why strategies are used within education. 
The teaching profession can be busy with little time for reflection, however Miller-Young (2016) and Moyles (2001) highlight the importance of professionals having time to reflect on a regular basis. Some reflective models can take a long time, however there are some which are quick and easy to follow. According to Priestley (2015) Rolfe’s 2001 model uses only three steps of reflection which are what, so what and what next. This offers professionals the opportunity to understand specific observations they make, research, and reflect on them and adapt their practice accordingly using their findings. Rolfe’s model contains just three steps of reflection which could be time efficient for teaching practice. Another reflective model that could be suitable for the teaching profession is Gibbs’ 1988 model. According to the University of Edinburgh (2019) Gibbs’ reflective model consist of six steps in comparison to Rolfe’s three step model which are description, feelings, evaluation, analysis, conclusion, and action plan. 
Although Gibbs’ model contains more steps and as a result could take more time, it has beneficial links to the curriculum reform in Wales. According to Welsh Government (no date) the Curriculum for Wales links heavily to the Well-being of Future Generations (Wales) Act 2015. Within the Curriculum for Wales, there are four purposes which focus heavily on the well-being of all pupils and teachers. Gibbs’ model includes a step where practitioners can reflect on how they are feeling which could support them in developing professionally, but personally too. 
Reflection is a key element of the Professional Standards for Teaching and Leadership. Welsh Government (no date) explain within the Professional Learning element of the standards that all teachers are encouraged to consistently extend their knowledge, skills and understanding while demonstrating reflective practice and how this shapes professional development. Therefore, critical reflection would allow teachers and professionals to meet this element of the standards. Teachers must constantly reflect to enable them to change and improve practice for the better. Dewey (1916) once stated that “We cannot teach today in the same way we did yesterday, to prepare students for tomorrow. This outlines the importance of continuous professional development in teachers which can be done through the use of critical reflection strategies. 
Observation 
All identifying information within this section will be anonymised in line with the British Educational Research Associated (BERA) ethical Guidelines (2018).
The critical incident observed took place in a mixed gender, English medium Primary School in the Vale of Glamorgan County borough. According to Estyn (2017) the school has a total of 180 pupils ranging from age 3-11 years. Within their 180 pupils, 22 pupils attend the nursery on a part-time basis. According to Estyn (2017), 62% of pupils within this school receive free school meals which is considerable high when comparing this to the 19% national average. Only 15% of pupils within this school have Additional Learning Needs (ALN) which is low when comparing to the national average of 21%.  There are currently 9 Teachers and 13 Learning Support Officers (LSA) who support pupils across the Foundation Phase as well as Key stage 2. This Primary School has worked to incorporate the four purposes of the Curriculum for Wales with the aim for all children to become Ambitious, capable learners, Ethical, informed citizens, Healthy, confident individuals, and Enterprising, creative contributors. This school has received awards from Eco Schools, Healthy Schools and Fairtrade Schools for their successful collaborations with these schemes and initiatives. 

Four purposes
The critical incident observed took placed at 10:30am in the year 1 classroom. During this time, a literacy carousel was taking place. Three groups of children remained in the classroom with the Teacher and one group went with an LSA to listen to a story and answer questions. Each of the groups were taking part in a literacy task which were:
· A mark making table. Children had a choice between coloured rice and plain flour to mark make letters of their choice using their fingers. 
· A whiteboard activity on the carpet. Children used the whiteboards and pens to copy letters or small words from the classroom whiteboard. 
· A Teacher led activity. Children were using magnetic letters to make words by copying the letters on their chosen laminated words.
Each activity lasted for fifteen minutes before the children rotate to the next activity, following the Teachers direction. The Teacher checked the classroom clock and stood up to tell the children that there was five minutes left of the activity. All the children looked at the Teacher when she spoke which showed that carousel style learning is used often within this classroom. All the children carried on with their activities until the next instructions. 
The Teacher stood up and clapped a five-count pattern to which the children copied. She repeated this twice to ensure that all children knew that a change was coming. Once all of the children stopped what they were doing and focused on the Teacher, the Teacher explained that they were now going to swap to the next table. The Teacher explained to each group specifically where they were expected to go next to ensure all children were aware of where to go next. During this time there was very little disruption to the learning and all children engaged well. 
With the critical incident in mind, there are links to Donaldson’s Successful Futures Report (2015) as well as the Curriculum for Wales (2020).  Donaldson (2015) proposed the following the four purposes as a result of his review on current curricula in Wales:
·  Ambitious, capable learners
·  Ethical, informed citizens
·  Healthy, confident individuals
· Enterprising, creative contributors
The critical incident talked about relates to two out of the four purposes. The first link is to the Ethical, Informed citizens purpose. Within the critical incident all children reacted to an action carried out by the Teacher which was to copy a clapping pattern to show the Teacher that they were ready to listen for the next instructions. Within this purpose, Donaldson (2015) aims for all children to respect the needs and rights of others, as a member of a diverse society. All of the children within the critical incident were respectful and quiet to enable the Teacher to give next instructions. The critical incident also relates to the Healthy, confident individuals’ purpose. Donaldson (2015) explains that all children should have the skills and knowledge to manage everyday life as independently as they can. All of the children were given instructions by the Teacher but then left to use this information to independently move to the correct next task within the literacy cycle. 
Literature review 
This literature review will focus on the links between children and young people’s well-being and behaviour. The research themes and literature undertaken within this literature review is based on an observed critical incident which involved a classical conditioning approach to manage children in a Primary school classroom. 
According to World Health Organisation (2005) ill mental health within Europe has been described as an epidemic. Hamilton and Danby (2016) inform us of the rise in cases of school aged children who are suffering from aspects of mental health. Welsh Assembly Government (2012) and The Department for Health (DoH) (2014) found that 1 in 10 children in Wales and England will require intervention to support their mental health. Research undertaken by Girl Guiding Organisation (2015) found that 83% of girls aged between 7-11 reported feeling sad.  This highlights a need for change to ensure that there is support for children and young people from a young age which correlates with Hamilton and Danby (2016) who support that all children and young people have the right to any support they require for their health and well-being at the earliest opportunity.  Due to a rise in cases over the last decade, there has been an increased intensity of research in this area of health. As a result of this research, positive changes have been made to enable all children and young people who are experiencing poor well-being and other aspects of mental health. Ecclestone (2014) informs us of the many changes that have been undertaken to support this aspect of health, including interventions and support strategies introduced. Hamilton and Danby (2016) believe that significant changes have been made to improve the outcomes of children and young people’s mental health, however, challenge the ongoing rise in cases even after early intervention is achieved. As a result, mental health and well-being is an ongoing area for research. 
Well-being can have an impact many aspects of a child’s life, however, may researchers have found a particular link between children who have poor well-being and children who display challenging behaviour in school.  A research study conducted by DoH (2014) found a clear relation between the health and well-being of children and their attendance in school, going on to share findings that school absence often leads to children displaying challenging behaviour. Stating something similar to this, Clausson and Berg (2008), Cushman et al. (2011) and Welsh Assembly Government (2012) found a link between the well-being, attainment, and behaviour of children in school. Lindsay and Dockrell (2012) and Dickins (2014) inform us that those who are exposed to multiple risk factors including children with Additional Learning Needs (ALN) maybe more likely to display challenging behaviour because of their well-being. 
Parsonson (2012) explains that both the pupil and the Teacher bring issues into the classroom from their wider ecological systems. This could include the wider school community or home life which as a result may influence their well-being. This relates to what theorist Urie Bronfenbrenner’s talks about regarding the microsystem. Aubrey and Wiley (2019) explain that within the Microsystem, Bronfenbrenner believed that all influences around the child make a difference to a child’s development, starting from their parents and family, going on to mention Teachers and neighbours and looking more broadly at the local community.  Murray, Goodman, Meltzer, and Ford (2013) and Murray and Murray (2004) explain that children spend a substantial amount of time in school meaning that children and Teachers sometimes spend more time together than with their families. Bowlby (1974) explains within his attachment theory about the influence of caregivers on children and how important positive relationships are in relation to well-being. The teacher and pupil relationship will have a huge influence on well-being and behaviour of children which is something that is supported by Lang, Marlow, Goodman, Meltzer, and Ford (2013) who state that children who experience poor relationships with their teachers are more likely to experience aspects of mental health and as a result may display more challenging behaviour. As previously mentioned, teachers are included with bringing issues from their wider lives into the classroom which could influence the children in the classroom however, Mcmahon, Wells and Kotler (2006) found a correlation of teachers who are stressed due to challenging behaviour, so it is important to consider a balance. Serval et al (2008) found that building positive relationships with pupils is just as important as what we teach as positive teacher-pupil relationships can reduce disruptive behaviour in class.
Although there are many reasons as to why children could be suffering from poor well-being, Hamilton, and Danby (2016) found that one of the main reasons is due to instability and inconsistency within their home lives. Having said this, many researchers also believe that school testing and assessments contribute massively to the well-being of children. This is supported by Dilala, Marcus and Wright- Phillips (2004) who found within their research that problematic behaviours such as noncompliance and aggression correlate with children’s academic performance because of the pressure. Milkie and Warner (2011) explains that this added pressure can contribute to challenging behaviour, often leaving children feeling like failures (National Union of Teachers,2014 and BBC news, 2015). 
There are many strategies that Teachers can use to manage behaviour in a classroom. Within the observed critical incident, a strategy involving classical conditioning was demonstrated by a teacher in the form of clapping a pattern to alert the children in the class of a change in the routine. Babkie (2006) supports clapping to alert children is a beneficial classroom management strategy. Parsonson (2012) also agrees that classical conditioning strategies can be beneficial, however believes that it is more of a whole classroom approach compared to a behaviour management strategy. Within this section, we will explore some strategies for managing behaviour while outlining possible benefits and limitations and how this will affect well-being. 
Many researchers have found that consistency is the key to behaviour management (Gardener and Handsford, 2016). When children know what teachers expect from them, they can understand boundaries. Babkie (2006) states that consistency allows pupils to feel comfortable and able to predict their teachers’ responses to behaviour which supports their well-being and independence. Parsonson (2012) supports those children who understand boundaries within the classroom are more able to adopt positive behaviours. The environment is a big factor when considering consistency in the classroom. Parsonson (2012) states that classrooms which are consistent and organised result in an overall minimisation of disruptive and challenging behaviour. Stating something like this, The Office Standards in Education, Children’s services, and Skills (2005) estimated that 80% of disruptive behaviour in classrooms was due to poor organisation, highlighting the importance of a consistent approach. As previously mentioned, when children know what to expect from their teacher, they are more likely to display positive behaviours as they are aware of the responses they will receive from their teachers. In relation to this is the use of positive praise and rewards for all children in the classroom. Gardener and Handsford (2016) state that children who see an incentive in the classroom will strive to show positive behaviour to receive verbal praise from their teacher or sometimes rewards such as stickers or certificates.  Burke et al. (2011) agree as they found that Teachers who use positive praise techniques and rewards within their classrooms experience less suspensions and higher academic attainment as a result.  Children with low well-being often seek interaction from their teachers and as a result will often do this through displaying challenging behaviour, however when there are incentives for showing positive behaviour, they are more likely to choose this option. While children are making this conscious choice, Gardener and Handsford (2016) children’s independent grows as they aim to receive positive praise from their teachers rather than a reaction because of challenging behaviour. Gardener and Handsford (2016) found that Teachers who use positive praise as a behaviour management strategy have transformed their discipline orientated approach to a positive praise approach and as a result have seen a decline in the number of disruptive behaviours seen in the classroom. 
The rise in poor well-being has increased the public’s awareness of symptoms of mental poor mental health (Burton, 2014) including those of Teachers. The importance of Teachers knowing signs of poor well-being is apparent to many but Young Minds (2011) and the National Society for the prevention of cruelty to children (NSPCC) (2015) inform us that although there is good practice being built on as well as positive change in the support offered to children and young people for their mental health and wellbeing, there is still an increase in mental health problems starting from a very young age along with a lack of training for teaching staff.  Within schools, teacher’s awareness of mental health and well-being is highlighted but is not embedded into policy as Welsh Government (2013) explain that it is not compulsory for schools to have a mental health policy. Estyn (2013) explain how during inspections, all schools must demonstrate how they meet well-being expectations of their teachers and pupils. Furthermore, this highlights the requirement for all teachers to receive appropriate training with the aim to minimise the future cases of children and young people with any aspect of mental health or well-being.  
Reflection
There are many aspects within the teaching profession which have been described as important, however one of the reoccurring aspects in more recent years is the role of reflection. Welsh Government (no date) explain that within the Professional Standards for Teaching and Leadership, that teachers are encouraged to reflect on their practice in order to extend their knowledge, skills and understanding. Although this is an expectation for teachers, sometimes time can be a barrier to reflection as Miller-Young (2016) explained but Moyles (2001) believes that teachers having time to reflect on a regular is paramount in order to achieve good practice. When considering time, there are many reflective cycles which are quick and easy to follow. 
As part of my reflection, I have decided to follow Rolfe’s reflective cycle.  Rolfe’s reflective cycle is made up of three questions or steps which enable fast and effective reflection by answering three short questions which are:
· What? – this step identifies what happened
· So what? – this step encourages practitioners to carry out further research to gain a wider understanding of why an incident may have occurred.
· Now what? – this step allows teachers to decide the next steps they are going to take for them to improve on practice
The first question I asked my self was - What? Within the literature review I focused on well-being. Well-being and mental health have been a well talked about topic over the last decade, particularly since the World Health Organisation (2005) described ill mental health in Europe as an epidemic. From my own practice, I have been aware of the rise in cases of mental health and poor well-being in children however did not realise to what extend the numbers had risen. Within the literature review, it was identified by the Department for Health (DoH) (2014) that 1 in 10 children in England and Wales will need support and intervention in relation to their mental health and well-being which highlights the importance of teachers having an understanding of how to support children’s well-being from an early age. 
The second question I asked my self was- So what? Now I have identified a focus which is well-being, I looked back at the research gathered within the literature review to identify links to theory. The literature review highlighted a link between children’s well-being and attainment in school. Aswell as this, the literature review identified that when a positive level of well-being is achieved in children and young people, they are more likely to show positive behaviours in school. This is something I considered greatly as the use of positive praise is something within my practice that I have used, however now I understand in depth benefits to this, I will use this in my own teaching practice more often, especially with those with poor well-being. With this in mind, Welsh Government are working hard to incorporate well-being into all learning in schools with the introduction of the Curriculum for Wales 2022 which according to Welsh Government (no date) includes a wide focus on well-being and positive lifestyles in children from a very young age.  
The final question I needed to answer was now what? – this is gave me an opportunity to reflect on the findings from within the literature review. 
Within my own teaching practice, I am going to consider the whole child. As teachers this is particularly important as we differentiate by ability, however wellbeing can be a broad topic to think about when considering all children. This is something I am going to consider when thinking about planning lessons. Although there is a focus on the wellbeing of the child, it is important that teachers’ wellbeing also is at a good level in order for them to support the children they are teaching. This is something which I have thought about since starting my teaching practice as I had the opportunity to attend an inset training day with a psychologist who explained in depth how to manage your well-being and the benefits to your practice when you feel in control with your well-being. This is something in particular I am going to focus on, as well as the children in my care I want to ensure that as a teacher I care for my own wellbeing in order to be able to best support the children in my school. 
Conclusion 
To conclude, the research and information gathered within this assignment has outlined that well-being is at the heart of education in every sense. When good well-being is achieved, it can allow learners to feel confident and motivated, while working to achieve in all four purposes of the New Curriculum for Wales 2022. There is a plethora of research around the links between behaviour and well-being as well as attainment in school and well-being. This alone highlights that well-being is a cross curricula element that is paramount to children and young people to enable them to get the best out of their education. Children who feel like they belong in school and have good well-being are more likely to display positive behaviours. With this being said, well-being and behaviour go hand in hand and support each other as well as allowing children to become Ambitious, capable learners, Healthy, confident individuals, Enterprising creative contributors and Ethical informed citizens of Wales and the world. 
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Appendices
Record 1
	Date and time, year group: 

22/9/21
11am
Year 6 class

	Where and When: Context of the observation – subject/AOLE, general classroom context

 This critical incident took place in a large primary school in the Vale of Glamorgan. The critical incident happened in a year six class at 11am just after breaktime.

For the purpose of this observation while considering the Bera ethical guidelines, the children will be referred to as child A and child B. 



	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

It was 11am after year 6 breaktime and the children were all starting to come into the classroom.
During breaktime an incident occurred between child A and child B so as result the class Teacher wanted to speak to both children about the incident in a calm manner. 

Child A was already sat on the sofa outside of the classroom however child B had already entered the classroom. The Teacher calmly went into the classroom and called Child B’s name and asked them if they could have a chat outside of the classroom. Child B followed the teacher very calmly and sat on the sofa with child A.  

While Child A and Child B sat down, the Teacher spoke to both children calmly and at their level on the sofa beside them. 

Each of the children responded with no aggression or upset during the conversation and the issue was resolved in less than five minutes. 

Both child A and B along with the Teacher re-entered the classroom to carry on the learning. 


	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

During break times there are can often be confrontations between children which can be resolved in different ways however, the way that Child A and B responded to this behaviour management strategy worked really well. Both children were calm during the conversation.

Child A and B were taken out of the classroom to have the conversation with the Teacher which meant that all other children in the classroom were ready to learn and not distracted as a result of this incident taking place in fact, most of the children were completely unaware of it taking place at all.  

The Teacher spoke to the children at their level which they responded well too as this could come across less intimidating. 

The Teacher used a calm voice, and the main intention of the conversation was to get to the root of what happened at break time without causing upset or frustration.  

This behaviour management style could have links to:
· Vygotsky’s sociocultural theory which is based on social interaction.  Within this critical incident the Teacher spoke to the children about what happened which links to the social interaction aspect of Vygotsky’s theory.  Vygotsky believed that social interaction is essential to children’s intellectual development. The Teacher gave both child A and B time to talk about what had happened and how they were going to move forward which relates to this theory as he believed that children guide themselves through a challenge by using language. 
· Erikson’s theory because the Teacher was helping and guiding child A and B through a ‘crisis’ while being sensitive and understanding towards the children and the situation. 
· Bandura’s theory because the Teacher offered guidance and support on how both children should deal with similar types of situations in the future almost role modelling the behaviour to them. 
· Skinner’s theory which talks about the use of positive and negative feedback as a way to respond to the behaviour of a child/children. 


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

The critical incident happened after breaktime which is a busy time of the day. 

The whole class was not disrupted as a result of this behaviour management strategy. Aswell as this, child A and child B were both ready to learn in a very short amount of time after the incident which does not happen in many schools. 

When relating this to past experiences in schools, i have witnessed all children in the class being involved in any confrontation at breaktime which could disturb learning for more than half an hour. In this case, the learning was not disrupted. 












Record 2
	Date and time, year group: 

23/09/2021
10:45am 
Year one class

	Where and When: Context of the observation – subject/AOLE, general classroom context

This critical incident happened in a small year one classroom in the Vale of Glamorgan. 

The critical incident took place during a carousel cycle of learning which was focusing on literacy. 

The Teacher, school or children will not be named, in line with confidentiality and Bera ethical guidelines. 


	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

There were three groups of children who remained in the classroom with the Teacher. Each of the small groups were working in a carousel learning cycle which included three types of literacy opportunities set up for the children which were:
1. A mark making table with flour and colored rice where children were guided to copy the laminated letters in front of them by using their fingers to mark make the letters of their choice. 
2. There were whiteboards set up on the carpet area where children were using whiteboard pens to copy words and letters from the board. 
3. The Teacher was doing a focused activity with a group where the children match the laminated words in front of them with magnetic letters. The Teacher was sounding out all the words with the children who were engaged in the activity. 

The Teacher gave the children a five-minute warning by simply saying “five minutes until we need to swap everyone”. This was to let the children know that the cycle was going to be changing soon and they would be moving on to a different activity. 

The way the Teacher stopped the activity and got the children’s attention once the five minutes was up, by clapping a patten. The children immediately knew that they needed to clap the pattern back and stop what they were doing. The children then waited for the next instructions. 

The Teacher explained where each group needed to go next, to which the children listened to and calmly moved along the carousel of learning, all of which was handled very smoothly and with as little disruption possible. 


	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

Children do not often respond well to loud shouting which can be witnessed in some schools during changes in activities however this school did not use that method. 

The method to get the children’s attention heavily links to Pavlov’s classical conditioning theory which focuses on a call and response method. In this case, the Teacher clapping a pattern made the children respond by copying the pattern so that they were ready to listen and move on to the next part of the carousel cycle. 

This could also link to Banuras theory which is about copying and role modelling. All of the children copied the Teacher and were then aware that there was a change about to happen and for those who are still unfamiliar with the call and response method, they were then able to look around and copy their friends which could also then link to Vygotsky’s theory which talks about children learning from ‘More Knowledgeable Other’ often referred to as ‘MKO’.

	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

This happened in a classroom which had three different activities going on so seemed to be a busy environment. This way of getting the children’s attention to move on really worked. 

The carousel worked very smoothly, and it was an appropriate method to use for classroom management for the age of the children in the class.





















Record 3
	Date and time, year group:

23/09/2021
9:30am 
Year six class

	Where and When: Context of the observation – subject/AOLE, general classroom context

The critical incident happened in a small year six class in the Vale of Glamorgan. 

The critical incident happened during registration time where all of the children were being asked whether they were going to have school dinners or packed lunch. 

In line with confidentiality and the Bera ethical guidelines, the LSA will not be named, and the child will be referred to as Child A. 


	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

All children were sat during registration with the class LSA who was taking the register as well as asking each child whether they were dinners or sandwiches for lunch that day. 

Child A was sat at a table with 3 other children and started to play with the pot of pencils in the middle of the table. 

The LSA said “whoever is playing with the pencils, please stop and listen for your names”. 

Child A stopped playing with the pencil pot and proceeded to listen to the LSA. A few moments later, child A started to play with the pencils again to which the LSA looked at him and chose to ignore the behavior and carried on with the register. 

Child A then proceeded to disturb others on the table by playing with the pencils and the pencil pot. This time the LSA got up, walked over to the table, and simply took the pencil pot away from the table leaving child A with nothing else to play with on the table. 

As there was no longer anything to distract child A, they proceeded to listen to the LSA for the rest of the register. 


	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

Child A showed that they may struggle with concentration during times where they are expected to sit down and wait for the next instructions. 

This critical incident relates to skinners theory which explains that an adult or can affect children’s behaviour by using positive and negative feedback. In this case the LSA used negative feedback without drawing specific attention to the child throughout the incident. 

This critical incident could also relate to banduras social learning theory because the LSA showed child A what behaviour he should be displaying. 




	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

The environment was calm and quiet with limited disruption. The children were getting ready for a PE lesson after the register and child A had already made the LSA aware that they did not want to participate in the PE lesson because it was raining. This could be the reason behind why child A was acting out during the register. 
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