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PLAY

Section 1
Play is a significant part of children's development, learning through play provides a vast opportunity of experiences, brain development, social and communication skills are developed, a variety of challenges offers choice through decision making which builds confidence.  All play activity offers educational possibilities, simple games can gain an insight into maths, science and speech, these would also include outside adventures that would build on children's resilience, both from a view of higher risk-taking choices, such as, jumping from a raised wall as well as teamwork.  Whatever the kind of play a child engages in, self-directed play is pivotal to it, a child uses their imagination and becomes creative within their own world, this may be building a den and imagining themselves in a different scenario other than the surroundings of their setting or it could be a group game with their peers, where they act out roles playing ‘pretend’, this is important for cognitive, emotional and physical strength paediatrics (2007).  Adults can support a child's chosen play type by allowing them to take the lead on their chosen activity, the adults positive response to the child's decision is important as it will offer assurance of their decision making which continues to build confidence within themselves. 
“Playing isn't just fun, it's also the best way for young children to learn. By playing, children can practise all the skills they'll need as they grow up”.  NHS (2018).
Sigmund Freud was influential in the development stages and described the Psychoanalytic theory as a way of providing children with the ability to express themselves emotionally through play as it was not always possible for a young child to express themselves verbally.  
He described the three stages of the ‘Iceberg’ model, as, a very young child being mainly ID, as they are impulsive during play.  As children grow, they gain an understanding of the approach they should take towards their surroundings and are able to act realistically.  Freud described the superego as a combination of ID and Ego and an overall better reasoning strategy, normally developed during the age of 5 years.  OER Services (no date).
Anna Freud suggests the importance of play therapy and the benefit it has on children, enabling them to communicate at their own pace, concluding in reduced anxiety, as play has provided them to express in this way. National Centre for Children and Families (2020).
Vygotsky states that children could enhance their cognitive development through social interactions, they learn through play among their peers, the role of the adult is important during children's play, as a guide to their learning, Vygotsky believed if the adult's role is managed appropriately, the child will incorporate the guidance and play it out as they have interpreted the information.  Nilsson and Ferholt (2014).
Bruner believed an adult's role was important to a child's learning development, he stated that children should have help from others to develop their skills, Vygotsky agreed with having an active presence during a child's learning would assist with their development.  McLeod (2019).
As children develop at different stages, A child's level of cognitive development can be observed through the types of play a child engages in.  According to Piaget, the choices of play which would display a child's development stage are, functional play, constructive play, symbolic/fantasy play and games with rules.  Each form of play allows the child to express and interact under their own control and pace (Johnson, Christie & Wardle, 2005).   Erikson’s Psychosocial stages summary chart details the different stages of growth from birth – upwards, Erikson’s theory was based on the conflict that would arise through development stages and the outcome to this, he believed that conflict gave an opportunity to grow and develop but depending on the experience personally, conflict could cause failure.  VeryWellMind (2020).
Mildred Parten (1932) states, that a child's social skills development is reflected in how they play and their ability to interact at different stages, her research of children 0 – 5 years shows each development change they go through, Parten enhances on this to the sharing stage and categorises this in to three stages, 2-3 years, 3-5 years and 4-5 years, she details how a child learns to play cooperatively and problem solve.  Child Development Programmes (2013).


Section 2
Exposing children to an adequate limit of risk is important in a child's ability to learn to understand their own limitations and decision making within their self, it also satisfies their curiosity, as children are inquisitive and often like to explore thigs or places that are tempting and seem somewhat adventurous.  The safety and protection of young children is fundamental within early years and this is accomplished by the early years sector working within a regulatory framework to maintain a standard of care and safety to children, whilst allowing minimal risky play Pilcher, M (2020).
In contrast to the early years guidance on risky play, it is not stipulated that children should be unable to engage in supervised risks, neither is the prevention of allowing a child to learn the consequences of their choices or actions intended, as, it is in those moments when they learn that they will sometimes fall over or lose balance, however, it is also those moments that will teach them that it is okay for that to happen and that they can get back up and try again with limited, if any harm at all.  Allowing such activities with minimal risk during the early years, builds resilience and confidence, these experiences will enhance future choices and decisions children decide to make for themselves taking into consideration the factors they have learnt from so far. Early Education (no date).       
Managing the differences between risky and safe play is of great importance when balancing and assessing the best interests of young children.  Childrens safety and well-being is foremost in any decision-making, this includes, considering their development and learning process, ensuring they have opportunities to choose to be adventurous, making their own decisions out of their comfort zone without restrictions of only being allowed, in what is considered to be a safe environment to prevent any harm.  Although children's safety is important, it is suggested that positive risk-taking should be encouraged, as it teaches children life skills and provides opportunity of choice, they may wish to try something that is deemed a risk, for example, of falling over, the risk may be, scraping their knee and having a cut but the benefit would be that they made a decision to try an activity they may not have wanted, or been allowed to before but they chose to do it anyway, they would learn that although they hurt themselves a little, they are okay.  Physically a child will have felt a little pain from a minor fall, whilst emotionally feeling that they would have liked to succeed rather than fall, however, this action will build on their learning experiences that they will benefit from whilst growing up and possible future failure they may endure in later life, as most people do, at some point.   In contrast to the diversity of ‘safe’ risky play, early years settings must follow policies and procedures set out for them, these may differ throughout individual settings however they will state the risk assessments and the extent of challenging play which can be provided.  Balancing the exposure to risk whilst keeping children safe from harm can be reasonably complex, planning play opportunities takes a certain extent of planning, however, the overall principal should not be based on risk or play but a combined assessment of both and concluding how the benefits outweigh the risk in reasonable circumstances, nevertheless, the elimination of high risk must be complied with, therefore, risk assessments should be implemented and put into practice throughout various settings but for children to learn about differences of their actions through choice, children should be allowed to be exposed to a certain amount of harm, the benefits children gain from opportunities that have been created within limitations of harm to them, is detrimental to them becoming knowledgeable for their choices they will make in the future when assessing risk from themselves.  Thomson, R (2014).

   
Section 3
Observing young children within the foundation phase is an important part of the early years as it provides an insight into the child's development, therefore, allowing practitioners to assess individual needs and provide support in appropriate areas.  The frequency of continuous observations will guide the practitioner in establishing whether there are any further areas that could be provided and would prove beneficial to build on improving a child's development. Welsh Assembly Government (2008). 
The foundation phase profile is a tool used within Early Years Development Assessment Framework (EYDAF) by practitioners during early years to observe and assess children's abilities within the setting, the assessments take place between the ages of 6 months – 96 months, the purpose of observations, are to observe and document children's development throughout the different stages and compare the outcomes.  The profiles allow practitioners to provide guidance for future transitioning stages where the children will be moving through the stages of school life throughout the early years, therefore, providing evidence and guidance of the child's capabilities and any additional requirements that may be needed.
On starting at an early year setting, children are adjusting to change and possibly being away from their parents for the first time, however, within the first six weeks of beginning, Welsh Government (2015) advises unobtrusive observations should take place, the purpose of the observations early on are important to, determine a basis of the starting stage of abilities and eventually the outcome, making observations frequently allows practitioners to support children in different areas of learning, as the observations are made from this early stage the profile also has the ability to detect any potential Special Education Needs (SEN) or Additional Learning Needs (ALN) , if any of these needs are identified, the setting will then be able to put additional procedures in place to support a child's learning appropriately.  To gain the correct information on each child, a baseline assessment is followed, there are different stages of the assessment to follow and these are to firstly review any available information from a previous setting, unless this assessment is a child's first, in this case, information from parents or carers of the child can be obtained, proceeding from the review, a plan is then formed, opportunities will be in implemented going forward to correctly assess the child within the initial six-week period, these opportunities will then be put into practice to provide the practitioner with the information to record and assess the developments at this stage, skill ladders are used within the profile, these consist of four areas of learning, these are; Personal and Social Development, Language, Literacy and Communication skills, Mathematical Development and Physical Development, outcomes for each of the areas are then scored, on review of this process, a decision can made determine whether there is a requirement for further assessment and observations beyond the six week period, on reflection of the information acquired, a continuous development plan will be based around the children's interests and learning styles.  
The foundation phase profile tool is beneficial as it accurately assesses outcomes nationally, as end of phase outcomes are parallel due to the consistency throughout.  Assessing a group of children allows the opportunity to compare abilities across the same age range and acknowledges whether additional support is required for any of the children.  The use of a consistent format nationally builds a platform equally, whereas all practitioners can provide the most suitable learning opportunities to children and the assessments can distinguish how the learning ability varies between children and from this a system of learning at a suitable level can be established to provide the child with a more realistic ability level that would suit them while maintaining the same opportunity level of learning for future development as their peers.  The foundation phase profile certainly offers many positive aspects for practitioners assessing children for an overall outlook, however, as a lot of children learn at different stages, the formal process of early years stages could prevent a child to learn at their own speed due to following the overall learning process in a group and all children being provided with the same age-based programme, this may cause some negativity to the observation assessment due to the system of measuring all children's development in the same way, it takes away the child's natural instinct to learn at their own speed, in some situations, by taking smaller steps than their peers of the same age.  From a holistic perspective, during the early years, practitioners pay particular attention to children's physical, personal, social and emotional well-being, these are important points to take into consideration when following the learning framework, as, how a child responds holistically will result in their development outcomes.  Theorist Abraham Maslow's Hierarchy of needs argues that all humans have different levels of needs, this theory is evident when observing children, as they learn at different stages, Maslow’s theory relates to guiding them through their development stages, as the theory states the needs are required to be met, children gain confidence and can engage as their well-being is supported.
  

Section 4
In early years settings, observations and assessments take place to gain an insight into children's development.  Play is an important part of such observations as it enables the child to continue activities which they gain enjoyment from and freely being themselves, they should not feel under pressure to behave in a certain manner as this would more than likely result in a misinterpretation of the child's development and usual behaviours, continuing to observe in a happy relaxed environment will provide the practitioner with relevant information which enables a good understanding of a child's needs.  The way in which observations are carried out varies between different settings and each individual setting will follow their own policy on this.  The purpose of observations and assessments are to record children's development and focus on how each individual child forms a pattern of their individual personalities, this will portray how friendships are formed with their peers, the confidence and resilience the demonstrate to certain situations and their emotions to new or different situations and surroundings, early years careers (2021) suggest, to observe and recall the required information during observations, a beneficial method of, look, listen and note, will be favourable to follow and many settings will use this.  
Childrens approach to play whilst being observed alters in relevance compared to when they are playing freely.  McInnes et al (2013) states that, although play is paramount during the early years teaching process, children's perception of how they think they are expected to act within the vicinity of practitioners changes from when they are simply carefree at play with their peers or even taking on solo play.  It is suggested that a child will respond in a more conservative way to a teacher / practitioner's suggestion of a chosen activity, they look upon it as less of a fun playful activity and react to it with an assertiveness to a view of taking part in the activity as it is what is expected of them as the teacher / practitioner is present, in comparison, when a child is in an area with a group of peers and they use their own initiative in deciding what they would like to play with.  Playful learning is considered important to a child's development to learn and maintain this throughout the early year's stages, when a teacher is not seen to be directly involved, children react to the activity as play, this provides a positive outcome with regards to observations McInnes et al (2010).  Observing children through child led play takes on a different approach, allowing children to make decisions of their chosen activity and building confidence, they choose to do something that makes them happy and they can interact with like-minded children, this process also enhances social development, adults can support child led play by allowing them to take the lead, assessing children in this environment will prove beneficial as their progression will become evident on the skills they have obtained and are easy to evident when they feel they are enjoying their own chosen activity, Nature Play (no date).
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