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APPLICATION FOR SENIOR FELLOW

In your application for recognition as a Senior Fellow of the Higher Education Academy (HEA), you are required to demonstrate fully how your continuing professional development allows you to meet the requirements for Descriptor 3, Senior Fellow status, as outlined in the Guidance Handbook, relating to the Dimensions of the UK Professional Standards Framework (UKPSF), that is, all Areas of Activity, all elements of Core Knowledge and all of the Professional Values.

You should aim to include examples of your use of/commitment to relevant elements of the Professional Values and Core Knowledge throughout your Reflective Account of Practice and through two case studies.
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General Principles to consider in preparing you application

· You will find it very helpful to refer at all times to the relevant parts of the UKPSF. 

· The nature of Descriptor 3 is distinct from Descriptor 2 as it requires applicants to evidence a thorough understanding of effective approaches to teaching and learning and their personal influence/impact on the teaching and learning practices of others.  Therefore applicants should fully address the holistic nature of Descriptor 3, by providing evidence of a sustained record of effectiveness in relation to both personal teaching and learning practices and positive influence on the practices of others. 

· Your application is centred round the processes of continuing professional learning and development activity related to teaching, learning and assessment responsibilities. This includes appropriate research and scholarly activity and the leadership, management and administration of academic provision and support. How you evidence this will be dependent on the context in which you are working and the nature of the subject, discipline or profession in which you teach.

· The standards are inclusive in nature so D3 incorporates D2.

· Ensure you provide reasons for the choice of activities you describe, and demonstrate that you reflect on your teaching practice and the students’ learning experience.

· The Assessment Panel recognises that there will be considerable variation in applications, reflecting differences in individuals’ experience, their job roles and contexts. The quality of your reflection is far more important than quantity.

· This application is a personal account so you should focus throughout on your own professional practice and decision-making.

· Whilst it is important that you address all of the dimensions of the Framework, given the complex and integrative nature of professional practice at this level you should avoid a mechanistic or tick-box mapping approach to ensure full coverage.

· By applying to become a Senior Fellow you will have the opportunity to:

· Think deeply about and thereby enhance the quality and effectiveness of your work in the area of teaching and supporting learning in HE.
· Model good practice for other staff and be better able to encourage and support them to seek recognition for their own work in this area.
· Increase your influence and impact by gaining national recognition for your contribution to teaching and the support of learning within the HE context





SECTION TWO:	Your reflective account of your Continuing Professional Development

The boxes below should be used to present your critically reflective (not descriptive) account of how your Continuing Professional Development (CPD) has enabled you to meet the UK Professional Standards Framework Areas of Activity.

· The Advance HE Fellowship Category tool will help you to determine whether Senior Fellowship is the most appropriate category of HEA Fellowship for you at this point;
· The UK Professional Standards Framework (UKPSF) – the award of HEA Fellowship is based on the criteria of Descriptor 3 (UKPSF, 2011, p.6) being evidenced; 
· Guidance for Senior Fellow applicants and Dimensions of the Framework guidance available on the Advance HE website.

Your application for Senior Fellowship takes the form of an Account of Professional Practice consisting of:
· Context Statement (maximum 500 words not included in overall word count)
· a Reflective Account of Practice;
· and two Case Studies.
The word limit is 6,000 words shared across all three elements, with an additional 500 words for citations (overall maximum of 6,500 words), along with supporting statements from two referees.

We suggest that you use 3000words for the RAP, and 1500 words for each Case Study

You will need to continue to refer to the Advance HE guidance and the UKPSF as you draft your application to ensure that you are writing to meet the requirements of UKPSF Descriptor 3.

You will be able to use the relevant boxes below to complete your draft application. Once completed, all the guidance can be deleted and this template containing your application can be sent to your two referees so that they can write their supporting references.

When you have finalised your draft application, you will need to send this to your two referees so that they can write their supporting statements. Please direct them to the guidance notes for Senior Fellow applications.

The form will expand as you enter your information



	Context Statement (300 words)

	· Provide a brief summary of your teaching and/or support of learning experience, including the context in which you currently work, your current role and responsibilities in teaching and/or support of learning. Identify the type and location of institution(s) you work for, as this will help to set out the context for your work, but keep this brief and relevant to your role. Do not include details about the history and prestige of the institution(s), as your Account of Professional Practice is about you and your practice;
· Identify the students/colleagues that you work with; for example, student level of study (e.g. year of study, undergraduate, postgraduate, etc.), programme(s)/unit(s) of study, discipline/specialist area of work, number and types of learners, etc. For Senior Fellowship, your work with students may be more indirect, as you may work more closely with colleagues/teams/external organisations/professional bodies, etc.; in which case identify these aspects of your work;
· Outline your current and recent role(s)/experience related to coordination, support, supervision, management and/or mentoring of others related to teaching and learning (Descriptor 3.VII);
· Focus on your current or recent practice, which should be able to demonstrate your sustained impact at Descriptor 3 over the last 3-5 years;
· Please remember that your application for Senior Fellowship is based on your higher education practice; if you also work in other teaching or learning roles outside of higher education you should not include this in your application

	Currently working as an Academic Director at the University of Wales Trinity St David (UWTSD), Institute of Inner-City Learning (IICL) – Birmingham Campus, with a focus on Health, Social Care and Early Years Education. Previously I was a Senior Lecturer/Programme Manager at UWTSD from January 2020 to February 2022 and a Lecturer in Clinical Leadership at Sheffield Hallam University from June 2017 to December 2019.

In conjunction with the IICL senior team and four Programme Managers (PM), I am responsible for delivering high-quality education to over 1600 students across UK HE levels 4 – 7. I lead a team of academics (currently a combination of 54 casual and permanent team members), communicate and lead on solving operational issues with the senior leadership team, contribute to IICL growth and quality strategy, and provide reports to various university boards including the teaching and learning board and the Institute board. I have successfully maintained a high level of student satisfaction, supporting the achievement of NSS 81.6% in 2022.

During my time as a Senior Lecturer/PM of the BSc Health and Social Care between January 2020 and February 2022 within IICL, I helped establish the new campus in Birmingham and responded to the challenges of COVID-19. Drawing on my Health and Social Care (HSC) clinical experience and my Doctorate in Public Management from The University of Nottingham, I designed and facilitated modules on HSC topics, supported various university functions and processes, and coached and mentored new colleagues and students, creating a sustainable programme with three intakes a year.

I have a strong background in HSC, with a focus on research, psychology, digital care, and leadership and management. I am passionate about enhancing the learning experience of students and supporting staff with continuing professional development opportunities, including HEA fellowship applications.





	Reflective Account of Practice (RAP)

	You may wish to reflect on:
· Roles, responsibilities and experience related to teaching and supporting learning;
· Areas of research, scholarship and/or professional practice
· relevant publications and/or presentations;
· incorporation of research, scholarship and/or professional practice into teaching and supporting learning;
· links with professional bodies or wider communities.
· Involvement in teaching and learning initiatives
· institutional/nationally funded projects;
· small-medium scale investigations or awards;
· work with professional bodies;
· development and/or adoption of learning and teaching themes, for example, internationalisation,
· employability, assessment and feedback, retention, flexible learning, education for sustainability;
· dissemination of teaching and learning related expertise;
· impact of your own ongoing professional learning on your practice.
· Recognition and reward
· teaching prizes, fellowships, institutional awards for innovation;
· professional body recognition.
· Collaborating with others 
· advisory, support, co-ordination roles in teaching and supporting learning;
· leadership and management roles;
· working with colleagues to develop inclusive practice and ensure accessibility of learning for all students;
· contributing to academic collaborations with partner HEI(s);
	· Educational and staff development activity
· providing advice or coaching to staff on different pedagogic practices or learning development and support practices
· mentor roles in professional development programmes for new and inexperienced staff;
· learning and teaching workshops/seminars;
· related publications/documents;
· supervising the development of teaching assistants and research students in their learning support or teaching roles;
· creating and sharing relevant CPD or learning resources and materials internally and externally;
· Leadership, management and organisational roles within an institutional or wider higher education context
· learning and teaching/quality enhancement committees;
· programme design, approval and review process;
· quality assurance roles and responsibilities;
· contributing to the development of strategy related to supporting learning and teaching;
· leading projects/initiatives which have contributed to enhanced student learning or support;

	[bookmark: _Hlk137556080]A1: Design and plan learning activities and/or programmes of study.

Since working for UWTSD IICL Birmingham Campus I have undertaken the role of BSc Health and Social Care PM before recently progressing to the role of Academic Director in Birmingham. The BSc Health and Social Care was a new programme to the Birmingham Campus when I became PM in January 2020, and contents for the programme was mostly only relevant to a Welsh context. With the first cohort of Birmingham students in mind, while adhering to the Definitive Programme Document (DPD) I was able to shape the design and delivery of the programme to be relevant to the context of HSC English policy, law, and clinical practice implementation.

As a PM and multiple Module Leader, I would lead on the design, and plan active learning activities using a variety of techniques and ensure that student’s educational progression and relevant HSC employability was achieved (K1-K4-V2). Thus, drawing on industry relevant professional practice standards at a macro level, such as the Code of Conduct for Health Care Support Workers and Adult Social Care in England (Skills for Care, 2013) and The Code (Nursing Midwifery Council, 2018) through my teaching and direction to academic staff linked to the BSc Health and Social Care programme (A5-K6-V4). 

At a meso-level in relation to programme and module level leadership, my approach to designing and planning learning activities is based upon facilitation, improving student engagement, achieving learning outcomes and incorporating employability skills (K2-K6-V2-V4) (Black, 2015). This supports student’s understanding of the subject, reflect on their ability to learn, boosts confidence, links theory to practice and ensures development of transferrable skills for future HSC employability (A1-V4). Having been chair of the programme team and student forum HSC meetings, the focus of which is the sharing of good practice and embedding active learning strategies was a set agenda item. As a leader of this programme, I was able to use feedback from these meetings to instigate change through the successful co-ordination, support, supervision, management and/or mentoring of others (whether individuals and/or teams) in relation to teaching and learning within my area. For example, co-ordinating module leaders to push back assessment dates if students reported clashes with other university commitments. Direct quote from an HSC Lecturer from this time: “Mark was the Programme manager during the most difficult time of Covid-19 following the lockdown. The university decided to move lessons online and as a Programme Manager, Mark supported his team in their transition to online teaching. Through his successful coordination, support, supervision, and management we had a smooth transition to online. He led frequent online meetings with staff members to discuss the challenges and also supported me individually throughout. I would comment that Mark is an excellent manager focusing on empowering others and staying authentic at all times”. 

Previous programme management responsibilities have included the design and the planning of modules which allows for a clear link between HSC theoretical underpinnings and practice-based HSC case study scenarios (A2-V4). I ensured that theories relating to clinical and professional practice were linked to individual student’s learning needs and would apply to future academic progression and employability. Through the use of bespoke learning materials, classroom activities and lecture slides all demonstrate how learning can enable students to achieve high levels of professionalism and be confident in leading care within the HSC professional environments (V1-V2-V4-K2). For example, I utilised pre-existing knowledge from my own research and professional experience, where students were able to discuss and apply theoretical underpinnings to solve the problems related to in-class case-studies and provide solutions to future scenarios (K2-K3-V4). Using various formats such as programme/module team meetings and one-to-ones, promoting this practice to my programme team was a key responsibility of my PM role. A senior member of the academic team from that time comments: “Mark continually led by example, promoting a focus of employment focused real-life situations when producing case studies in module activities. As a programme manager and later as academic director, Mark developed supportive and collaborative team approaches to practice and pedagogy, allowing regular points of contact for team leads to share good practice and problem-solving strategies. Formative feedback for students was always spearheaded by Mark, this supported the team to think beyond an assessment and into future professionalism and employability skills for students”.

Reflecting on the programme team and module leadership, I constantly engage in CPD through informed research on best practices, theory, and methods of teaching and leading HSC academic teams (V3-K4). I regularly lead professional development forums including the UWTSD (2023) Nexus Learning and Teaching Framework and promote best practice in IICL Quality Forums and CPD workshops as well as other trainings (Birmingham Campus - teaching, marking and moderation). This develops my own practice and ensures that members of my programme teams can access materials more readily. Hence, integrating and communicating these changes effectively and showing effective leadership during module and senior team meetings (A5-V1-V3-K5). To this end, I adopt and demonstrate best practices in redesigning learning materials to supporting student scholarship needs through the application of scaffolding, providing advice on transferrable skills for employability and promote other academics in the application of their own educational design practice (Spadafora and Downes, 2019).

Over the past year of representing the IICL at the UWTSD teaching and learning board, I similarly lead and share good academic practice with other Institutes. 

A2: Teach and/or support learning.

Through my HE career to date from Lecturer in Clinical Leadership at Sheffield Hallam University to Academic Director at UWTSD Birmingham, I have demonstrated academic leadership at both undergraduate and postgraduate levels. 

Throughout my academic experience and in my current role, I supported students from diverse backgrounds across different age groups, cultures, and multidisciplinary subjects (K1-K2-K4-V1). Through my PM and Academic Director roles, involvement in IICL Quality Forum meetings allows me to ensure that my team adhere to the academic standards of the UWTSD Academic Quality Handbook. External guidance as the Quality Assurance Agency (QAA) UK Quality Code Advice and Guidance: Learning and Teaching (2018) and internal documents such as UWTSD Digital Teaching and Learning Standards (2021) form an integral part of my approach when leading on the validation, re-validation, and the quality of IICL programmes across all disciplines.

Promoting and leading on the delivery of teaching across the UWTSD Birmingham Campus through promoting participation and the sharing of ideas through interactions with students during class visits and building on UKES and NSS feedback is a critical part of academic leadership practice (K2-K3-V1).  Embedding student feedback from chairing student voice meetings through to sharing student experiences of their modules to my programme team has been the foundations of this practice. Setting this example to my PMs has empowered my HE leadership practice as an Academic Director at UWTSD Birmingham Campus. Senior Lecturer/PM testifies the following: “Student voice is considered as an important element in shaping the teaching and learning practices at UWTSD Birmingham. Working with Mark in his team I have noted he was consistently reinforcing the need for embedding student voice into our practices. For example, having chaired the Staff - Student Committee, one of the requests from the students was they would like to have more exposure to industry practices. Taking this into consideration Mark guided the team to invite more guest speakers, organise external training for students, and organise field visits”.

While teaching I use a variety of methods to encourage student engagement whether delivering lessons via face-to-face, blended learning and/or using Virtual Learning Environments (VLE) such as Moodle or other digital platforms like Padlet. I always adopt and promote to other academics an active, collaborative, and student-centred approach towards teaching. This combined with the use of appropriate pedagogic practices and innovative approaches (such as formative and summative assessments, simulation, real-time feedback and feed-forward, online tools, Poll Everywhere, Kahoot and Mentimeter) to ensure the achievement of students’ learning needs. An example is the use of digital learning tools such as Kahoot to conduct quizzes whilst teaching on the LCHS4010 Introduction to Psychology for Health and Social Care module. This has positively impacted students’ learning as it makes students compete amongst themselves therefore, increasing student engagement. I also introduced this practice to my team who have utilized this approach within their teaching and learning practice by building new Moodle content integrating these digital learning tools. I further embedded these learning tools into approaches to assessment strategy and learning outcome achievement during the chairing of revalidation of the CertHE HSC project meetings in late 2021. Modules where this has been integrated include LCHS4001 Academic and Employability Skills and LCHS4002 Digital and Research Skills (K2-K3-V2-V3).

A3: Assess and give feedback to learners.

Laeding on assessment setting, marking, moderating, and providing feedback and feedforward through an assortment of assessment strategies including formative/summative tasks, exams, written and oral assessments throughout my teaching practice. As a PM and as an Academic Director, drawing on External Examiner (EE) feedback and student outcome data from UWTSD MS Power Bi, I would review and confirm assessment briefs written by the programme team to ensure quality and consistency and adapt assessment approaches if students were seen to be struggling to achieve. This would be undertaken while adhering to module descriptors, university level assessment requirements (PV4) and the spirit of the programme found within the DPD. As an Academic Director, I review the content of assessments for new programmes through the validation and revalidation processes and with the support of my PMs and the IICL Quality Team; I ensure that the academic team at the Birmingham Campus attend marking, moderation, and standardization training. I promote and frequently attend these trainings myself and set best practice examples to my team and staff by embedding these expectations within performance and development reviews. This also involves working with the IICL Quality Team to monitor and encourage staff attendance to these trainings. IICL Principal Quality Officer quotes “Mark Gallagher-Read, Academic Director is proactive in ensuring clear concise messages are given to his staff and ensures that appropriate training is organised and delivered. He practices what he preaches in terms of setting and delivering best practices".

I have designed and used various forms of assessment including group activities, simulation, reflective exercises, presentations, report writing, and online quizzes based upon HSC theoretical underpinnings within the module and clinical practice (K4-V4) (Weblers et al., 2019). My approach to setting assessments focuses on enabling students to develop key academic and employability skills such as critical-thinking, creativity, teamwork, and reflection on clinical practice (V4). This approach supports students’ learning, improves their skills, and exposes them to a variety of assessments other than traditional essays and exams (V1-V4). Undertaking this practice, I ask my academic team to allocate time during lectures to discuss the rationale behind assessments and highlight their significance to students’ learning (K3). In-turn enabling students to develop cognitive and intellectual skills on how to tackle these assessments and ensure that the learning outcomes are adequately assessed (K5-K2). For example, the problem-based assessments within the BSc Health and Social Care allowed students to examine their own HSC practice by reflecting on how they performed within ‘teams’ and to provide alternative approach to solving such challenges in the workplace (K5-K3-V1). This assessment required students to employ reflective practices/theories (such as Gibbs Reflective Cycle) to draw knowledge from their own experiences and to gain in-depth insight into their teamworking skills and practice in the workplace and the classroom (K2-K5-V4). I work with module leaders and PMs to promote this practice, monitoring my impact through reviewing annual programme reviews for examples of innovative approaches to assessment and presenting these to the UWTSD Learning and Teaching Board (Board Meeting 08/11/22).
 
On giving feedback/feedforward, I constantly ensure that my practices and those of my academic team align with assessment theory and feedback from EEs is taken forward at relevant team meetings and represented in the reports such as the annual performance review and discipline overview reports (K5-K6-V3). This includes ensuring that my PMs respond to EEs requests in a timely and responsive manner to PV28 assessment review documents. 

A4: Develop effective learning environments and approaches to student support and guidance.

In-line with the QAA Benchmark Statement on Education (2019), I consider lecturers as facilitators of learning in any learning environment. I have delivered and lead on teaching in a variety of settings from classroom, seminars, conferences, one-to-one, distance-learning and across different modes of delivery, face-to-face, blended-teaching and online (K2-K4). Guiding my practice and developing my team through training and support sessions, I promote the use of a variety of learning environments as a tool to facilitate and encourage participative learning where students can also simulate HSC leadership skills in the classroom (K2-K3-V3). However, students are sometimes reluctant to engage in participative learning especially in new or unknown learning environments (AdvanceHE, 2019). Consequently, I employ a combination of techniques towards facilitation and engagement. Using group approaches which allow for participative learning and discussions in a classroom environment. Supporting my academic team to do the same, during group activities I have previously changed the layout of the room by arranging tables and chairs to from a polycentric format (circles) thus allowing students to ponder and debate topical matters (K2-K3-V2). I have mentored the development of other lecturers, in using this technique as this improves learning, boost confidence, enhances teamwork and creates an inclusive learning environment (V3-V4) (Clays, 2023).  

Breaking away from the traditional learning environment and in response to Covid-19, I have delivered and taught others in the skills of teaching online/VLE as well as hybrid methods (K2-K4). Delivering teaching in an online/VLE setting is not without its challenges, as poor internet connectivity, low engagement and lack of technical knowledge pose as challenges in digitalising learning (UWTSD, 2019). Therefore, I supported the upskilling of my practice and that of my programme team in the effective use of learning technologies and engage in CPD to improve my pedagogic practice to support students’ learning and programme team engagement (V3-V4). I always provide guidance to help students and lecturers navigate through the VLE platform and offer support on any challenges with online learning and delivery (V1-V2). During online delivery, I always adopt an active, collaborative, and student-centred approach to teaching combined with the use of appropriate pedagogic practices and innovative technologies (K2-K4-V1-V2). For example, during programme team meetings I promoted the use of Kahoot, Poll-Everywhere and the use of chatrooms as icebreakers and energisers to spark a creative competitive environment where students engage in online quizzes on topics within the module (K4-V3). Promoting this approach to my programme teams, the goal is to stimulate students’ initiative, creates a relaxed learning environment and ensures engagement as students respond positively to game-based learning (V1-V2-V3) (Wang and Tahir, 2020). I lead on integrating this into module learning outcomes during the CertHE Skills for the Workplace and CertHE Health and Social Care revalidation project team meetings in 2022.

A5: Engage in continuing professional development in subjects/disciplines and their pedagogy, incorporating research, scholarship, and the evaluation of professional practices.

Recognizing my HE experience; I have led on multiple undergraduate and postgraduate modules and programmes across HSC HE. In the academic roles I have undertaken, I have designed and planned active learning activities using a variety of techniques that are relevant to the modules I teach and ensure that student’s educational progression and employability in the HSC workplace is achieved (K1-K4-V2). I have considered this to be a key part of my HE leadership practice, in leading and developing other academics with their own HE practice. To note the main aim of using active learning activities is to support student engagement, by utilising activities that are designed to include reflective exercises, individual and group activities. Active learning activities benefits students by enabling them to apply prior knowledge to solve problems, thereby reducing forms of passive learning which strengthens their creativity, critical thinking, analytical and problem-solving skills (K1-K2-K3-V2-V3). This supports student’s understanding of the subject, reflects on their learning, boosts confidence, links HSC theory to practice/responsibilities and ensures development of transferrable skills for future employability including the growth of future HSC system leaders (V4). This approach paid off due to an HSC student pending checks, being offered a Support Worker role with Age UK Birmingham at the UWTSD 2022 Birmingham Campus Employability Conference.   

In my role of Academic Director, I direct the peer observation process for my programmes on the Birmingham Campus, ensuring that all staff can be observed throughout the academic year, this is an integral part of academic leadership. As a part of my own CPD and the development of others, I recently completed a Tavistock coaching and mentoring qualification. This qualification has assisted me in developing positive and developmental relationships with new academic staff transitioning from clinical practice into HE teaching and those who are transitioning into programme leadership roles such as a Deputy PM/PM. During one-to-one supervisions with my team members, I have been able to apply coaching strategies and positive reinforcement to induct and build confidence in staff, particularly those who are new to leading academics. I have also promoted the development of a mentorship and coaching culture, ensuring that both new staff and established staff are supported in their roles and professional development.



	Guidance on Case Studies

	Your case studies should clearly demonstrate an integrated and reflective approach to academic practice that incorporates research, scholarship and/or professional practice which:
· have had a significant impact upon the co-ordination, support, supervision, management and/or mentoring of others (whether individuals and/or teams), in relation to learning and teaching
· demonstrate your sustained effectiveness in relation to learning and teaching and that you meet the criteria for Senior Fellowship
In choosing your Case Study themes, you might choose to focus on particular aspects of your work. Some ideas to prompt thinking include:
· Developing quality enhancement
· ways you interact with others to ensure appropriate alignment of teaching, learning and assessment practices;
· how you ensure that student learning within the context of your responsibilities is enriched by disciplinary and pedagogic research, scholarship and professional practice (your own and that of others);
· ways you have fostered dynamic approaches to learning and teaching through creativity and innovation.
· Supporting other colleagues
· how you have supported other colleagues to enhance their practices;
· specific examples of how you have enhanced academic practice through coordinating/managing others;
· your roles in learning and teaching projects and initiatives at departmental, institutional or in the wider HE context;
· course and programme development, review and revalidation.
· Sustained engagement with educational and staff development
· staff development activities you have facilitated (informal and formal) that enhance your colleagues’ abilities to meet the requirements of the UKPSF;
· how your contributions have promoted the student learning experience through professional development of staff under your influence and guidance e.g. through informal or formal mentoring arrangements;
· how you have disseminated your knowledge and skills in teaching and supporting learning to audiences both within and external to your institution.
· Evaluation of academic practice
· steps you have taken to develop your own practice and how you have used your own experience to enable others to reflect on and critique their own practice;
· how you support, encourage and implement evaluation processes designed to enhance the student learning experience.




	Case Study One – Developing other Colleagues.

	[bookmark: _Hlk137556217]
Within this case study I present a lecturer who was struggling with their HE teaching practice. I was able to use coaching and mentoring principles to support the lecturer with the development of their professional practice and growth (Hayden, 2021). By focusing on developmental practice, reflection, and professionalism, I was able to successfully coach the lecturer back into the classroom. Through this experience, as an academic lead and line manager, I learned that effective academic leadership requires not only expertise drawn from professional practice but also empathy and patience. These attributes can contribute towards effective academic leadership, with Black (2015, p. 64) suggesting that “individuals should be encouraged, through the active, visible and credible example of seniors and peers, to appreciate the benefits and necessity of personal development”.

By supporting the lecturer, moving forward I was able to enhance their performance and the experience of students in future classrooms. To summarise, my academic leadership experience and organizational knowledge worked well when it came to developing the confidence and practice of the lecturer. Subsequently I have taken this developmental focused approach with four other lecturers who have struggled with their teaching and learning academic practice ranging from lack of engagement with their role through to supporting time management skills.  

This case study began from student reports of not being happy with their lecturer, with the class rep reporting attitude issues within the classroom. With repeated reports of being unhappy with the way they were being spoken to; feeling their lecturer was rude, undermining and abrasive. An eventual altercation occurred between the lecturer and several other students which erupted with students becoming volatile towards the lecturer during the final weeks of a teaching term and a manager having to step in to de-escalate the situation. This ultimately resulted in the lecturer having to be relieved from teaching. Dissecting what happened in the lead up to the withdrawal of the lecturer, as the lecturer's line manager I conducted a series of one-to-one meetings. 

During the one-to-one meetings, we reviewed the events in detail and explored skills which may have helped manage the conflict situation differently, drawing on communication styles which can de-escalate conflict such as Parent-Adult-Child Modal derived from Transactional Analysis (Widowson, 2009). We also explored how the lecturer managed the conflict, in line with the five styles of conflict management drawn from Ma (2005). The lecturer indicated that they can be shark like when reacting to conflict, overly forceful and dominating. By discussing the benefits of changing approach to dealing with conflict and exploring the use of more accommodating styles, this supporting the lecturer to improve their ability to defuse and de-escalate challenging classroom situations. I have also taken this approach when supporting other team members with challenging student groups. Supporting lecturers who have reported behavioural difficulties such as dropping into student groups to reiterate student conduct expectations to students.      

Throughout the one-to-one meeting’s we also explored ways of developing rapport and respect with students while drawing on the lecturer’s HSC practice experience of co-production, project management and working with complex service users and family members within the NHS. By sharing my professional HSC practice experience of working in prisons and high secure environments; I was able to provide practical tips in developing a more complex and subtitle understanding of how to handle difficult and volatile situations. With being able to read a classroom and build on students' strengths rather than anxieties to help generate situational awareness and rapport. My focus during these meetings was to acknowledge this difficult area of teaching practice and ensure that when the lecturer returns to the classroom, they will be able to communicate effectively and build positive relationships with their students after having their confidence challenged previously. Ultimately, my goal was to utilize these coaching based meetings and my academic leadership experience to equip the lecturer with the tools they needed to succeed and to improve student experience. I additionally commissioned two Behavioural Management Workshops one by an Educational Psychologist and the other by an Academic Director lead in education from another UWTSD Institute to present workshops in ‘Classroom Behaviour Management’. Feedback from an academic attendee to the Academic Director lead workshop was: “I found the training useful. This was from both from a personal perspective (e.g. to better understand the theoretical principles of behaviour management and 'styles' of conflict resolution) and as a leader of an academic team (e.g. adding the video to 'lecturers toolkit' to provide resource and support for team members who may be encountering behaviour management challenges). I would support extension of training in this area and am pleased that leaders at IICL Birmingham value additional support in this area”.

To further support the development of the lecturer, reflective professional development tools such as Johari’s Window (Ryan, 2018) are important for practice development and supports improvement in teaching methods and self-awareness. These tools allow teaching professionals to assess and explore their strengths and weaknesses and adjust, which can impact on the achievement of learning outcomes. In this example, working with the lecturer I was able to use Johari’s Window which is a tool to understanding conscious and unconscious bias, supporting self-awareness and the understanding of others. Drawing on my own professional practice in both academic and HSC leadership experience in combination with this reflective professional development tool facilitated exploration and understanding.

Diagram 1. Johari Window model based on the one-to-one meetings held with the lecturer.


The use of Johari’s Window allowed for the core beliefs the lecturer has regarding the purpose and role of education to be acknowledged and explored. I very much keep this in mind when I am chairing interview panels and making final offers during the recruitment of academic staff. To note it takes introspection to understand how early educational experiences, can shape the beliefs in academics, professional service staff and students have regarding education (Gökçe, 2021). Throughout the series of meetings, the lecturer's reflections developed into a realization that they can be too strict at times, and this may have triggered insecurities and reminders of poor earlier educational experiences in students. Understanding reflective insight is valuable for an educationalist, as it allows adjustment in approach and communication with students in a way that resonates with their situation. By being mindful of core beliefs around the purpose and role of education, HE practitioners can create a positive and effective learning environment for students.
 
The lecturer approached the return to teaching in a tentative and uncertain way after losing confidence. During the one-to-one meetings and self-reflective exercises, the lecturer mentioned they felt anxious and overwhelmed about the changes which has taken place in the sector during the pandemic linked to student and organisational expectations. I validated these feelings as being normal and understandable. To overcome this uncertainty, I recognised that incremental steps were required to regain the lecturer's confidence but recognised the challenges around different delivery methods such as hybrid. By planning and drawing on the support of peers such as the PM who undertook a peer observation to check on the progress of the lecturer; the lecturer has been gradually supported back into the classroom. The fear associated with the Covid-19 changes was also notable throughout my programme team during this time. Consequently, during team meetings I promoted a shared learning approach where different practices and approaches where explored with anxieties being recognised. 

By utilizing a combination of coaching, mentoring and reflective approaches, I was able to connect with the lecturer and to understand their motivations. Over the course of the meetings and through careful listening and thoughtful questioning (application of the Egan’s 2002 Skilled Helper Modal); I was able to explore why they wanted to teach and share their HSC professional skills with others. I use this approach with many of team members who are struggling with motivation and focus. 

[bookmark: _Hlk137556172]In summary, drawing upon professional experiences was a crucial aspect of this leadership intervention. As a senior academic, I understood the importance of tailoring your approach to meet the developmental needs of not just the lecturer involved here but in my overall leadership practice too. This approach not only helped to scaffold the mentorship meetings but also demonstrated my expertise and ability to invest in a fellow lecturer who was struggling. I did this by combining my knowledge with the lecturer's developmental needs, empathy, and patience. Moving forward, I plan to support the expansion of a professional development network for IICL thus to provide lecturers with the necessary tools and resources to assist in the enhancement of their skills in areas such as conflict management highlighted here. By doing so and empowering others, we can ensure that the students within my discipline receive quality education that will prepare them for a future career in the HSC professions.




	Case Study Two – Leadership of Curriculum Development 

	[bookmark: _Hlk137556343]
This case study will explore when I took over the programme leadership of a newly presented Welsh BSc HSC programme, which was being applied to an English HSC context. This was a first intake of students undertaking this programme at the UWTSD Birmingham Campus. Key challenges included recognising and altering previous contents which represented the differences between HSC delivered within Wales and England and creating content where there was very little or sometimes no pre-existing content. It needs to be considered that Wales has a separate legal framework for social care, the Social Services and Well-being (Wales) Act 2014, aims to improve the well-being of people who need care and support. England follows the Care Act 2014, which sets out the duties and responsibilities of local authorities and other agencies in relation to care and support and is less focused on public health issues then Wales. Also, Wales has a set of national Health and Care Standards that apply to both HSC services, while England has separate standards for health (NHS Outcomes Framework, 2023) and social care (Adult Social Care Outcomes Framework, 2023).

From the beginning in January 2020 there was myself and one other casual academic. Growing and leading the programme commenced with the steady recruitment of a team of academics and directing the first intake of 48 students towards completion in January 2022. This was undertaken within the backdrop of a pandemic with four monthly recurrent student intakes (some intakes containing multiple student groups), the revalidation of the IICL CertHE HSC and validation of the IICL MSc Public Health and Social Care Practice programmes. 

The key to successfully supporting students through this new and adapted programme was the leadership I demonstrated to the recruited casual lecturers who were also active HSC practitioners. To maintain the professional relevance of the programme with many students not actively working within an HSC environment at that moment in time (students were unable to gain placement experience due to Covid-19 restrictions); during programme team meetings, I worked collaboratively with lecturers to provide examples of evidence-based practice in their classrooms over Teams. Presenting clinical practice case studies within the context of HSC HE teaching is a well-supported strategy for the development of HSC students supported by Lehane et al. (2019). Through presenting and discussing my previous clinical leadership practice experience, I was able to match my experiences to that of other experienced HSC practitioners and showed how using this in class enhanced my teaching and the praise from students I would receive.

From the perspective of HE leadership, the added layer of complexity was the recruitment, induction and development of the new academic team which was all undertaken online. This made recruitment hard, relying on this method rather than meeting new staff face to face. Programme content was required to be either generated from new or adapted to be appropriate for synchronous online learning for an English HSC context. Promoting the UWTSD Digital Skills Framework and strengthening the team in the effective use of MS Teams, gamification tools and altered assessment strategies adapted to the online environment etc... helped overcome some of these challenges which we were faced by the rapid changes and responses to the pandemic to programmes not originally validated for the online/distance learning space. 

Many of the BSc HSC modules had a presentation component and so supporting academics with the complex dynamic of creating Teams groups to allow students to work in smaller groups was quite anxiety provoking for inexperienced academics. These academics were experienced HSC practitioners but did not necessarily have a significant amount of pedagogic understanding to support this transition. Promoting co-operation and collaboration during the pandemic in the form of frequent programme team meetings, standardisation workshops as well as one-to-one practice development sessions; I was able to recognise the anxiety my new team was feeling and support their development through supporting reflective practice (a common tool used by HSC practitioners). To sustain my programme leadership, I studied the UWTSD Academic Quality Handbook, applied best practice from AdvanceHE regarding Co-Operative Leadership in Higher Education (Neary, Valenzuela-Fuentes and Winn, 2018) and the UK Quality Code for Higher Education, Advice and Guidance – Assessment (QAA, 2018). Drawing on student feedback, I used this to support one-to-one development sessions with lecturers. This allowed me to explore skills deficits, in relation to ICT, as well as acknowledging anxieties and fears about dealing with non-academic misconduct situations during MS Teams classes. An example of how I lead on this across Birmingham Campus: 

Hi all,
 
Please see the below link to my using MS Teams for teaching and learning training and attached guide on how to use MS Teams for the recording of lectures:
https://web.microsoftstream.com/video/4540ba6d-8283-4c9c-9735-9b0f3a42e7d8

To reiterate it is university policy to record lectures.

Any further queries please contact me or @XXXXXX (IT team) for further clarification and support.
 
Many thanks,
 
Mark

The Office for Students (2020) recognised the emotional and physical impact on HE students during the pandemic was significant. Moving to online synchronous provision was a challenging transition for many students who had not chosen to be taught that way.

A focus of UWTSD Birmingham is widening participation to HE, recognising the complex barriers that our students face entering HE with the pandemic only exacerbated these challenges. As a PM, during this time I had significant responsibility for supporting students, signposting, and guiding them towards the resources they needed to succeed during this challenging period. To avoid being overwhelmed with this responsibility, I focused on empowering others within my team to demonstrate the same approach, thus showing leadership and direction. After undertaking the programme management of the BSc HSC for two years I was able to successfully hand over leadership of the programme, with an average pass rate of 62% at level 5 in 2021/22 (from 57% level 5 2020/21), progressing into its successful 6th intake with the first intake completing level 6 60 credit dissertations. 

To note the HE sector has witnessed a surge in demand for skilled workers in recent times with the pandemic adding to these challenges, and this has resulted in a shortage of qualified personnel (The Kings Fund, 2022). Nevertheless, the academic team responsible for delivering the BSc HSC programme during my time as PM remained largely stable, even though most of them were casually contracted practitioners with other commitments. Upon reflection I feel this was quite an achievement, given the high demand for such workers within the HSC sector. Their ability to remain committed to their teaching duties despite their other pressing professional engagements during the pandemic was commendable. It showed that their passion for imparting knowledge superseded any financial gain that can be derived from other sources due to the scarcity of practitioners. In essence, they are a testament to the fact that dedication and commitment are essential ingredients for success within this field.

To consistently maintain the academic team and motivate them during the pandemic period; I would frequently promote the UWTSD Birmingham Campus widening access purpose and its goals of recruiting students from hard-to-reach communities. To this day I still do this, as I find this inspires the teams I manage, to help them focus on purpose and draw upon developmental opportunities to share specialist knowledge to students and staff. Thus, facilitating this passion for education into our campus, while supporting students with their progression through the many programmes we offer, and working with other university services. 

Providing leadership and support to overcome issues with student experience is a crucial aspect of my current role, my programme management experience, the of leading significant parts of the validation of the CertHE HSC and MSc Public Health and Social Care, as well as previous HSC experiences honed these skills in understanding student and market needs. Through speaking with intakes of students from induction through to graduation, I have gained valuable insights into the pain points that affect their learning experience. This has enabled me to provide targeted solutions (such as timetabling issues) to improve the overall quality of approach taken by the academics within the Birmingham Campus. This resulted in a UWTSD Birmingham HSC NSS 2022 score of 81.6% (UWTSD 2022 total score 75.6% and Birmingham HSC NSS score of 70% in 2021). From creating engaging content, building, and leading my own HSC academic team in Birmingham, I have always focused on enhancing the student experience and promoting CPD within my colleagues. My commitment to providing leadership and support has earned me a reputation as a trusted academic manager within UWTSD Birmingham Campus. Previous students to this day, keep me up to date with their academic and professional progression.
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SECTION THREE:	Referees

Your application must be accompanied by two references from persons who are in a position to comment on your teaching and learning practices and achievements. 

The function of your Referees is to provide an informed peer review of your eligibility for Senior Fellow, using their knowledge of your work and the context in which you teach and/or support learning. Referees are expected to authenticate your application by commenting directly on the content of your application and to make additional, relevant comments, as they wish.

Referees should be experienced staff and be able to comment knowledgeably, and from first-hand experience, on your current role and any other relevant activities recently undertaken. At least one of your Referees should either be a Fellow, Senior Fellow or Principal Fellow of the Higher Education Academy (HEA), or an appropriate experienced member of staff working for a UK Higher Education Institution (HEI). All Referees need to be familiar with the UKPSF.

Referees should be provided with a copy of the Guidance Notes for Referees – please speak to your mentor regarding this document.

	First Referee:


	Name
	Dr Besty Jose

	Job Title
	Lecturer in Health and Social Care

	Fellowship Status
	

	Institute/Centre/Discipline/Unit
	UWTSD IICL, Birmingham Campus

	Email address
	b.jose@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?
Previous peer colleague and I am currently Besty’s line manager.






	Second Referee:


	Name
	Dr Ruzanna Gevorgyan

	Job Title
	Academic Director

	Fellowship Status
	Fellow

	Institute/Centre/Discipline/Unit
	UWTSD IICL, London Campus

	Email address
	r.gevorgyan@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?
Previous line manager and currently my peer colleague.












SECTION FOUR: Declaration

Please sign and date in the box below to confirm that the application you are submitting is your own work.

	Signature 
	M.GRead

	Date 
	21th June 2023



GDPR on data sharing with ADVANCE HE 
Following the implementation of GDPR you should be aware that following successful recognition at UWTSD, personal data including your name and email address will be supplied to Advance HE. This is in order to trigger your fellowship registration and certificate being recorded on their MyAdvanceHE database. 
https://www.heacademy.ac.uk/my-academy-manage-your-higher-education-academy-experience  
Advance HE will make use of this data in the course of providing their Accreditation Services to UWTSD, and potentially in any reviews they might carry out of our accredited provision. 
By submitting your coursework and appendices you are confirming you agree to this data sharing.



‘Known to self and known to others’; within this context the lecturer is aware of my sector knowledge, leadership responsiblity and the PM is aware of the lecturers role and current predicament.


'Not known to me, but known to the lecturer' is that the lecturer may have certain views regarding their current situation and feel that it was just 'a bad' group and they souldn't have been held accountable for what happened. This may have been over come by empathy and patience shown by me.


'Not known to others and known to self' as a academic in a leadership role, I also went through a time of struggling with challenging students and staff, and I had to critically evaulate my own academic practice to grow professionally.


The unknown: Emergent and enacted within the meetings; potentially my problem solving and explorative approach may have been too much for the lecturer and they may have placated me. Acknowlegment of this helped surface this potential issue.
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