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Introduction 
While being part of the education community, it is important for teachers and those working in education to be critical and reflective practitioners to develop professionally. Therefore, this assignment will reflect on a specific critical incident that was observed in a classroom context. The assignment will evaluate key themes that relates to the incident that was observed. This assignment will unpack strategies and theories related to the key themes in the classroom. The term ‘reflection’ will be an ongoing theme during this assignment. The term reflection can be defined as a practitioner taking ownership and understanding the purpose of what the incident means. The individual needs to reflect on their own without the influence of others while coming up with conclusions independently. (Tarrant 2017)   The assignment will be analysing a specific critical incident and understanding why the practitioner that was observed was using certain techniques. Critical incidents can be described as important moments in a teacher’s professional life that can impact the individual to re-think and clarify aspects of work. Critical incidents can also help the individual identify any ingrained or unconscious aspects of their professional life.  (Crowhurst, Patrick 2018)
The role of critical reflection 
To be an effective practitioner, it is important to be critical when evaluating and reflecting on practice. Critical reflection belongs within the education industry for practitioners to learn from each other and keep making improvements and learning from past practice. The role of critical reflection may take great time to becoming a successful critical practitioner because a lot of practitioners working in education may not have a lot of time to being able to reflect in detail. Therefore, critical reflection may be overlooked due to lack of time. Another barrier to being a successful practitioner is sometimes practitioners may not seek support and guidance for future practice. Having a support system where other professionals can observe work may be a good indicator of how to analyse what went well in practice and what they need to improve on for future practice. However, if practitioners do have other professionals providing feedback, it is important that practitioners who are being observed understand the feedback they are provided with and apply it to future practice. If not, then observations and feedback would be unnecessary. (Thompson, Thompson 2018) 
When practitioners work collaboratively and provide feedback regarding practice, this could lead to an improvement on student performance and attainment. As a result of teachers working together and providing feedback about practice, the practitioner being observed will understand what needs to improve and can apply the criticism to improving the pupils’ learning experiences. Therefore, with improved learning experiences, the pupils are getting the most out of their education and the learning experience will become more valuable. (Bodilly 2004)
It is confirmed by Tucker and Stronge, 2005 suggesting that teachers being critically reflective on practice leads to pupils’ attainment. The book also suggests that when being critically reflective the pupils should be the forefront of thinking about improvement to practice. It is important that practitioners ask questions that will benefit the children in the classroom and why the teacher feels the need to change practice. There should be a reason for reforming practice which should benefit the student and enhance the student’s learning. Therefore, it is important that practitioners make improvements to practice based on the pupils needs in the classroom. This shows that being critically reflective is important to ensuring that practice is inclusive and benefits the needs of the child is met by making learning experiences enriched and valuable. 
It is also implied to be critical does not mean to think and evaluate in a negative way. Rather, it means to question current research and knowledge to further improve practice. Critical reflection and thinking can also help practitioners create a less bias approach to practice. For example, when practitioners are critical about practice, they question what is right and wrong. Using this line of questioning will guide practitioners to think deeply into if learning experiences are inclusive to all, if not then there is room for improvement. Therefore, critical reflection is important for making learning experiencing inclusive but also equitable for future practice.  (Eales-Reynolds, Judge et al. 2013)
Observation (context) 
To gather information for the assignment, observations were made to analyse a range of critical incidents. The school that was observed will be known as ‘School X’. School X is part of the Swansea County and has 580 pupils enrolled. School X has a speech and language facility. Approximately 30% of pupils are eligible for free school meals which is above the national average of 19%. (Estyn, 2017) This may suggest that the school is situated in a deprived area. The observation was carried out in a Year 2 classroom and a Year 6 classroom over a two-day period. During this time, themes of behaviour management, positive reinforcement, strategies for EAL (English as an additional language) were prominent. On the STEER booklet, the critical incident that has been chosen to analyse is presented under ‘Record 2’. In summary the critical incident took place in a Year 2 classroom.
 The observation focuses on two children who are refugees and EAL but the children at very early stages of learning English. The children were not focusing on the task and were on opposite ends of the classroom. The teacher asked them to write the number ‘24’ while doing actions for the word ‘write’. Child A understood and after writing down the number, child B starts communicating with child A in their first language. The teacher draws both of their attention to a white board and says ‘work’. The children both go back to wondering their eyes around the classroom. After ‘1 minute left’ is announced, the teacher walks over to child B and writes what the child needs to complete on the translation app. The teacher then goes over to child A and shows the same instructions on the translation app. Both children nod and understand what they need to do. After they had written one answer on their board, the teacher announces that ‘time is up’.
END OF OBSERVATION









Critical incident linked to four purposes 
The four purposes are at the heart of the curriculum. It is stated that all schools should put the four purposes at the starting point and aspiration for the school’s curriculum design. The four purposes are as follows: 
· ‘Ambitious, capable learners, ready to learn throughout their lives
· Enterprising, creative contributors, ready to play a full part in life and work
· Ethical, informed citizens of Wales and the world
· Healthy, confident individuals, ready to lead fulfilling lives as valued members of society’  (Hwb 2022)
Each of the four purposes have their own sub-headings which describe what specifics each of the four purposes has. The sub-headings describe values which should be met to achieve the pupils meeting the four purposes. Therefore, analysed are the sub-heading descriptions related to the critical incident observed. One of the four purposes selected is ‘ethical informed citizens of Wales and the world are knowledgeable about their culture, community, society and the world, now and in the past.’ (Hwb, 2022) This statement was selected because the main area of exploration of the critical incident is the barrier of children who have an additional language or EAL (English as an Additional Language) However, children who come from a different country and have different values to those who were born in Wales should be able to celebrate their differences and embrace their culture in a safe environment such as school. Therefore, school should support children who are EAL and implement opportunities to include the children’s culture into everyday schooling. The children should also be supported with their language needs and resources should be used daily while encouraging resilience. (Papatraianou, Strangeways 2022) 
Gov, 2019 demonstrates the importance of supporting children with EAL and shows the influence of early intervention to support language needs. Data suggests that children who are EAL are more likely to reach average reading and writing English skills in Reception than Year 1 and onwards. In conclusion the data implies that early intervention is key to enable children to build their language skills in schools. The critical incident is based in a Year 2 setting. Therefore, when the data from GOV, 2019 relates to the critical incident, this may suggest that the children may find it more difficult to build their English language skills. Furthermore, resources and support from staff may be needed to help the children who are EAL to build their language skills and may need more support than a child who is in reception. 
Another four-purpose statement believed to relate to the critical incident surrounding EAL is ‘ambitious, capable learners who can communicate effectively in different forms and settings, using both Welsh and English’. (Hwb 2022)  It is imperative to acknowledge that without being able to accomplish this statement linked to the four purposes, the individual may not be ‘ready to learn throughout their lives’. Therefore, nurturing and supporting children with EAL is significant according to the Welsh curriculum due to being an importance of the individual speaking and effectively communicating through Welsh or English. If children do not speak Welsh or English, it is important to support them throughout their journey to learning English or Welsh as an additional language.














Literature Review

Children with EAL face dual challenge at school. Children with EAL need to learn the English language and while this skill is developing, every child in school must learn through the medium of English. As this must be challenging for children with EAL, pedagogy to support children with EAL should be in place to ensure that the learner is getting the most out of their education in schools.  (The Bell Foundation 2022) It is suggested that there needs to be strategies and support in the place for EAL children to thrive. Therefore, it is important to find out what effective for children with EAL and provide support for children with EAL. 
According to  (Fredericks 1974) ,Vygotsky’s perspective of learning language suggests that children who learn a language foreign to them, can help give the learner full awareness and self-conscious proficiency which was previously learnt unconsciously. In summary, learning an additional language can help the learner identify weaknesses of understanding in their own native language and in a sense, the additional language they are learning can make links between tenses and verbs which can take a lot of time to master. Furthermore, connecting two languages together to make sense of words and phrases and by learning this comparison of words in the additional language will help make sense of meaning in the native language. This article may imply that the learning of additional language becomes linked to their native language and assists a better understanding of meanings to language. The best method of learning to read and write in relation to learning language is best done through play. This way, the learner is learning language sub-consciously and becomes a more natural and engaging process.  (Goodman, Goodman 2014)
Vygotsky believed a key part of learning was through social interaction. The process of communicating with others and hearing peers’ perspective of learning provides opportunity to learn from others. Vygotsky believed that the classroom should be full of social interactions where children are constantly communicating with each other.  (Pritchard 2014) Vygotsky’s concept of social interaction theory may have a major impact on learning an additional language. 
According to Conboy, Brooks et al., 2015, social interaction for learning is key to development. The study suggests that when infants are exposed to an additional language, they still will seek support and comfort from the person speaking a different language although they cannot understand the language. This demonstrates the need to learn from others but wanting the interaction becomes an instinct. Moreover, suggesting that to support EAL learners, social interaction is necessary.  
Social interaction seems to be a key part of learning an additional language. However, it is important to consider an additional theory regarding support for children with EAL to develop their English language skills.
Implicit mindset is the idea that individuals are influenced by core beliefs and ideas that have been help within the mind. Furthermore, implicit mindset in theory, has an impact on what is learnt depending on the interest the individual has surrounding what they are learning. If the learner does not hold strong values to what they are learning, the learning may not be as effective compared to learning something the individual is interested in. Research has demonstrated that a growth mindset can prove to be an aid in the individuals learning. Learners with a growth mindset will believe that tasks and learning goals will be achieved through effort and practice. An outcome of having a growth mindset is the learning is motivated and the individual is encouraged to find solutions to problems that may seem to be difficult to overcome. On the other hand, those with a fixed mindset may focus on performance goals and statistics to prove that they understand what is being learnt. This means that individuals with a fixed mindset may not understand other methods of learning and focus solely on what they have succeeded, rather than what they have learnt, and learning could have been done sub-consciously.  (Mercer, Ryan et al. 2012) 
In relation to learning an additional language, having a particular mindset can influence the learning of a new language. A survey has suggested that pupils in a secondary school with a fixed mindset were linked to negative perceptions of language-based rejection which include peer interactions in an additional language, contact avoidance and the amount of time using English. However, the survey suggests that pupils with a growth mindset had fewer negative connotations linked to language barriers and social interaction. It suggests that growth mindsets contribute to resilience of language learning and interactions between individuals who speak a different language to them.  Therefore, the study supported the notion of a growth mindset being a significant factor of learning an additional language.  (Lou, Noels 2020)
The concept of having a growth mindset to learning languages is confirmed to have a positive impact on learners. Growth mindset can be used as a factor to decrease boredom and increase engagement. This is due to those with a growth mindset being motivated to practice and continue learning after finding challenges. It is suggested that teachers who support a student’s emotional and academic needs, create a healthy classroom environment which has cross-links to growth mindset, boredom, and engagement. The study suggests that children with a growth mindset need to be additionally supported by teachers to encourage and maintain the learner’s growth mindset with praise and a support system for the children that creates an enriched classroom environment.  (Derakhshan, Fathi et al. 2022) Moreover, this may imply that teachers are a key part of supporting the learning of an additional language and need to aid their understanding of languages. 
Hu, Sidhu et al.,2022, indicates a positive link between learners having a growth mindset and learning an additional language. The study suggests that those who have a growth mindset are more motivated and engaged to learn an additional language. Therefore, the learning of a language is more effective with a growth mindset. In summary, literature shows the impact of growth mindset in relation to learning an additional language. The need for teachers and education practitioners to support the learning for EAL is essential for effective language learning. 
 
For practitioners to encourage a growth mindset, they too must possess a growth mindset. An explanation for this is to encourage a growth mindset, one must understand what a growth mindset is and apply to situations of learning and development. The belief of not being able to develop a growth mindset could be from someone who possesses a fixed mindset. Therefore, practitioners need to find opportunity to encourage mistakes and learn from them (Espen 2020). The link between growth mindset and learning an additional language is a learning process which requires mistakes and learning from them. Rather than solely focusing on growth mindset in relation to learning language, it is important to unpack other strategies and opportunities to support children with EAL as an education practitioner. 
A way to help support learners is to make accessible resources which could be online as well as taught in the classroom. The use of resources online may encourage language learning as there is no judgement when learning independently online. However, this strategy may online suit some children and not all.  (Fenton-Smith, Humphreys 2015)The limitations are there is less interactions between peers and practitioners in the school environment which conflicts Vygotsky’s theory of learning through social interactions. 
When supporting children with EAL, it may be an effective strategy to use multi-sensory strategies. This is to enable learners to link phrases to real-life context in relation to their senses.  (Fernando, Cooper 2017) An activity where children using their senses and relating them to a real-life context is roleplay. Roleplay is an effective and creative way for children to develop their language skills. It is encouraged in most role play areas to use language related to the real-life situation they are acting out. For example, if children are in a shop role play area, children may use vocabulary such as ‘buy, pay, select, order’ in the roleplay area. This activity can be used for all children but could be quite valuable for children with EAL. Children with EAL in the role play area will be encouraged to use new language and soon, they will be able to use the language they learnt in the role play area in real life which created meaning and purpose to the language they are learning.  (Roskos, Roskos et al. 2000)



Reflection/Evaluation 
After observing practice in a specific school, it has given me the opportunity to highlight key areas to learning that appear to be necessary for my future practice. EAL children did not seem to be an area of challenge I have thought about in depth but producing this essay has given me scope surrounding the issues of EAL for learners and certain strategies that I could use in future practice. Language barriers seem to be a raising concern in schools and how to support children with EAL may become challenging without understanding theory and strategies surrounding the support for EAL children. Since 2017, between 500,000-1,000,000 children are refugee or migrant (UNICEF 2017). This could mean that children who arrive in the United Kingdom may not speak English because they are from a different country with potentially a different language as their native language. When children who are EAL arrive at school, they will need support learning the language as they may not have had the opportunity to learn English at home. Therefore, the school needs to provide resources to assist the child’s English development skills. 
The next steps for this research is to find engaging resources for children with EAL to support their learning. As discussed previously, role play is an effective tool for supporting language. Therefore, creating a role play area with a variety of resources and props will enable the learners to thrive in this area and use new vocabulary through a fun, interactive way. 
Having a role play area allows children to use their social interaction skills. While learning vocabulary is a key part of learning in the role play area, children with EAL taking the opportunity to communicate with others whose native language is English is a good way to develop their English language skills. 
While it is understood that social interaction is an important part for developing language, putting children into groups to discuss topics they are learning is a good strategy to develop language (Crisianita, Mandasari 2022). In small peers’ groups, children may find it easier to communicate as it in a closed circle and the conversation feels more private. 
A translation device is an effective way to develop language skills. It allows children with EAL to access the device at any time and is more practical for today’s technology. Although having a professional interpreter is more effective, it is more costly in the long run. The benefits for a child with EAL to have a translation device is that they can also carry it around the school if it is an app. Therefore, the child will feel more included in everyday conversations but will also hear the English language at the same time.  (Herrmann-Werner, Loda et al. 2021)


Conclusions
To conclude, having the opportunity to be an observer in a professional education environment has allowed me to see a different perspective on key issues regarding language barriers and how to support children with EAL. Analysing literature has highlighted the need for social interaction as a key part to learning in general and not to just support children with EAL. It is important that practitioners encourage a growth mindset where learners understand that they can make mistakes and learn from them to be a successful learner. It has been identified that the key to effective learning is the teacher creates a safe learning environment. The teacher is at the heart of support for learning, and this is paramount for learners with EAL. This assignment has helped me understand the role of critical reflection and consistently reflecting on professional practice. As a future practitioner, it is important that I am always reflecting on my practice and finding new and more effective ways to make learning more engaging and accessible. This assignment has introduced me to the idea of being a reflective practitioner and the importance of identifying critical incident for improved, effective practice. 






OBSERVATION / FIELD NOTES

Record 1
	Date and time, year group: 11:30 27/09/2022 Year 6 


	Where and When: 
The incident took place in a classroom. The children were participating in a mathemathics lesson where they were learning about long subtraction. There were 22 children in the classroom and the teacher described the class as ‘low ability’ where the majority of children were not achieving academic goals associated with their age. 






	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

Child A seemed disengaged with the introduction to the lesson of subtractions. However, child A was listening to some of the questions and answers that the teacher and peers were asking and answering. I know this because child A was tilting their with the individual that was talking but was fiddling with a ruler and once question was answered, child A resumed to tap ruler on desk. The teacher asked the class “does anyone know another word for subtraction?” Child A replied quickly “Taking away”. The teacher looked, smiled and said “Well done ….. that was a brilliant answer dda iawn”. Child A made eye contact with the teacher while lifting their head up and nodded. After that, for the rest of the discussion in the class, child A put down the ruler and sat up and looking at the other people and making eye contact with the other children in the classroom when they were asking and answering questions as well as watching the teacher. After approx 2 minutes the teacher said “ …., can you remind us again of another word for subtraction, because it was a brilliant answer”. Child A said “Taking away” but it was visibly louder, and eye contact was held for longer with the teacher with a smile on their face. The teacher replied, “Well done ….” Child A smiled and looked around the class with their head high. Approx 1 minute later there was a task on the whiteboard and the teacher said “have a go at this long subtraction and I’ll give you all 1 minute”. Child A immediately picked up their pen and attempted the question in their book. A minute after, the teacher asks “Can anyone tell me what answer they had for this question”. Child A looks around the room and puts their hand up”. They say “is it 172?” The teacher replied, “It’s a good answer but not quite the answer I was looking for”. The Child tilts their head, shrugs their shoulders and rests their chin on their hand looking down onto the their book. 
END OF OBSERVATION  







	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

· Engagement and how to get pupils engaged 
· Confidence and how to build confidence for pupils 
· Postive reinforcement 
· The use of praise 
· Cognitive theory in relation to the use of asking questions as part of a gorup 








	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

The environment was moderatly calm. However, during the mathematics session, it was an hour and half before lunch so the children were fidgety. I noticed that some children were talking amongst themselves while the teacher was talking. A child in the class has ASD and they found it hard to concentrate. Therefore, the child was trying to communicate with me and their peers. The child was also walking towards the back of the classroom to get his pencil case, puppets and other stationary from their bag.


















Record 2
	Date and time, year group: Year 2 9:30am 26/09/2022


	Where and When: Context of the observation – subject/AOLE, general classroom context

During the observation, they were doing an activity which is known as number of the day. The children were expected to work on their tables and think of facts about the number ‘24’ as part of the starter of the day. There was approx 28 children in the classroom. After a discussion with the teaching assistants and the teacher, they described their class as ‘low ability’. An example i was given was just under half of the children are level 1 reading books. 





	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work) 

For context, Child A and Child B have extremely limited English but they speak the same language 

During the number of the day activity, I noticed two children sitting at the desk, staring at the board, and then looking down at their white boards. The two children (child A and child B) were sat on two separate tables with other groups of children. The other children seemed to be writing and talking to each other about the answers whereas child A and child B were silent and kept looking up and down at the board. A teaching assistant approaches child A and says “write 24” while doing the action for writing and pointing at the board. Child A nods and smirks then proceeds to write down 24 in the middle of their white board. The child after writing ‘24’ puts their pen down and looks up at the board and back down and looks towards Child B. Child B and Child A begin talking in a different language and the teacher approaches Child B and taps the white board and says “work”. Child B stares at the teacher and smirks. The teacher walks over to the front of the class and announces “You have 1 minute left” the teacher grabs their phone and walks over to child B. They type in instructions on a translation app and Child B reads it and nods their head. Child B is joining in with the task of exploring facts of the number ‘24’ but only writes numerical phrases such as ‘X2’. While Child B is doing the task, the teacher walks over to Child A and does the same thing using the translation app. Child A nods and starts to do the task. Both children do not speak to each other throughout this task. It proved quite difficult for Child A and Child B to communicate as they were on separate tables from each other. When communication takes place, the children are shouting over at each other. Child A writes two facts about the number ‘24’ which were correct, and Child B wrote four facts which were also correct. 
END OF OBSERVATION









	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

· Langauage barriers in the classroom 
· Learning theories based on social interaction 
· Use of showing rather than telling as an approach to learning 








	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

The observation took part at the start of the day. The children were fairly quiet while a miniority were chatting amongst themselves. This could suggest some of the children were tired. While Child A and Child B were shouting across the room to each other, the other children were looking around which proved to be distracting. 





















Record 3
	Date and time, year group: Year 6 27/09/2022 9:10am 


	Where and When: Context of the observation – subject/AOLE, general classroom context

The observation was based at the start of the day where the children had just come into the classroom. There was a literacy task where the children needed to get their books ready and start the spelling task at their desks 





	What happened: a detailed description of the critical incident(the more detail the better to refer to in your later work)

The teacher starts off by saying ‘ok, everyone needs to get their spelling books and should be sat at their tables before I count to 0’. All the children apart from Child X is looking for their spelling books and once they have their spelling books, they sit down and get their pens from a pot. While the teacher is counting down from ten to zero, the teacher says, ‘Well done Child Y, amazing listening’. Child X is crawling on the floor. The teacher says ‘what are you looking for child X’ child X replies, ‘my pokemon cards’  the teacher says ‘ we shouldn’t have pokemon cards in class, leave it please and go sit down’. Child X replies ‘But…’ the teacher continues to count and when they count to zero, Child X has sat down in their assigned seat. Child X begins to fidget, the teacher says ‘lovely sitting Child Z, I love how you are not fidgeting’ Child X looks up and gets their spelling book. The teacher says ‘Good job getting your spelling book out’. Child X says ‘ I know’, they then laugh and continue to grab a pen and look at the board for the spelling words’ 
END OF OBSERVATION







	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

· Positive reinforcement 
· Counting to grab attention to class








	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

It was the start of the day so some children were tired and other children were fussing.
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1900488    ECAD6007   Introductio n    While being   part of the education community, it is important for teachers and those  working in education to be critical and reflective practitioners to develop  professionally.   Therefore, this  assignment will reflect on a specific critical incident  that was observed i n a classroom context. The assignment will evaluate key themes  that relates to the incident that was observed. This assignment will unpack strategies  and theories related to the key themes in the classroom.   The term ‘reflection’ will be  an ongoing theme du ring this assignment. The term reflection can be defined as   a  practitioner taking ownership   and  understanding the purpose of what the incident  mean s. T h e  individual needs to reflect on their own without the influence of others   while coming up with conclusions independently .   (Tarrant 2017)      The assignment  will be analysing a specific critical incident   and understanding why the practitioner  that was observed   was using certain techniques.   Critical incidents can be described  as  important moments in a teacher’s  professional life that can  impact  the individual  to  re - think and clarify aspects of work.  Critical incidents can also   help the individual  identify any  ingrained or unconscious aspects   of their professional life.    (Crowhurst,  Patrick 2018)   The role of critical reflection    To be a n effective practitioner, it is important to be critical when evaluating and  reflecti ng on practice .  Critical reflection belongs within  the education industry for  practitioners to learn from each other and keep making improvements and learning  from  past practice.  The role of critical reflection may take great time   to  becoming a  successful critical practitioner  because a lot of practitioners working in education  may not have a lot of time to being able to reflect in detail. Therefore, critical  reflection may be overlooked due to lack of time.  Another barrier to being a  successful practitioner  is sometimes practitioners may not seek support and  guidance for future practice. Having a support system where other professionals can  observe  work may be a good indicator of how to analyse what went well in practice  and what they  need to improve on for future practice.  However, if practitioners do  have other professionals providing feedback, it is important that  practitioners who are  being observed  understand the feedback they are provided  with and apply it to future 

