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Supporting pupil progress: a detailed analysis of one child’s holistic development, with justification for the next steps in learning.
Introduction
Holistic development is the consideration of the whole child’s education and their development and learning. There is a focus on moral, social and emotional development as well as academic development (O’Flaherty and McCormack, 2019). Holistic development takes into account skills, knowledge understanding and attitudes and how these may interlink (Nottingham, 2013). It is essential - that as practitioners working with children – we have an understanding of the needs of children and child development (Welsh Government, 2008). This assignment will focus on one child, Child X, using the mosaic approach to gauge an understanding on the child’s development, academically and socially, highlighting areas of improvement and progression.
Child X is in Year 5 and is ten years old. She is in a class of 34 children in which the class is split equally in terms of boys and girls. Child X’s school is located north of Swansea city centre. The school opened in September 2012 following the amalgamation of two schools (Estyn, 2017). There are 559 pupils (Welsh Government, 2018). Around 30% of the pupils are eligible for free school meals. The free school meal average for Wales is 19% which means the children eligible for free school meals at the school is considerably higher than the average. At the school 28% of pupils have additional learning needs which is slightly higher than the national average of 25%. Most of the pupils in the school are of white British ethnicity, including Child X, and the main language spoke at home is English. There are very few students who speak Welsh at home (Estyn, 2017).
For the purpose of this assignment and in adhering to the BERA guidelines, the child in this assignment and the school will not be named to ensure confidentiality and anonymity (BERA, 2018).  

Data Collection
The data for this assignment was collected using the Mosaic approach. The name Mosaic refers to bringing together multiple pieces of data to create a picture from a child’s perspective (Greenfield, 2011).  By viewing children as experts in their own lives, the Mosaic approach offers a framework for listening to children’s perspectives through walking, talking and reviewing together (Clark and Moss, 2011). Using children’s photographs, maps and tours combined with the use of interviews and observations, allows practitioners to gain a deeper understanding on children’s lives (Clark and Moss, 2011).  The Mosaic approach allows children to be seen as experts of their own lives, skilful communicators and active participants (Clark, 2007). This approach draws on views from social constructivists whereby children play an active role in the search for meaning and their learning (Vygotsky 1978).  Greenfield (2011) states how social constructivist theory challenges researchers to explore and consider innovative ways of research so the multiple voices of children can be heard. Therefore, using the Mosaic approach will enable a deeper understanding of Child X’s holistic development.
Observations and interviews are used in the Mosaic approach. Observation is a research method whereby behaviour is observed, and the research does not impact the behaviour (Mcburney, 1994). During this research, non-participant observation will predominately be used. This means that although I will be in the classroom making notes, I will not be teaching the lesson (Williams, 2008). However, through the use of RAG ranking, I will be observing child X in my lesson and recording how they found it. Observation is a qualitative method which means the research focuses on the meaning and interpretation of events. Whereas research using numerical data is known as quantitative (Wragg, 1994). By observing children and noting their involvement, progress and enjoyment, practitioners should be able to plan more appropriately allowing progress and pupil development according to individual needs (Welsh Government, 2008). Thus, by using the mosaic approach, a qualitative method, I will be able to get a deeper understanding of Child X’s holistic development.
As well as observations, I will conduct individual semi-structured interviews with both the class teacher and Child X. In an interview, the interviewer has a list of questions they want to address. However, by using a semi structured interview, unlike a structured interview, the interviewer can be more flexible with their questions enabling the interviewer to divulge deeper into the interviewee’s answers and allow them to expand on their answers (Denscombe, 2014). Also, a reflective practitioner strives for self-development through critiquing their own practice (Schon, 1991). Therefore, I will also be using my evaluations to analyse and make suggestions on how progression can occur.
Ethical Considerations:
In order to comply with safeguarding policies of both the school and university, ethical considerations need to be made. As previously mentioned, this research will ensure confidentiality, in accordance to BERA (2018) guidelines, by excluding the name of the research child and school. In addition to this, any data will be anonymised to adhere to the General Data Protection Regulation (GDPR) (Gov.uk, 2018) and stored on an encrypted memory stick. This also adheres to UWTSD data management policy (UWTSD, 2017).
Seeking informed consent is paramount when conducting research (Joffe, 2001). Due to Child X being under 18, a consent form (APPENDIX) was sent home to their guardian. However, I also needed consent from the child. Therefore, an information sheet was read to Child X explaining the study and their right as a participant to withdraw at any time and not participate. The school and class teacher were also made aware of the research and gave permission for the research to be conducted in their school (APPENDIX).
When conducting research, it is important to minimise any risks to the researcher. Therefore, the interview took place in a communal area easily supervised by a member of staff. Also, it was important that Child X did not miss out on any learning opportunities, therefore I conversed with the class teacher to ensure that the interview would take place at a suitable time.

Analysis of Learner
This next section will analyse Child X in five subject areas: Literacy, Maths, Health and Wellbeing, Physical Education and Welsh. It is important to be mindful when levelling against the Welsh Government descriptors because Welsh Government (2010) highlights how important it is not to make inaccurate judgements when levelling a child over a short period of time.
Literacy, Language and Communication:
When asked about English in the semi-structured interview, Child X has a positive attitude towards the subject, which can be seen in the interview transcript (APPENDIX).  It is important to understand the attitude a child has towards a subject because this can be an indicator of their willingness to progress (Nottingham, 2013). 
Child X has intellectual skills in English. She is in the higher ability group for English and is confident in her reading and in the interview exclaimed how she really enjoyed reading. This can be seen in Figure 1, which shows a picture she took of the school’s library. She is in the top group for reading and this is evident in her reading records (APPENDIX) as they show when she reads independently with someone her words are clear and fluent and she reads at a good pace. The home environment is essential to the teaching of reading and gaining a love for reading (Clark and Rumbold, 2006). During the interview Child X discussed how her parents have been pivotal in her enjoyment for reading in which she highlighted how they encourage her to read at home. Clark and Douglas (2011) highlight that there is a positive relationship between attainment and reading enjoyment. This is shown in Child X because her love for reading has allowed her to increase her knowledge within the subject (Nottingham, 2013) of the English language allowing her to succeed in the subject.
Also, a lot of the photos Child X took were related to English. When I queried her in the interview about this, she stated that she took pictures of them because they help her improve her learning. Nottingham (2013) states that knowledge is gained by becoming familiar with information, concepts and practices. Thus, by using the English displays and resources Child X can expand her learning and knowledge.
Although Child X is succeeding in both the reading and writing element of Literacy, Language and Communication, through observations I found that she struggles with the oracy aspect. Talk is essential to children’s learning and their engagement in the classroom especially during primary years (Alexander, 2013). Child X is quite shy and on many occasions during my observations Child X showed self-doubt and a lack of confidence during oracy tasks. This is also portrayed in other areas of the curriculum in which she is hesitant to put her hand up and discuss her opinion orally. Language can be used as a tool for individual thinking and thinking collectively (Cambridge University Press, 2018). Vygotsky proposed that a child’s experience and language learning was linked to their cognitive development and that meaningful learning occurs when learners are engaged in which communication plays an important part in this (Vygotsky, 1978). Therefore, it important that moving forward both Child X and the class teacher focus on improving her oracy. Overall, after spending a few weeks with this child, which does limit my level judgement, I would grade Child X as a level 4 in Oracy and a level 5 in reading and writing.
Maths:
At the school, the two Year 5 classes are split into a higher and lower ability set. Child X is in the lower set, however, within her class she is one of the more able at mathematics. In the interview Child X expressed how maths was her favourite subject because she enjoyed working out questions and likes playing maths games on the laptop (APPENDIX). Students with positive perceptions of maths normally develop positive attitudes towards maths which may help them achieve (Ayob and Yasin, 2017). This suggests that in regard to Nottingham’s (2013) ASK model, Child X has a positive attitude towards mathematics, which is allowing her to succeed within her class due to her resilience. Johnston-Wilder and Lee (2010) state that ‘mathematically resilient pupils learn mathematics effectively’ suggesting that even though work can be challenging, those that are resilient will find strategies to overcome the initial struggle. Child X’s attitudes allows her to do this, and it is clear in observing her in maths that she tries to overcome challenges herself before asking for help.
Her positive attitude can also be seen in the photos she took of ‘what helps her learn’. It can be noticed that she only took one photo which was maths related. When I addressed this with her in the interview, she stated how she knows a lot of the information on the displays and so they do not help her learn anymore. This further shows her positive attitude towards maths, but also highlights that displays need to be changed more regularly so they are beneficial to students.
It is also important to mention that while she is confident in completing her work, I observed numerous times within the lesson where she would not participate in class discussion or volunteer her answer. Making mistakes is often seen as a sign of stupidity (Johnston-Wilder and Lee, 2010)  and there is often pressure to be correct (Hintz and Kazemi, 2014) which is a potential reason why Child X does not want to volunteer her answer because after engaging in conversations with her, it was clear she knew the answer. Therefore, moving forward teachers need to emphasise that children do not need to feel anxious about making a mistake because children can learn by making mistakes and learning from them (Johnston-Wilder and Lee, 2010).
When focusing on the mathematical skills Child X has been developing within lessons, it is clear that Child X is showing positive development and engagement. Child X has developed numerical reasoning as shown in the Literacy Numeracy Framework (LNF), in which they are able to transfer mathematical skills to a variety of contexts (Welsh Government, 2014). This was shown in a History lesson where the children needed to put World War Two events in chronological order (APPENDIX), in order to achieve this Child X needed to have a clear numerical understanding for ordering numbers. Child X also made considerable progress in ‘using number skills’ over a two-week period where I taught her multiples and factors (APPENDIX). Initially she found this concept challenging however, due to her perseverance, she has further increased her knowledge regarding these concepts. Due to having spent a limited period of time within the school, I would level Child X at Level 3 with some aspects of Level 4. It is important to mention that this is based on my own observations during my time, therefore it is possible that Child X is a Level 4 but I personally have not seen enough evidence to grade them this.

Health and Wellbeing:
Child X has many friends and is a happy student with a very positive attitude towards school which is evident in her interview (APPENDIX). She states how she enjoys coming to school to see her mates and likes her teacher. It is often assumed that children like school due to the peer interaction they have, although research also indicates that certain teacher traits can be linked to a positive or negative attitude of school (Mercinah and Nirmala, n.d.). A positive teacher student relationship is pivotal in a child’s development in which improving students’ relationships can have constructive, long-lasting and essential implications for students’ social and academic development (Mercinah and Nirmala, n.d.) because there is a good learning environment (Al Nasseri et al, 2014).
Through my observations of Child X, it is clear that she cares about her education and is motivated to do well. Child X is in a challenging class where a few of the children have behavioural problems. Bandura (1977) highlights how self-efficacy and motivation are key factors for the learning and development of children whereby those children who can observe others and not allow these observations to impact their learning or motivation
Referring to the skill aspect of the ask model when comparing the child against the draft curriculum for Health and Wellbeing in Wales, Child X is showing a good range of skills. Following on from the motivation she has for school, using the draft curriculum she is becoming more self-regulated because she takes personal responsibility for her actions and learning (Welsh Government, 2019). Child X also is friends with a lot of children in her class and shows awareness of her peers and other learners (Welsh Government, 2019).
Although I have made these observations, it is important to note that wellbeing is not a universal term, in which, it can be defined differently in different countries (PISA, 2015). Children need to be looked at as individuals, so it is important to listen to their pupil voice as shown by Article 13 (UNICEF, 2010). By doing this, us as practitioners will be able understand a child as whole and help their progression to becoming confident, healthy individuals (Donaldson, 2015).
Physical Education:
Through my observations and RAG rating, Child X shows a positive attitude towards physical education. She also stated in her interview that she liked to do lessons outside, which is why she took a photo of the outdoors area (APPENDIX). She is highly engaged in the lesson, has a natural sporting ability and is part of the netball team. Normally Child X is shy within classroom teaching (APPENDIX), however I found that during Physical Education she has a newfound confidence. This involved volunteering her ideas, taking part in demonstrations and also providing a guidance to her mates in which she took on a more leadership role. By utilising their bodies while learning, children are typically more engaged in the learning process whereby Klem and Connell (2004) highlights how student engagement has been found to be a predictor of student achievement in school. It is evident that Child X’s involvement in Physical Education lessons has resulted in her succeeding within this lesson. 
In relation to Nottingham’s (2013) ASK model, it is evident that Child X has a good level of skill and ability which enables her to carry out the actions necessary that will provide her with achievement and understanding. Child X has been able to work closely with others cooperatively and competitively (Welsh Government, 2008) due to the effective relationship she has with her class peers. She has also been able to develop, consolidate and apply the techniques and skills needed to take part in a variety of competitive activities (Welsh Government, 2008). Thus, resulting of her having a good knowledge of the subject. 
Therefore, due to Child X’s control, performance, communication, cooperation and understanding of Physical Education, I would grade her as Level 4, and she is showing some elements of Level 5.
Welsh:
Child X has a very negative attitude towards Welsh. She expressed in her interview that Welsh is her worst subject and that she is not very good at it because she struggles to remember and pronounce certain words (APPENDIX). According to Nottingham’s (2013) ASK model Child X’s attitude towards Welsh, could potentially be stopping her own achievement due to her negativity.
Child X lacks confidence in her pronunciation. This was evident in a Welsh lesson I observed when she did not contribute to the lesson and when asked to answer in Welsh she did not want to. While observing Child X during ‘slot drillo’ in the morning, it is evident that she does know some Welsh and able to pronounce Welsh words correctly. There is an incentive for her to answer these questions in Welsh because she is awarded Dojo points. Also, due to her positive relationship with her teacher, I observed that she was trying to please her class teacher. In contrast, when I observed her in a Welsh lesson with the teacher that covers when class teachers are on PPA, her confidence and motivation was minimal. This is also evident in her Welsh book; her work is not as neat as it is in lessons that is naught by her class teacher. Therefore, this highlights the importance of a positive teacher student relationship and that if foundations for a good relationship is lacking it will impact student behaviour and the classroom environment will no longer be fulfilling for the teacher or students (Varga, 2017).
There is evidence that Child X has acquired some skills in Welsh and does have knowledge and understanding of the subject to a certain extent although, more support is needed within the subject. However, due to national tests, limited Welsh lesson and the short period of time I have observed her, I am unable to make an accurate judgement on her level in Welsh.

Next Steps
The Welsh Assembly Government’s approach to lifelong learning and education focuses on the vision for children. In order to achieve there needs to be a deeper understanding of the children we are teaching. Therefore, using the mosaic approach has enabled me to develop a deeper understanding and analysis of Child X. Donaldson (2015) states how a child needs to be at the heart of learning. Thus, in this next section I am able to comment on the next steps for the learner because I have a deeper understanding of the child’s holistic development.
Literacy, Language and Communication:
Language, Literacy and Communication is one of the six areas of learning and experiences in the new Welsh curriculum. Donaldson states that “developing oracy – the capacity to develop and express ideas through speech – is of central importance to both thinking and learning” (Donaldson, 2015, p.48). Furthermore, Riley et al. (2004) highlight how development of oracy within the classroom needs to be at the forefront of school’s priorities. As previously highlighted Child X struggles with the oracy aspect. She commented in her interview that she wanted more displays to motivate her. Therefore, one of the next steps to ensure her progression would be to ensure that she has access to an oracy display in the classroom. The display would include drafts of speeches, sentence starters and oracy motivation (Mercer and Mannion, 2018). This would enable oracy to be constantly visible in the classroom allowing her to access key prompts if needed.
Another initiative to continue her development within oracy would be to use listening and speaking assessments more regularly. One way of doing this would be the use of the oracy Assessment Toolkit (Mercer and Mannion, 2018). The toolkit task cover three types of spoken communication: an instructional activity, a group discussion and a formal presentation. The teacher is able to give pupils a rating after each task and this rating can be used by the teacher to draw skill profiles of pupils. This process would enhance the opportunity to plan relevant teaching for spoken language. The Oracy Assessment Toolkit also allows pupils to set their own short-term targets focusing on how they can improve their listening and speaking (Mercer and Mannion, 2018).
By making listening and speaking assessments a regular norm in the classroom, Child X will become more confident and progress with her oracy. Furthermore, the use of the oracy Assessment Toolkit, would enable Child X to create her own targets to motivate her to succeed, allowing her to become more independent in her learning (Donaldson, 2015). 
Maths:
After analysing Child X in maths, it is evident that she is a capable mathematician within her class however, she does not like to volunteer her answer due to a lack of confidence and the boisterous boys in her class. As previously mentioned, there is pressure within class to be correct (Hintz and Kazemi, 2014) and making mistakes can make a child feel embarrassed (Johnston-Wilder and Lee, 2010). Lopez (2019) also states how sometimes girls know the answer and although they are not willing to share in front of the class, they generally are more open to learning to improve if it is not obvious that they are struggling. 
Therefore, in order to help Child X progress, I need to emphasise that it is okay to make mistakes and that very often children learn by making mistakes (Johnston-Wilder and Lee, 2010). In order to do this, a growth mindset approach needs to be introduced within the classroom. Leighton (2019) believes that one of the most important messages that the growth mindset provides is that making mistakes should be seen as a learning opportunity. Thus, by showing Child X that is okay to make mistakes this should help build her confidence (Allmond et al, 2016).
One way to do this would to use an interactive programme, Brainology (Chao et al, 2016). Brainology is an award-winning, research-based learning programme that teaches a growth mindset (Mindsetworks, 2017). The programme uses the concept that the brain is like a muscle – the harder you work it the stronger it grows. By using interactive resources and games, students begging to understand that they can find appropriate strategies to help them achieve in maths. This would be beneficial for Child X because this resource would help grow her confidence and uses technology which she has said she enjoys using in maths. By showing Child X the positive impact of making mistakes, she will be less afraid to make them which will allow her to develop her learning because mistakes can enable more progression and learning experiences (Lemov, 2015).
Health and Wellbeing:
Within this module (Student Development and Pupil Progress), I was given the opportunity to explore student data and discuss my findings in a presentation. One aspect that I focused on within the presentation was the need for person centred reviews to be used more in school and for them to be inclusive. When Child X was asked how the school could improve her learning, she suggested that there needs to be more motivation around the school which encourages them to succeed (APPENDIX). Thus, I believe that by using person centred reviews would be beneficial for Child X and other students within the school. Traditionally these reviews are designed for children with Additional Learning Needs, however, I believe this approach could be adapted allowing it to be inclusive for all students. 
Person-centred reviews highlight what support is needed for a learner (Welsh Government, 2015). The reviews emphasise what is important to them and focus on planning for their future and success (Corrigan, 2014). A person-centred review would be offered to Child X to help motivate her to achieve. This approach links to Vygotsky’s theory ‘Zone of Proximal Development’ (ZPD) which analyses where a child is and how they can bridge the ZPD and achieve the best they can (Lloyd & Fernyhough, 1999). Using person-centred reviews puts the student at the learning process and their views are considered and voice heard (Mills, 2012). This approach would also develop Child’s X pupil voice, in which Article 13 of a child’s rights (UNICEF, 2010) highlights the importance of children having an opinion.
Child X has a growth mindset in which she wants to develop her learning and puts a lot of effort into her learning (Dweck, 2016). Therefore, by offering a person-centred review, provide the motivation she wants to continue her holistic development by focusing on how she can achieve, academically and socially. 

Physical Education:
Regarding the next steps in Physical Education, it is very evident that Child X has the attitude, skills and knowledge to succeed in Physical education. Therefore, her progression needs to focus on bridging the gap between a Level 4 and Level 5. To achieve Level 5, there is more of an emphasis on developing leadership and students controlling their own learning (Welsh Government, 2008). Therefore, to keep Child X engaged and aid her progression to the next level, a sporting leadership programme is needed.
Youth Sports Trust are committed to ensure that Physical Education is relevant and motivating for girls. They are focused on helping schools understand what motivates girls to take part and how to make necessary changed. Child X would benefit from the Girls Active project created by the Youth Sport Trust. This project supports thousands of girls and focuses on developing girls to become role models in sport and to empower them to design and deliver sport (Youth Sport Trust, 2017).
Therefore, engaging in this programme would enable Child X to progress to the next Level in Physical Education. She would develop her leadership skills and gain further knowledge and understanding in the subject.
Welsh:
The Welsh Government aims to take increased responsibility for the promotion and facilitation of the use of Welsh, which will result in one million welsh speakers by 20150 (Welsh Government, 2017). To achieve this the Welsh Government is encouraging language transmissions at home and for people to use the language daily (Welsh Government, 2012). Therefore, there is a strong emphasis on children learning Welsh in schools. 
After analysing Child X attitude, skills and knowledge of Wales, it is clear that there are aspects she needs to improve on, especially pronunciation. However, in order to facilitate her learning and progression, it is key that I also improve my knowledge and understanding of the Welsh language. Schon (1991) states that a reflective practitioner strives for self-development by critiquing their own practices. Currently I have little confidence in my Welsh speaking because I started learning Welsh this year. Therefore, in order to help Child X achieve her potential in Welsh, I need to reflect upon my own teaching. According to Rowland (2009), having a foundation of subject knowledge is fundamental when teaching. Thus, in order for Child X to improve in Welsh, I need to continually strive to improve my own Welsh Language skills.
Also, communication with parents about the benefits of learning the language and how they can support their child is essential.  For Child X to improve her confidence and pronunciation, she needs to be able to practise the language outside of school. During the semi structured interview, it was clear to see how involved Child X’s parents are in supporting her learning at home, however, her family does not speak welsh. As a result, she is unable to practise and increase her confidence in Welsh when at home. After analysing Child X, it is evident that how parental engagement in her learning has increased her reading ability. 
Therefore, monthly meetings should be held with Child X’s parents to ensure they understand how the Welsh language enhances a sense of Welsh identity and that they are able to provide Child X opportunities to use the language beyond the classroom. These meetings would provide information to her parents on how they can support her and also, provide her parents with an opportunity to learn Welsh (Welsh Government, 2017).
Therefore, improving my own Welsh language ability and knowledge and my increased parental engagement is pivotal for Child x’s progression. By using these next steps Child X will increase her use of Welsh and improve her pronunciation. Ultimately this will improve her confidence in the Welsh language which will allow her to have a more positive attitude towards the subject which will fuel her progression. 

Conclusion
In conclusion, the Mosaic Approach promotes pupil voice in which they can become an expert in their learning journey and express themselves in different ways to further their holistic development (Clark and Moss, 2011). However, there are limitations within this research method. The Mosaic Approach is not a simple way to research due to the multiple data collection tools whereby there is a greater time commitment in the research process (Greenfield, 2011). This is evident in the data I collected. Due to a limited time period to collect the data and National Tests, I have not had the opportunity to observe Child X for a long period of time.  Thus, the extent to which I have understood her holistic development is limited which hinders her progressions steps.
However, if there was a longer period of time to complete the research, I believe the benefits of using the Mosaic approach to understand holistic development outweigh the limitations. Due to the variety of methods used (triangulation), the Mosaic Approach increases the validity of the research in which different dimensions of the holistic development of a child can be captured (Greenfield). Therefore, by promoting pupil voice, the Mosaic Approach allows a practitioner to gain a deeper understanding of a child’s individual holistic development, academically and socially, resulting in relevant and meaningful learning with the pupil at the centre (Donaldson, 2015).
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