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1. Analysis of the implementation of play based early years curricula 
According to Early Years Matters (2020) play is the underpinnings of the early years to learning and the holistic development of children within their education. The United Nation Convention the rights of the child  supports this as it states that every child has the right to education (Article 28), goals of education (Article 29) and the right to leisure, play and culture (Article 31) (UNICEF, 2020).
UNICEF (2018) promote that learning through play in early childhood strengthens learning within education programmes. Play based learning is considered to strengthen children’s educational experiences creating motivation and positive outcomes within their learning (UNICEF, 2018).
Currently the Curricula within Wales is the Foundation Phase which implements the curriculum and outcomes for learners from 3 to 7 years. It enforces the implementation of play based learning within 7 areas of learning (Welsh Government, 2015). Within the Foundation Phase it encourages varied elements to learning including provisions through continuous, enhanced and focused learning activities (Taylor, Rhys, Waldron, 2016).
The Foundation Phase in Wales was first implemented in September 2008 for three to four year olds, September 2010 for five to six year olds and September 2011 for 6 six to seven year olds (Estyn, 2011). However, there was concerns due to separating from policies in England within the Early Years but the Welsh Government wanted to promote play based learning around the seven core aims within the UNCRC (WJE, 2015). 
The design of the Foundation Phase uses a constructivism learning approach meaning that the curriculum considers children to be active learners (Welsh Government, 2008). The Foundation Phase allows underpins a socio-culture view on learning as it aware of the learning theories it takes upon (Wainwright et al, 2016).
Within the curriculum of the Foundation Phase it values play to be an essential element therefore should be fun and stimulating (Welsh Government, 2008). By providing this form of play it allows development of children’s linguistic, communication skills, creativity, investigation and experimental skills to be explore d(Welsh Government, 2008). Supporting this, the Rumbold Report 1990  states that play assists children to think, resulting in their competence in language to positively develop (Welsh Government, 2008).Therefore, this allows first hand experiences to occur through either spontaneous or structured (Welsh Government, 2008). The Foundation Phase curriculum encourages creativity and imagination to be explored by children resulting in their learning to be enjoyable and effective (Welsh Government, 2015).
Within the Foundation Phase the learning and teaching strategies are supported by a number of educational theorists and psychologists. Theorists conclude that play is essential to children’s development even though each theorists have their own theory (Welsh Government, 2008). As stated in the Learning and Teaching Pedagogy by the Welsh Government (2008) the theorists supporting the Foundation Phase include Froebel, Montessori, Steiner, McMillan, Isaacs, Piaget, Vygotsky, Brunner and Gardner (Welsh Government, 2008). Each theory demonstrates elements supporting the Foundation Phase.
Froebel’s theory supports the Foundation Phase as it implements that key learning experiences are directed through play and active learning. This is demonstrated in the Foundation Phase as it provides continuous and enhanced provision like imaginative play which Froebel states is essential (Miller and Pound, 2011).
Likewise to this, Montassori agreed with Froebel the importance of developing the whole child in all areas of holistic development as well as through active learning (Welsh Government, 2008). Furthermore, to create areas of independent learning child sized equipment is implemented within the Foundation Phase which is strong practice in Montassori (Miller and Pound, 2011).
Another theorist theories worked alongside is Isaacs agreeing that childrens learning is important through play allowing them to problem solve developing social skills with other children which is implemented in the enhanced provision of the Foundation Phase(Welsh Government, 2008).
The role of play in learning is the main focus within the Foundation Phase. One definition from Cambridge Dictionary Press (2020) defines play as spending time on an activity that is enjoyable and entertaining. Play within education is important as it allows children to learn, understand and develop in all areas holistically – physical, intellectually, emotionally and socially (Fox, 2008).
Within the Foundation Phase play is implemented as the main role of the children’s education with a play/active learning approach (Welsh Government, 2008).From this, play is addressed through first-hand experience as it is implemented through structured educational play (Welsh Government, 2008). This requires the play experiences to be differentiated daily within indoor and outdoor learning environments (Welsh Government, 2008). For effective Foundation Phase children need the essential base from adults to provide time, space and resources in order to learn through play (Early Years Matters, 2020).
Vygotsky is one theorist who promotes the importance of play within children’s childhood as he believed that it improves cognitive social and emotional development (Scharer, 2017). Aubrey and Riley (2016) state that play in the early years is social and interactive process that develops children cognitive abilities.

As a result of the Foundation Phase the Welsh Government conducted an independent stock take in order to identify any difficulties.
In 2014, a report led by Siraj was issued, An independent stocktake of the Foundation Phase in Wales. It states findings and recommendations to strengthen the Foundation Phase after gathering evidence from schools and professionals to understand how the implementation of the Foundation Phase within Wales was enforced (Welsh Government, 2014).
There was a number of difficulties identified by the independent stock take (Welsh Government, 2014): 
· Year 1 and 2 within schools demonstrate to have issues within the curriculum of the Foundation Phase in relation to outcomes. 
· There is no consistent Foundation Phase training for professionals across the country for all educational settings. Therefore lack delivering equity of experiences and opportunities to the children within all settings. 
· In relation to this, another issue that arises within the report is that not all staff across Wales understand the key principles and practice. 
· A Communication issue in regards to the Welsh Governments plans in relation to the Foundation Phase’s Future was raised. Some professionals believed it was too early to comment on the implementation.
· The pedagogy seems to be against outcomes not working with.
Therefore, currently the Foundation Phase Curricula is unlikey to be implemented effectively. As a result, the report states that more rigorous training needs to be developed (Welsh Government, 2014).
On the other hand, the stock take report (Welsh Government, 2014) issued                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                  findings from an evaluation on how well the Foundation Phase was being implemented in practice as a curriculum across Wales. 
· The Foundation Phase issued effective Early Childhood Frameworks, professionals have been provided with guidelines to identify aims, structure, assessment with planning and progression.
· The implementation of the Foundation Phase in Wales showed elements of being effective as there was principles put into practice in their own interpretations within their settings. From this, it found children’s attitudes became more independent and active to learning gaining greater involvement also stated in a report by Estyn (2014). 
· The curriculum demonstrates good physical literacy despite the fact there is no subject of physical education as it is a play based curriculum,
· Overall the Welsh Government provided well established guidance, the Foundation Phase Framework. This element of the implementing of the curriculum shows positive similarities with other international curricula’s such as Reggio, Te Whariki (Welsh Government, 2014).
Maynard et al (2012) in their evaluation report ‘Evaluating the Foundation Phase: Policy Logic Model and Programme theory’ carefully analysed similarities with other programmes such as Reggio Emilia’ in Northern Italy, Te Whãriki in New Zealand, early years practice in Scandinavia and the Developmentally Appropriate Practice found in HighScope settings in USA. The Foundation Phase is closely aligned to and included elements of different internationally respected and valued approaches to early childhood education and care (Welsh Government, 2014).
The Welsh Government implemented the Foundation Phase with consideration of international approaches (Welsh Government, 2014). Like wise to the Te Whariki and Reggio in Italy their curricula’s in education demonstrate children to have independence in their learning to be physically active as they show results of an increase in children’s intellectual progress (Maynard et al, 2012). Therefore, after considering internationals approaches how they have been implemented they all demonstrate good practice within education within reports.
According to the Foundation Phase in Wales (Welsh Government, 2014) they are achieving aims implemented deemed to be successful. However, there is difficulty found when there is an end for children of the Foundation Phase in relation to reading tests. 
As a result from this finding the Stocktake Report has issued recommendations within the Foundation Phase (Welsh Government, 2014: 
· Foundation Phase experts should be addressed, with compulsory training in order to provide provision and best practice to their teams within their settings. As there ws a lack of definition of the pedagogy approach within the Foundation Phase (Macdonald).
· The format of inspections carried out should be reconsidered; Care and Social Services Inspectorate Wales and Estyn need to provide communication amongst one another to deliver one format across the Foundation Phase.
· An effective method needs to be created in order to share best practice with all settings.
· Resources are to be considered and funded issued in order to deliver the Foundation Phase at its best.
· Reconsideration of the scoring of the assessments at the end of the Foundation Phase needs to be investigated and addressed to be more effective. Therefore, by doing this further supporting can be given in the progression of education into key stage 2.
From the Evaluation of the Foundation Phase Report a number of elements have to be introduced and prepared prior to the functioning of the curriculum. Evidence and documents were issued which resulted in clear facts and guidelines for professionals (Welsh Government, 2015). 
As a result lessons can be learned from these findings and recommendations when implementing the new curriculum for Wales. Within the Donaldson’s Report Successful Futures it supports the approaches within the Foundation Phase. As a result, in the New Curriculum for Wales it will use these elements (Welsh Government, 2015). 
To successfully achieve the implementation of the New Curriculum in Wales, various elements need to be considered. 
One major concern raised from the Foundation Phase is the training and support delivered to staff (Welsh Government, 2014). Therefore, in order for the New Curriculum to be implemented effectively understanding is needed with clear guidelines with the areas of learning identified is needed to be delivered and provided for staff (Taylor, Rhys and Waldron, 2016). As schools will now be creating and implementing their own curriculum (Welsh Government, 2020) it is essential that clear and user friendly guidelines are needed to be used in order for implementing reforming an entire curriculum(UNICEF, 2018).
One essential element of the New Curriculum is that it is aimed at learners of those from 3 to 16 years with a approach to learners of consistency (Welsh Government, 2020), which is extremely different from the current set up of the curriculums within Wales now. 
Another change introduced into the New Curriculum is that it’s set up with 4 main purposes with 6 areas of learning and experience (Welsh Government, 2020) compared to the current Foundation Phase having 7 areas of learning (Welsh Government 2015). The New Curriculum also offers a broad and balanced education as it reaches out to the wide age range 3 to 16 years (Gatley, 2020). Therefore, according to Gatley (2020) as the curriculum is not subject based that all four purposes aren’t going to be met when delivering the six areas of learning. However, the Welsh Government (2020) in the introduction booklet of the New Curriculum states,
 “It is not simply what we teach, but how we teach and crucially, why we teach it.” 
With this In mind, the four purposes are essential to be met however according to Gatley (2020) the areas of learning are not sufficient enough. Therefore, additional activities specific to the four purposes are needed to be implemented within children’s learning in order for them to be met.
Siraj and Kingston (2017) state that effective implementation and reform of the Foundation Phase was achieved in an estimated one fifth of educational settings in Wales. Therefore, suggestions were made in addressing the understanding of the Foundation Phase of effective implementation to create training for staff (Welsh Government, 2015).
Likewise to international curricula’s like Te Wharkiki in Scandinavia and New Zealand and Reggio in Italy the Foundation Phase aims to target the individual child with the focus on learning through play (Taylor, Rhys, Waldron, 2016). Although in comparison to the international curricula’s, the Foundation Phase implements outcomes within literacy and numeracy by a certain age (Taylor, Rhys, Waldron, 2016. 
When implementing reforming an entire curriculum there may be issues and complicities that may arise. Figures showed that there were differences in how the implementation of the curriculum was issued in Welsh medium schools compared to the English medium schools. As Welsh medium schools demonstrated lack of child centred and child initiated approach to learning (Welsh Government, 2015). Therefore, it is essential that within education and delivery of curriculum that cultural contexts need to be considered in both style settings (UNICEF, 2018) along with the child centred approach to learning within the New Curriculum (Welsh Government, 2020). 
It is important when implementing a curriculum that it is effective in its reform in order to be successful. Therefore, communication between professionals, parents and children should be done accordingly (Anning, Cullen, Fleer, 2007). By doing this it allows discussion and evidence to arise with similarities and differences of children’s learning to be considered and addressed in the making of the new curriculum.
As well as this, UNICEF (2018) state that child centred learning and experiences need to be developmentally appropriate. Therefore, schools need to consider this when implementing their own curriculum especially within secondary schools as this is the unfamiliar approach needed to be delivered. In addition to this, the lack of teacher professional development that focuses on learning through play may arise again especially for those staff delivering the curriculum in secondary education. 
Another issue that may arise is the unclear guidelines for all staff like previous for education settings in Wales (Welsh Government, 2014). Therefore, it is essential that clear and user friendly guidelines are needed in order for implementing reforming an entire curriculum (UNICEF, 2018).
Complications can occur when reforming an entire curriculum and therefore need to be considered in order to be achieved successfully. All aspects of the new curriculum need to be met therefore issues that may arise need to be considered. One that may occur is the numbers of children in a class as resources and space for a play based curriculum is needed (UNICEF, 2018).
Other countries such as New Zealand when implementing Te Whariki worked with extensive cooperation woth practitioners with Maori perspectives in order to create their curriculm Te Whariki over 5 years(Miller and Pound, 2011).. Before the implementation they issued drafts allowing feedback and revisions to be made (Miller and Pound, 2011). Therefore, this reform structure could have been raised when planning and constructing the New Curriculum for Wales in addition to the Donaldson Report (Welsh Government, 2015). 
Within Europe they use to play in education to address children’s wellbeing and holistic development. They aim to focus on children’s rights, lifelong learning through play risk assessment, opportunities to play. Therefore, within their curricula’s they enable children to experience risk developing resilience and self-reliance through the form of play (Whitebread et al, 2012).
According to the LEGO Foundation (2017) they state that learning through play supports and benefits a healthy holistic development and learning-to-learn skills. When learning through play it just be creative with active engagement and interaction for children in order to be meaningful.
As suggested by the LEGO Foundation (2017) for this to occur it is essential that a balance of child-adult involvement and constraints of child led and adult scaffolding in order to implement play for children’s life and learning.
Overall, the Foundation Phase is considered to be a positive curriculum with elements demonstrated as strengths due to be implemented into the New Curriculum Wales. Areas of improvements are suggested to be in the area of supporting professionals and children’s learning within the reform and implantation of the New Curriculum in Wales. 










2. Evaluation of methods of assessment 
Within different countries each have their own curricula to abide to in order to deliver an education to their children. Along with this, each assesses and monitors children’s progress through their own development models within play based curricula’s in the foundation stage. For instance, The Foundation Phase in Wales use a different format of assessing children within the foundation phase compared to New Zealand using the Te Whariki Curricula.
Currently the curriculum in Wales, the Foundation Phase uses the Foundation Phase Profile (FPP) to assess and monitor children’s progress throughout the duration of the Foundation Phase in collaboration with outcomes towards the end of the phase which are based on age norms (Welsh Government, 2017).
Within the Foundation Phase in Wales the ratio varies from nursery to year 2. As a result the average child ratio in the Foundation Phase is 1:10. However, figures suggest that there is a higher ratio of adults to children as a result of an increase of children with additional learning needs (Welsh Government, 2014).
The role of adults as a result of assessing children is to provide all children with appropriate developmental holistic learning within the curriculum (Welsh Government, 2017). 
The process of assessing children using the FPP requires professionals to carry out their own judgement of the assessments in individuals abilities (Welsh Government, 2014). As a result of this, professionals need to gather the relevant evidence.
Professionals need to be confident and secure when following the observation and assessment process. By doing this it will ensure accuracy of the assessment in order to provide support for learners which is also advised by Estyn (Welsh Government, 2017).Therefore, this may cause bias information and may not reflect the truth or essential elements can be missed or interpreted in the wrong way (NSW Government, 2019). As a result, it is essential that professionals trust their observations and are confident.
Within the Foundation Phase professionals record and monitor progress through the use of observations and formative assessments (Welsh Government, 2017).
By using the method of observation in FPP it creates a baseline in order to create judgements during the assessments (Welsh Government, 2017). Observations include gathering evidence of whats seen and heard to analyse the behaviour (NSW Government, 2019). 
The observations in the FPP involves watching and listening to children’s interaction and activity. As a result, allows professionals to create an understanding of children’s learning style and interests therefore, supporting the pedagogy of the Foundation Phase (Welsh Government, 2017). 
According to NSW Government (2019) observations are redeemed to be a low impact method. This is as a result of professionals already being within the children’s settings indoor or out and can be carried out without causing attention or influencing the situation being observed. 
The element of formative assessment in the FPP ensures children’s achievements are recorded against the skills and outcomes (Welsh Government, 2017). When scoring against the outcomes from bronze to outcome 6 above Foundation Phase, 4 skills in the ladder should be reached in order to obtain the outcome (Welsh Government, 2017).
As a result a benefit from this allows professionals to identify the child’s current ability allowing support to be made to progress (Welsh Government, 2017). Therefore, it is required that a statutory baseline assessment is carried out when entering reception within six weeks (Welsh Government, 2019). This requirement demonstrates good practice and a benefit in order to provide play based learning to assist in each child’s learning and education. 
However, recording them through assessments of the outcomes follows Piagets belief that a child is measured against the levels where they should be in relation to their age (Aubrey and Riley, 2016).
One negative element of the FPP within the Foundation Phase is that it isn’t a requirement to carry out an end of Foundation Phase Profile assessment (Welsh Government, 2019). The Welsh Government (2019) state that is the schools own individual discretion to assess against outcomes in their own format. Therefore, this method of assessing within the Foundation Phase doesn’t demonstrate progression throughout the whole of the Foundation Phase if the same method is not carried out (Welsh Government, 2019).
The FPP is formatted to be suitable for all children including for those children within the early entry of education such as nursery settings, potential special educational needs and additional learning needs (Welsh Government, 2017).
However, when assessing children especially the unique child, they can perceive themselves as to having a lower ability affecting their self-esteem. As a result from this, it can affect their attitudes and confidence to learning which then can reflect on Maslow’s Hierarchy of needs (Kurt, 2020). Therefore, according to Maslow even in education children need to fulfil each stage in order to progress to reach the top of self-actualisation (Kurt, 2020). 

The Te Wharki curriculum promotes and values language, identity and culture (The Office of Pre Primary Education, 2020). Therefore, the Te Whariki curricula use a holistic formative assessment procedure in order to assess and monitor children’s development known as ‘Learning Stories’. (Miller and Pound, 2011). From the documentation of the learning story, goals of Te Whariki can be assessed to see if they have been met (Miller and Pound, 2011) and describing the child’s successful learning (Dunn, 2004).
Professionals within the Te Wharki curriculum are referred to as ‘kaiako’. Kaiako have the role to encourage children to learn how to learn in order to prepare for further education and through life. In doing so, they ensure children learning is facilitating by providing thoughtful and intentional pedagogy (The Office of Pre Primary Education, 2020).
The lead up to a learning story requires a kaiako to observe gathering qualitative data of one or more of domains of learning dispositions within Te Whariki (Carr, 2001). From this the adults are to then take judgement on what take from the observation using the four D’s of the assessment process of learning stories- describing, documenting, discussing and deciding (Carr, 2001). 
The ratio of adults in a Te Whariki curriculum setting varies in accordance to the children’s age and how long they are in the setting for. The legal requirement for an all-day setting of children over 2 is 1:6 however in order to achieve the best practice the best possible ratio is 1:1 (My ECE experts, 2020). Therefore, this demonstrates the high ratio within the curriculum impacts the implementation.
Learning stories created by the professionals aim to increase competence in children rather than performance, basing it on what has occurred in a positive aspect (Miller and Pound, 2011).
The role of professionals as a result allows them to express positivity and praise towards the children. It is also important that the adults involve families. This is supported by Isaacs and McMillan express the importance of involvement with parents which within education curriculums is essential (Miller and Pound, 2011). Miller and Pound (2011) state that learning stories create relationships to be built upon between the child, parent and professional as they all praise and strengthen achievement. Therefore, Learning Stories creates pride and ownership for children and their families unlike the Foundation Phase Profile with its formative assessment using outcomes. Learning Stories create personal elements whereas the FPP does not.
Timing to record and monitor learning stories by a professional, would take up a considerable amount of time. Learning Stories need to be individually documented unlike the FPP as it is already set out with outcomes. Learning Stories require a word document, photographs and videos (Miller and Pound, 2011). Therefore, seems to be more time consuming compared to FPP as evidence is required to be essential unlike being optional in the FPP. 
Learning Stories are created by the description of a significant learning moment in a child’s day to day experience including noting conversations and expressions (Miller and Pound, 2011). Learning stories demonstrate how learning is connected to experience (Miller and Pound, 2011) unlike outcomes in the Foundation Phase in Wales.
It aims to record and monitor the child’s confidence and competence in learning taking note of the commination, behaviour and strategies children take allowing to enhance their knowledge (Miller and Pound, 2011). 
This relates to Maslow’s Hierarchy of needs, where children need to reach certain steps in the hierarchy in order to progress. By allowing children to achieve competence follows the hierarchy of needs in order to progress and develop. Unlike assessments methods like the Foundation Phase effecting the children’s learning experiences (Miller and Pound, 2011).
When following this method of a learning story, there is no assessing skills with a check list to follow (Miller and Pound, 2011). Therefore, this contradicts the main focus of the Foundation Phase has statements are in place in relation to skills within the outcomes. However, learning stories are structured (Carr, 2001)
Therefore, in comparison to the Foundation Phase Profile, Learning Stories does not have a baseline to follow like the outcomes provided by the Welsh Government with guidelines to observe.
Learning Stories are more personal and individualised towards the child as an individual compared to the Foundation Phase Profile using outcomes. Research carried out found that parents positively commented on learning stories as they praised that their child was being seen and observed as a whole person with their own individuality (Dunn, 2004). This was due to the fact that Te Whariki believes that in a curriculum of education for children that the children are to be viewed holistically (Miller and Pound, 2011).
 As a result from this, it shows the professionals understand and know their child’s learning needs. However, on the other hand, children with additional learning needs learning stories can be misleading with the wrong interpretations not showing a true representation (Dunn, 2004).
Te Whariki considers the importance of culture in order to address the unique child. As well as this, with regards to culture it impacts the child’s learning and understanding due to the environment of learning as considered by Bronfrennbrenor and the ecological system (Peters, 2018).
Similarly both methods, the Foundation Phase Profile and Learning Stories require observations to occur. The requirement to observe and record what the child can do and how they have gone about it with their thinking and behaviours Is needed to be identified. However, each assessment is then documented indifferent formats of in either the learning story and to decide the outcome in the Foundation Phase Profile.


3. A blog suitable for a professional publication
‘ICT and technology is the norm and future…so let’s use it in Education’
Some professionals In education agree or may not that information communication technology (ICT) is becoming the norm within the world and its future. Therefore, it is essential that we introduce and use ICT within the early years correctly. For this to be addressed, professionals need to accept that technology is rapidly changing and developing which means more use of ICT is to be carried out within education.
Yes, play and learning is important and essential in children’s education and shouldn’t be replaced by technology but it should definitely be used and implemented more. The implementation of increased ICT in the early years is as a result of that technology is forever developing and progressing forward shaping the future (Bernard, 2020).
Therefore, by introducing ICT and digital devices into children within the early years it allows them to prepare for their future in education and in the career. It also enables children to build upon skills that they will forever use in their future. This is because it is believed that there will be jobs in the future which have not been created yet using future digital technology machinery and devices that is yet to be developed.
Along with play, ICT also allows for greater engagement on an interactive basis (Interactive Flatscreens.IE, 2017). It allows children to explore through a different format allowing them to be keen and interested resulting in learning to be more exciting (Nordin, 2015). The use of different devices of technology can be made easy as there are now many current apps and software available to access that allows children to use and understand easily (Bernard, 2020). 
Allowing children to access and use technology gives them first-hand experience. Therefore, results in children to gain control in their learning and abilities (Nordin, 2015). This then results in children to feel a sense of achievement and raises their self-esteem causing children to be empowering within their learning. Supporting this advantage of the use of technology and ICT is article 29 of the United Nations Convention on the Rights of the Child with goals of education, as it provides education for children to develop and progress in themselves (UNICEF, 2020).
The use of ICT within children’s learning enables them to gain power and autonomy in relation to what they are learning (Interactive Flatscreens.IE, 2017). Taking this into consideration it helps affects their wellbeing in positives aspects.
As well as this it is important that professionals use the technology to teach. In doing so it creates interactive and self-directed experiences for children enhancing their learning (Gall, 2020). This is because it teaches children to develop their problem solving, communication and collaboration with one another. Therefore it is important to encourage group work to enhance on their social skills with their abilities to work as a team in order to achieve (Nordin, 2015).
It has also been found that implementing ICT in the early years of education can positively affect brain development. This is because it assists in cognitive development to react quickly to visual stimuli (Nordin,2015).
In order to enhance children’s learning, ICT skills and technology devices need to be used correctly with learning to be delivered at the appropriate level for the children. Within the New Curriculum Wales, they support the use of ICT and technology within education. Science and technology Is one area of learning with a description of learning stating, 
‘Computation is the foundation for our digital world’ (Welsh Government, 2020).
It is also implemented in the cross curricular framework with the digital competence framework to remain under the New Curriculum Wales (Welsh Government, 2020). This again also implies that the use of technology is important and develops essential skills in children for their future.
Obviously, with all this in consideration it is essential that there are boundaries when allocated free time to explore. In addition to this, an adult should always overlook and monitor the activity and progress of the task in order to ensure children are on task with understanding of whats expected of them. By monitoring them it will also safeguard the child from harm if they explore freely onto the internet, seeing content not appropriate for their age although limitations and locks should be made with only access to age appropriate apps and pages can be accessed. 
Within education it is for sure that at times curriculums will alter and new formats will be implemented. However, one element that won’t change is the importance of play alongside the forever developing technology and the use of ICT. Technology is the future within education. 
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