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Reflective Report of a Teaching intervention cycle
My role at University of Wales Trinity Saint David (UWTSD) 
As of April 2024, I started teaching at UWTSD-Swansea campus as a lecturer in Hospitality and Tourism Management. Since, I have collaborated closely with my programme managers, colleagues and academic director to develop and deliver hospitality and management modules to undergraduate students. I am responsible for designing and delivering teaching and learning activities across four programmes (International Hotel Management, Hospitality and Hotel Management, International Gastronomy Management, and Tourism, Events and Leisure) within Hospitality and Tourism Management field. I also supervise doctoral students research/thesis at the Doctoral College of UWTSD. 
In my teaching role, my responsibilities include delivering lectures to undergraduate students. I am currently responsible for leading and providing support for the following modules:
· BMIH6001 Organisational Consultancy (module leader)
· BMIH 5013 Financial Management (module leader)
· BMGM 6000 Analysis and Review of Operations Process (module leader)
· BMIH 5013D Financial Management (module leader)
· BMIH 6001 Contemporary Themes (module leader)
· BTMP 6016 Strategic Management (module leader)
· BMTP 5019 Tourism Operations
Based on my experience teaching the above undergraduate modules, I provide this teaching intervention reflective report. My teaching intervention reflective report encompasses the intervention, the process, the impact, and concluding reflection, which demonstrates learning for practice and professional standards. I have discussed these elements in detail in the sections that follow.       
The Intervention
As a recent PhD graduate beginning my academic career at UWTSD, I encountered some challenges in the design and planning of effective learning activities (A1), for undergraduate students, particularly during the first semester of my teaching. This is in line with Gale (2011) view that early career academics may face a number of challenges in delivering teaching and learning. One of the main challenges that I encountered was how to achieve an appropriate balance between adopting innovative pedagogical approaches and adhering to established curriculum requirements (K2). Additionally, how I will ensure that learning activities accommodated diverse learning styles while maintaining high levels of student engagement was also a central consideration for me (A2). As noted by Gale (2011) diverse students personalities, backgrounds, and learning needs are particularly pronounced for early career academics in the United Kingdom (UK). The challenge became especially evident while I was teaching the Financial Management in the Hotel Sector module. This module class comprised a mixed-age group. That is, undergraduate cohort, including mature students with prior industry experience and direct-entry students transitioning directly from college. I noticed that the diverse students within my class resulted in significant variations in prior knowledge, confidence levels, and approaches to learning. In view, while some mature students demonstrated strong practical understanding of hospitality operations, they often lacked familiarity with academic theory and formal financial terminology. Conversely, direct-entry students were more accustomed to structured academic learning but struggled to contextualise abstract financial concepts within real-world hospitality settings.
My key issue was how I will identify teaching strategies that I could engage all learners while ensuring that the module learning outcomes were met. Because Financial Management is a conceptually demanding subject (Arquero et al., 2024), it requires students to develop numerical competence, analytical thinking, and sector-specific understanding. I relied on a single teaching method-such as traditional lectures, but it proved insufficient because some students found the pace too slow, while others found it overwhelming, and others found it good. Based on this, I identified learning limitations and implications for uneven student participation and potential disengagement in my module. 
Another challenge I encountered involved balancing innovative teaching approaches with institutional expectations and assessment frameworks. While I was keen to introduce active learning strategies to enhance engagement, I needed to ensure that they remain aligned with programme learning outcomes, assessment criteria, and curriculum standards (K2). Additionally, how I would ensure accessibility and inclusivity was essential (A2), particularly for students returning to education after a prolonged period and/or absence. This experience highlighted the complexity of undergraduate teaching within diverse cohorts (Thompson, 2013) and underscored the need for thoughtful, flexible learning design which connect theoretical knowledge with practical application (Nguyen et al., 2026). It became clear that for me to carry out effective teaching in my class, I will require a structured yet adaptable approach that acknowledged students diversity (V2), supported progression, and fostered engagement across varying levels of prior knowledge and experience while attentively listening to and appreciating my students input (A4). Based on this, I engage student centred approach to achieve my teaching and learning objectives and promote thoughtful analysis (A2). 

The Process
To address the issues I presented above, I adopted a range of targeted learning support strategies and pedagogical interventions designed to promote inclusivity, engagement (Thomas, 2016) and academic progression, which greatly influenced my teaching approach and support I provide for my students learning (V1). Central to this approach was the use of blended and differentiated teaching methods, enabling students to engage with content in multiple ways. I make sure to connect financial theory with real-world application.
First, I restructured lecture delivery to combine short, focused teaching segments with interactive elements such as group discussion to help my students understand, which align with Barkley and Major (2018) and Lenz et al. (2015) view of delivering effective and interactive lectures. To deepen understanding, I present applied, industry-integrated teaching models connecting financial concepts with practice. I also introduced core financial concepts-such as budgeting, cost control, break-even analysis, and profit margins-through concise lectures supported by step-by-step worked examples in my class. For example, I gave students both soft and hard excel worksheets outlining the stepwise process in budgeting alongside defined financial figures to fill up a given budget. This approach is described as a course design case for students in higher education, helping reduce cognitive overload (Koudsia & Kirchner, 2024), particularly for students with limited financial background. I recorded my lectures and uploaded to Teams, allowing students to revisit complex material at their own pace. This proved especially beneficial for mature students managing external commitments and for direct-entry students requiring reinforcement of foundational concepts (Ostendorff, 2023). 
Second, I designed my lecture to include brief seminar time. In my seminars, I implemented case-based learning activities grounded in hospitality scenarios. Students approach and responses to the case studies become a gauge for me to measure how much they have learned, whether or not they have demonstrated competence in performing the task or whether they have shown that they understand the topic being discussed  (Curzon & Tummons, 2013). For instance, I gave task to students involving analysis of simplified hotel income statements and discussing the financial implications of pricing decisions, occupancy rates, and operational costs. I randomly and intentionally group students to work in mixed-ability groups to encourage peer learning. My action aligns with activity theory and expansive learning, which can be understood as exploring the nature of knowledge and connecting students to relate with their social environments and gain practical experience (Engeström, 2014), allowing mature students to contribute industry insights while direct-entry students strengthened their applied understanding. This collaborative approach fostered motivation for diverse range of students to learn in pace and style (Panitz & Panitz, 2021). So, I teach with emotional intelligence by creating a positive emotional climate; recognising and working with the feelings of my students and listening to individual expectations (Mortiboys, 2012). This encourages confidence and active participation from students in my class. 
To further support diverse learning needs, I developed scaffolded learning materials (Curzon & Tummons, 2013), including guided worksheets and calculation templates. I broke down complex financial problems into manageable steps and were used during seminars and independent study. I gradually reduced the scaffolding over the semester to encourage greater independence, supporting students’ transition towards higher-level analytical skills (Zackariasson, 2020). 
I also implemented formative assessment as a key intervention (Yorke, 2003). I introduced weekly low-stakes quizzes in class to reinforce learning and provide immediate feedback (Schrank, 2016). I made sure that these quizzes focused on key concepts that I covered in lectures and seminars and allowed students to identify gaps in their understanding (A4) without the pressure of summative assessment. I provided instant feedback and supplemented with brief explanations, promoting diverse group learning (A4, V1). My intervention aligns with transformative learning theory which examines and questions phenomenon and enable students to construct assumptions, make choices and critically examine issues (Taylor and Cranton, 2012). 
In addition, I introduced optional drop-in sessions and targeted revision workshops ahead of assessments. I strategically planned the sessions to focused on common problem areas, such as financial calculations and interpretation of assessment criteria. I made it my routine and  encouraged students to bring questions or draft work, enabling personalised support (V2, A4). Over time, I realised attendance at the drop-in and question sessions was particularly strong among direct-entry student, while mature students reported valuing the opportunity to clarify academic expectations.
Collectively, my interventions that I designed and implemented aimed to create an inclusive learning environment that recognised student diversity (K2, A2), encouraged engagement (K1), and supported academic development within an undergraduate context. 

The Impact
I implemented the above learning strategies and classroom interventions to enhance student engagement and learning outcomes in hospitality and tourism finance (V4). After the implementation, I realised student increased confidence in asking and answering questions, and increased academic performance of about 50%. One of the most noticeable outcomes I saw was increased participation in class and early assignment submission (V5, V3, V2). Some of my students who had initially been hesitant to contribute to class discussion began engaging more actively in group and whole-class discussions, particularly when analysing hospitality-based case studies. It demonstrates that my use of mixed-ability groups facilitated peer support and reduced anxiety around complex financial topics.
Also, I collected student feedback through informal discussions and end-of-module evaluations to measure teaching and learning outcomes. The results indicated that my blended approach to teaching was highly valued by my students. Many students commented positively on the availability of recorded lectures, noting that being able to pause and revisit explanations helped them better understand challenging material. Direct-entry students, in particular, reported increased confidence in applying financial concepts to hospitality scenarios, while mature students appreciated the practical relevance of the examples used. 
Regarding the outcome of the formative assessment that I implemented, data also demonstrated improvement (K3). Performance in weekly quizzes showed a steady increase over the semester, suggesting that students were consolidating their understanding of key concepts that I teach in class. For example, different students emerged winners of the weekly quizzes that I organised-signalling increased diverse students efforts and their understanding based on my teaching and learning strategies. I have noticed that the immediate feedback provided through these quizzes encouraged students to take ownership of their learning and seek support proactively when needed.
In terms of summative assessment, I detected a noticeable reduction (more than 25 percent) in the performance gap between mature and direct-entry students compared to earlier cohorts as many students demonstrated stronger analytical skills (K3, V3), clearer application of theory to practice, and improved use of financial terminology in written assignments. This also became evident in the overall quality of assignment submissions I received from my student, reflecting greater alignment with learning outcomes and assessment criteria.
The attendance and engagement with support sessions that I have organised further highlighted the impact of my targeted interventions, as most students showed improved assessment outcomes and expressed greater confidence in tackling numerical questions, fostering a sense of academic belonging. Importantly, my experience enhanced my own development as a Higher Education educator (A5). My ongoing reflection and student feedback that I received informed iterative and improvements to my teaching practice (A5), reinforcing the value of evidence-based and student-centred approaches (V1, K1). 

Conclusion
My experience of teaching Financial Management in the Hotel Sector to a diverse undergraduate cohort underscored the importance of reflective teaching (Ashwin, 2020), inclusive (A4, V2), and flexible learning design (A2), particularly for early career academics. I encountered challenges associated with balancing curriculum standards, pedagogical innovation, and student diversity, which made me to think outside the box and reflect every step of my teaching, resulting in adaptable teaching and learning. I did not only identify but I implemented a range of targeted learning support strategies-including blended delivery, case-based learning, scaffolded resources, and formative assessment. With this, I was able to address varied learning needs and enhance student engagement (V2). My interventions, the process and impact not only supported academic progression but also helped create a supportive learning environment where students felt confident to participate and develop essential financial management skills.
I made positive impact on student Engagement, confidence, and assessment performance, which demonstrated the effectiveness of adapting teaching strategies to meet the needs of undergraduate learners. My interventions reinforced the importance of reflective practice (Ashwin, 2020), and ongoing professional development in delivering quality education in Higher Education (V5, A5). Ultimately, the process highlighted that effective teaching is dynamic and responsive (V4, K1). By remaining flexible, open to feedback, and committed to inclusive practice, I can continue to support diverse learners and facilitate meaningful learning experiences that prepare undergraduates for academic success and professional practice (V1). 


Reflective Teaching intervention cycle in the form of a poster
In the course of my teaching another undergraduate module, Contemporary Themes in the Hotel Sector-at UWTSD, I encountered a critical academic writing challenge among my students and developed a teaching intervention to address the issue. I present this intervention in a poster form. It all began, when in the last and first Semesters of 2025 and 2026, respectively, I gave an assignment task to my students to produce a 2000 word conference research paper for a live conference presentation. During my first and second teaching sessions, I realised many students struggle with academic writing conventions, critical analysis, and aligning theory with industry practice. I took strategic steps to positively influence my student learning and help them develop analytical and synthesis skills in academic writing. I designed a teaching intervention to enhance students’ research paper writing skills through structured formative and summative feedback, reflecting assessment for learning and inclusive teaching in Higher Education (Bergman & Sams, 2012) [V3, K2]. Occasionally, I employ interactive online teaching tools such as Vevox, Mentimeter, Outlook form, and Kahoot to quiz students and create polls (K4). For example. I sometimes use Kahoot to gamify some of my teaching sessions to encourage active student participation as well as develop individual whole person and group bonding
My teaching intervention poster aim to improve the quality of undergraduate conference research papers by embedding timely, dialogic feedback throughout the module (V4, K1, A2, A1), in order to increase students’ academic writing competence, critical thinking and understanding of research expectations within hospitality and tourism studies. I developed the teaching intervention poster and implemented it across the Semester. My poster offered six key stages. 
Figure 1 outlined the teaching intervention poster.
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Figure 1. A teaching intervention poster to improve Contemporary Themes research paperStage 1-Early formative feedback workshop
Students submitted less than half a page research proposal outlining their topic, research question or objective, key theoretical framework and at least two relevant literature sources.
I delivered a workshop focusing on structure, argument development, and academic writing (V2, K2). Written and verbal formative feedback was provided using clear criteria and exemplars such as how to effectively formulate research topic, research question and identify relevant literature.
Stage 3-Summative feedback and feedforward
Final research papers were assessed. I provided summative feedback including clear justification of grades and specific feedforward comments on areas such as strengths and weaknesses to support future academic writing and  the live conference presentation (A4).
Stage 2-Draft paper feedback
Students submitted a draft section of their conference for review using a structured template aligned with the assessment rubric. I provided targeted formative feedback (A3), focusing on coherence, use of literature, and critical analysis. 





 Stage 6-Enhance practice
I continue the teaching intervention cycle by embedding my successful strategies into future module delivery and sharing practice with colleagues (V5, A5). My planned enhancements include earlier diagnostic assessments and increased use of interactive digital tools (K4).


Stage 5-Conclusion
I embedded structured formative and summative feedback into the Contemporary Themes module research paper. It enhanced my students writing and engagement. This intervention supports  students learning (A2), improves assessment outcomes (A4), and provides strong evidence of effective and reflective practice.










	
Stage 4-Outcomes and impact
I evaluated student submissions and found improved structure, clearer argumentation, and stronger application of theory to hospitality and tourism context 
My students verbal and written feedback indicated increased confidence in academic writing and a better understanding of research (assessment) expectations. Their engagement with feedback was higher compared to previous cohorts, which demonstrate the effectiveness of staged formative and summative feedback (V2).

Reports of Three Teaching Observations
Three teaching observations have been carried out and short reflective paragraphs provided below based on each observation and detail of their corresponding observation sheet are located in Appendix A, B and C. 
Observation Sheet 1
Please See detail in the observation form in Appendix A.
Based on the teaching observation, my reflection highlights the need for a more structured and intentional approach to my continuing professional development. While I actively update my teaching and respond to feedback, I recognise the importance of engaging more consistently with pedagogical research and collaborative practices. Participating in workshops and peer observation will support the refinement of my teaching strategies. Moving forward, I will focus on applying evidence-informed approaches to enhance student engagement and ensure my practice remains aligned with evolving Higher Education expectations (A5). 
Observation Sheet 2
Please See detail in the observation form in Appendix B.
My reflection on this observation has highlighted the value of moving beyond teacher-led interaction towards more structured, student-centred engagement. While direct questioning has been effective in promoting participation, I recognise that incorporating peer and small group discussions can create more inclusive opportunities for all students to contribute and develop their thinking. Additionally, introducing student-led summaries and reflective checkpoints will help reinforce learning and ensure that key concepts are clearly understood. These adjustments represent small but meaningful changes to my practice, demonstrating my commitment to continuous improvement. Moving forward, I will implement these strategies and reflect on their impact to further enhance student engagement and learning outcomes. 
Observation Sheet 3
Please See detail in the observation form in Appendix C.
The observation has outlined my teaching practice strengths including effectively demonstrating how students learn, practical approach to teaching and learning, respect for individual learners, ensuring diversity, interactive quizzes among other things. It has enabled me to reflect on my practice, appreciating my strengths while noting areas of improvement. Moving forward, I will focus on exploring and applying more helpful-informed approaches to enhance student engagement and continue to improve my professional development (A5). 




Reflective Evaluations of Three Continuous Professional Development (CPD) Events Attended
CPD event 1 reflection - Higher Education Staff development on Artificial Intelligence (AI) in Higher Education.
I attended the staff development programme of UWTSD at the beginning of 2025/2026 academic year in September 2025 at Dylas Thomas Centre, Swansea. The event featured AI in Higher Education, which has reminded me to appreciate much more the relevance of continuous professional development in my role as a lecturer in Higher Education (Meggison & Whitaker, 2009). The AI lecture delivered, which I listened to has shaped my view, teaching delivery, engagement and assessment of students in the fast space digital age (A5).
The AI lecture demonstrated in practical terms more potential students awareness of basic level and above uses of AI prior their undergraduate studies. This suggests the potential tendency of some students using AI to gain good grades in assessment, but may lack the capacity to think and solve problems all by themselves. It raises a concern for how Higher Education lecturers can ensure that students use AI ethically and at the same time can individually think outside the box to problems. I observe this to be a looming loophole because AI regulation appears very slow, implying the consideration of ethics and its place in society. So, I believe that at the University level, there should be a continuous update of measured approach for academic staff to dictate the extent to which students are permitted to use AI. Additionally, the event advised lecturers to consider the projected growth of generative AI, and the way these tools are perceived by students and update knowledge. Upon reflection, it has inspired me to consider where  AI knowledge and practice help develop learning and equip students for the future (Gov.UK, 2025), and update my module by considering where AI can replace human effort and where it cannot. Then delineate the skills needed to navigate generative AI and modify my existing module to equip graduates with the skills employers will expect (Higher Education Policy Institute, 2024). 
AI use among Higher Education students is gaining ascendency. However, the potential ethical implication is limited. This prompts the need for Higher Education teachers like me to familiarize ourselves with AI and its use in order to gain better understanding and guide students to use AI effectively. It is clear that AI is continued to grow, but the concerns of biases and ethics are issues to be grappled with. It is therefore important for me to have a better understanding of AI and leverage it for the benefits of my student (K4).
CPD event 2 reflection-Hospitality 5.0: Future-Proofing Skills, Spaces and Service through Artificial Intelligence (AI) Innovation
I attended the Institute of Hospitality (IoH) CPD Round Table held at the University of Wales Trinity Saint David on 7th October 2025 from 9:30am to 3:00PM. The IoH CPD Round Tables are designed to bring Institute members and the wider hospitality community together to discuss regional challenges and produce a white paper on specific topics that present a problem, alongside possible solutions (IoH, 2025). It is held nationally across UK and outside London, allow members to participate in critical discussions. This year’s IoH CPD Round Table focused on rethinking efficiency and experience in AI, preparing workforce for AI integration, the role of AI in built environments, and education and curriculum innovation and ethics, identity and human touch. The seminar demonstrated that individuals understanding of AI is crucial in the 21st century because it is influencing the contemporary business landscape across organisation. For example, Marriot hotel use tech which allows guest to fill their check-in details online and get their allocated hotel room key delivered to them on arrival (Lukanova & IIieva, 2019). In addition, robots are serving as waiters and bar tenders in some hotels especially in Japan and Dubai leading to limited human interaction between guests and hotel employees in the service delivery process (Lukanova & IIieva, 2019). Reflecting on this, I realised that the younger generation is much more exposed to technology use since advance technology such as AI emerged over the last 4 years. This shows a gap in its use among the human population the world over. Given this possible situation, AI appears to hype products in the market for sometime as many products are being renamed around AI due to the AI bubble. This makes it a little complex in how AI impact things. In the hotel sector, luxury and budget brands still require human interaction in the midst of AI as many scholars argue that AI replacement can lead to a miss in human interaction satisfaction (Prentice, et al., 2020). The human element is a huge part of hospitality. This raises questions such as what’s AI going to be in the next 10 years? What are the risks of overreliance on AI? For now, these questions remain gaps and unanswered as no one knows.  
As a teacher in Higher Education, I believe that our world is constantly in transition-consumer behaviour is dynamic and that creates a lot of uncertainty in hospitality and tourism. When a tool becomes more than a tool it can be scary and that calls for ethical considerations. It is important for both industry and academia to reflect and hold disciplinary conversation around AI use. This is particularly important in hospitality because in hospitality, how to read guests feelings, mood, and general behaviour is a common practice. This, AI cannot do realistically as things are not always the way they seem. So, understanding where do we draw the line between AI support and human interaction is essential to retaining the hospitality sector’s warmth, creativity and human-centred culture.
It is therefore critical that hotel managers and upcoming hospitality professionals to learn to combine emotional intelligence (interactive skills) with digital tools. In view, Higher Education teachers should prepare students to be adaptable, possess skills of problem solving (Philpott, 2015).). To effectively do this, asking critical questions (How are Higher Education providers adapting their curriculum to embed digital and AI literacy? Do students have the skills to use AI tool? What specific tools do we really need?) and continuous development will help me equip students with relevant skills for tools and data analysis (A5).        

CPD event 3 reflection- How to achieve your most ambitious goals (TEDX Talk-YOUTUBE video)
I recently watched a TEDX YouTube video on how to achieve your most ambitious goals. The speaker highlighted the importance of task and goals, and pointed out that goals should be broken down into manageable tasks. Additionally, there should not be too many goals at the same time. This will enable achieving most goals by focusing on one goal at a time. 
This resonates with my work as an early career academic who joggles between teaching and research. The TEDX talk has helped me to reflect and appreciate breaking down my task and targeting manageable goals to avoid burn out. In line with Confucious view point, when it is obvious that the goal cannot be reached, I don’t adjust the goal, I adjust the action steps. It again reminds me of the words of Martin Lurther King Jr who said, “If you can’t fly then run, if you can't run then walk, if you can’t walk then crawl, but whatever you do you have to keep moving forward.” These align with an African proverb that “The man who loves walking will walk further than the man who loves the destination.” In essence, micro decisions lead to mega success in breaking down teaching and learning task.  
Based on this, I have learnt the important of making small, incremental adjustments to daily routines and consistently embedding them into practice. Hence, I refine everyday teaching, feedback, and engagement strategies to enhance both efficiency and effectiveness in my academic role. For example, I incorporate brief reflective pauses after lectures and use targeted questioning techniques to improve student engagement and learning outcomes. This aligns with K2 (appropriate methods for teaching and learning) and A2 (teaching and supporting learning), as these marginal changes directly influence pedagogical effectiveness. 
Additionally, my reflection on this inspires me to consider integrating regular feedback within sessions to support learning (A3) and strengthens student development (V3). This also will cater to diverse student needs (V1), ensuring inclusivity in teaching delivery. 
Overall, this experience reinforces that meaningful professional development and growth does not always require large-scale innovation; rather, small-scale improvements embedded in daily practice can lead to significant enhancements in teaching quality and student experience.

A Brief Assessment of My Development as a Reflective Practitioner throughout the Programme together with an Analysis of Future Developmental Needs
My engagement with the PGCert HE programme has played a significant role in shaping my development as a reflective practitioner, particularly as an early career academic navigating the complexities of undergraduate teaching in Higher Education. Before I started this programme, I viewed reflection largely as a retrospective activity-something undertaken after teaching had taken place. However, after entering this programme, sustaining engagement with the PSF 2023, the module workshops and one-to-one sessions with my tutors, I saw and felt the practical, inclusive, professional, and student centred among other pedagogical values exhibited by my PG Cert tutors. That engagement and interaction further enhanced my knowledge and understanding of practice. I now understand reflection as an ongoing, dialogic process that informs planning, delivery, evaluation, and enhancement of practice (Bergman & Sams, 2012) [A1, V1, V2, K1]. This shift became especially evident during my teaching of the Hospitality and Tourism Department undergraduate Financial Management in the Hotel Sector module. I teach a cohort comprising both mature students and direct-entry students and it challenged many of my initial assumptions about learner readiness and engagement. Early in my first semester of teaching, I recognised that my reliance on traditional lecture-based delivery was not effectively supporting all students. Reflecting on this experience in relation to PSF 2023 Area of Activity A1 (design and planning of learning activities) and Professional Value V1 (respect for diverse learners), I became more attuned to the varied educational journeys and lived experiences students brought into the classroom. This prompts me to recognise the need to respond to context and acknowledge implications for practice (V4). Rather than viewing these challenges as shortcomings, reflective practice encouraged me to approach them as opportunities for professional growth. As suggested by Bergman and Sams (2012), reflective practice enables a Higher Education teacher to flip your classroom in order to reach every student every day. Hence, I adapted my teaching to incorporate blended learning, scaffolded learning materials, and hospitality-based case studies (A2, A3). Reflection-in-action allowed me to respond dynamically to student engagement during class, while reflection-on-action informed subsequent adjustments to assessment guidance and learning support. This process also strengthened my understanding and core knowledge (K2, K3), particularly in selecting pedagogical approaches that supported inclusive learning and assessment for undergraduate students. 
Additionally, I engaged with feedback-both formal and informal-which has become central to my development. After lectures, I often receive student comments regarding the accessibility of recorded lectures and the value of low-stakes formative quizzes alongside intrinsic and extrinsic motivations such as well done, excellent, keep it up and chocolates gifts respectively inspired all students to engage, which prompted me to reconsider how learning resources can empower students to take ownership of their learning (V3). Reflection, in this sense, became less about self-critique and more about listening carefully to students and responding with intention and care. 
Importantly, the PGCert HE has also supported my development as a more compassionate and authentic educator. Recognising the broader contexts shaping students’ engagement (V4) has motivated me to be more transparent, approachable, and flexible in my teaching practice. I have become more comfortable acknowledging uncertainty, seeking peer support, and sharing reflective insights with colleagues. This aligns closely with PSF 2023 A5, ongoing professional development. Through the PGCert HE and engagement with PSF 2023, I have moved towards a reflective, student-centred, and ethically grounded approach to student teaching that continues to shape my professional identity.
Moving forward, I will sustain the knowledge that I have acquired from this programme and will improve by continuing engagement with advance Higher Education development programmes as a reflective practitioner and maintain a growing awareness of the relational nature of teaching and learning. For example, I look forward to taking on other advance Higher Education programmes, such as senior and principal fellow to acquire more pedagogical knowledge and skills, and demonstrate my strategic leadership in teaching and learning, hence widen my impact in Higher Education. 
Evidence of 100 Hours Teaching
I teach across four hospitality and Tourism Management programmes including International Tourism, Events and Leisure Management, International Hotel Management, Hotel and Hospitality Management, and International Gastronomy Management. Please See Appendix D for evidence of teaching hours log. 
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Appendix A. Observation sheet 1
PGCert tHE OBSERVATION FORM -PSF 2023
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	Details of the Observation 
	

	Observee

	Dr Ernest Wavei

	Practice Advisor / Expert peer observer

	Scott James

	Date of the Observation 

	09.03.2026

	Campus / Location 

	Swansea

	Date, Time, Duration

	2.5 hrs 

	Subject Speciality 

	Contemporary Themes

	Type of activity 

	Online Lecture 

	[bookmark: _Hlk100153154]This observation will contribute to the participant’s portfolio of evidence to satisfy the assessment of the PGCert tHE and should be undertaken by an experienced academic colleague or professional colleague. Observation by a fellow participant on the programme is not permissible as a means of authenticating practice.

	



	 Teaching/Support preparation [A1: Design and plan learning activities/programmes
i.e. Preparation, selection and organisation of content.  Choice of teaching/learning methods. 


	 Comments 
Dr Ernest Wavei was very well prepared for the session. The content was clearly organised and structured, and the learning objectives were evident throughout the lesson. The slides were well designed, clear, and visually engaging, which supported the delivery of the material. The teaching approach incorporated a mix of explanation, questioning and student activities, showing careful planning of learning methods to encourage student engagement.


	 Teaching   [A2: Teach and/or support learning through appropriate approaches and environments.]
i.e. Beginning class, introduction, continuity with other sessions, students’ prior knowledge.  Clarity of presentation.  Pace.  Attitude to the subject matter.  Use of appropriate reinforcement.  Ending the session – summary, future work etc. Technique and Aids:  General apparatus – board, data projector, use of handouts. Was effective communication achieved?  Was there good student–teacher rapport?  Were the aims/outcomes achieved?  Appropriateness of teaching/learning methods. 

	  Comments 
The session began in a clear and organised manner, with Dr Wavei introducing the topic and outlining the focus of the session. The delivery was calm, confident and well paced, allowing students sufficient time to follow the material. Explanations were clear and concise, and the lecturer maintained a positive and enthusiastic attitude throughout.
Student engagement was encouraged consistently through questioning and interactive activities. Dr Wavei regularly invited students to contribute, which helped maintain participation across the session. There was good rapport between the lecturer and students, and the classroom environment remained relaxed and supportive. The use of presentation slides was effective and enhanced the clarity of the teaching.


	 Effective Learning Environments [A4:  support and guide learners /V1 Respect individual learners/diverse groups of learners]
i.e General class atmosphere, level of participation, attention, and interest.  Student attitude and ability to carry out classwork. Were learning problems identified and overcome?  Awareness of individual needs.  Attitude to students.

	Comments 
The overall learning environment was very positive and inclusive. Dr Wavei created a relaxed and supportive atmosphere which encouraged students to participate and share ideas. Participation levels were strong throughout the session, and the lecturer maintained engagement by regularly inviting responses and facilitating discussion. Students appeared attentive and comfortable contributing to the activities and questions posed.

	Assessment [A3: Assess and give feedback for learning] 
i.e Formative/summative assessment examples , Question and answer technique.  Other evaluation procedures, class management, instructions to students005C.

	Comments 
Dr Wavei effectively used questioning techniques throughout the session to check understanding and encourage students to think critically about the material. These questions helped reinforce key concepts and allowed the lecturer to gauge student understanding during the session. Instructions for activities were clear, and students were given opportunities to respond and engage with the content.

	Core Knowledge  
· K1 How learners learn, generally and within specific subjects 
· K2 approaches to teaching and or/supporting learning appropriate for subjects and levels of study.
· K3 Critical evaluation as a basis for effective practice.
· K4 Appropriate use of digital technologies / resources.
· K5 requirements for quality assurance, enhancement and  implications for practice 


	
Comments 
The session demonstrated a strong understanding of how students engage with learning through the use of interactive teaching methods. Dr Wavei used questioning, discussion and activities to support student understanding and encourage participation. Digital resources, particularly the presentation slides, were used effectively to structure the session and support learning. The approach reflected thoughtful consideration of appropriate teaching strategies for the level of study.

	Professional values
· V1 Respect for individual learners /diverse groups of learners
· V2 Promote engagement and learning and equity of opportunity for all to reach their potential.
· V3  Use scholarship, research or professional learning, or other evidence informed approaches as the basis of effective practise.
· V4 respond to the wider context in which higher education operates, recognising implications for practice.
· V5 Collaborate with others to enhance practice.

	 Comments 
Dr Wavei demonstrated respect for students and created a welcoming and inclusive learning environment. He encouraged participation from students and ensured that learners felt comfortable contributing to discussion. His positive and supportive attitude promoted engagement and helped maintain strong interaction throughout the session. The session reflected a student-centred approach to teaching and learning.


	Examples of good practice: 
· Very well prepared and organised session
· Clear, concise and confident delivery
· Effective use of questioning to engage students
· Positive and relaxed teaching style
· Strong student participation throughout the session
· Well-designed and visually clear presentation slides
· Good rapport with students and inclusive classroom environment
Action points: 
· Continue to build on the strong interactive approach used during the session.
· Consider incorporating short reflective or recap moments at key points to further consolidate student learning.
· Maintain the effective use of questioning and activities to sustain student engagement.


	For Observee

Write a short statement to address Area of activity [A5] .Decribe how this observation will enhance your practice.
I have learnt very important lessons from this teaching observation. This has strategically positioned me to improve my teaching going forward. Importantly, I have discovered that I have strengths for student engagement and possess the capacity to calmly and confidently deliver a well-paced lecture, allowing students sufficient time to follow the material. My explanations of concepts to students are clear and concise, and I maintain a positive and enthusiastic attitude throughout. These positive comments demonstrate my ability to reduce cognitive load for students (Koudsia & Kirchner, 2024) and ensure the inclusion of inclusive learning to improve the engagement, belonging, retention, and success of students from diverse groups in Higher Education (Thomas, 2016).
Notwithstanding, there is opportunity for enhance my practice through my own continuing professional development. An important opportunity to enhance my teaching lies in adopting a more structured and reflective approach to my continuing professional development. While I regularly update my teaching materials and respond to student feedback, there is scope to engage more systematically with current pedagogical research and professional learning communities. For example, participating in workshops on digital learning and assessment design would allow me to refine my approaches and ensure alignment with evolving sector expectations. In addition, engaging with peer observation and collaborative teaching practices present a valuable opportunity to gain constructive feedback and share effective strategies. This would not only support the enhancement of my own teaching but also contribute to a culture of continuous improvement within the academic community. 
Furthermore, integrating insights from continuous professional development activities into my teaching practice-such as adopting innovative assessment methods or active learning techniques-will help to improve student engagement and learning outcomes. Through ongoing reflection and evidence-informed practice, I can ensure that my professional development remains purposeful, responsive, and aligned with the principles of PSF 2023 A5.

	

Observer                                                                                                                              Date  09.03.2026
 
 
Observee  ...Ernest Balutie Wavei..............                                                 Date  10/03/2026
 
PGCert PARTICIPANTS
On completion of the peer observation reports for each module, compose a short reflective paragraph on your observation experiences for inclusion in your portfolio along with the observation sheets.
 








Appendix B. Observation sheet 2
PGCert tHE OBSERVATION FORM -PSF 2023
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	Details of the Observation 
	

	Observee

	Dr Ernest Wavei 

	Practice Advisor / Expert peer observer

	Natalie Brailsford 

	Date of the Observation 

	1st December 2025 

	Campus / Location 

	DTC Room 205 

	Date, Time, Duration

	Monday 1st December 2025 class time 
9am -1pm 

	Subject Speciality 

	Organisational Consultancy BMIH6013 

	Type of activity 

	Taught session 

	This observation will contribute to the participant’s portfolio of evidence to satisfy the assessment of the PGCert tHE and should be undertaken by an experienced academic colleague or professional colleague. Observation by a fellow participant on the programme is not permissible as a means of authenticating practice.



	 Teaching/Support preparation [A1: Design and plan learning activities/programmes
i.e. Preparation, selection and organisation of content.  Choice of teaching/learning methods. 


	 Comments 
Dr Ernest demonstrated excellent preparation, with the content carefully selected and well organised to support the session’s learning outcomes. High‑quality resources were used effectively and integrated seamlessly into teaching, enhancing clarity and understanding. A strong range of teaching and learning methods was employed, including explanation, questioning, and discussion, which supported different learning styles and maintained an appropriate pace. These varied approaches promoted active engagement, with students participating confidently and contributing meaningfully throughout the class, creating a positive and inclusive learning environment.











	 Teaching   [A2: Teach and/or support learning through appropriate approaches and environments.]
i.e. Beginning class, introduction, continuity with other sessions, students’ prior knowledge.  Clarity of presentation.  Pace.  Attitude to the subject matter.  Use of appropriate reinforcement.  Ending the session – summary, future work etc. Technique and Aids:  General apparatus – board, data projector, use of handouts. Was effective communication achieved?  Was there good student–teacher rapport?  Were the aims/outcomes achieved?  Appropriateness of teaching/learning methods. 

	  Comments 
The session began with a clear and purposeful introduction that effectively linked to previous learning and activated students’ prior knowledge, providing strong continuity within the module. The aims and structure of the session were clearly communicated, and explanations throughout were well articulated and easy to follow. The pace was well judged, allowing sufficient time for understanding while maintaining momentum and engagement. Dr Ernest demonstrated a positive and enthusiastic attitude towards the subject matter, which was reflected in students’ interest and participation. Appropriate reinforcement was used through questioning, clarification, and recap of key points, supporting consolidation of learning. Teaching aids, including the board, data projector, and handouts, were used confidently and effectively to enhance communication and understanding. There was clear evidence of good student–teacher rapport, with an inclusive and supportive atmosphere that encouraged interaction. The session concluded with a concise summary and clear signposting of future work, and the learning outcomes were successfully achieved through the use of appropriate and well‑chosen teaching and learning methods.







	 Effective Learning Environments [A4:  support and guide learners /V1 Respect individual learners/diverse groups of learners]
i.e General class atmosphere, level of participation, attention, and interest.  Student attitude and ability to carry out classwork. Were learning problems identified and overcome?  Awareness of individual needs.  Attitude to students.

	Comments 
The overall class atmosphere was positive, focused, and conducive to learning, with high levels of participation, attention, and interest evident throughout the session. Students demonstrated a positive attitude towards the learning activities and were able to engage effectively with the classwork. Dr Ernest showed strong awareness of individual student needs and responded sensitively and constructively to varying levels of engagement. Notably, when a student became disengaged while using their phone, Dr Ernest addressed this calmly and professionally by drawing the student back into the discussion through targeted questioning, successfully re‑engaging them without disrupting the learning environment. This approach reflected a respectful and inclusive attitude towards students while maintaining clear expectations. Learning difficulties were identified through observation and questioning and were addressed promptly through clarification and support, ensuring students remained on track. Overall, Dr Ernest fostered a supportive, inclusive classroom climate underpinned by strong student–teacher rapport and a clear commitment to student learning and engagement.


	Assessment [A3: Assess and give feedback for learning] 
i.e Formative/summative assessment examples , Question and answer technique.  Other evaluation procedures, class management, instructions to students005C.

	Comments 

Dr Ernest made effective use of summative assessment opportunities to evaluate student learning and understanding, ensuring alignment with the session’s intended outcomes. Questioning was purposeful and well targeted, encouraging students to explain their thinking and engage critically with the subject matter, while also allowing Dr Ernest to identify and address misconceptions promptly. Other evaluation procedures, including informal checks for understanding and reflective discussion, were used effectively to support learning consolidation. Class management was calm, consistent, and well organised, creating a structured and supportive learning environment. Instructions to students were clear, concise, and well timed, enabling activities to be undertaken confidently and efficiently. Overall, assessment practices, evaluation strategies, and classroom management were highly effective and contributed positively to student engagement and achievement.


	Core Knowledge  
· K1 How learners learn, generally and within specific subjects 
· K2 approaches to teaching and or/supporting learning appropriate for subjects and levels of study.
· K3 Critical evaluation as a basis for effective practice.
· K4 Appropriate use of digital technologies / resources.
· K5 requirements for quality assurance, enhancement and  implications for practice 


	
Comments 

Dr Ernest demonstrated strong core knowledge across all areas of practice. Their teaching clearly reflected K1, with a sound understanding of how learners learn both generally and within the subject discipline, evidenced through appropriately scaffolded activities and responsiveness to student understanding. In relation to K2, a well‑judged range of teaching and learning approaches was used that was clearly appropriate to the subject matter and level of study, supporting engagement and progression. Practice was underpinned by K3, with reflective and evaluative decision‑making evident in how teaching strategies were adapted in response to student needs and classroom dynamics. K4 was addressed through the effective and purposeful use of digital technologies and resources, which enhanced clarity, accessibility, and student engagement rather than distracting from learning. Finally, K5 was reflected in an evident awareness of quality assurance and enhancement requirements, with teaching practices aligned to learning outcomes, assessment expectations, and broader standards, demonstrating a clear understanding of the implications for ongoing professional practice and continuous improvement.

	Professional values
· V1 Respect for individual learners /diverse groups of learners
· V2 Promote engagement and learning and equity of opportunity for all to reach their potential.
· V3  Use scholarship, research or professional learning, or other evidence informed approaches as the basis of effective practise.
· V4 respond to the wider context in which higher education operates, recognising implications for practice.
· V5 Collaborate with others to enhance practice.

	 Comments 
Dr Ernest’s practice strongly reflects the professional values outlined in V1–V5. V1 was demonstrated through clear respect for individual learners and diverse groups, with teaching approaches that were inclusive, supportive, and responsive to differing needs and levels of confidence. In line with V2, Dr Ernest actively promoted engagement, participation, and equity of opportunity, creating a learning environment in which all students were encouraged and supported to reach their potential. Practice was clearly informed by V3, with teaching grounded in scholarship, professional learning, and evidence‑informed approaches, ensuring that methods used were purposeful, current, and effective. V4 was evident in Dr Ernest’s awareness of the wider higher education context, including quality expectations, student experience, and employability considerations, and in how these informed teaching and learning decisions. Finally, V5 was reflected in a collaborative approach to practice, with openness to sharing ideas, reflecting on feedback, and working with colleagues to enhance teaching quality and student outcomes.






	Examples of good practice: 
 An excellent example of good practice was Dr Ernest’s use of direct questioning to actively engage students and assess understanding in real time. Rather than relying solely on volunteers, Dr Ernest posed targeted, inclusive questions to specific students, carefully matching the level of challenge to their ability and prior contributions. This approach encouraged wider participation and ensured that all students remained cognitively engaged. When responses were partial or hesitant, Dr Ernest used follow‑up prompts to scaffold understanding and guide students towards clearer articulation of key concepts, reinforcing learning without causing discomfort. 

 
Action points: 

· Further extend active student participation by building on the effective use of direct questioning through the planned inclusion of structured peer or small‑group discussion activities. This would enable more students to articulate their thinking, deepen understanding, and further enhance engagement across the whole class.

· Strengthen explicit learning consolidation by incorporating brief, student‑led summaries or reflective checkpoints at key stages of the session. This would reinforce core concepts, support diverse learning needs, and provide additional evidence that all students have met the intended learning outcomes.




	For Observee

Write a short statement to address Area of activity [A5] .Decribe how this observation will enhance your practice.
The observation outlined valuable insights into my practice strengths. I have come to understand and appreciate that my teaching practice is clear and purposeful that effectively linked to previous learning and activated students’ prior knowledge, providing strong continuity within the module. My explanations of concepts are clearly communicated, and well articulated and easy to follow with a well-judged pace. This enables effective student comprehension and engagement. It evidence a clear good student–teacher rapport, with an inclusive and supportive atmosphere that encouraged interaction.
Despite, there is still opportunity for my professional growth. There is opportunity for me to enhance student engagement and learning consolidation through more structured, active learning strategies. While, I currently make effective use of direct questioning to stimulate participation, there is an opportunity to further extend engagement by incorporating structured peer and small group discussions into my teaching sessions. This approach would allow a wider range of students to actively articulate their ideas, engage in collaborative learning, and deepen their understanding of key concepts. In addition, I aim to strengthen learning consolidation by embedding brief, student-led summaries and reflective checkpoints at key stages of each session. These activities will encourage students to synthesise their learning, reinforce core concepts, and provide opportunities for immediate feedback on their level of understanding. This planned development aligns with A5 by demonstrating commitment to enhancing teaching practice through reflective and evidence-informed approaches. By implementing and evaluating these strategies, I will ensure continuous improvement in student engagement, learning effectiveness, and the overall quality of the teaching experience (Thompson, 2013).

	

Observer  N Brailsford                                                   Date  10/10/2025 
 
 
Observee  ....Ernest Balutie  Wavei...                   Date  12/10/2025
 
PGCert PARTICIPANTS
On completion of the peer observation reports for each module, compose a short reflective paragraph on your observation experiences for inclusion in your portfolio along with the observation sheets.
 







Appendix C. Observation sheet 3
PGCert tHE OBSERVATION FORM -PSF 2023
 
[image: ]
	Details of the Observation 
	

	Observee

	Ernest Wavei

	Practice Advisor / Expert peer observer

	Jaliya de Silva 

	Date of the Observation 

	22 January 2025

	Campus / Location 

	Online – Microsoft Teams (University of Wales Trinity Saint David)

	Date, Time, Duration

	Wednesday 22 January 2025, 09:15 AM approx. 2 hours 30 minutes

	Subject Speciality 

	International Hotel Management – BMIH6001 Contemporary Themes in the Hotel and Hospitality Sector

	Type of activity 

	Online lecture (Microsoft Teams) – Week 2, Group C

	This observation will contribute to the participant’s portfolio of evidence to satisfy the assessment of the PGCert tHE and should be undertaken by an experienced academic colleague or professional colleague. Observation by a fellow participant on the programme is not permissible as a means of authenticating practice.



	 Teaching/Support preparation [A1: Design and plan learning activities/programmes
i.e. Preparation, selection and organisation of content.  Choice of teaching/learning methods. 


	 Comments 
Ernest demonstrated thorough preparation for the session. The slide deck was professionally structured and clearly aligned to the module learning outcomes. The session opened with a module overview slide (“Where Are We Now?”) contextualising Week 2 within the broader eight-week arc of the module, covering topics from Introduction through to the final Conference Week. Content was carefully sequenced: prior knowledge recall, formative quiz, and assessment briefing. Teaching methods were appropriate and varied, combining didactic presentation with interactive questioning. The use of a colour-coded module roadmap slide showed clear advance planning and organisation of content for student orientation. 










	 Teaching   [A2: Teach and/or support learning through appropriate approaches and environments.]
i.e. Beginning class, introduction, continuity with other sessions, students’ prior knowledge.  Clarity of presentation.  Pace.  Attitude to the subject matter.  Use of appropriate reinforcement.  Ending the session – summary, future work etc. Technique and Aids:  General apparatus – board, data projector, use of handouts. Was effective communication achieved?  Was there good student–teacher rapport?  Were the aims/outcomes achieved?  Appropriateness of teaching/learning methods. 

	  Comments 
Ernest opened the session effectively with a recap slide (“Recap – What did we learn last week?”), establishing continuity with previous learning before moving forward. His pace was measured and appropriate for an online synchronous environment. A Quiz slide was used to actively engage students with three questions about contemporary themes, including a true/false item and two discursive questions, demonstrating good use of questioning technique to assess prior knowledge and stimulate thinking. The session transitioned smoothly into an assessment briefing (Assessment One, due 10 February), covering the Introduction and Overview of Literature components. Ernest communicated clearly throughout, maintaining a calm and encouraging tone. Slides were clean, well-formatted, and projected effectively via screen share. The session was well-structured with a clear beginning, middle, and forward-looking close. Student-teacher rapport appeared positive, with students visible and engaged in the Teams gallery throughout. 










	 Effective Learning Environments [A4:  support and guide learners /V1 Respect individual learners/diverse groups of learners]
i.e General class atmosphere, level of participation, attention, and interest.  Student attitude and ability to carry out classwork. Were learning problems identified and overcome?  Awareness of individual needs.  Attitude to students.

	Comments 
The online environment was managed effectively. Approximately 10–20 students were visible in the Teams participant gallery, drawn from a diverse international cohort. Ernest appeared attentive to student needs, using open questioning to draw students into discussion. The interactive quiz format created a low-stakes participatory moment that encouraged involvement. The overall atmosphere was calm, focused, and respectful. Ernest demonstrated awareness of the online learning context and made deliberate efforts to maintain engagement across a distributed group. The session environment was inclusive and supportive, with no students appearing excluded or overlooked.







	Assessment [A3: Assess and give feedback for learning] 
i.e Formative/summative assessment examples , Question and answer technique.  Other evaluation procedures, class management, instructions to students005C.

	Comments 
Formative assessment was embedded effectively throughout the session. The quiz slide presented three questions designed to elicit recall, critical thinking, and application: a true/false conceptual question and two discursive questions requiring students to connect contemporary themes to the hospitality sector. This approach checks understanding without summative pressure. Ernest also provided a clear briefing on Assessment One (summative), including the submission deadline and the two required components (Introduction and Overview of Literature), equipping students with the knowledge to progress independently. Instructions to students were clear and structured.

	Core Knowledge  
· K1 How learners learn, generally and within specific subjects 
· K2 approaches to teaching and or/supporting learning appropriate for subjects and levels of study.
· K3 Critical evaluation as a basis for effective practice.
· K4 Appropriate use of digital technologies / resources.
· K5 requirements for quality assurance, enhancement and  implications for practice 


	
Comments 
Ernest demonstrated strong core knowledge across multiple dimensions. He showed understanding of how learners develop their thinking by scaffolding from recap through quiz to new content (K1). Appropriate pedagogical approaches for postgraduate level were evident, including Socratic questioning and structured assessment guidance (K2). The session reflected evidence-informed practice grounded in current industry themes (K3). Microsoft Teams and PowerPoint were deployed fluently for online synchronous delivery, demonstrating effective use of digital technologies (K4). The structured module roadmap and assessment timeline indicate clear awareness of quality assurance expectations (K5).



	Professional values
· V1 Respect for individual learners /diverse groups of learners
· V2 Promote engagement and learning and equity of opportunity for all to reach their potential.
· V3  Use scholarship, research or professional learning, or other evidence informed approaches as the basis of effective practise.
· V4 respond to the wider context in which higher education operates, recognising implications for practice.
· V5 Collaborate with others to enhance practice.

	 Comments 
Ernest consistently demonstrated respect for his diverse student group throughout the session (V1). His use of open questions and the quiz format promoted equitable participation across the cohort (V2). The academic content appeared grounded in current industry knowledge and scholarship, reflecting evidence-informed teaching practice (V3). The module design addressing contemporary hospitality themes relevant to a changing industry landscape reflects awareness of the wider higher education and professional context (V4). The collaborative online format and encouragement of student contribution demonstrated a commitment to working with learners to enhance their educational experience (V5).




	Examples of good practice: 
1. Use of a structured module roadmap (“Where Are We Now?”) to orient students at the start of the session – an excellent scaffolding tool that helps students locate themselves within the broader learning journey. 2. Embedding a formative quiz to activate prior knowledge and stimulate critical thinking before introducing new content. 3. Clear, well-structured assessment briefing delivered with concrete detail (deadline, components), giving students confidence and reducing anxiety around Assessment One. 4. Positive, calm online presence that maintained a professional and inclusive learning environment across a diverse, international cohort. 
Consider incorporating brief student responses or chat-based interaction during the quiz to increase visible participation. Where possible, a short verbal summary at the session close could reinforce key takeaways and signal session completion clearly. Exploring screen annotation or whiteboard tools within Teams could further enrich the visual presentation of content. 

Consider incorporating brief student responses or chat-based interaction during the quiz to increase visible participation. Where possible, a short verbal summary at the session close could reinforce key takeaways and signal session completion clearly. Exploring screen annotation or whiteboard tools within Teams could further enrich the visual presentation of content.  
 
Action points: 
· Student interaction during the quiz - incorporate chat responses. so, participation is more visible
· Session close/summary - a short verbal wrap-up would reinforce key learning and give the session a clearer ending
· Richer digital tools - explore Teams whiteboard or screen annotation to make delivery more visually dynamic or either you could use Vevox  online polls -tools 


	For Observee
Write a short statement to address Area of activity [A5] .Decribe how this observation will enhance your practice.
The observation has outlined my teaching practice strengths including effectively demonstrating how students learn, practical approach to teaching and learning, respect for individual learners, ensuring diversity, interactive quizzes among other things. Since teaching require ongoing development and growth to keep up with students needs and best practices, the observation has enabled me to reflect critically in order to enhance my teaching practice. I plan to make very good use of chat-based responses in addition to the verbal interaction during quiz activities. This I believe will enable a broader range of students to actively contribute, particularly those who may be less inclined to participate verbally. Also, I will explore more tech elements including screen annotation and whiteboard tools within Teams to enrich the visual delivery of content. These tools could support more dynamic explanations, particularly for complex concepts, and cater to diverse learning preferences. Doing this, coupled with a summary of each section will help consolidate key concepts and provide clearer closure. In a nutshell, I am committed to ongoing professional development by adopting evidence-informed, technology-enhanced pedagogical strategies. Through continuous reflection and refinement, I aim to create a more engaging, interactive, and effective learning experience for students. 

	
                         Jaliya de Silva                                                                                                     11/04/2026
Observer ......................................................                                                  Date  
 
 
Observee  ..Ernest Balutie Wavei.....                                                 Date  11th April 2026
 
PGCert PARTICIPANTS
On completion of the peer observation reports for each module, compose a short reflective paragraph on your observation experiences for inclusion in your portfolio along with the observation sheets.
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Post Graduate Certificate in Teaching in Higher Education (PG Cert
tHE) Evidence of teaching hours log
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