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I confirm that I have not presented any AI generated materials as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used, which I may be asked to provide in evidence.

OR:

I acknowledge the use of Chat GPT https://openai.com/index/chatgpt/on 31st March 2025 to support my research. I used the prompt(s): 
1. Please provided me with relevant literature similar to What are students and staff within key stage 2 perceptions of the effectiveness of self-assessment to support learner progression? 
2. please provided me with literature that suggests limitations to self-assessment. 
3. [Prompt] 
I confirm that I have not presented any AI generated text as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used before and after the use of AI tools which I may be asked to provide in evidence. 















	Targets from previous module
	How I have worked on these?
	An example can be seen on…


	Work on sentence and paragraph structure. 

	Explored the PEEL method to support sentence structure. 
	Discussion and findings 

	Continue to draw on idependent sources of literature to develope a supported critical approach throughout, offering opposing view whenever possible. 

	Independantly sourced literature to support my findinds finding opposing views where possible. 
	Literature review & discussions and findings 



Exploring pupil and teacher perspectives on the effectiveness of self-assessment. 
What are students and staff within key stage two perceptions of the effectiveness of self-assessment to support learner progression? 
Introduction
I have conducted my research based on year four pupil’s and Key Stage 2 teachers’ perceptions on the effectiveness of self-assessment and how it supports learner progression. The Assessment Reform Group (1999) defines Assessment for learning (AFL) as “process of seeking and interpreting evidence for use by learners and their teacher, to decide where they are in their learning, where they need to go and how best to get there”. The Welsh Government (2024) believe that AFL is a vital aspect within the teaching and learning process. Within the ‘purpose and principles of assessment’ the Welsh Government (2024) state that the purpose of assessment is to support the progression of each individual learner. Underpinning this, the curriculum for Wales incorporates ‘progression steps’ to assist learner progression across all Areas of Learning and Experience (AoLE). The Welsh Government (2021, p.5) defines progression as a ‘process of developing and improving skills and knowledge over time’. By utilising AFL effectively within the classroom, it will support learners’ knowledge and understanding, allowing them to embody the four purposes. Dylan William (2006) suggests that using self-assessment ‘activates students as owners of their own learning’ and allows them to critically evaluate their learning process. 
The research took place within a rural urban school in south Wales, with approximately 250 pupils to gather their perspectives on this topic, of which 6.4% (Welsh Government, 2020) are eligible for free school meals (FSM) and 5% of children have additional learning needs (ALN), to gather their perspectives on this topic. 
Literature Review
Self-assessment is a process in which a student thinks independently about their own work and considers how it could be improved. Boud (1995) suggests that self-assessment improves learning outcomes, using this process learners can better understand the learning and improve their performance. Andrade (2019) reinforces this view and suggests that there is a positive link between self-assessment and enhanced performance. Using reflection, it is evident that students will be able to progress and develop their understanding. Gibbs (1988, cited in Markkanen,2020) developed 6 stages of reflection, this framework allows the pupil to examine their learning experiences and enables them to outline the following steps within their learning. William (2014) suggested that by utilising self-assessment it encourages critical thinking skills, as pupils evaluate their own work and identify areas of development. Criteria supports streamline self-assessment, as pupils will refer to the criteria to evaluate their learning. Gershon (2013) describes criteria as something that can be linked to the learning, helping pupils understand the expectations of their work and can be used as a guide to support their them. Ultimately, self-assessment allows pupils to reflect on the learning that they have produced from critical and developmental perspectives. 
As self-assessment can be beneficial to student learning and outcomes, there are highlighted limitations that need to be considered. A research study, conducted by Yates and Gough (2022) discovered that self-assessment can be often misunderstood or misused and not provide valuable insights to pupils learning. Therefore, if self-assessment isn’t used effectively with a lack of criteria, pupils will not have an objective to assess their work against. Gershon (2013), Andrade and Du (2007) believe that criteria- referenced self-assessments provide a clarity of expectations for the pupil and improves self-assessment as pupils understand their own potential. Self-assessment should be used consistently through each AoLE to support the learners transfer of skills, by doing this it would also support the learner’s self-assessment and confidence (Andrade and Du, 2007). A journal exploring the limitations of self-assessment (Keane, L and Griffin, C. 2015) claims that development constraints may have an impact of self-assessment, as learners within foundation learning may struggle with accurate self-assessment and over/underestimate their abilities. Whereas learners within key stage 2 develop their self-assessment abilities and tend to be more critical. The Dunning-Kruger (David, Dunning, 2007) effect, reinforces this perspective as lower attaining pupils, may overestimate their abilities within an AoLE, while higher attaining pupils may underestimate their abilities. 
To support learners in maximising the benefits of self-assessment, it is of utmost importance that they develop an understanding of self-assessment. Therefore, pupils should be encouraged to practice self-assessment techniques and strategies throughout their education. It is evident that gradual implementation of self-assessment formations will increase students’ confidence and skills overtime (Panadero, E. et al, 2015). By doing so, it will create a whole-school approach in supporting pupils learning. Estyn (2022) emphasises that pupils need to be provided with criteria to develop their understanding of what achievement looks like and steps they can make to attain it, thus developing pupils’ independence overtime. 
Methodology
It is extremely important that when conducting research within an educational setting that ethical issues are considered. The researcher should take the appropriate measures when gathering information and follow BERA (2024) guidelines. Prior to the research day an ‘Ethical Approval Form’ (see appendix 11) was completed, which outlines the purpose, aims and objectives for the intended research. An appropriate consent form was then provided to the participants (see appendix10). The participants were made aware of their right to withdraw, their responsibilities and how their data would be stored in alignment with BERA (2024).
As part of my research, I decided to create a questionnaire on Microsoft Forms which contained fifteen questions, to limit the completion time. This questionnaire was designed around the research question. The questionnaire was emailed to the headteacher at the school and was then distributed to the staff willing to participate. Prior to completing the Microsoft forms, teachers were asked to consent (BERA, 2024) to their answers being used within a research essay (see appendix 1). This questionnaire allowed participants to complete the form anonymously following BERA (2024) guidelines, under ‘privacy and data storage’.  This method took approximately fifteen minutes to complete, and I received four responses within eleven days (see appendix.2). From the feedback and responses, I created ‘themes’ which showed patterns in the participants’ answers. This form of data collection is both a qualitative and quantitative method. However, I mostly received qualitive answers which provide an insight to the experience of each participant.
Using Microsoft forms to conduct research ensures data security and complies with data protection regulations (Digital Promise, 2024). Additionally, it allows for anonymity from participants by supporting their responses and fostering a safe, trusting environment for data collection. Researchers can customise their questionnaires to suit a specific audience and can design their own questions, by doing so it is user-friendly and is accessible to participants regardless of their technical expertise (Rose, J. et al, 2006). Microsoft forms is a beneficial data collection method for both participant and researcher, depending on the topic, often questionnaires are quickly designed, distributed and collected. For educational settings, often Microsoft is accessible through ‘Hwb’ (Welsh Government, 2024) making it cost effective for researchers and participants. Although, Microsoft forms can be completed efficiently and allow for a seamless research tool, often responses may not be provided as expected due to participants being preoccupied with their current workload (Rose, J. et al, 2006). Additionally, to access Microsoft forms, researcher and participants must have access to the internet and this could be a limitation to an area with poor connectivity. Therefore, these aspects must be considered when conducting research. 
An additional method to collecting data on my chosen research title, was conducting an interview. I had planned a semi-structured interview with 5 pupils within a year four class. Newcomer (2015) believes that small focus groups work best when the participants have considerable experience of the topic. Participants were invited to respond to key questions (see appendix 9) which I had prepared, allowing for flexibility to expand on pupils’ answers. Flexibility enables further discussion into certain topics and expanding on answers provides an in-depth method for data collection (Dunwoodie, et al, 2022). Prior to this interview, a consent form was supplied to the headteacher to approve my research (see appendix 10) and I obtained pupils’ verbal assent. The interview was conducted in an informal setting to gather in-depth information. I used a transcript to record their responses and read through this to become familiar with the content. I made the participants aware of their right to withdraw and described how I would store and use the data collected. I ensured that they were aware of their right to withdraw their answers if they were not willing for them to be used as part of the research. I had given the participants a pseudonym to ensure anonymity throughout (BERA, 2024). I also inquired about their well-being to ensure they were still happy to participate. I then thematically analysed my data and grouped it into themes that showed similar patterns, from this process I developed three themes.
Utilising interviews to generate data for research, allows for an in-depth exploration on the participants views and opinions on self-assessment (Dunwoodie, et al, 2022). Nathan (2019) supports this view as he believes interviews allow for a rich data collection, as the data is often detailed and reflects the participants experiences and beliefs. I received diverse perspectives on the topic which allowed me to contribute to my findings. Hubbard (2020) suggests that interviews allow for accurate responses as they allow researchers to clarify the questions or rephrase questions, to reduce any misunderstandings. I was able to reword questions and allow the participants to interpret their understanding of the question to their peers. Additionally, interviews often provide a practical advantage, allowing them to be flexible and conducted in various setting at different times (Nathan, S. 2019). Therefore, typically interviews are accessible and affordable, requiring minimal equipment and myself as a researcher tailored the interview around the participants. I conducted my interview during whole school assembly, causing minimal disruptive to their academic work. The interview was held within a private classroom with no distractions. However, depending on the rationale of the interview and analysing the data it can be very time consuming (Nathan, S. 2019). Despite this, I did not deem time to be a challenge when carrying out my research. Alshenqeeti (2014) suggests interviews are typically conducted on a small scale which can limit the generalisation of the findings. As this research was conducted within one school, I cannot generalise my findings. However, the findings remain beneficial to my research and my own professional learning. Dunwoodie (2022) found building too much rapport can lead to participants oversharing irrelevant information. As this research was carried out within my PTE2 school, I have a strong, positive relationship with the teachers and learners, which may have led them to providing irrelevant information to my research. Alshenqeeti (2014) suggests that participants’ responses can be influenced by the interviewer’s questions causing potential for bias. McCarney (2007) suggests that the Hawthorne effect, whereby someone may change their behaviour to reflect what they deem an appropriate response. This may influence the participant’s behaviour, as they may be inclined to give the ‘correct’ response in an effort to satisfy my expectations.  
Findings and Discussion
The responses from the questionnaire provided different experiences and knowledge of teachers using self-assessment within the classroom. Self-assessment is commonly used throughout the classes within KS2. However, it was identified that a teacher who has taught for over 25 years and utilised self-assessment within their classroom (see appendix 3) has been faced with more challenged with making time for it but also finds it to be an effective form of AFL. Brown and Andrade (2016) claim that experienced teachers play a significant role in the implementation of self-assessment, as they may have experienced reinforcing AFL strategies throughout their careers.  An additional theme was that most of the responses found that self-assessment can work well across all AoLEs but works best within either Mathematics and Numeracy and Language Literacy and Communication. This supports Andrade and Du’s (2007) beliefs that self-assessment should be used consistently to support learners transfer of skills. However, self-assessment strategies may have to be adapted to support pupil progression across all AoLEs. A meta – analysis study on the effects of self-assessment on academic performance carried out by Yan et al (2023), suggests that it has significant benefits to academic performance as it encourages self-regulated learning through setting goals, reflection and monitoring progress. 
The third theme identified found that pupils often respond to their favourite colour (exit slips, traffic lights, coloured cards and emojis) rather than looking at their ‘thought process behind the reasoning” (see appendix 7). This reinforces Keane, L and Griffin, C’s (2015) view as developmental constraints may have an impact on the child’s understanding of self-assessment. However, pupils are likely to develop self-assessment accuracy through reinforcement and practice throughout their education. Brown and Andrade (2016) conclude that precision in self-assessment tends to improve with age and experience. In response to self-assessment, a common theme teachers expressed was that they would adapt their teaching, revisit the lesson or plan consolidation work for the children who didn’t understand the learning. Yan et al (2023) proposes that by providing explicit feedback has a considerably larger effect on academic progress than not receiving explicit feedback. To additionally support Gershon’s (2013) perception on effectiveness of self-assessment, one participant views that providing learners with a ‘criteria to assess against’ would improve the effectiveness of self-assessment (see appendix 5). Therefore, by providing criteria for the child to assess against, will give them an idea of what success looks like and provide them with confidence within the lesson.  
I received enthusiastic and insightful responses throughout the interview process with Year four children. This provided me with an enhanced perspective of their views on self-assessment. I have coded the data in an objective manner, to create three themes. The first common theme was that pupils interpreted self-assessment as a tool that helps them “understand things more” (see appendix 9). This strengthens Boud’s (1995) view that, using self-assessment learners can better understand their learning and discover ways to improve. Therefore, by assessing their own work and progress, pupils can gain valuable insight into what they understand and where they can improve within their learning. Wiliam (2014, p.3) defines self-assessment as “enabling students to monitor the quality of their work continuously and make adjustments during the act of production” thereby improving their proficiency and awareness. 
An additional theme identified, was that pupils described self-assessment to be something they do ‘by ourselves’ (see appendix 9). The pupils explained the strategy they used, when they use it and its meaning. The pupils utilise this method at the end of their learning (see appendix 9 Q2). Although self-assessment is partially independent, the process as a whole should be collaborative and involve interactions with peers and teachers to gain feedback (Yan, D. et al, 2023). Therefore, teachers may provide scaffolding mechanisms to ensure self-assessment is explicit, such as providing criteria, feedback and reflections. Furthermore, strengthening Gershon’s (2013) opinion, providing criteria that is linked to the learning can enhance learners understanding and support them within their self-assessment. The third theme identified was that pupils discussed that receiving verbal feedback (see appendix 9 Q8) would improve their self-assessment and make it more beneficial to their learning, rather than written feedback as they ‘might not get time to look’ (see appendix 9 Q9). Thus, sustaining Yan’s (2023) perspective that interaction with others supports meaningful self-assessment. Interaction and feedback are significant aspects to self-assessment process, and by creating a trusting learning environment will encourage learners to produce accurate and honest self-assessment. 
Conclusion
In conclusion, this research has highlighted the significant role that self-assessment provides in supporting learner progression. Drawing from both literature review and research findings, it is evident that self-assessment promotes student autonomy and encourages reflective learning. Studies emphasise the potential in supporting learners in identifying strengths and areas for improvement. Andrade (2019) findings suggest that there is a positive link between self-assessment and improved learning outcomes. However, this essay revealed that students may struggle to assess their own work when not provided with support or guidance. Therefore, Gershon (2013) emphasised the importance of a criteria referenced self-assessment to support pupils during this process. To summarise, self-assessment significantly enhances students’ ability to reflect on and improve their learning when provided with clear guidance and structure. The main findings from this study highlights that self-assessment can positively impact student learning, drawing from the research of authentic experiences and literature, to align with these findings. However, Alshenqeeti (2014) indicates that a small-scale study may limit the generalisation of the results, nevertheless it’s still beneficial to my research and own professional learning. 
Carrying out this research has had a profound impact on my professional learning and has proven the significant benefits to both researcher and the learner. Moving forward, I will plan to incorporate criteria- referenced self-assessment into my pedagogy, as well as sharing my experience with my colleagues with the aim to embed a whole-school approach. This will ensure that learners are provided with the necessary tools and guidance to support their learning and reflection. Consequently, promoting student confidence and enhancing my role as a teacher. 
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