Nia Colclough 2100479.
ECAD5008: What, how and why am I teaching?

A written assignment critically evaluating how Assessment for Learning can be utilised in a series of learning opportunities to aid progressing across chosen areas of learning and experience.

    In this assignment, I will be critically evaluating how assessment for learning can be used and implemented into learning in order to encourage opportunities for progression across chosen areas of learning and experience. Assessment for Learning (AFL) is a key area within the 2022 Welsh Curriculum where it states how AFL is crucial in pupil progression, as it ensures learners are supported and encouraged within their learning due to being able to indicate whether pupils are meeting targets and goals or if extra support is required. (Welsh Government, 2022). This can then help to identify the next steps pupils need to take for continuous progression through their learning, ensuring they reach their full potential. Additionally, AFL helps the progression of those implementing learning by being one of the pedological principles educators must conform to as it encourages practitioners to constantly review and improve their teaching to reach a higher standard than before. (Welsh Government, 2022). The importance of AFL is also support by Estyn, who in 2022 published a report on how schools in Wales are developing effective AFL approaches to improve teaching and learning. They stated that within the schools observed, there is a clear recognition on how strong implementation of AFL is fundamental to good teaching and are continuously strengthening this through the opportunities given through the curriculum reform. (Estyn, 2022). Estyn also states that schools have been ensuring that AFL has a formative role in aiding the improvement of not only teaching, but in also helping students gain a better understanding of their learning. (Estyn, 2022).

The three lesson plans which can be seen under appendix 1, 2 and 3 have been aimed towards a year 4 class of 31 students between the ages of 8 and 9 years old. The class is mixed ability but are all working towards progression step 3 of the ‘what matters statements’ outlined in the Curriculum for Wales. In order to cater towards all abilities within the classroom, students use ‘chilli challenges’ ranging from mild (lower ability), spicy (middle ability) to hot (higher ability) and extra hot (MATS) where applicable due to the level of work. The use of this differentiation is important to use within the classroom as it allows students to choose their own level of work, whilst also giving them the opportunity to either push themselves or to continuously make their way up through the challenges ensuring students always have work to complete to promote engagement and pupil led learning. Despite the school being English medium, there are 22 different languages spoken by pupils within the school and 88% of the students speak English as an additional language which can often contribute towards the abilities being mixed due to communication barriers. (Estyn, 2016). However, the school has provision in place for this through the use of a EFL teacher to help support students with EAL. Additionally, within the class there are two students with ALN, meaning extra provision is often put in place by providing them with achievable work and having support staff work alongside them and lower ability students. However, it is very common for these students to be taken out of the classroom to work alongside the schools ALNCo in order to either complete set work or to help progress communication skills and attention span. Within the school, 32% of students have ALN, therefore having a highly trained ALNCo is extremely important in ensuring students get the support they need. (Estyn, 2016).  Due to this, within the seating plan students with ALN and lower ability students have been grouped together in order to ensure they have easier access to support staff to promote their understanding and learning. Whereas middle ability students and higher ability/MAT students are often partnered alongside one another to aid pupil progression of middle ability students and to challenge MAT students to better the understanding through helping their peers. This way of thinking is supported by Lev Vygotsky’s Zone of Proximal Development theory alongside his ‘more knowledgeable other’ (MKO) as he suggests that having a MKO helps to scaffold the gap between what is known by the student and what is not through assistance of another peer. (Mcleod, S. 2023). The current class topic is “The Tudors”, therefore I have based my three lesson plans around this. The AFL strategies I have implemented within these plans are for the purpose of building on the student’s prior knowledge and to also promote pupil led learning by getting them to peer and self-assess work which helps to promote many skills in which they can utilise through all AOLE’s. The AoLE’s I have chosen to evaluate for this assignment are Literacy, Language and Communication, Humanities and Expressive Arts all relating to progression step 3 of the ‘what matters statements’ in order to promote pupil progression along these specific AoLE’s.

      Assessment for learning (AFL) can be described as a tool or approach used within the classroom to aid and promote pupil learning and achievement and is essentially the processing of teaching then testing whether the teaching and learning is effective or not. (Chappius, J. and Stiggins, R. 2019). Implementing the use of AFL allows for feedback to be generated for both teachers and students, which provides a guideline on what steps and process to take in order to promote successful teaching and learning. (Cambridge International, 2019). AFL is associated with being a type of formative assessment due to the similar nature in providing a way to form students learning and also an insight in what they need to learn next, in contrast to summative assessment which is used to measure education and what students have learnt and achieved at the end of a period. (Cambridge International, 2019). Additionally, formative assessment has a focus on improving education as implementing this within day-to-day teaching promotes pupil engagement and allows teachers to gather feedback from students that can be used to better the quality of education students receive through teachers adjusting and improving their teaching through this. (Browne, E. 2016).  

According to Dylan Williams (2011), there are four elements that make up assessment for learning. These are sharing criteria with the learner, quality of questions and talk, use and quality of feedback and peer and self-assessment. (William, D, 2011). Dylan Williams (2011) suggests that by sharing the learning intentions to learners, it allows them to gain a better understanding and clarification on what successfully completing a task looks like. (William, D, 2011). The implication of this element means that it also ensures teachers have a clear understanding of the performance they expect from their students in order to meet their targets through discussion, whilst giving students the ability lead their own learning through promoting independence and confidence by providing them with the steps they need in order to reach attainment with a lessened need for support. (Hattie, J and Timperley, H. 2007). However, it is argued by Pollard (2014) that teachers must have clear intentions when implementing success criteria’s and learning objectives into teaching and not doing so just ‘for the sake of it’ as for this element to be effective, students must be engaged with the criteria rather than it being written out of routine. (Pollard, A. 2019). Questioning is an element which allows teachers to not only assess immediate understanding, but it also encourages students to experience the thinking process which in return supports pupil learning. (Pollard, A. 2019). Additionally, Pollard (2014) suggests that questioning promotes pupil learning as it allows teachers to provide immediate support to guide students on the right path rather than delaying support until summative assessments are complete. It is important for teachers to ensure they create opportunities for the whole class to learn through dialogue rather than falling into the trap of using ‘hands-up’, and according to Black (2003), teachers should instead engage students through being randomly called upon, so all students are required to think of a response. (Pollard, A. 2019). However, Bloom’s (1965) Taxonomy categorises the different way in which educators can deepen understanding through the quality of questions they ask, which suggests that by presenting students with higher quality questions, it enrichens their learning experience by deepening their thinking skills especially when it is directed towards their level of prior knowledge. (Ruhl, C. 2021).  This idea is support by Bell and Dixie (2009) who claim that by presenting a question which is directed towards their level of learning, it gives children the opportunity to demonstrate their level of understanding and what they are capable of attaining. (Dixie, G. and Bell, J. 2009). Despite this, Trevor Kerry (1982) points out that questioning can be ineffective when inexperienced teachers display common mistakes such as vocabulary being too complex, not giving enough wait time, not giving enough reinforcement and being unable to prompt students into producing a useful response. (Kerry, T. 1982). 

Peer and self-assessment are an important element to formative assessment as it encourages students to lead their own learning which in result teaches them to be self-regulating and self-motivating learners which is a skill that can be carried across their educational experience. (Black and William, 2003). According to Black (2003) the use of this element promotes motivation and pupil led learning by reducing the need to rely on teacher guidance and support. He also states that not only is it beneficial to students, but to teachers because it highlights where students are with their understanding through the feedback given to peers and gives teachers the opportunity to observe and reflect on their students in order to plan for lessons and interventions. (Black and William, 2003). Pollard (2014) supports this idea as they state that this element takes away the focus from marking and focus more on informing students on how they can improve and takes away the fear of judgement for students. (Pollard, A. 2019). Although, Black and William (1998) do argue that peer assessment can often be harder to implement as they suggest students are only able to effectively use this tool if they have a clear understanding of the targets they have in order to reach attainment, especially when there is an overload of activities and not enough time to discuss learning intentions and success criteria. (Black and William, 1998). Furthermore, high quality feedback is extremely important within AFL as formative assessment would not be effective without it. According to Williams (2011), there are 7 principles to providing high quality feedback to students and to ensure this element is implemented correctly. This includes rather than focusing on the individual, educators should shift the focus to the task in order to identify what is required to be successful and to also give positive feedback on how they are working in the current. (William, D. 2011). Alongside this, William suggests how high-quality feedback consists of discussing and explaining what students can do to improve their attainment levels whilst providing attainable targets and to only give a reasonable amount of feedback so that students can process it properly and have the time to implement suggestions in their next stages of learning. (William, D. 2011). Lastly, he suggests that in order to provide high quality feedback, teachers must provide feedback at a relevant time to allow time for the feedback to be implemented into work to improve the quality and to also give students time to think about and understand the feedback, which teachers must then check once implemented to assess whether the feedback given was clear and effective. (William, D. 2011). Lastly, AFL can help to support teachers and their own learning and teaching strategies as it allows teachers to spend more time to reflect on what is going well in their lesson and what they can do to improve. It also means that by promoting pupil led learning, teachers have more time to engage with students individually to help with differentiation in future lessons. (Cambridge International, 2019). The Welsh Curriculum helps support teachers with a way to assess learning through the ‘what matters statements’ and the progression steps as they provide a guideline of what the Welsh Government intends for students to learn and provides a base of how teachers can implement it. For example, one ‘what matters statement’ for Expressive Arts is “Creating combines skills and knowledge, drawing on the senses, inspiration and imagination.” Through this, the Welsh Government intend for students to learn experience how to ‘foster resilience and flexibility to overcome challenges.” (Welsh Government, 2020).

    The lesson within appendices 1, 2 and 3 are based around the class topic of ‘The Tudors’. These lessons are aimed at a year 4 class of mixed ability learners. Lesson one as seen in appendices 1 is a Humanities lesson which involves a carousel lesson for students to gather information to then complete a KWL grid in their plenary. The Humanities lesson is centred around the ‘what matters statement’ that is ‘enquiry, exploration and investigation inspire curiosity about the world, its past, present and future.” This statement encourages students to question and critically think about evidence, which they will collect independently. (Welsh Government, 2020). Which also connects with the four purposes stated by Donaldson, who states students should be ‘ethical, informed citizens who are knowledgeable about their culture, community, society and the world, now and in the past.’ (Welsh Government, 2015).  This lesson also has cross curricular themes integrated within it through the use of Literacy, as students will need to demonstrate their literacy skills through the use of proper spelling and punctuation within their writing. This purpose of the KWL grid within this lesson was for students to assess what they have learnt throughout the topic of The Tudors, starting with ‘what I already know’ and ‘what I want to learn’ and completing the ‘what I have learned’ section within their plenary. This questioning AFL method integrated within the lesson promoted pupil led learning as it allows students to not only question themselves and their knowledge, but to work their way through stations of information independently and collecting the information they feel is relevant to their learning and to what they are interested in learning in order to answer the questions asked on the KWL grid, which in return promotes pupil engagement through being able to choose to focus on the topics they are most interested in learning. In addition to this, by splitting the students in groups to work around the carousel, it allowed students to engage with and question their peers on what they want to learn and why, which result in students critically thinking and responding to questions which not only allowed them to have an insight into the prior knowledge of their peers, but to also have to discuss their own prior knowledge and reasoning behind their choice of learning. This idea is supported by Morris (2019) who stated that students learn better when it is a topic they are interested in as it encourages motivation allowing pupil led learning to be successful, which was proven within this lesson as students were able to discuss and decide the specific areas they wanted to learn about. (Morris, 2019). In the plenary, students then had to both self-assess and question themselves by completing ‘what I have learnt’, which I then questioned through the use of lolly pop sticks, which as stated by Black (2003) encourages pupil engagement by diminishing the need for the ‘hands up’ method due to the fact it encourages students to not participate within questioning through having the choice not to. (Black and William, 2003). Through doing this, we were able to compare and self-assess what students went into the lesson already knowing, what they wanted to learn and if they were successful with this by discussing what they had learnt. 

The lesson within appendix 2 is based around a Languages, Literacy and Communication lesson due to it being a letter writing lesson. This lesson requires students to put themselves in the shoes of those within the Tudor era and will need to write a letter based on the idea they are from this era to a family member or friend in order to spark creativity through role play whilst also engaging with their LLC skills through the use of punctuation, spelling and even potentially using language from that era. Within the ‘what matters statements’ of languages, literacy and communication, this lesson can relate to both ‘expressing ourselves through languages is key to communication’ as this encourages students to express themselves for different purposes and audiences, and also through ‘Literature fires imagination and inspires creativity.’ This is because students were shown letters written from the Tudor era as a WAGOLL, which is experiencing literature that gives them an insight into the wider world. (Welsh Government, 2020). This lesson then links with the four purposes as it encourages students to be ‘ambitious, capable learners who can communicate effectively in different forms and settings, using both Welsh and English.’ (Welsh Government, 2015). The main use of AFL integrated within this lesson is the use of sharing the criteria. I did this by firstly building a success criterion with the students. In order to do this, I discussed the task with students by explaining how they will need to write a letter as if they were from the Tudor era and presented them with WAGOLLS and strong examples of letters written from the Tudor era and surrounding eras to give students an idea of what was expected of them. The impotence of WAGOLLs has been stressed due to the fact it provides students with a better understading of what is expected from them, especially when introducing students to a new style of writing such as this. It also assists in sparking students creativity skills by being given the opportunity to adapt and change ideas into their own their own way to improve their work quality. (Main, P. 2022). This then led smoothly into being able to build a success criteria with the students in order to gain an understanding as their teacher of where they are within their own understanding of what they feel is expected from them and how they feel they can be successful in their work. I then compared a pre-made success criteria I created of the expectations I had for them for this lesson to the one we created together to show the class how well they understood what they need to do with the task. This success criteria was then left on display so that students had a baseline to follow throughout the lesson, discouraging the need for continuous support from myself and support staff. Another way I shared criteria with students was by using chilli challenges for differentiation, where students could choose the level of work they felt comfortable with by providing each level with its own challenge to promote pupil led learning. I shared each expectation of the different level of chill challenges with the students so that they were aware of what they needed to do in order to be successful at the level they choose, but to also give them the opportunity to change levels of differentiation of they either wanted to challenge themselves further or even if they wanted to change to a lower level if they found it too hard. The implantation if this AFL strategy is supported by Hattie and Timperley (2007) who argued that through sharing the criteria with students, it allows them to meet the targets set for them by giving clear instruction on how to do so, which then in return allows students to feel more motivated to succeed and have more confidence in their ability to accel at tasks with a lessened need for support, allowing them to take charge of their own learning to promote independence. (Hattie, J and Timperley, H. 2007).

Finally, the lesson within appendix 3 is a lesson based on the Tudor era’s fashion trends through the use of the AOLE Expressive Arts. Within this lesson, students were required to have some time to research and gather ideas of the Tudor era clothing in order to sketch and design their own item of clothing based around the trends from that time. This lesson relates to the ‘what matters statement’ of ‘exploring the expressive arts is essential to developing artistic skills and knowledge and it enables learners to become curious and creative individuals.’ This is because this statement encourages students to explore diverse traditions and history through how arts were used in order to express identity. (Welsh Government, 2020). This lesson is also driven by the four core purposes, specifically ‘enterprising, creative contributors who connect and apply their knowledge and skills to created ideas and products.” (Welsh Government, 2015). This lesson has cross curricular themes throughout, including digital competency skills which students will need to use in order to research different ideas, alongside literacy skills in order to discuss and peer/self-assess their work within the plenary. The main AFL strategy implemented within this lesson is peer and self-assessment. This is done through the use of pit stops which are implemented through the middle of the lesson by stopping and encouraging students to compare their work to the success criteria in order to check whether they are missing any steps and are on the right track to succeeding at their task. This is an effective way to encourage students to self-assess, as it is argued by Black and William (2003) that students need to have a clear understanding of their targets and learning ability in order to be successful as assessing their own work. (Black and William, 2003). Therefore, by sharing the criteria with students whilst assessing their own work, it ensures students have a clear understanding of whether their work is up to standard or not. Lastly within the plenary, students are required to peer assess work by participating in a ‘fashion show’ where they are to display their work to their peers, who in returns must discuss what went well with the students work and ‘even better if...’ so that students have a clear understanding on the skills and aspects they can implement into their work the next time they participate in a similar task. Black and William (2003) support this idea as through the use of peer assessment, it encourages motivation and pupil led learning due to the fact it does not require as much support and assistance from their teacher when it comes to providing feedback, but allows the teacher to observe the interaction between the students in order to gain an understanding on whether students understood the expectations and steps provided to the students in order to be successful at a task. (Black and William, 2003).

   In conclusion, I have found the use of AFL strategies to be an effective tool to implement within both teaching and learning. This is due to the fact that it is clear to see the benefits of AFL first-hand, such as being able to see pupil progression and understanding increase from the beginning of the lesson, during the lesson and the end of lesson through being able to discuss the learning objective and success criteria with their teacher and by also discussing targets and improvement with their peers. It is also clear to see the motivation of students remain at steady pace by giving them opportunities to discuss where there are struggles with their peers without fear of judgement, which in return allowed students to display an increase of confidence within their work. The AFL strategies I chose to implement throughout appendices 1, 2 and 3 were all chosen due to the fact that they promote pupil engagement and through my own experiences within the classroom, they are all strategies that supports the differentiation of attainment levels within the class. Without having used this thought process when deciding what strategies to implement, it could have resulted in students being unable to engage with and understand their success criteria and learning intentions, causing their attainment levels to be low and giving those with low confidence and lower ability students the comfortability to not engage with their learning, causing students to be unsuccessful with their work. Therefore, through personal experience and through research of literature, it is clear that Assessment for Learning has a large beneficial impact on the attainment and self-esteem levels of students. However, one limitation found through experience with peer assessment is behaviour management as it was easy for students to get caught up in personal conversations due to a lack of support staff on occasions to supervise groups, which leaves me questioning how to divert this issue when there is a lack of support staff compared to the number of individual needs and students within a classroom. 
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Appendices. 

Appendix 1:
Humanities – The Tudors Carousel.
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Appendix 2
LLC – Letter writing.
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Appendix 3
Expressive Arts – Clothes Designing.
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Choice of pedagogical model or of the 12
pedagogical principles

Pupils’ learning and activities:
What will the pupils be learning to do and what activities /
resources will facilitate this?

Please refer to Foundation Learning planning document for
details of continuous provision.

Inclusive Strategies
(including
differentiation):

Reasons for and details of
scaffolding.

Types of representation in
tasks.

Check what pupils know,

understand, and can do:
Key questions, types of retrieval
practices, self and peer
assessment opportunities,
purposeful Afl, strategies, live
marking opportunities, planned
feedback.

Secret squirrels to remind ourselves
Introduction | of key aspects and events from ‘The
Tudors’.

Discuss the Tudor era’s unique
fashion trends and give examples of
clothing whilst focusing on the
different details, fabrics and
accessories that may be different to
fashion trends now.

Create class success criteria and
compare it to class teachers’ success
criteria to understand expectations
and steps for the lesson. Discuss
what we’ll be learning through LO.

Students to participate in secret squirrels

Students to participate in a discussion
regarding the Tudor era clothing. Students
should be able to describe the aspects of
the clothing such as pointing out key
areas such as the different detailing,
colouring, fabrics or accessories. Students
to also participate in comparing fashion
trends from the Tudor era to now.

Use of success
criteria.

All students included
in discussion.

WAGOLL

AFL — Sharing the
criteria with students
and quality of talk
through discussion.
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PIT stop during the lesson in order | Students to have 15 minutes to research Success criteria AFL = Self
Main Task different ideas and inspiration in order to displayed. assessment.
sketch and design their own Tudor outfit.
have a clear understanding of how to
be successful at the task and how After gaining inspiration from research,
they can improve before the end of | students are to sketch and design their own
lesson. outfit based around the trends during the era.
Students are to students are to use their
Support staff available to help with creativity skills to incorporate different
discussion and designs (NC, LB, WM, | textures, colours and shapes (the elements of
NB.) art) within their design whilst following the
success criteria created as a class.
Peer assessment — students to Students to reflect on the lesson they Success criteria AFL — Peer assessment.
Plenary assess each other work through a | have completed. displayed so students
‘fashion show’ in_order to display can discuss whether | “Do you feel like you met
their work. Students to participate in fashion show. peers have meet the | our success criteria?”
targets and
Peers to discuss WWW and EBI. | Students to participate in assessing each | expectations.
other’s work and to have their own work
assessed.
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Tudor carousel activity of 4 stations: Students to engage with each station in micro Success criteria AFL-=
Main Task - Tudor food: eating habits, groups and rotate around each station. remaining displayed so - Peer assessment
manners, types of dishes. students can look back during PIT stop.
- Tudor Monarchs: information Students to use their Humanities books to take when they need to.
about key Tudor monarchs such as | notes.
Henry VIII. K
- Tudor Entertainment: games Support staff at each station (NC, LB, NB, WM).
music and spots. .
- Tudor Architecture: buildings like PIT stop during the carousel for students tq peer
assess notes to ensure students are following
Hampton Court Palace and Tudor o .
e h the success criteria and collecting enough
style houses. information.
Students to self-assess by completing KWL | Students to reflect on the task and complete the WAGOLL of completed AFL-
Plenary page: What | have learned. section regarding what they have learnt within the KWL grid. - Self assessment
lesson. through completed
Lollypop sticks for KWL grid
Students then to feedback to the class to compare questioning. - Questioning through_
what they wrote at the beginning of the session the use of lollypop
compared to what they wrote at the end of the sticks to feedback
session. Students to discuss WWW and EBI. WWW and EBI.
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