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The paper involves a discussion of whether conventional classroom management techniques support all learners. It explores the constructs for effective classroom management while taking into consideration the behaviours of pupils. Furthermore, the challenges that face school staff in the contemporary context is covered. Conventional classroom management is all about teachers imposing strict rules for pupils to follow while in the classroom, and these are meant to instil fear among them so that they may adhere to the expectations of teachers. In the process, effective learning is not promoted. In essence, conventional classroom management does not take into account the motivation of pupils nor does it regard the differing learning abilities among the learners. Hence, effective classroom management includes various aspects which touch on learners and teachers to enhance positive outcomes in the educational setting. 
Classroom management is not just about teaching. For instance, conventional classroom management is based on teaching and not learning for pupils. There is an incorrect assumption that for every teaching ounce, there is a learning ounce for the learners (Marzano & Marzano, 2003). Effective classroom management entails the establishment of clear expectations and consequences. Teachers need to establish behavioural expectations in two main ways, which include setting up clear procedures and rules, and also through the provision of consequences for the pupil behaviour. Accompanied by clearly and well-designed rules and procedures, teachers ought to acknowledge the behaviour of students and provide negative consequences for any behaviour that is not acceptable. In addition to that, classroom management is all about establishing clear goals for learning (Marzano & Marzano, 2003). Teachers should show appropriate dominance levels through the provision of clarity pertaining to the content and expectations of the instructional unit that is upcoming. Another interesting aspect of classroom management is that the teachers take a personal interest in the students. Probably, the best and obvious way for communication of the appropriate cooperation levels is taking a personal interest in every pupil in the class. Besides, each pupil is in a position to appreciate such attention from the instructor. 
A classroom can be made when the features of a conventional classroom are witnessed. For example, by making a collaborative setting. Pupils need to communicate with each other. Furthermore, staying positive can help to create a perfect classroom where pupils enjoy learning (Marzano & Marzano, 2003). In the event of misbehaving learners, teachers can embrace that by giving them a chance to respond positively through an explanation of what was done wrong and also what needs to be done to correct such misdeed. 
Pupils can find themselves in the trap of misbehaviour due to many reasons. It is important to note that the misbehaviours lead to disturbances in the classroom and hence, renders it hard for other pupils to enjoy the process of education. Some pupils misbehave since they are out to seek attention (Miller, Ferguson & Byrne, 2000). Therefore, some of them tend to act out by making fun of others and simply get uncooperative. Additionally, some pupils have a desire for power for considerable control in the classroom. They are usually not contented to go along with the overall plan and thus, they reveal that they want things in their way. Besides, revenge can be a reason why some pupils misbehave while in the classroom (Miller, Ferguson & Byrne, 2000). This is in response to hurt feelings that they might have experienced. Through misbehaviour, the students feel that they have gotten back at those who are responsible, regardless of whether it entails teachers or other pupils. Moreover, the misbehaviour of pupils can be as a result of some physiological factors. This entails temporary maladies that have a direct impact on the attitudes of pupils. For example, when a child feels tired, hungry or sick, he or she may portray troubling behaviour in the classroom. 
Barriers do exist in the classroom, which hinder the learning of pupils. These hindrances can be categorized as follows. To start with, cultural or social barriers relate to the capability of a child to interact with their peers. It has a considerable effect on their progress in the classroom. Classroom learning encompasses interaction with other learners, reviewing problems and soliciting solutions for them in a collaborative manner (DeLuca, Luu, Sun & Klinger, 2012). Discussions among pupils enable them to realize their strengths and weaknesses and this also allows them to improve the gaps in their knowledge for they learn directly from their peers. Those pupils with poor social capabilities usually fall behind in their learning since they cannot communicate effectively as others do. However, not all sorts of learning require learners to be social, but during the early years, the capability to listen and give feedback to other people are essential skills. 
Emotional factors can also impact learning. The encouragement received from parents, teachers and friends is very vital in emotional learning. For example, in case a student is always trying their best and also learns from the past instances of failure, there will be a positive outlook on their capacity to learn (DeLuca et al., 2012). On the contrary, when the internal voice of a child tells them that they are never good enough and no need of trying, they would probably perform poorly in school. 
Further, the lack of motivation to learn may be a critical barrier to pupils’ learning. The availability of a child to learn is dependent on their motivation. One of the essential factors in the capacity to learn is the individual desire to attain results and improve on knowledge, irrespective of the materials that are being taught in the classroom (DeLuca et al., 2012). Without such a motivation to learn, children end up engaging in bare minimum work in the classroom, sufficient to get by but not substantial to promote their learning. It finally leads to children going through the learning motions but they do not retain information conveyed. 
Differentiation of work can be traced back to the days when there existed a one-room schoolhouse. Here, one teacher was in charge of learners of all ages in one class. However, with the transition of the educational system, there was an assumption that pupils of the same age learned similarly (Stradling & Saunders, 1993). Furthermore, with the introduction of achievement tests, it was found out that there were significant gaps in the abilities of learners within the same grade levels. Usually, the differentiation of work can take the form of content, process, learning or product differentiation. To start with, content for fundamental lessons need to cover the learning standards which are set by the state or district educational standards (Stradling & Saunders, 1993). It is important to note that some pupils may be unfamiliar with the lesson concepts, while others having partial mastery and others even having complete familiarity with the educational content before the onset of the lesson. The work can be differentiated by designing activities for student groups covering various levels. 
Differentiated work has both merits and demerits. The main advantage of differentiated work is that it is effective for students with high ability as well as those with severe and mild disabilities. Additionally, it brings about more engagement among learners and hence, there are a few cases of misbehaviour in the classroom (Stradling & Saunders, 1993). On the contrary, the cons of differentiated work are that it is tedious to do lesson planning and hence, some teachers struggle to get the additional time in their schedules. Moreover, the learning curve may be very steep and some of the schools do not have resources for professional development. 
In conventional classroom management, teachers do not focus on building relationships with learners. The establishment of relationships with learners is the most crucial thing that teachers can do to enhance learning in the classroom. Quality learning may never happen without a concrete relationship which is based on respect and trust. It has a long-term implication for both social and academic growth among learners (Boynton & Boynton, 2005). Strong relationships between students and teachers are regarded as foundational elements of positive experiences in school. However, when the relationships are damaged, there is an adverse impact on the wellbeing of the pupils, which leads to behavioural and academic issues. Therefore, teachers need to bank some time with the learners, which means that they schedule one on one meetings to help them known the pupils better (Boynton & Boynton, 2005). Furthermore, they encourage activities which are led by pupils. It makes them feel more invested in when given the chance to share their interests. Teachers ought to step aside, support the pupils and listen to them. Welcoming pupils to the classroom are another ingredient for building positive relationships. The activities here include positive greetings at the entrance to the classroom and icebreaker queries which help to create a warm classroom environment. 
Similarly, maintaining relationships is another aspect that should be embraced. Relationships do deteriorate over time when they are not maintained actively. Sometimes, teachers focus too much on academics and lack time to support the emotional wellbeing of pupils (Boynton & Boynton, 2005). Thus, taking note of the negative and positive interactions with the learners is helpful to maintain the relationships. Also, this involves acknowledging good behaviour, stemming the disruptive behaviour before it evolves into a big issue. 
The self-esteem of pupils relates to certain feelings and experiences but not behaviour. It often leads to the development of attitude. Self-esteem plays a vital role in education and indeed, the social science conception serves as a very useful function of education (Demirdag, 2015). According to Rosenberg, pupils ought to be able to set their own goals in their work and be in a position to estimate their achievements in an accurate manner (Galanou, Galanakis, Alexopoulos & Darviri, 2014). There is a link between education attainment and self-esteem. For example, increased self-esteem leads to a higher level of educational attainment (Galanou et al., 2014). However, critics argue that such a relationship is not significant. For instance, only 4 percent of the variations in academic attainment have a relationship with the self-esteem of a pupil. Management of the self-esteem of pupils is vital for their learning. This is not part of the conventional teaching methods. Materials such as Circle Time and Personal, Health and Social Education are evidence of the management of self-esteem among pupils. Majorly, pupils in their middle stage of education are characterized by changes in experience and transition during their early development. Therefore, school systems ought to realize that all pupils are capable of learning given enough time even though there are notable changes in their bodies and feelings. The misunderstanding of teachers on the elementary developmental needs of such children is critical in raising their self-esteem. They consistently think about the school and how the teachers value their classroom actions (Kilbride, 2014). 
Above all, the self-esteem of children is an important factor when it comes to mitigating issues relating to discipline. Those learners with high levels of self-esteem do not pose problems to instructors. However, those with low levels of self-esteem tend to be associated with negative behaviours in learning, for example, low levels of participation in the classroom. Teachers who are effective in classroom management can smile and praise the children while complementing them also. 
	Staff management is another aspect that also contributes to learning among pupils. Teaching staff should undergo training on classroom management in support programs and district or school-wide orientations. Inexperienced teachers are not aware of the detailed planning needed to start the year. Additionally, they do not know what they should plan for. Often, these teachers overlook the essence of deciding to implement a system of consequences aligned with the rules and procedures. These teachers should be offered guidelines for management at the start of the year, which helps to reduce the instances of trials and errors that they have to go through together with the pupils. Experienced teaching staff can appreciate and utilize organizational aids and suggestions for management. A staff development workshop is helpful to give the teaching staff an idea of what to plan for. For example, this pertains to the discussion of the guidelines necessary for identifying the effective procedures, rules and also rules, arrangement of the classroom space and also planning of activities for the school year. 
	From the constructivism theory of Piaget, people produce knowledge depending on their experiences. From this theory, the role of teachers is very important for the learning of pupils (Wadsworth, 1996). The teachers are expected to act as facilitators instead of giving lectures. Therefore, it puts the focus on the learner and the learning process. Teaching staff must initiate the lesson plans and resources. Teachers should also challenge the learners by making them effective thinkers by acting as mentors but not mere teachers. 
	Effective teaching is the teaching which attains learning among pupils as the teacher intends. Essentially, it involves two elements: the teacher having an idea of what learning is going to be fostered and learning experience is set up and delivered to achieve that. The major characteristics of effective teaching include the following; clarity of teacher directions and explanations, the establishment of task-oriented climate, making use of various learning activities, establishing and keeping the pace of lesson momentum, monitoring of the progress of pupils, covering the educational objectives, and proper utilization of the questioning techniques.
	In addition to that, Information and Communication Technology (ICT) plays a critical role in effective teaching. This technology is a feature of the modern society, and hence, it can be applied in education to complement reading, numeracy and writing (Noor-Ul-Amin, 2013). ICT covers the provision of internet service, telecommunication equipment, media and broadcasting, documentation centres and also network information services, among others. The major products of ICT which are applicable for effective teaching include audio conferencing, radio broadcasts, and teleconferencing. ICT can potentially innovate, enrich, accelerate and also engage and motivate pupils in their learning process (Noor-Ul-Amin, 2013). Conventionally, learning was centred on the content written in textbooks. Teachers teach via lectures and also presentations. The contemporary teaching facilities are now favouring the curricula which facilitate performance and competency (Noor-Ul-Amin, 2013). Essentially, ICT helps to revitalize pupils and teachers. 
The motivation of pupils to learning is another aspect that needs to be considered when understanding the effectiveness of learning. When trying to understand what motivates pupils to learn, it is essential to bear in mind that there is a need for a clear distinction between learning which ought to take place naturally as part of interacting with the learning environment, and the certain learning which is intended by the instructor or teacher (Kyriacou, 2010).  In Piaget’s theory, learning is regarded as an intended outcome of the interaction of an individual with the environment. This type of learning originates from the biological drive of a child towards adapting to the environment. When studying what motivates pupils to learn, much emphasis is put on how children will make positive mental efforts towards the task that pertains to learning. Intrinsic motivation is a type of motivation that is derived from the drive for curiosity, biologically. This motivation also entails an interest in the learning task and satisfaction that is being derived from such a task (Kyriacou, 2010). Generally, human beings are born with a desire to explore the environment and solicit for simulation. Almost all situations that are puzzling will gain an individual’s interest and attention.
On the contrary, extrinsic motivation implies the learning scenarios where the motivation impetus comes from the fact that the successful accomplishment of a task is a means to a certain end (Kyriacou, 2010). Therefore, the satisfaction of a person is obtained from the fact that accomplishing some task leads to a certain end which he or she values and it cannot be gotten from the task alone. School associated with school learning may satisfy various needs which form the basis of extrinsic motivation. For example, the desire to earn esteem, status, and acceptance and approval in the eyes of other people such as friends and teachers, among others. Seeing motivation as originating from the strive to meet the needs of a person is important when analysing children learning (Kyriacou, 2010). According to Maslow, a person’s basic needs may be organized in a hierarchy. Needs low in this hierarchy should be satisfied first before tacking those higher up.
Lee and Marlene Canter (1976) formulated a theory on assertive discipline. It states that rules and behaviour expectations ought to be stated and enforced clearly. Teachers should never threaten students, but they need to promise fair consequences for inappropriate behaviour. However, for effective implementation of this model, there is a need to use a firm voice and also eye contact that is constant (Canter & Canter, 1976). It is important to note that the theory places the responsibility for the bad behaviour of students upon their teachers. Routines and procedures need to be taught, established and modelled carefully. Hence, pupils can know what is expected of them and the way they can do some things without teachers’ supervision. Consequently, the availability of these procedures and routines enables teachers to spend more time offering meaningful teaching and instruction. 
	In sum, classroom management is not just about learning. This has been a trend in conventional classroom management which does not support all the learners. Indeed, teachers should consider various aspects relating to pupils’ conduct, for example, behaviours, motivation, and also, their engagement with the classroom content. It then becomes easy to devise strategies of achieving more learner engagement, for instance, but motivating the pupils, giving positive feedback for good behaviours, and also, advising on behaviour change whenever they behave inappropriately. In addition to that, effective teaching can be fostered by the use of ICT to increase the reading, writing capabilities of pupils in the classroom. 
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