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How a school develops one aspect of its SDP: A report that critically reflects on the actions, impact, and evidence base.

This assignment explores an aspect of a school development plan (SDP), critically reflects on the actions, impact, and involvement with stakeholders, and identifies the evidence base to which the aspect is identified in the school development plan through strategic planning and data analysis. “The school development plan (SDP) is the school’s strategic plan for improvement. It sets out the actions a school will take to improve learner outcomes” (Welsh Government, 2014, p. 3). Welsh Government (2014) reinforces how the school’s self-evaluation process informs the SDP to identify and measure their performance by incorporating contextual data. Additionally, the SDP recognises critical priorities from the self-evaluation to formulate improvement priorities with short and long-term targets.  Furthermore, the SDP is a vital tool for schools as it identifies the school’s priorities for improvement to raise standards and enhance the learner’s experience. 
School X is situated in Swansea, South Wales, under the City and County of Swansea local authority. The school has 216 pupils on roll with six single-age classes, two mixed-age classes and two teaching facilities for pupils with autism spectrum disorder (ASD). The school’s eligibility for free school meals (FSM) is 44%, with the Welsh average being 18%, and 21% of pupils are recognised as having additional learning needs, equal to the Welsh average. (Estyn, 2019).

Welsh Government (2022a) defines school improvement as a provision that intends to provide students with the best possible education and outcomes, no matter their situation, to reach high standards and aspirations for all learners. School improvement through the SDP is designed to ensure that every learner is targeted as an individual to achieve high standards, despite academic ability and socioeconomic background. Every child is entitled to achieve with the support and guidance of the provision of the SDP. Jeremy Miles the education minister, reinforces this mission of through his statement at the Senedd Conference 2022. “Tackling the poverty on attainment is at the heart of our national mission in education. That’s the only way we can succeed in our aim of achieving high standards and aspirations for all” (Miles, J. 2022, p. 150). Furthermore, the national mission of attainment and poverty in Wales is incorporated into the design of schools SDP. The national mission aids schools in outlining provisions and priorities to support their learners to achieve, focusing on supporting those in poverty to close the attainment gap and giving equal opportunities for all to succeed. Welsh Government (2022b) provides insight into how the self-evolution process takes place in schools. Schools will pinpoint strong points and areas that need improvement, and this information will be brought together in a single, strategic school plan. Schools will create a brief overview of their plan, including objectives, steps, goals and backing for the current school year, and they will also report on the progress of their priorities from the last year. (Welsh Government, 2022b). Therefore, the process of school improvement is imperative for schools, as they can review targets from previous SDPs to examine if these targets were met and improved. Additionally, the schools can bring forward targets from previous SDPs as well as incorporate new priorities to encompassed by the national missions and priorities of the Welsh education sector. NAHT Cymru (2021) highlight Wales’ national priorities for education. “Well-being, Curriculum reform, Funding, Additional learning needs (ALN) and Accountability” (NAHT Cymru, 2021, p. 1). Therefore, these national policies are incorporated into the school's self-evaluation process encompassed by the priorities addressed as areas for improvement for individual schools. Contextual data within the self-evaluation process is vital to evaluate the SDP's improvement areas. School inspections are one of the areas of contextual data that aid in self-evaluation and improvement. "Evaluative inspection reports on schools, local authorities and regional consortia will inform ad underpin subsequent improvement work" (Welsh Government, 2021, p. 28). The contextual data from Estyn's inspections will enable the school to recognise areas for self-improvement to incorporate into the SDP.

The health and well-being of pupils in education are imperative for them to achieve their full potential for lifelong learning encompassed by the new curriculum for Wales 2022. Public Health Wales (2020) emphasises the importance of a whole school approach to emotional and mental well-being. “A successful whole school approach involves learners, parents and carers, staff and governors working together to improve well-being” (Public Health Wales, 2020a, p. 1). By collaborating with learners and stakeholders, the whole school will be informed and completely understand how to support pupils’ emotional health and well-being and value them as individual learners. Additionally, pupils will gain knowledge and insight into supporting their health and well-being and taking ownership of their learning to achieve. The Covid-19 pandemic has had a detrimental effect on pupils’ health and well-being. BBC Children in Need (2020) brings to light the negative impact the Covid-19 pandemic had on children’s health and well-being. Isolation had a significant impact as children, and families could not be supported by others outside the home, such as extended family and friends. Additionally, there was an increase in challenges to emotional well-being in children, such as anxiety, fear, and stress in young children. The Covid-19 pandemic also saw an increase in vulnerable children with an increase of those exposed to adverse childhood experiences (ACES). “Adverse childhood experiences are traumatic events, particularly those in early childhood that significantly affect the health and well-being of people” (Public Health Wales, 2020b, p. 1). The Safeguarding Company (2023) paint the picture of the distress children faced during the lockdown, with children experiencing intensified adverse childhood experiences having a damaging impact in the short and long-term on their physical and emotional well-being. Adverse childhood experiences can have significant negative effects on young people that can follow them into their adulthood. Manchester University NHS Foundation Trust (2023) underlines the damaging effects that adverse childhood experiences can cause to children and young people following them to adulthood. Some of these issues include health problems such as cancer and heart disease—an increase in mental health problems such as anxiety, depression, and post-traumatic stress. Adverse childhood experiences can have a negative impact on a child's development. Public Health Wales (2015) underlines the damaging impact of childhood stressors due to exposure to ACES. Experts observed a modification in children's brains, advancing their immunological and hormonal frameworks. Thus, modifying the children's brains causes unsociable behaviour in the home and the classroom. Estyn (2020) emphasises the adverse effects on pupils' behaviour in the classroom leading to engagement and attendance issues and a decline in their relationships with trusted adults. Furthermore, adverse childhood experiences damage pupils' mental, emotional, social, and physical health, leading to developmental issues, unsociable behaviour and illness and disease into adulthood.


School X has identified three priorities in their SDP; this assignment will focus on their second priority, “Care Support and Guidance”, “To further develop Health and Well-Being and ALNET across the curriculum and the school” (Portmead Primary school, 2023 p. 15). Within the Health and Well-Being priority, school X has identified areas of improvement. Portmead Primary (2023) underline how they recognised the need for further development of health and well-being among their mainstream and special teaching facility (STF) pupils. Within the health and well-being priority, school X has further identified an area that significantly impacts the pupil’s behaviour and ability to learn, which are adverse childhood experiences (ACEs). The health and well-being priority was identified through the school’s self-evaluation process. Education Development Trust (2022) identifies how schools carry out their self-evaluation and improvement through the school staff, identifying areas of their practice to improve upon and develop through professional learning to ensure the pupils have the best learning experience. "HAPPEN is a primary school network which brings together education, health and research in line with the new curriculum proposals for Health and Well-Being" (Happen Wales, 2018a, p. 1). School X utilised the HAPPEN survey to aid in the self-evaluation process to recognise the priorities they have included in their SDP for 2022-2023. They happen that the pupils complete a survey to gain insight from the pupil's perspectives on their health and well-being, and happiness in school. The data collected from the HAPPEN survey from school X has enabled them to identify that the pupils' emotional, physical, and social well-being needs additional support. Furthermore, the priority of health and well-being was imperative to include in their SDP. 
In contrast, the HAPPEN survey may need more reliable data that schools can use in their SDP. "Your child will be asked for consent to complete an online questionnaire about their health, well-being and lifestyle which will take about 30 minutes" (Happen Wales, 2018b, p. 1). Today's children find great difficulty completing tasks due to their lack of attention span. International Teacher Magazine (2023) indicates how technology has caused the distracted generation as pupils are distracted due to their attention to technology. When completing classroom tasks, pupils cannot complete tasks due to the decline in attention span. Children and Family Services (2021) also highlight how other external factors can affect a pupil's attention span, such as stress or trauma caused by adverse childhood experiences, and neurodevelopmental issues such as attention deficit hyperactivity disorder (ADHD) and Autistic Spectrum Disorder (ASD). Therefore, these contributing factors may hinder the pupil's ability to complete the HAPPEN survey to gather reliable and valid data about their happiness and health and well-being. To expand, pupils who suffer from adverse childhood experiences may be unable to identify the impact on their health and well-being due to the negative consequences of the ACEs on their development and understanding.
Engagement in education (Unknown Date) underlines the importance of the stakeholder's engagement within schools as they can contribute to decisions made by the school to improve their standards for the pupils. The involvement of the stakeholders is imperative in the SDP process. Additionally, the collaboration demonstrates the care and consideration behind the decisions to ensure the learner is most important. National Academy for Educational Leadership Wales (2021) reinforces the importance of the involvement of stakeholders as networks and positive relationships can be built between the school and the stakeholders, enabling support, communication, and leadership in the school development plan. In contrast to this involving too many stakeholders in the school development plan process may cause issues rather than support. Chron (2023) highlights the disadvantage of involving stakeholders only recognising the issues instead of the solutions within strategic planning and action plans. By involving stakeholders who anticipate potential problems and cannot support strategies and methods to improve these issues, there will be a conflict between the school and stakeholders, leading to negative relationships taking the focus away from the pupils' learning experiences. 
The strategic planning element of the SDP is vital as it allows schools to implement provisions and action plans to address the priorities identified from the self-evaluation stage. School X has implemented the priority of health and well-being into their SDP strategic planning. “Promoting well-being is a prominent feature of our strategic planning” (Portmead Primary, 2023, p. 7). From the strategic planning of identifying vulnerable learners suffering from ACES within the health and well-being priority, school X has been able to design an action plan to tackle these issues and support these vulnerable learners. One of the provisions within the action plan is a “Vulnerable pupil provision” (Portmead Primary, 2023, p. 7). The Vulnerable pupil provision has provided additional teaching assistants to support the vulnerable pupils across the school to build positive relationships to aid in the pupils learning and development. “Healthy, positive relationships are vital for our emotional and physical well-being” (Dewis Cymru, 2023, p. 1). By instilling additional support in the classroom to support the vulnerable pupils, positive relationships will be built and improve their social and emotional well-being. Lev Vygotsky’s sociocultural theory of cognitive development reinforces the benefits of additional teaching staff to support vulnerable learners. “The more knowledgeable other (MKO) refers to someone who has a better understanding or a higher ability level than the learner” (Mcleod, S. 2023, p. 1). Thus, support from the more knowledgeable others for vulnerable learners will improve their academic ability, well-being, confidence, and self-esteem.
Another area of school X’s action plan is working towards being a trauma informed school. Trauma Informed Schools UK (2023) defines a trauma informed school as a school that can support children who have mental health issues and have suffered with trauma leading to issues in behaviour and barriers in learning. School X are working towards training all members of staff to be trauma informed to gain the status of a trauma informed school. 
School X has set a success criterion within their SDP to measure the impact of the provisions within the health and well-being priority. One of these elements includes: “An effective questionnaire to identify individual and whole school well-being needs” (Portmead Primary, 2023, p. 23). Therefore, the school can utilise a questionnaire at the end of the school year to measure the impact of the provision implemented to support the health and well-being of students. Additionally, regular monitoring has been planned to assess and measure the impact of the health and well-being priority through: “Health and well-being activity calendar/diary meetings, PDG strategy plan meetings and check-ins/check-outs with pupils” (Portmead Primary, 2023, p. 24). Cambridge Assessment International Education (2014) reinforces the positive impact of measuring and assessing the impact of provisions within the SDP; assessing the impact of your practice on their learning is one way to understand them and their learning needs better. Doing this will enable you to support them for future learning. 

An area of improvement for school X to utilise within their self-evaluation for future SDP planning would be a school-based survey or discussion to assess the pupil’s health and well-being. The HAPPEN survey is not a reliable source to utilise within planning an SDP, as it is not accessible for all students to answer coherently and can impact the view of their happiness and well-being. “Respondents may not be fully aware of their reasons for any given answer because of lack of memory on the subject, or even boredom” (DeFranzo, S. 2023, p. 1). Thus, responses from each phase will not accurately represent the health and well-being of the pupils. To improve the data analysis, school X could design sessions at the beginning and end of the school year to assess the pupil’s happiness and health and well-being. Pupil voice sessions and activities appropriate to each year group could be held to gain insight from the pupil’s perspective on their natural environment on their happiness, health, and well-being. Mentally Healthy Schools (2018) reinforces the importance of pupil voice by providing meaningful opportunities for pupils to share their ideas and views on various topics, ensuring they are heard and part of the school community. Furthermore, adopting a strategy with the pupils will enable them to share their views on happiness and health and well-being in a safe environment, gaining confidence and knowledge to support their happiness and well-being.

In conclusion, school X has identified priorities to improve the standards and learning experiences of the pupils in their SDP. The school has recognised the need for additional provisions for vulnerable learners due to the high percentage of free school meals (FSM) pupils, reoccurring issues with classroom behaviour and pupils' attendance. With the guidance of national policies, school X has implemented provisions to support all learners to achieve despite their academic ability and socioeconomic background. As a practitioner, I have learnt how national policies incorporate and influence the designing of priorities within the SDP, to ensure that the national mission is being addressed in all schools through provisions and strategies in the SDP. Going forward in my future practice, I want to ensure that national policies and missions are incorporated into my practice in the classroom. National policies and missions should be implemented in the classroom ethos to support all learners to achieve despite their academic ability or socioeconomic background.
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