ECGE4001 - Portfolio of Study Skills Assessment Tasks 
Part 1 
In Iceland and other similar countries, it is important for their young people and children to spend time playing outdoors. A study, involving 25 Icelandic teachers, conducted by Noradahl, K. and Johannesson, I. (2014) discussed their views on the importance of outdoor play and outdoor learning environments to children’s development. In the curriculum guidelines it stresses that outside learning environments and outside play helps children to think about the natural world. It also helps children engage with and enjoy physical activities and healthy living more. 
For many years school children in Iceland, from age one up to six years, have played outside every day. Children, aged six to sixteen, however, only have access to outside play at break times during the school day. The article does not give clear examples about the types of lessons that are used by teachers in outdoor play and the success of these lessons may depend on the areas used and the ability of the teachers. However, it appears that using outside play and outside learning environments is becoming more and more common 
In Reykjavik, the capital of Iceland, 70% of compulsory schools report that they use outdoor education on a regular basis (Óladóttir 2008).
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Part 2a
This discussion will be about the importance of forest schools. The definition of a forest school as stated by the Forest School Network is as follows 
it is an inspirational process that offers children, young people and adults regular opportunities to achieve and develop confidence and self-esteem though hands on learning experiences in a woodland environment (O’Brien, E. and Murray, R. 2006, p.1). 
 People worry that school children do not get the opportunity to visit and enjoy woodlands and green places the way their parents did when they were young. People also worry that something could happen to the children whilst outside and education indoors is safer. The New Economics Foundation and Forest Research conducted a two-phase research programme to look at the link between forest based activities and the impact these activities had on the children involved in the research study.  
This research also shows that people who do not visit woodlands, forests and other such open spaces as children do not visit as adults, feel uncomfortable and wary of these areas and as a result will not take their children during their childhoods. 
the frequency of childhood visits to woodlands is the single most important predictor of how often people visit woodlands as adults. Those who visited woodlands often as children are more likely to go walking alone in woodlands as adults. This raises questions about use of open space by those who do not get the opportunity as children to experience woodlands. (Ward Thompson et al. 2004, p.7).
This research shows that many adults and children never visit such areas and therefore miss out on the physical and emotional benefits that nature can offer. 
Being outdoors enhances all aspects of children’s development: social, physical, creative, cultural and personal. Children with these skills well-developed are better able to learn and to retain that learning. (Welsh Assembly Government, 2009, p.4).
 Outdoor learning is very different to learning undertaken in a classroom environment and the Welsh Assembly Government have introduced the Outdoor Learning Handbook for use in schools particularly at foundation phase.
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Part 2b 
 If you fail to acknowledge the source of your information in academic writing, you could be accused of plagiarism. It is important that students avoid this because it is considered a form a cheating whereby you copy someone else’s literary work and pass it off as your own, be that intentionally or accidentally. It is viewed as a serious offence in academic institutions. 
 The statement “you only have to reference when you use a direct quotation” is false. Whenever you use a quote, direct or indirect, paraphrase or even mention directly or indirectly the author’s ideas you need to use referencing with either a full or a brief citation.  
 It is not completely false that Wikipedia is a good place to search for information for your academic assignments. It can be a good place to start your research, however it is important that any information taken from Wikipedia is thoroughly backed up using other research from other sources too. This is  because Wikipedia can be updated by anyone and the information there is not necessarily one hundred percent genuine, factual and unbiased. 
 How to present a very long quotation of more than 30 words or 2 lines of text -
Firstly the quotation must not include quotation marks
Secondly the quotation should be entered as a separate paragraph
Thirdly the quotation paragraph should be indented to stand out from the main body of text
Finally the in-text citation should follow the quotation in the format (author’s name, year and page number).   
 To conduct research for an academic assignment you first need to identify the focus of your research. Good places to conduct research are libraries, newspapers, online papers, official Government publications, reference websites and educational websites are all acceptable for academic study.
Part 3 Critical Response
The article “Yes, but …”: rhetoric, reality and resistance in teaching assistants’ experiences of inclusive education by Suzanne Mackenzie (2011), aims to consider the views of TAs working in schools and to identify from their point of view what is and isn’t working with TA provision. The study was conducted by speaking to TAs about their roles, getting their opinions on how effective they felt they were to the pupils with SEN and finding out what barriers they felt there were to working as a TA in schools. The data collected was small scale, with only 13 TAs taking part in the study and all the TAs were from the same area of east London. Therefore, whilst the information collected was very informative about the role of TAs in schools the results do not show any trend and this is a limitation of using qualitative data. It is also possible that Mackenzie has been selective in her research to support her point of view.
The article is well structured and the headings help the reader to follow the author’s points. The writing style is formal with many references included to show the research carried out to support the author’s study. Most of the language used was easy to read. The 5 TA case studies that were included in the article were all female and are all recently educated to degree level. Most of the TAs had family members with SEN that had led them to follow a career in SEN.
It appears that the general opinion of the TAs is that they are not trained highly enough in SEN and neither are the teachers they work with. “The participants demonstrated a lack of confidence in meeting the IEP requirements of students with SEN”. (Avramidis et al., 2000). There is also a general opinion that SENCOs do not do their jobs properly and do not do enough to ensure that school staff know what support SEN pupils need. “Contributing to the professional development and training of staff”. Welsh Government (2015). In this study the TAs have identified an area for development in their particular schools and their SENCOs have not made enough effort to ensure the pupils with SEN get the support they need in their schools. “Teachers with substantial training demonstrated more confidence in meeting the IEP requirements of students with SEN”. (Avramidis et al., 2000). Angela stated “many teachers are not able to meet the needs of children”. 
These standards are applicable to all teaching assistants in schools, working at all levels. It is hoped these standards will support and shape positive conversations teaching assistants have with colleagues, managers and headteachers around their own roles and professional development. (Professional standards for teaching assistants, 2016).
New professional standards have been introduced for teaching assistants encouraging schools to ensure their TAs are trained and have ongoing training in SEN. Jill was concerned “both she and the mainstream staff had a lack of training on SEN issues”. These professional standards also aim to ensure that communications and relationships between teachers and TAs are better working relationships which was another problem that the TAs in this study identified as affecting their roles in schools.  Jane pointed out a “lack of communication and collaboration” and also stated “what I don’t like is working with teachers”. Moira also reported “problems when collaborating with teachers and outside agencies”.
“There was some concern in schools about the gender imbalance among support staff and the high percentage of females” Welsh Assembly Government (2008). It is possible that this gender imbalance causes tensions and competitiveness amongst the TAs. Jane stated “all-female environments being prone to hierarchies of status and characterised by ‘cattiness’”. However, a lack of training and guidance from the SENCO could lead to these problems too. There is a genuine need for more male TAs in schools as highlighted in the study “some 20 per cent of support staff overall were male, but this dropped to 11 per cent of administrative staff and 10 per cent of Teaching and Learning Assistants”. Welsh Assembly Government (2008). Angela “believes more men should be working in SEN”. Male TAs can provide the vital role model for many boys growing up in single parent homes “There are around two million single parents – they make up nearly a quarter of families with dependent children”. Gingerbread (2018). Male TAs would also be helpful in SEN areas that work specifically with Autistic pupils as the gender ratio is 4:1 boys to girls (Autism Speaks, 2018). “Teenage boys might particularly find it easier to relate to male support staff.” One of the reasons more women work as TAs than men is probably down to the salary which is poor for the main breadwinner, also the hours are more suited to a working Mum as most teaching assistant posts are term time only, 39 weeks per annum and generally at most 27.5 hours per week.
Overall, the article is informative and highlights some of the difficulties TAs experience working in school. Their case studies make interesting reading and there are some similarities in their comments such as the tensions with teachers, their overall lack of training in SEN and SENCOs that do not do their jobs properly. It appears that SEN provision, for pupils that need support, is more dependent on the dedication of their TAs than the educational plans the SENCO provides and the teachers put in to practice. Although most TAs working in SEN are female, the 5 case studies in this report are completely dedicated to their pupils and passionate about providing the best support they can to make a difference to a child with SEN. They clearly love their jobs and their pupils in spite of the difficulties they experience in their role as a TA
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